A traveloguebased orGenreapproactio developWriting Skills of 6" grade studentat
Bethlemitas Brighton high school: an Action Research

Barbara del Pilar Camargo Pacheco

1.094.277.719

University of Pamplona
Faculty of Education
Foregn Languages Program
Integral Practice
Pamplona

20172



A traveloguebased on Genre approach to develop Writing Skills"gfréde studentat
Bethlemitas Brighton high school: an Action Research

Béarbara del Pilar Camargo Pacheco

Mentor

Mayeini Katherine Garcia Parada

University of Pamplona
Faculty of Education
Foreign Languages Program
Integral Practice
Pamplona

20172



Table of Content

General Presentatioe ¢ e é é e ééeééeéeéeeééceéceéeeéececée 10
Il ntroductioédééeéeéééécececeeeééeececeeceée.  eeeéeéeel 1

D
D
D
D
D
D
D
[ERN
N

Justificati é6aééééééécéccéeeéeeéecéeé.
Objectiveléddd& ééééééecceeeeeeee. . éeeéeéeéeéels

s 7 7

([N
([N
([N
([N
([N
([N
([N
[EEY
w

Gener al Okkjeecctéiéeveeeéad éeeeeeeeéé
Specific Ob¢ecdedecscé&dcéééceéceeéeee. . ééeéé. .. 13
Gener al Conclusionsééééééceccécéé &éée&éeaaddlés
Institutional Observati n € € € 6 6 € ééééééééeééééééééeéeeeéeéeeéels
Topographi ccadt iScrhéoéod é0ésé d éné é e éééeéeéééeéééeéeééls
A UEtéhéoéréiétéiéeésééé 6 6 6 e ééééééééeeéeéeée. . 16

eééeééeeééeeceééee. . 17
Physicdplantdescriptio é € é € é 6 é 6 é e éééééééeééeééeéeéeé. .. 21
Institutional organizationgairct ur eé éééeéééééééééecéeceeeeeéeééeé

School
Fundamental aspectsof tReEE| € € € € é é é é é é

s 7 s 7 7

77 77 £ £ 7

éé
School Cad &ednhddéndg &é&é é é ééééeéeeéeee. . 22

[N

éeé

[N
[N

7 7 s

é éé
ré S&ché é

s 7z sz £ z £ 7z

é

em\

Supervi sor 6esd wmlceaé&dé&ad

s 7z sz £ oz

ééééeéeeéeeee. 22
Preservice teachérs edal eé é é é é 2]

é
66 ¢

-
-
(0]
(0]
(0]
(0]
(0]
(0]
(0]

s 7

(]
(]
(]
(]
(]
(]
(]
D
(]
(]
(]
-
-
N
w

Pedagogical aspeétse € € € € é é é € € é

Chapter I: Pedagogical Componénte é .

l ntroducti onééééé. . éééééécécéeéeéeéeeeeceeceeeeecece

Probl emééééééééécécécéeéceeéeecéececeeécécééecetd 26

Justificationééééeééeécééééceeceeeeeeeeceeeeeeeceed
ceééééééeée

-
-
(0]
(0]
(0]
(0]
(0]
(0]
-
-
-
-
-
-
N
(0]
(0]
(0]

Objectiveséeéeéeéeéééé

Gener al Objectiveéééeéeéééééeceeeeeeeeéeeceeeeceeé
Specific Objecdédeseéeeé&€éeceéecécéecéecéceée.29
Theoretical F réaéndecveoerékecéécetée ¢ ¢ ¢ é e éeééeéeé .29
Literature Reviewéeedéeacbeedceéeeceééee. 36.
Met hodol ogy of the Res.ear.chegéb.. b .. 40...



sz

Type of resec@daehé&ecacd&écécéeceééeéeéecté

D~
D~
D~
N
o

éeeeeééeeceeceeééeee . 4

[N

é

[N

Popul atéiecereee éeeceé

m~
([N
g
83\
@
EB\
0N
0N
0N
0N
SB\
([N
D
D
N
N

é
I nstruments t o céod déeéc

s 7

Dat a armraléestiecééeeéececée

([N
([N
@
@
([N
@
@
@
@
([N
([N
@
([N
@
N
w

s 7 sz

Data analysis procedureéééceeceeeeéecécésd

Met hodol ogy of the Pedagodgécadtécompodedit ééé

R
oo
D
D
D
(o))

| mpl ement ati on éééé dweeeepereoepeoeseaeléééééee’ééAS

Findi négésécéeé e ¢ éeceééecéeééeeééeeééeceééeecéée él

rr rr r2s

Conclusions and Recmmendatéiéctrn&&&d&d éé .6.87

M-
M-
M-
M-
M-
M-
M-
M-
M-
M-
M-
M-
M-
M-
M-
M-
M-
M-
M-
M-
M-
M-
)
O
o

Chapter II: Research Componet

s 7

Introductioré é é é é

D~
D~
D~
D~
D~
D~
D~
D~
D~
D~
D~
D~
D~
D~
D~
D~
D~
D~
D~
D~
D~
D~
D~
D~
D~
D~
D~
D~
O
o

Justificaéeeaéeé

(¢}
(9] D
[
[
[
[
[
[
[
[
[
NI
[
[
[
[
[
[
[
[
[
[
[
(o]
o

D
D
D
D
D
D
D
D
D
D
D
[N
D
D
D
D
D
D
D
D
[N
(]
[EEN

Probl emééeéééécécec

-
-
-
-
-
-
-
-
-
-
-
-
-
-
-
-
-
-
-
-
-
-
O
N

0]
©
@
o
—_
(@)
@)
8
£3%)
)
D )
& D
Q\
o
32
B
D
D
D
D
D
D
D
D
D
D
D
D
D
D
D
D
D
(o]
N

D
D
D
D
D
D
D
D
D
D
D
D
D
D
D
D
D
D
D
D
D
D
D
O
w

<
@D
~+
>0
(@]
o
(@]
8
‘8\
B
0N
0N
0N
[N
D
[N
[N
D
[N
[N
D
(D‘ (‘D\
(D (‘D\
@ -
(D (‘D\
(D‘ (‘D\
@ -
(D (‘D\
(D‘ (‘D\
(0N -
(D‘ (‘D\
(D‘ (‘D\
@ -
(D (‘D\
(D (‘D\
@ -
=
© ©
© ©

é

D

Context ééeeceeceéeéeeecd

77 1L 1L L1

Popul at i cdrée&é&é&é&é& eecéééééeécée
Data collectiopéetiemétabbééééécééecééee. ... .104
Implementation of the ResearchlBp onent éeééeééeéééeéeéeéeéeée.eé. . 10

Conclusionéeéééééceceecéééceceééeeceeceeééeeceee. . 110

s sz 7z £ 2z £ £ £ £ £ £ 9z £ £ Z

Chapter Ill: OutreachCompomet é é é é €€ é€ééééééécéeéeéeéeée. . éé.
Eééeégréecéeé.

eée. . 112

112

(O

ée

(O

ée

(O

ée

(O

ée

(0N
(0N
(0N
(0N
(0N
(0N
(0N
(0N
(0N

Presentati oné

s s £ T

l ntroducti 6aééééécéé

N
N
N
N
N
N
N
N
N
N
N
N
N
N
N

Justificationéééééééécéceéecéeecéee. . . ée. .. 114

Objectivexe&eacéeeéeeéeeeéeeeéeeeceeeeeéeells



s 7z 7z oz

Gener al Obj&e&dd v écccée. 66éééeéeéeeée. . . 115

Specific Objectiveséeeéééeececeeceéeéceeeeccecktl

Typol ogy of étéhéeé épéréoej éeécétéceee e e eeéeéeééé. éé 116
Contributiondéléiéretédé&d&edéecéécécécéeceéeée. .. .. 116
Theoretical éFréantecvecerékecéée éeééecééééeéeée 117
School conéégréeéeééeéeéeéeéeéeéeéeéeéee. é.122

Ti metableééééeéeéeéééééccececéceéeéeéeé. . e. .. 122

Benefited populatioh é ¢ ¢ é é € é ééeééééeéeééeééeeééeéeéeeél?2s

Met hodol ogy éécéécé&ééc ééécécéecéeéééeé eééeéeée. 124
Development of the Outreach@@ onent é é ééééééeeeéeéeéééééecee 124
Concl usi onéécécééccbéecéécc éeéeééeéeéeéeté € é . 126€

s 7z 7z £ 7z £ 7z 7

Chapter IV: Administratve @ mponent ééééeéeéeéeéeé

D
(0]
(0]
(0]
(0]
(0]
(9]
(9]
(9]
(9]
H
N
\l

I ntroducti é66ééeéééééecececeéééceceééee. eééeéee. 127
Objectiveseeeeee€ecceéeeéeeéeeée. . eeéeeel22rv
Gener al Obj ectéiceeeeeeccée. éeéeéeeée. . . eée. 127

Specific ObjectiveseéeeéeeeéeeeeeebectecéelénB écee.
Met hodol cépyeecétéé éececeéééeececeééeececeééeeeeél2s
Timetable é6tecaétiertibépeceéééeececeé. . eeeél28

Activities in which the practitionerndae part of ééééééééeeéeéeéééééee. el

Conclusionséééééeééeée. . éeécecéeeeeececee. .. . éeéel134
Ref erenceséécéééééiébébéééééécéeééeéceéeeéeeeeeéeée. .. . 135
List of Tables

(0N
(0N
(0N
(0N
(0N
(0N
(0N
(0N
(0N
(0N
(0N
(0N
(0N
(0N
(0N
(0N
(0N
(0N

Tabl e 1. School Aut horities

Tabl e 2. School Cal endar éée

Table 3. Supervisor's academic sc

D
D
D
D
D
D
D
D
D
D
D
D
D
D
D

0
D
c
D
M-
()
()
()
)
)

Table 4. Preserviceteacheschedul eééééééééééééééééceéeéeééeeé2s

Tabl e 5. Example of a |l esson planééééeéé

Table 6. Composition for Scoring Writing (Jac

(0N
(0N
(0N
(0N
(0N
(0N



Tabl e 7. Data collection timetable. Pedagogi c

Table8l mpl ement ati on of the Pedag

o

Q
o
@
@)
o
3

©
o
S

s 7

en
Table 9. First Research Component met abl eééééééééeéééeéeéeéeéée. 10
Table 10. Actual Research Compohent i met abl eé é é ééé é 1
Table 11. Outreach Component tim

Table 12. Topics of the OutreaCho mponent ééééeéeéeéééééééceeeee. 124
Table 13. Timetable of the schoolacii t i esééééééééeéeéeéeéeéeée. .. . 1
of

Table 14. Activities in which the practitienr made par t

List of Figures

7

Figure 1. Bethlemi¢ s Br i ght on Hi gh School ééééééééeeeeécécéc:

Figure 2. School shieldééeééeééecééeéecéeéeééeéeéeéetéd
Figure 3. Institutional organization structur
Figure 4. Data analysis procedures. Miles and

s s 7z 7

Figure5. Categories, Subat egori es and Descriptions ééeééééé

Figure 6. Model of the writing workshopééeééé.

s 7

Figure 7. Refl ection as a processééeéceeeeeeeéeé

List of Annexes

ANNEX L. JOUINAUS. ... e e e e e et 141

s

Annex 2. Exampl eproddwsdtuidems &dé éved é & éd &deé é

€ éé
Annex 3. InterviewsMode é ¢ é é € é é e ééecééééeééedéééeéeéée. . 152
Annex 4. Matrices forthe alysispr ocess éééééééeéééeéééeeéééeéeéeée. 154
Annex 5. Studenmntved ofgiuralé éprécdEcEteé ét

é
Annex 6. Lesson plan introductionttoh e pr oj ect éééééééeéééa&ldgdeéceé

s sz s £ z 2z z z

Annex 7. Information charts, firstwnitig wor kshopéééeeeeeéeéeééé

sz

Annex8. Students' written productions, fisgtr i t i ng wor kshopééééeeceeecéeé

Annex 9. EvaluationRubrc é é é é é ¢ ééééééééééééeéeééeeéeéeéee. 1714

Annex 10. Information charts, secondwr i ng wor kshopéééééeéeéeééééé

(N
(N
D

7z s sz s £ z oz oz

Annex 11. Students' written productions, secondmgiti wor k shopééééééeeeeeée.

sz

Annex 12. Information charts, thirdwntig wor kshopééeéeééeéeééeeééeceé.



Annex 13. Students' written productions, thwd i t i ng wor kshopééeéeéeéeéeéééeé
Annex 14. Naodé&éaédéicebsbéeéeéeéeéeéeéceéeée. . . 179
Annex 15. Selobsevationc ar ds ééeééeééeéeéeécééééeéeéls8o

Annex 16. Firstclassrecordig é e ¢ é e ¢ é ée e ééeééeeééeééeéee. .. 181
Annex 17. Second classrecord g é € é é éééééeeeéeéeéééééeeee. .. 181
Annex 18. Thirdclassrecardn g é é é é é é é éé e e e éeééééééeeceeee 182
Annex 19. OutreaeébBé€ompénénteéeéeéeée. . 182
Annex 20. Presentation of the valuesfor Seydtee r and Oct ober ééééeéeééeéeéeé.
Annex 21. BethlemitasporlaPazor Kk shopsééééééééceeeéeééééé. 618
Annex 22. Flagraising seventh grade O3 anddit h gr ade 03éééééééééecee
Annex 23. Flagraising prescholars udent séééééeéeéeéeéeéeéeéeé 1€
Annex 24. Flagaisingsixthg adeé éée ééeééeééeééecéeéeéeéeéeéeéeé. . 185

Annex 25. Friendshipdayceletat i onéééééééééééeeeeéeéeéééééee. 185

n
Annex 26. Reparationday 25tk Pt ember e éééeééééééééééeceeeeéeéé. 186

Annex 27. Earthquake drilé é é € é é 6 6 ééeééeéééeeééeéééeéeé. . 186
Annex 28. Talent Showrehear$ sé éééééééééééeéecéeecéeéeéeecée 186
Annex 29.Closureof Oclme r é é é é ééé¢ éé¢éééeée&@décéeéeéeééeeéeée. 187

Annex 30. Talent Sho é é é é

D~
(9]

D~
D~
D~
D~
D~
D~
D~
D~
D~
D~
D~
D~
D~
D~
D~
(9]

D~
(9]

(9]

(9]

(9]

(9]

|_\
oo
oo



Acknowledgemens

On this occasion, | would like to say that even though this project consumed a huge
amount of time, work, and dedicatiahwould nothavebeenpossible without the support,

guidance andssistance from many individuals.

I would like to thank everyly who supported me not only with knowledge and
guidance for the projecespecially Ms. Garcia who was my mentor in the design and
development of this proposdiut alsowith good vibesmotivationand strengttio complete this

practicum process, more gjfcally, my family and friends.

At the same time, | would like to thank the Bethlemita Brighton High School for letting
me be part of its community and carry out my practicum process in its institution, particularly, |
would like to thank Ms. Navarrolwo was my supervisor at the school and supported me with

everything | needed to implement this proposal.



APPROVAL NOTE

Practicum Committee Signature

Cooperative Teacher Signature



10

General Presentation

This studyis broken down into four differerdomponentsPedagogicalkesearch
outreach anéidministrative components. These components make part of the whole practicum

process.

The Pedagogical Componentludes the implementation of a proposal which attempts to
improve and devel op st udaaeatiosd atwvelogue basgdonthe | | s t
Genre approach, a method for teaching writhgracterized by the different genres used to
construct textsThis component focuses on the implementation of sarategies in order to
improve writing skills but at the same time to work on reading comprehension and acquisition of

vocabulary.

Subsequentlyfor theResearch Componemtre-service teachers are participants of a
research project that aimsiaiplemening reflectionas&a r ansf or mi ng t ool i n o

processes of the integral practice.

In addition, this study proposes an Outreach Component which main objective is to give
an aid to elementary schools in Pamplona, Colombia since most of theséssio not have
English teacherPuring the practicum process, the ysexvice teacher will be a guide for

students from these schools and will help them to better perform in English.

Finally, an Administrative Component is proposed. This componeks seat the pre
service teachdre part of the institutiorotexperience what teachers do ireal context. This
component hathe preservice teachers actively participating in the schati extracurricular

activities and events.
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Introduction

Accordng to a survey conducted by the British Council in May 2@kfglishlanguage
has becomegalued in Colombia since it is perceived as a recognized langunalge tool that
offers many bendfis and opportunities for pemgt eds per s
Learning a foreign language such as Esigprovides the learners the possibility to know other
cultures through thase of thdangue andd improve their own performancagiditionally,

learning English can offer better job and education opporsnit

In Colombia, most of the schools offenglishas a means of expanding the breadth of
knowledge in the countrydnfortunately a lack of qualified teachera difficulty that had not
been addressegbt, in the schoolss one oftheseveral things @it makethe spread oEnglish

learninga difficult task for that reason Colombian Politics (2013) qsote

The findings of ABilingualism in Col ombiad rev
cannot speak the | angumegre Itrot d rhrae cEiuatogpd® ant BrR2d a
worrying, 14 per cent struggle to pass the A1,

per cent of Colombia' s student population are

Pr ogr amme insto em$uie €Cdlomhians have at least B1 Endjisii.).

As a way to improve low level of Engligbolombiaandas a preserve teacheit is
important to formulate and develop a proppspécifically aBethlemitas Brighton Bgrade
studentsthat attenptst o i mp r o vperforsnanaedneEnglish thainly focusing thre
development of theivriting skills through thesreation of a traveloguas a tool that will provide

a meaningful opportunity to enhanlemguage development.
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Justification

As a wayto contribute to learning and teaching process of Englisihe schools of
Colombia;Universidad de Pamplomaovidesstudents from tenth semester of the Foreign
Languages degree in order for them tacaut their practicum process limgh schools in
Pamplona Colombia wher@re-service teachers must guide the English learning psaxfes
students from high schools whehey have to implement a strategy that will help students to

improve their performance in English.

This studyaims at implementing wiing workshopsn order to create a travelogdaring
the English classes of'@rade students from Bethlemitas Brighton High School. Writing skills
need to be developed since it is one of the productive skills that allow students to communicate
in the taget language, in this case in English, but in a written form. Writing workshops will
allow students not only to understand authentic material but also to be an active agent of their

learning process since they will participate in the creation of meaning.
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Objectives
General Objective

f Todevelop writing skillshrougha travelogudased on the Genre approach fhg8aders

at Bethlemitas Brighton high school.
Specific Objectives

T To i mplement reflection as a tessesofdhieor mi ng
integral practice.

1 To promote the development of a critical spirit in the studprdstitioners that allows
them to analyze their pedagogical work.

1 To address the English Teaching demands from the child population in the elementary
schools ilrPamplona city.

1 To integrate the foreign languages education of the students that belong to the degree in
Foreign Languages Engligfrench to the educational reality in elementary school in
Pamplona city.

1 To participate in althe activitiegproposed by Béalemitas Brighton high school during

the practicum process.
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General Conclusions

The development of this project resulted in the following aspects:

X Even though this study focused on the writing development of sixth grade students,
one aspect that eerged and students considered really important was learning about
culture. Through the development of this project students focused on writing and on
learning culture since they had to look a lot of information about different countries
and its traditionsfood, tourists attractions and even its people. It was evidenced that
learning culture motivated students to create and to finish their travelogues.

x Reflection not only allowed the pigervice teachers to take a look at their practices
but also to improvéhem since the reflection activity resulted in many aspects that
served as reference in order to change th
practices; impacting not only their performance but also the English learning process
of the students.

x Studentsdé6 interest in I earning English 1inci
more active and participative during the English classes in which Flashcards were
used.Visual aidshelped student® better learn all the vocabulary.

x It was really sigrficant as a practitioner to be part of the school since as a member of
it, she was working not only on teaching English to students but also to collaborate
and help in the organization of some important activities that not only concerned the

English area it also the whole school.
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Institutional Observation

This section provides the most important aspects of Bethlemitas Brighton School such as
t he topogr aphi ctlelschalcanttmatiesdndamentalcaspects ofithe
InstitutionalasEducaton Project (PEI), the ool calendar, the supervisor gom@-service

t e a c &cadendicsschedubnd the pdagogicalaspects.

Topographical School 6s |l ocation

Figure 1. Bethlemitas Brighton High School

The educational institution Bethlemitas Brightbefore Hogar Sagrada Familia, was
founded on April 18, 1896 with the arrival of the Founding Mothers Concepcion Rubiano,
Soledad Gonzalez, Maria del Carmen Montafiez and Victoria Marroquin in Pamplona. Later on,
in 1950s, the superior Sister Magdalenéad\jpromoted the creation of an urban school just for
women. In 1995, Sister Ligia Angarita promotadeducation from level A of early childhood

education.Subsequentlyni 2004, Sister Josefina Puerto Carmlomoted high school from
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sixth gradeFinally, in 2009, under the direction of Sr. Maria Stella Osorio Guiral, the first class

graduated.

Bethlemitas Brighton high school is located in Pamplona, Colombia in Carrera 2 N ° 5
90. Currently, Sister Flor Elba Torres Miranda is the principal of thabkshment which is

positioned in stratum 2 according to the last sense made by the Institution.

School Authorities

The authorities at Bethlemitas Brighton high school are shown in the following chart:

Tablel. School Authorities

CHARGE NAME
Principal Sister Flor Elba Torres
Academic coordinator Maria Socorro Jauregui

Fundamental aspects of the PEI

Objectives of the school.

General Obijective.

To establish a path to boost administrative and pedagogical processes of the quality of the
management stam of the pastoral and the comprehensive formation based on the values of
the gospel taking into account the guidelines established by the National Ministry of
Education (MEN). The charisma and the bethlemita spirituality regarding the institutional

horizon are crucial to accomplish and ensure high levels of educational excelperi).
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Specific Objectives.

. To strengthen the Pastoral Human Development regarded from the personal
integrality to achieve a harmonious development in one of each humamsthme
(physical, communicative, sociopolitical, cognitive, esthetic, affective, spiritual and
ethical) in order to train committed people with their own personal development and the
renewal and change of the society based on the values of the gospel.

. Tostrengthen the quality management system to guarantee the ongoing improvement
of the educational service filling the expectations of the educational community.

. To boost the institutional educational vision throughout a pedagogical model that
allows the stdents to achieve a significance learning taking into account dimensions,
processes, performances and competences.

. To determine the patterns to do a rational use of human, physical and economical
resources to the welfare of the educational community.

. To establish standards of adoption and the implementation of a holistic pedagogical
model as the collaborative one as well as the feligwand evaluation of the impact

of that model.

. To create an institutional improvement plan as a tool that allows the qofality
education based on the students education
. To strengthen ability of the institution to advance educational processes that foster
values and develop individual and group competences to exercise democracy, interact
based on the respt of the human rights, to handle conflicts adequately, and

participate in alternatives of solution to the problems that affect the educational

environment and community.
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8. To foster the appropriateness of an institutional culture that can transform
pedagogal relationships, the participation in the school management and the
relationships of the community, and to create opportunities to live together
constructively and peacefully.

9. To contribute in the construction of an inclusive, equitable, fair and peaceiety.

10.To train system technician higithool graduates that in cooperation with the SENA

to offer a greater chance to enter the word of w{pk13).

Principles of Bethlemitas Brighton School.

The past few years have brought some challengesstcawe such as technological,
scientific, social and cultural advances; reason why Bethlemitas Brighton Scesehisrthe

following principles:

1. The Bethlemita education is based on the Christian anthropology that conceives the
person | i ke afmad wmirepe ah@aibnggdo. Wi th consci e
to image and God's resemblance. Free, resp
relationo.

2. The holy trinity reveals the community dimension of the human being. Equal persons in
the diversity who onstruct unit. This principle is the base of Bethlemitas institutions
brotherhood.

3. The mystery of Bethlehem and the crossered by Saint Peter of San José of Betancur
and the Blessed Mother Encarnacion Rosal, compromise the educational community to

be thre presence of God. God love and mercy.
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4. Mary AStar of evangelizationd encourages t
institutions.

5. The update and improvement are strategies that favextsience in the integral
formation and the life quality of theducational Bethlemiteommunity.

6. The formation is essential in Hum&Hristian values inspired by the Gospel and by the
teaching of the Church, to lead the person, family, and society's transformation.

7. Bet hl emita educati on a iverfermatidn thtolgle a dynamicdd e nt s 6
and coherent process that develops the stu
environmentally.

8. Academic formation implies responsibility, knowledge appropriateness, conceptual rigor,
as well as interaction betwe#reory and practice. All those elements are boosted from
the curriculum development in order to succeed academically.

9. Bethlemita culture fosters free, autonomous, reflexive, critical and democratic
participation as well as ethical and moral suitabilityman, spiritual and professional
guality; the sense of belonging and the effective interaction between different members of
the educational community.

10. Citizen education is based on respect and love for the neighbor and in the knowledge of
the law. It compomises each member of the educational community in the formation of
honest, fair, peaebkuilders and caring human being with local, national and global

identity. (p. 1613).

Mission.

ATo guide students in their coincjusivehensi ve

educatiorbased on Christian and human values as well as ethical, scientific, technological,
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investigatveand participative principles inspired by
of our sainfounders, fostering in the childhood wpaolth the careless and preservation of the
environmentthe respect of public places and the exercise of the human rights and duties to

achieve a healthy coexistence and ahighmer mance i n the | abor mar ket
Vision.

ARBetl emitas Booliwd betameducadiongl mstit8tion recognized by living
thehuman and Christian values focusing towards leadership in educational, pedagogical and
technical innovation relied on an inclusive nature linked to the comprehensive training of high
gualified people who can respect the public spaces but also who can exercise the human rights
and duties to achieve a healthy coexistence, engaged with their own and personal development to
become people capable of generating change in the society through tlop e of labor

mar ket competenceso. (p. 26).
School shield.
The shield of Bethlemitas Brighton School is shown in the following figure.

Figure 2 School shield
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Bethlemitas BrightorSchool is broken down into two seats, tingt one is used to

accommodate all the students from elementary school, and this seat offers education-from pre

school to fifth grade. The second one hosts students from high school, these courses range from

sixth grade to eleventh grade. Since this ficam processeeks that the pr&ervice teachers

mainly work with studets from high school, this headquartéiers apart fromtte classrooms, a

t e a ¢ h e rasliapetbattoanms for girls, boys and teachers; a counsellor room; a lilarary;

laboratory;an English class computer room; and a cafetadditionally, it counts with two

courtyards for students to play.

Institutional organization structure

The organization structure of Bethlemitas Brighton high school is broken down as

follows:

Figure 3 Institutional organization structure
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School calendar
This schedule holdall the activitieso be done during the third period

Table 2. School Calendar

Period Month Activities
August Visita Madre general; reuniGiepresentantes; actividad ludi
en la primaria; actividad ladica en la secundaria; con
directivo; presentacion pruebas Superate.

Third Period  September Simulacro visita del Santo Padre; citacion preventinva; S
Rosario; proyecto Bethlemitas por la paz; preacion prueba
de calidad.

October  Finalizacion tercer periodo.

Supervisords academic schedul e
Supervisorodos academic schedule is shown

Table 3. Supervisr 6 s academi c schedul e

SUPERVI SOR6S ACADEMI C SCHEDULE

TIME MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY
7:00ami 7:15am REFLECTION
7:15ami 8:10am 6°1 5°3 5°2 6°2
8:10ami 9:05am 6°1 5°1 5°3 5°2 6°2
9:05ami 10:00am 6°2 5°1
10:00ami 10:30am BREAK
10:30ami 11:25am 6°2
11:25ami 12:15pm 6°3 6°1 6°3

12:15pm1i 13:00pm 6°3 6°1 6°3



23

Preservice teacherdéds schedul e

In the following chart itis shownthepseer vi ce t eacher 6s schedul e

from August 28' until November 3.

Table 4. Preservice teacher schedule

PRE-SERVICE TEACHER SCHEDULE

TIME MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY
7:00ami 7:15am REFLECTION
7:15ami 8:10am 6°1 5°2 6°2
8:10ami 9:05am 6°1 5°1 5°2 6°2
9:05ami 10:00am 6°2 5°1
10:00ami 10:30am BREAK
10:30ami 11:25am 6°2
11:25ami 12:15pm 6°3 6°1 6°3
12:15pm1i 13:00pm 6°3 6°1 6°3

Pedagogicalaspects

During the observation stage, aspects such
class, studentsd matsemidaeIntfsorn nttlee acltaones stwda
student s 6 athitedesaduringatire classvaere observad.part of this observation

stage, it was perceived that students will al

English together 60 which must be used during

Moreover, as part of the planning process lier ¢lasses, the supervigmesented three
models of planning that must be carried out by the teachers. The first one is the lesson plan for
each class, in this planning the teacher must establish etiobg for the class and the topics to
be worked. The second one refers to the planning of the classes per units, which means per each

academic period; in this planning the teacher must explain the topics and objectives that must be
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developed during thegpiod. Finally, the teacher presented the planning of the year, this planning

presents all the topics and units that mustéesloped during the whole academic year.

Subsequently, the supervisor explained to thespreice teacher what must be done
whena student misbehaves during a cldgee process to be followed consists of making a
notation in the behavioral book of each coufidgs book is revised by the teacher in charge of
the course and he/she does what he/she thinks it is dettending tohie rule book of the

institution.
Planning of the classes.

The planning for each lesson is shown in the following chart:

Table 5. Example of a lesson plan

Teacher: Barbara Camargo Grade: 6°01 —6°02 — 6°03 Time: 4 hours
Participates in a very short Understands and uses familiar words and short Answers questions related to "what, who and
@ = conversation phrases about routines, daily activities and when” after reading or listening to a short and
=P E,n, Requests and provide preferences. simple text
A= 5 3 clarification on how names and Understands instructions and expresses them Wites basic personal information in
5 g == unknown words are spelled orally and written form. pre-established forms.
- = Describes the basic characteristics of people, Understands the topic and general information
things and places. of a short and simple text
= * Especificar acciones de * Describe actions in a simple and logical *  Exchange information about dady activities
P ahorro de energia en la woquence * through questions and sentences
w @ comunidad *  Give and request information on a *  Identify phrases and expressions about
- g subject dady activities in short oral and
8 S * Specify actions to save *  Clarify information written texts
= 3 energy in the community. *  Make simple sentences about daily
v activities in oral and written form
Topic: Indefinite articles “a-an”, verb Unit 5: We are all dressed-up | Material: Board, markers, flashcards,
“wearing”, negative form with the verb books.
“wearing”
FIRST DAY

Opening: In order to start the class, the teacher and students will pray “Our Father” and “Hail Mary”.

Warm up: The teacher will intreduce herself once again in order for students to remember her. Then, she will review
the vocabulary learnt about clothes by using some flashcards, the teacher will show the flashcard and then ask

students to say the word.
Explanation of the topic: The teacher will write on the board the following structure and will make students

pronounce the sentences, additionally she will give more examples so that students will fully understand:

Pronoun + to be + wearing + noun
I am wearing a skirt
1 am wearing pants

After doing so, the teacher will write on a corner of the board an advice which explains how to place the adjectives

with the noun:

\ color + noun
purple shirt
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Chapter I: Pedagogical Component

Introduction

Moeller and Catalan(®015) statethd&i f or ei gn | anguage | earning
the teaching or learning of a noative language outside of the envirommnehere it is
commonl y s p oRoeigndandquage leaBnihd has increasingly become a matter of
interest in the worldwide edation.Around the world, many languages are taught in elementary
and high schools as well as in colleges since its learning offers students not only job
opportunities abroad but also personal growth of the person who learns it. English language has
becone one of the most important language around the world, according to the National Council
of Teachers of English (NCTE2008)i s ome reports portray Engli sh
and homogenous population. Actually ELLs are a highly heterogeneousrapteg group of

students, with diverse gifts, educ@tl onal nee

The EF English Proficiency Index for Schools (EFERR017)is a study of the
acquisition of English skills by secondary and tertiary stud@his. study measures English
proficiency of students from countries all over the globe and expects to see a steady rate of
improvement in English proficiency every year. When it comes to Colombian students, this
study shows a very low proficiency level eeding its score which is 48.41 placing #49 out of 72
countries and 10/14 in Latin America. Given that, it is remarkable to mention that improving
English performances of Colombian students is a need for the cotnaiirys why the Ministry
of National Edication has created the National Bilingual Programme which aims at
strengthening the mastery of a foreign language, in this case, English. Although the creation of
this bilingualism program, Col ombian students

years.
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As mentioned before, four skills need to b
With respect t oiwrhieaipegosdpueck @ wreg mwkallves t he | ear
produce | anguage to communideae® andbekipers sehl
Having that i n mindvriitti ngan sbhea compll ke ¢ rtolcaets

management alnidn kwniosmvhieaq) geescpeesg g hsatt he wri ter i

of meaning. T hmwgoruigahd tohfe nyeetahrosds have been i mpl
foreign | anguages, these methods have undergo
and facilitating studentsodd | anguage | earning.

approachcowhdiicnhg atco The Routl edge Encycl opedi a
(2009 )na framework for | anguage instf{pction b.
234)In other words, this approach supports st
guiding principles about how to produce meani

Ther pase of thissrebeartbh pmwpjr&«miihamspesdvr o i n ¢
t he Genr d hApprghadhe cr eaast iaonn aoifd at o rtahvee | doegvwueel
student k6 Iwrsi,t iamgl show aulsdsiihggMied me mtrdd toiyarment r i
transformation and i mprovement of thgraadaeguag

studentsoswriting skildl

Problem

During a week, six noparticipant observains were carried out if"&rade courses.
These observations were executed in order to meet the population and to identify fundamental
aspects such as the English teach@agning processes and potential drawbacks. Through this

process of observation saries of obstacles were identified. First of all, since each course has a
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big amount of students, thisusedndiscipline, however, #teacher in charge always tried

keep students focused on the class. Secondly, it was evidenced that studentsoghitherst

topics and knevmost of the vocabulary presed but, in many cases, they diokt know how to

work with the material in classes because they were used to learn by heart the vocabulary and to

only repeat its pronunciation.

Nonetheless, the teachwyughtfor different strategies in order for students to get
motivated and participa during the classes; she likiedimplementole plays in which students
couldwork on their speaking skills by imitating the dialogues presented in the workbooks or
dialogues from authentic matekidat the teacher brought to the classes. Even thihwegteacher
tried to work on the four skills, she focusedore on speaking skills setting aside one of the
productive skill which is writingWriting, as stated by Brown@20 1) #Ai s a thinking
processéwriting can be planned and given with
releaseo (p, 336). In other words, writing is

into language; additionally, writing represemtsat we think, it is a process of reflecting things

that stay in our minds.

Having approached what mentioneddref developing writing skills vsaa necessity
since it is important for an effective communicatieeHamer ( 2004) menti oned |
enclr ages students to f oo 863Inatherwards; studeats ansidest n g u a
the language use when they are engage in their writing jgrotlesrefore, this proposal aimat
developing writing skills through the use of writimgrkshopgo create a travelogugnce they
motivateal studentsKohan2004 (as cited in Génzales, 2015) mentiotied a writing workshop
i s Aiun espacio activo en el cual | os estudi an

creaci-no (p. 40).
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Statement of the poblem.

With the purpose of developind'¢yr ade studentsoé wr Brigitong s ki l
School, this proposal wasupportedby the following questions: How a travelogtendevelop
6grad e st udent s 6Bethleniitas Briglgon sligBchoblZHow the Genfeased

approachcancontribute taheteaching and learning of writing activities?

Justification

Based on what it was evidenced duringgheclassroom olervations mentioned before,
it was necessary to carry out a proposal titonly benefiéd students and the whole institution
but also the prservice teacher astrainingsince all the knowledge learnt until this momemsw
put into pradte. This proposal aimeat developing8gr ade st udentsoé6 Engl i sh
Bethlemitas Brighton High school because during the English classes, the students mainly
focused on repeating the pronunciation of the vocabulary and learning by heart this new
vocabulary; they also worked on role plays but without understanding the wharhéngnef the
content of the tasks. For this reason, during the practicum praceaselogudased on the
Genre approactvasused as the maindbin order to develop students writing skill through a

series of workshops in which students were part of tven learning process

The population mentioned abolenefitedof this proposal since thayereactive agents
of thdar own learning process amdtively participatd in the construction of meaning and
significance during the writingrorkshopsas theyworkedon the development of written tasks
but focusing on other aspects sashlinguistic aspectstructure, vocabulary, and the

construction of their own productionsdditionally, the implementation of this proposal served
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as a first contact with a riearoblem in a real educational context, and as an experience for the
pre-service teacher with different methodologies that helped to improve the current needs in the

learning process of students in Colombia.

Objectives
General Objective.

f Todevelop wriing skills through a travelogusmsed on the Genre approach fhgéade

students at Bethlemitas Brighton high school.
Specific Objectives.

I To design writing workshops in order to connect writing skills with a travel environment
that allow students to lea Englishby experiencing real contexts.

1 To integrataeadingcomprehension activities in order to complement the development of
writing skills.

f Toenhancest udent sd i nterest s icreatiobafgfinal produckt, e ar ni |
in this case, aavelogue.

1 To foster the use of evatgy and ral communicative situations intégrade studentst

Bethlemitas Brighton high school.

Theoretical Framework

Writing skills are undoubtedly important for an effective communica®nne of the

productive skls. In this section, it iprovided the theoretical foundations that supgubtttis
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study the Genrebased approachkonceptions and approaches related to writing, written

comprehension, vocabulary and a travelogue.

Writing.

In language learning thereists two macro skills: receptive and productive skills.
Writing skill is one of the productive skill that needs to be improved in order to better
communicate in that | anguage. According to Ri
expressionofargi n a | ideas in a consecutive way in th
Brown (2001) statt hat Awriting can be planned and gi ve
revisions before its releaseo0o (p. 33tdtegies | n ot
for creating new texts and teachers must guide this process in order to help students with the
creation of new content. Additionally, glwhart and Mclver (2005) affirmed h avtitingfis a
recur si ve whichmearssshat stdpnts aréduently revising throughout the

process, moving back and forth among the stages of the writing process itself.

Taking together the definitions above, writing skill can be defined as a complex and a
productive process that is done through a series jo$ séging from exploring and transmitting
opinions, feelings, and ideas into a written form to a revising process that finishes in the creation

of a wellstructured and organized content.

Teaching writing.

The teaching of the writing skill must be doneotigh effective activities, reason why,
teachers need to consider their studentsod nee
capacities in order to develop these activities. The teaching and learning of writing skill has some

objectives which accding to the BSNP (2006) are to achieve a targeted and a functional level.
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BNSP (2006) stated hat fAon the functional |l evel , studen
both in the spoken and written form to compl e
functional l evel I's students can develop thei

students are able to create short functional texts in the form of a procedure and to properly use

grammar and vocabulary.

Since writing skill is considered@mplicated process, some authors have established
different approaches in order to achieve thagectives. Harmer (2001) statech at afet her e
two approaches in teaching writing, they are focusing on the product of writing process and
focusingonthewi t i ng process itselfo (p. 25). Moreov
affrmedt hat fithe process of writing consists of
303). According to these theories above, the teaching of writing must be well codsandte
based on the studentsod | evel and capacity reg
no matter the approach, students must be engaged in the activities in order to construct their

writing.
Evaluating writing.

During the teaching of writingevaluations must be done in order to measure or to know
studentso6é performance in writing. Furthermore
| earning process. Brown (2001) proposed diffe
2)Ogani zation; 3) Discourse; 4) Syntax; 5) Voc
these categories are used by researches to as
Jacobs, Zinkgraf, Wormuth, Hartfiel, and Hughley (1981) (as citedowB, 2004) suggested

the following chart:



Table 6 Composition for Scoring Writing (Jacobs et al. 1981)

SCORE

LEVEL

CRITERIA

CONTENT

30-27

EXCELLENT TO VERY GOOD: knowledgeable, substantive,
thorough development of ideas, relevant to assigned topic

26-22

GOOD TO AVERAGE: some knowledge of subject, adequate range,
limited development of ideas, mostly relevant to topic, but lacks detail

21-17

FAIR TO POOR: limited knowledge of subject, little substance,
inadequate development of ideas

16-13

VERY POOR: does not show knowledge of subject, non-substantive,
not pertinent, or not enough to evaluate

ORGANIZATION

20-18

EXCELLENT TO VERY GOOD: fluent expression, ideas clearly
stated/supported, succinct, well-organized, logical sequencing,
cohesive

17-14

GOOD TO AVERAGE: somewhat choppy, loosely organized but
main ideas stand out, limited support, logical but incomplete
sequencing

13-10

FAIR TO POOR: non-fluent, ideas confused or disconnected, lacks
logical sequencing and development

9-7

VERY POOR: does not communicate, no organization, not enough to
evaluate

VOCABULARY

20-18

EXCELLENT TO VERY GOOD: sophisticated range, effective
word/idiom choice and usage, word form mastery, appropriate register

17-14

GOOD TO AVERAGE: adequate range, occasional errors of
word/idiom form, choice, usage but meaning not obscured

13-10

FAIR TO POOR: limited range, frequent errors of word/idiom,
choice, usage, meaning confused or obscured

9-7

VERY POOR: essentially translation, little knowledge of English
vocabulary

LANGUAGE

USE

25-22

EXCELLENT TO VERY GOOD: effective complex constructions,
few errors of agreement, tense, number, word order/function, articles,
pronouns, preposition

21-18

GOOD TO AVERAGE: effective but simple construction, minor
problems in complex constructions, several errors of agreement, tense,
mnumber, word order/function, articles, pronouns, preposition but
meaning seldom obscured

17-11

FAIR TO POOR: major problems in simple/complex constructions,
frequent errors of negation, agreement, tense, number, word
order/function, articles, pronouns, preposition andfor fragment, run-
ons, deletions, meaning confused or obscured.

VERY POOR: virtually no mastery of sentence construction rules,
dominated by errors, does not communicate, or not enough to evaluate

MECHANICS

EXCELLENT TO VERY GOOD: demonstrate mastery of
convention, few errors of spelling, punctuation, capitalization,
paragraphing

GOOD TO AVERAGE: occasional errors of spelling, punctuation,
capitalization, paragraphing but meaning obscured

FAIR TO POOR: frequent emors of spelling, punctuation,
capitalization, paragraphing, poor handwriting, meaning confused or
obscured

VERY POOR: no mastery of conventions, dominated by errors of
spelling, punctuation, capitalization, paragraphing, handwriting
illegible, or not enough to evaluate

When assess

of the scoring rubric above. Finally,theser e of the studentso

ng the studentso wri

aspects proposed for evaluating written productions.

t
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Genre-based approach.

The Genrebased approach focuses on the teaching and learning where the main objective
is the understanding and productidrselected genres of texts. It is also claimed that this
approach is a trend in English language teaching (ELT) in the new millennium. According to
Swales (1990) and Bhatia (1993)the Gemra s ed appr oach i s basically
language is used wiiin a particular setting and is concerned with the form of form with language
use i n r el at urtbenmotedylane (2004) stagedh.atF fgenr e i n cl ass
recognizes that the features of similar group of text depend on the sociak conthich the
text is created and usedo. Teaching and | earn
increasingly influential in the ELT in a number of institutions including elementary schools, high
schools, and colleges, among others since it focustetanthat share specific discourse

features allowing students to work on real social contexts.

Reading.

English language learning starts from the day we are born and it improves every day of
our lives as time goes by. In order to better perform in Engii is necessary to develop the four
skills (Listening, Speaking, Reading and Writing), the latter two are known as literacy which
according to the Online Cambridge Diction&t®99)is the ability to read and write; for this
reason, reading becomesiaportant element when developing writing skills as there exists a
relation between the two of theollins Engish Learner's Dictionar{1974)definedreading as
Aan act of | ooki n g twbich nmeand that all the inferratiom dntersg  p 0 |
through the readerods eyes to understand sever a
the text itself in order to make them meaning

in which information is transferred from a transmitter to @irea™ (Smith, 1973). Besides all
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the definitions, reading is considered as a complicated procedure because the readers must get
information from written texts, this procedure not only implies the understanding of words but

also signs, letters and even $yots. Additionally, reading comprehension in English sgéms
problematidbecause students cannot understand Englishdagtso different aspects, especially

the lack of vocabularyEven though many strategies have been implemented in order to improve
students6 readi ng c¢ompr stites thathe tack ofydcablldrys, Noor m

impedes the development of the reading skill.

Vocabulary

Vocabulary is perceived as the glue that holds stories, ideas and concepts together
allowing us to expresthose ideas and thoughts for an effective communication (Reading Panel,
2001). The teaching of vocabulary has become an important aspect of the reading and writing
processes since it contributes to sttalkdhenmt sdé d
and manage many different words that can help them to better comprehend and produce in a
foreign language.Barcroft, Sunderman, & Schmitt (2011) defhneocabul ary as HfAas
of a language, including single items and phrases or chunkserBbeords which covey a
particular meani ng, {ph51).wEnglish language teathing,l wor ds
vocabulary is crucial because without the sufficient knowledge of vocabulary, students cannot
understand other people or express theiriddasl ki ns (1972) wrote that
grammar very |little can be conveyeg¢@,1l1Wmn t hout
other words, without grammar but knowing vocabulary people can manage to communicate in

another language by usisgme useful words and expressions.
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Writing workshops.

Writing workshop is a structure for teaching writing. It springs from a philosophical point
of view and it is based on a belief that f#fAchi
theopportni ty t o construct their o,JdeanPinggtrewritng andi n ¢
workshops, students are seen as competent writers with interesting ideas, thoughts, and opinions
to share as well as they are active agents of the process of creaticgmtentln addition,
Kohan 20@ (as cited in Gonzales, 2015) mentiohed at a wr i ti ng wor kshop
activo en el cual |l os estudiantes pueden unir
Working on writing workshopallowedstudentgo express themselves and to actively develop

the writing tasks.

Travelogue.

A travelogue is defined as a film or book about travelling to or in a particular place
(Online Cambridge Dictionajy1999) Travelogues are short pieces of writing about a travel
which the traveler makes some descriptions about the places she/he has been to; additionally, it is
a detailed description that allows other people to know a place they would like to visit. Collins
Dictionary(1974)also stated that a travelogue ishars film or text about a foreign or cof-
theway pl ace that emphasizes the placeds unusuas
served as a first contact with a foreign culture inside the classroom since students had to describe

places where thelyad not been but they knew through the English classes.

Culture.

There exists a myriad of definitions for the word culture, and it affects everything people

do in their society because of their beliefs, ideas, thoughts, behaviors, attitudes, values among
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other elements. Some believe that culture is inherited and others believe that it is something that
you can share with other people from dhefferen
collective programming of the mind which distinguishesrtteenbers of one groop ( R3). 2 1

In other words, culture is passed from generation to generation and it is changing all the time
because each generation adds something of its own before passing it to other generation. Culture
changesovertheyearsmakini t a compl ex concept, theowever, |
sharing and transmitting of consciousness within and across national boundaries, and the cultural
approach as a perspective that pays padgicul at t ent i on tHogan,MiJs&phenome

Paterson, T. GL991], p. 215

Literature Review

In this section it is included the revision of four previous studies that sepipioig
research. These studies foedsn writing development through writing workshops, teaching
vocabulary in English, thinplementation of the Gerteased approach for teaching writing and

the use of authentic texts in English language teaching.

Teaching English with authentic texts.

With reference to the use of authentic texts in teaching EnQimima & Dina (2015)
study based ostudents from thprogramme of study PedagogyRrieschool and Primary
Educatian attemptedo establish the relation between the use of autheaits and the
improvement of communicative abilities anddentify the types of authentic textvhich
facii t at ed t he pedfgmahcestandahe anderstanding of the target culture.

Through the use of authentic material suchréisles from newspapers and magazines, movies,
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shows documentaries, advertisementgerviews, broadasts, engs, stories and games, and a

di arybook which recorded studentso activities
with written type of authentic materials, the tasks were done better since these type of material

could be done by slow work. Hower, the authors pointed out that when working with written

material students faced some difficulties because of the lack of vocabulary which impeded them

to better understand the texts they were working with.

Ciornei & Dina (2015kestablished that thesa of authentic material can serve as a really
good tool or strategy to develop studentds <co

enhance studentsdé motivation and confidence i

Direct and multifaceted approaches to teach vocabulary

Laurian & Fitzgerald2014) conducted a study irf@urth grade social studies class, a
fifth grade science class and a university Romanian Literatureiclagsch they aimed at
working with the acquisition of vocabulary thigituthe implementation of two sets of activities:
in the first one, they imbedded vocabulary teaching, and, in the second one tteygpte
important vocabulary prior to their formal lessons. During the process of this study, two mini
units/lessons wereoaducted. In the first lesson, the ffeaching of vocabulary was not carried
out but the vocabulary was embedded; and in the second one, vocabulary was dir¢atighire
using a multifaceted approach. Results illustrated that each one of the clag$iésdoen
significantly from the multifaceted direct teaching approach no matter the amount of time that
teaching important vocabulary can spend, additionally, the researchers pointed out that even
though both lessons seemed to be significant for studemygherone in which vocabulary was

pretaught demonstrated better results even though some students did not enjoy all the activities.
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The researchers remarked the importance otgaehing important vocabulary by using a

multifaceted approach.

The Role ofVocabulary Knowledge in Reading Comprehension: A

Cross-Linguistic Study.

Moreover, SidelandRahim (2015) reported how the role of vocabulary knowledge of the
language of the textnpactedon reading comprehension performance when reading texts in the
target languagef five 16 years old Malay boys andlIgiwvho were selected randomliy order
to do so, a comparison was made betwheat part i ci pantsé reading co
performances when reading in L1 and L2 with regards to their performances onahelanc
in context tests for the same reading teXtspart of the instruments, two reading passages
were used to develop reading comprehension sk
(English). These reading passages were selected accordind®sata 6 s | evel , i n th
students were from ¥0gradelevel and the passages were chosen from authentic textbooks
proposed by the Malaysian Ministry of Education. The findings indicateddcabulary
knowledge is a determinant factfor the successf a readingcomprehension activity in L1
and L2.Additionally, the researchers pointed out that vocabulary is as important in L1 as in L2

in order to better develop a reading activity.

The Effect of Genre-Based Approach to Teaching Writing on the EFL AtAzhr

Secondary Students' Writing Skills and their attitudes towards writing.

As stated byelashri & Ibrahim(2013)the writing process and the Gesrased approach
Abot h s e e kstudeot wdemspymaking theirwntig mor e r el evant and

(p. 8). This study pointed out some important considerations about the &z approach in
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order todevelopwriting skills for second yeaecondary stage students and their attgude

towards writing. In order to carry out this study, the researchgtemented the Genteased

approach in one course which was the experimental group, and a traditional method in a second
course which was the control group in order to compare the progress of each course. Each one of
the groups worked on a cycling procésst consisted of a pitest, the implementation of the

methods (Genrbased approach for the experimental group and Traditional method for the

control group), and the petgsts.Findings demonstrated that instruction in the Gdrased
approachtocreacti f f erent texts such as friendly | ette
job one | ikes and for and against TV improved
purposeful because students became better writers as they had a sense of audiepeel devel

through various aspects such as: constructive peer revising and editing, presenting writing to an
audience and posting writing on pocket bulletin boards. These aspects were powerful incentives
during the writing process; likewise, it developed positititudes between students and their

writing performanceMoreover, the researchers highlighted that the implementation of the
Genrebased approach encouraged students to become writers since they learnt by being active

participants rather than by passiy absorbing information.

Mejoramiento de la produccion escrita en inglés de gradsexto b a partir de la

implementacién de un taller deescritura creativa.

Gonzales (2016) described how the use of creative writing workslaogpsprove
st udent skillsthwaugh @r inggry based on ten students frérgréde group B at
Instituto Comercial Loreto, headquarter Castilla. Students enrolled in five creative writing
workshops that were developed during their English classes. The creative writingopsrksh

based on the book Al a Gram8tica de | a Fant as?
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had to write short texts about topics such as personal information, description of places and
animals, the creation of a beast. As time went on, students luaé and incorporate more
vocabulary in order to arrive to the final product which was the creation of their own beast taking
into account what they learnt throughout the other workshops and their learning process. The
results showed that the implemeida of creative writing workshops enhanced students to

explore their abilities as writers; in addition, the workshops allowed students to behave as writers
since they started to use the planning and correction through the drafting step. Furthermore, the
researcher indicated that writing skill is developed as long as the teacher gives it importance in

the classroom so that he/ she catches students

Taken together, these review studies are u:
i mpoi thédowtr mati dev abofpittnljehewr i ti ng process and
during the English cl asses. I n addition, thes

i mpor taexcel wrpiitnigng skil |l s.

Methodology of the Research
Type of research.

I n order to accomplish tmhaamditmtadlvpes atpipye a
used as the fosusooknowiBowtuldyg wse of writing
i mpl ement atde bRt hnfradeacetudeat sloemiri as nBr sghi
School. According to Denzin and Lincoln (2005
interpretive naturalistic approach to the wor

things in their naturalofseant iinmgtser @anete mph & mame
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the meanings people bring to themadlhegg. 3). G
researcher to describe, wagdIlaliec taead virmttelsept €t

wher e t hacncgusr rwiernr ge.

Subsequentfeyg| |l dlwedi s h uvdhgiscelaricsh def i ned by K

McTag@taBsasé:

A form of eocelflleccttiiwee esngglufi ry undertaken by par
order to i mprove the orwant isooncailailt yo ra nedd ujcuasttiiocnea |lo

their understanding of these practices and the

( )

I n other words, to be engaged in an action
hel psertseatcoh become more effective at what they
devel opment of their students. An action rese
servi cewatseacharge of teaching Engltioshbeitnt edri f f
perform and i mplement a str atwrgyt itnog iampdr orveea dai

devel opment .

Population.

The popul at icoonn sobff ttehtiusd dshttusddyer ofm Bet hl emi t a
Hi gh Schomla,i CoR aompddisee dobonses baddEnglish cl a:
each one of themwabBowemponsetdhefsdmpliQupdem 6i
group W8tdvbhoparticipants duri weg raesltkiesd g9 thudy.deT
vol unparrtiilceyi pat.e Additthieo mpalolj yo,¢ thevacoMevgesdv e the mt t h

pseudonym in order .to protect his/ her i1 dentit
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Instruments to collect data.

I n order to develop this action research a
we e U soeudwhailc h ap asrot wefr et he Research component ;
produa@tnidossEmuicnituerevi ews. Pheogdéeldensufbbmenensat d.

know how the i mpl ementcatuiladn hafvetvd thwpnritotg/icedg r k s h

skill s.

Journals.

The rdlection exercise allowed pigervice teachet® express about their work through
narratives of their experience as a way of ma
narrativesserved as journals that the teackept in order to write perceptions of the pedagogical
component durinfpur weeks in which the writing workshops were implemengadnex 1

Journals)
Students written productions.

Studentcadhcwesk dered as one ofi ntchesdintli v hest
prodadeal id representptoduwctoifoss udeunwtk e®@lpsvai it t ¢
record of their writing pAddcietsisodailrliy,g stthued ewmrt
productions were usedatso @amalgyaei someé exsgadt |
el em@dhescoll ection of swedenest hweettemeprddu

practicu@dnped&c@®&mplset uvodfeeni s 6en pProducti on
I ntesview

According to McNawsarar  1@a®8Br9t)i didlnarelrwiwsef ul
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behind a participantdés experienceo; in other
ideas of t heuti nttree vp leavreemearbdin so fc aiswetjuesrieafgutd .r vline
orderetot amd and to know the studentsd perspect
workshops to develop thewernepi emegtekli bt s mi dh
fi ntaalgess of thispetodiyved thastutewntes propad e1s ©.n

(AnmBdxmterviews model ) .

Tabl eD@ata collection timetabl e. Peda

Sept Oct Oct Oct
1817 027 231 307
Sept Oct Oct  Nov
22 06 27 03
Sept Oct Oct Oct
181 0271 231 3071
Sept Oct Oct Nov
22 06 20 03
Oct Oct
097 3071
Oct Nov
13 03

Data analysis.

Analyzing data allow researchers to search for the meaning and the significtimee of
information gathered. Hatch (2002) stated tha
in ways that allow researchers to see patterns, identify themes, discover relationships, develop

explanations, make interpretations, mount critiqueseonge r at e t heori es. o0 (p.
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analyze the data, an interpretive analysis proposed by Miles and HubermanwaS94gd,

these authors suggested an analysis that consisted of three procedures:

Figure 4. Data analysis procedures. Miles and Hubar(1994)

a) Data reduction which refers to the
process whereby the mass of qualitati
data you may obtain interview

transcripts, field notes, observations
etc.i is reduced and organized, for
example coding, writing summaries,
discarding irrelevant data and so on

b) Data display which consists of
drawing conclusions from the mass g
data, Miles and Huberman suggest t

a good display of data, in the form of
tables, charts, networks and other
graphical formats is essential.

Data analysis procedure.

After gathering all the information, the interpretive analysis proposed by Miles and
Huberman (1994) was followed in order to begin with the process of content analysis. These
authors proposed three steps: data reolucdata display and conclusion drawing and

verification.

Beginning with the first step, data reduction, it was necessary to get to know the data. For

this reason, the researcher invested a considerable amount of time readirgeaddhgall the
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datagathered to check if it was meaningful, and to analyze and to write short impressions of this
information. Furthermore, analytical memos, that contained reflections and comments about

everything the researcher found from the data, were written.

Subseqantly, the researcher continued with the data display. During this step, it was
carried out a review of the data collected by each instrument. In order to develop this step in an
efficient and organized way, a visual representation of each instrumetitemaemrds matrices,
were used. Each matrix not only contained the information gathered and who provitiesl it
participants or the researcliebut also their correspondent answers or comments. Doing it in
this way facilitated the analysis process sihedlowed the researcher to see and to analyze each
instrument separately and setting aside the unnecessary information. Then, a general matrix with
all the comments from the instruments were credfethex 4. Matrices for the analysis

process)

After having carried out the first and second steps, the data resulted in three main
categories followed by sutategories and descriptions related to those main categories. In the

following figure it is shown the data after these two steps:
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Figure 5 Cate@ries, Sukcategories and Descriptions

A traveloguebased on the Genre approach to develop Writing Skill§ gf#de
studentsat Bethlemitas Brigton high school: an Action Research

¢ ¢ y
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- Preteaching vocabulary - Pragmatic Competence - Motivation
- Teaching Writing: Lack - Culture: General Knowledge
of Attention - Creativity

- Evaluating Writing:
Content, Organization,
Vocabulary, Language Use
and Mechanics

- AutononousWork

- Genrebased Approach

- Writing Workshops:
ReadingComprehension
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Finally, during the third and last step, conclusion drawing and verification, the researcher
could attach meaning and significance to the information gathered, in other words, to trace
connections and draw relatsmps while making sense of those categories. By following the
previous steps, it was elaborated a descriptive summary of each category which was supported

by data units taken from the participants and the researcher.
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Methodology of the Pedagogical compent

The main objective of this proposal wasto devel6gG ade studentsod writ
Bethlemitas Brighton High School through the creation of a travelogue developed during writing
workshops. In order to do so, the Gehesed approach was implented Hammond (1987)

argued that:

The most significant contribution of the getir@sed approach to writing is the
development of an explicit understanding of the role of language in the educational
context and a linguistic description of the major getiaschildren are expesd to learn

as they learn write. (p. 167).

Hammond (1987) states that this approach is based on a tebednimgg cycle which

involves three stages:

1) Modeling a text, thisd the first step when implementing the Gebased
appoach. During this step, the teacher gets students to recognize how the text
functions in real life, here, the teaching focuses on the textual structure,
language style and social function of the genre

2) Joint construction of a text; during this step studgtdly reconstruct the text,
revise vocabulary and language patterns, in addition, students practice exercises
using similar language forms, it is a discussing process batthe teacher and
the students.

3) Independent construction of a text, the firtalge is the independent
construction of texts by learners. During this step the learners create actual texts

with all the learning and analyzing from previous two stages.
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Implementation of the Genrebased approach

In order to carry out the writing workshs, the following steps were taken into account
according to Hammond (1987), the British Council (BBC), Harmer (2004), and Jacobs et al

(1981).

1) Modeling a text.

During this step the teacher presented to the students the text they were going to work on
that specific day. In order to do so, the teacher asked students what type of text they thought it
was. After doing so, the teacher explained students the linguistic aspects and the genre of the
text. Furthermore, as this study focused on the creatiotrave@logue, culture was an essential
part of the methodology. There exists many approaches and methods for teaching culture, Stern
(1992, p. 223) states that there exists three situations for teaching culture: when culture is taught
in language courses; wh culture is taught in a situation; and when culture is taught in the
cultural setting. As a complement, one of the approaches to teach culture is the comparative

approach which emphasizes that the foreign cu

Buttjes and Bryam (1991, p. 13, cited in E
providing learners with a ongay flow of cultural information, they should be encouraged to
reflect on their own and f or ei gproaah providadia e 0 . | n
double perspective because students learnt that there were many ways doing things and that not
only existed the way they knew. Including culture during the presentation stage was a great
complement to the workshops because it allowedestis to know and to compare how people

did things in other countries different from Colombia but also to compatre it to theirs.
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2) Joint construction of a text.

The aim of this step was at understanding the text itself. During this step it was necessary
to work on reading comprehension. In order to do so, the teacher firstly implemenibexitme

up technique which is defined by the British Council (BBC) a process that happens:

When someone tries to understand language by looking at individual meanings or
grammatical characteristics of the most basic units of the text, (e.g. sounds for a listening

or words for a reading), and moves from these togryo understand the whole text.

The idea here was that students first read the text and tried to understarblf text
by the words they recognized during the first reading. After the bottom up step, the teacher pre
taught the vocabulary in order for students to carry out the top down techiPrgdeaching
vocabulary according to the British Council (BBCjhe teaching of the language learsineed
before an activity, during this step the main idea was that students did different activities such as
matching exercises in which they joint key words with their definitions. Finally, when having
pretaught the wcabulary, students carried out tbp downtechnique which is defined by the
British Council ( BBC) asemeane pseshaclgsound inférraationtoa p p e
predict the meaning of languagettey e goi ng to | i st eapstadentsor r ead
speculated about what they were going to read taking into account the vocabulary they learnt

before during the preeaching step.

3) Independent construction of a text.

Finally, as the last step of the writing process, students had to creat@nthaexts
taking together all the information received during the first and second steps, and the analysis

they had done that allowed them to understand the text. During this step the student created a text
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based on the genre that was presented dureng/¢inkshop according to the steps proposed by
Harmer (2004): planningyhich refers at the stage in which writer learreesencouraged to

write by jotting ideas and collecting information necessary as through brainstorming, clustering,
making WHquestios andso on. Dafting, which consists of putting the ideas and the

information that the writer wishes to share on his/her paper. Then, during the editing stage, the
writer looks back at his/her wolky putting feedbacks from both teachers and peers into
considerationFinally, in the final version stage the writer produces his/her final product.
Additionally, the writer may focus orhecking grammar and spelling accuracmsjctuations,

and word choices while carrying out this stage.
Evaluating the writing production.

This step was done by the teacher according to the evaluation rubric proposed by Jacobs
et al (1981) presented in TableAfter having evaluated the written productions, the teacher

shared with the students key aspects about their workeaadddck.
Travelogue.

This proposal focused on developing studen
travelogue based on the Genre approach. This travelogue contain all the written productions that
students elaborated throughout the writing workshiomrder to make them a travelogue as the
final product of this project. From the very beginning, it was explained what a travelogue was to

the students so that they could actively work on the construction of the final product.
Presentation of the finaproduct.

After having implemented the three writing workshops, a travelogue was created with all

the written productions that students developed during the ten weeks period. Students actively
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participated in the final product which is the travelogue tbabnly contain students written
productions but also pictures and images in order to better illustrate and represent the travelogue.
During the ten and last week of the practicum process, students had the opportunity to see the
final product of their worlso that they felt motivated, interested and proud of their work and

learning procesgAnnex5St udent sdé f i nal product: travelogu

Figure 6 Model of the writing workshop

Date: | Course:

Topic:
Communicative objective:
Linguistic objective:

Socioaltural objective:

Writing Workshop #1

Name:

METHODOLOGY

Opening:

Step 1: Modeling a text

Step 2: Joint construction of a text

- Bottom up:
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- Pre-teaching vocabulary:

- Top down:

Step 3: Independent construction of a text
- Planning:
- Drafting:
- Editing:

- Final version:

Evaluation and feedback

Table 8. Implementation of the Pedagogical Component

Introduction 18t Evaluation 2" Evaluation 3 Evaluation
to the Writing and Writing and Writing and
project  workshop feedback workshop feedback workshop feedback

Implementation of the proposal

Before carrying out the three writing workshops, it was necessary to introduce students to
the project for them to know it bettéro do so, during the third week of the practicum process
the preservice teacher decided to present them a power point presentation in which she included

the objectives, the schedule of the project, the kind of written productions they had to work on,
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the explanation of a writing workshop and the definition of a travelogue. While presenting that
information, students were asked if they already knew a travelogue or if they knew some of the
three types of productions they had to do. Most of them knew pleeofywritten productions

which were an informal email letter, a postcard and an invitation but no one of them knew what a
travelogue was, for that reason, the-peevice teacher showed them some examples and a video

of a travelogue. In order to get statie attention to the project, the ggervice teacher showed

them the steps to create a travelogue; while doing it, she explained each one of the steps in order
for students to fully understand what they had to do. Additionally, she showed them many
exampes of travelogues and a video in which one of them was presented. When students
watched the examples and the video they started to think about their own travelogues and some
of them wanted to take as reference the examples they just saw. After thisgpi@seihivas

evidenced that students got interested in the project because most of them were saying their own

ideas to create their travelogue and were asking when did they had to present it.

As part of the introduction week, it was developed an aciinvityhich students had a
first contact with the main topic of the travelogue which was travelling. For this activity, students
worked on a song called fADondét forget where vy
During the activity, the studentsdrnt vocabulary about travelling and worked on the
understanding of the song in order to relate it with the project, to do so, students reflected on the
song and the vocabulary to come up with a message from the song. Students felt motivated
during this ativity because it was a different way to carry out their English classes and it was a
topic of their interest. This activity aimed at contextualizing students to the project which mainly
focused on the creation of a traveloguee book in which people kpeheir travelling memories

. Students were presented first, the title of the song in order for them to think about it and tell
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the preservice teacher what the song was going to be about. To do so,-8ex\pce teacher

asked students if they knew #ie words that made part of the title so that they could speculate.
The students started to give some ideas and most of them were accurate to the song. Then, they
were given a sheet with a word search with some words related to travelling, students had to
complete the activity and look for the meaning of the word. When they finished, they were asked
if those words were related to the song, most of them agreed that the vocabulary was about the
song. After carrying out the first part of the activity, theyevgiven another sheet with the lyrics

of the song but with blank spaces for students to complete them with the words they were
previously given. Students had to fill the gaps while listening to the song, to better carry out this
part of the activity, theng-service teacher stopped the song after each line so that students had a
moment to think of the word they had to write; while doing it, it was evidenced that students
worked better when the song was stopped because they could understood almost afsthe wor
Finally, when the students finished the song, they were asked once again about the meaning of
the song; they had to write a short idea about the song by taking into account the vocabulary they
had. At the end of this activity, students were interesté&towing the true meaning of the song

and also, they asked the fmervice teacher to sing it aloud because they lifdathex 6.

Lesson plan introduction to the projec).
First writing workshop: AWedre all dressed

The first writing workshop was iplemented from the 18September until the 39
September and it was called AWedre al/l dr esse
were able to describe and to tell what they were wearing, and the dress code of different places
around the world ta penfriend through an informal email letter; additionally, they were able to

use the necessaries expressions and vocabulary to talk about the clothes, and to know the dress
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code of those famous places. In order to develop this writing workshop, sttallemied the

following steps:

Date: 18" September to 29September Course (s):Sixth grade 03.

Topic: Clothes

Communicative objective: Students were able to describe what they were wearing and
a penfriend the dress code in some countries alinaréhe world through an informal em
letter.

Linguistic objective: Students were able to use expressions and vocabulary to talk about
in present.

Sociocultural objective: Students learnt how the dress code works on some famous place
different countries of the world.

Writing Workshop #1

Name:We 6re all dressed up!

METHODOLOGY

Opening

I n order to start the cl ass, the teach

Maryd together. Then, t theyweregpinghtoework @y xqurtrie
The teacher also explained that during the classes they were going to work on different ¢
which were going to vary taking into account the activity they were going tBatahe first
writing workshop, studds worked with some famous places such as the Taj Mahal
Vatican, and the Buckingham Palace; and countries such as Qatar and Saudi Arabia.

Step 1: Modeling a text

During the modeling a text step, the students did not focus on the writing proe#dsuit®n
the structural organization of the informal email letter by taking as reference a mod
presented by the teacher. First of all, the students were told about the type of text th
going to work with and were asked if they knew whatrd@ormal email letter was, some




56

them knew and answered that it was a letter written to the family or friends. Then, the
asked about the meaning of a penfriend but nobody knew, for that reason, the teacher €
that a penfriend was a foreigneind who we talked to via email. After students understoog
meaning of an informal letter, it was presented the model text which served as a gt
studentsdé6 own texts. I n order to expla
papemwhich corresponded to each part of the letter; some students were asked to go to th
pick one of the papers and put it on the correct part of the email letter which was poste
board. Some of the students guessed the parts of the text bubfmtleem did not, for tha
reason, it was necessary teareange the papers and to explain each part of the text: the g
the addressee, the subject, the greeting phrase, the letter body, the closing phrase
sender 6s signature.

THE SENDER

e @ lhﬂm[mmmn@uhmimri \

THE SUBJECT
GREETING
PHRASE
LETTER
BODY

CLOSING
PHRASE
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Step 2: Joint construction of a text
- Bottom up:

With the aim ofcarrying out the first reading, both the teacher and the students read alo
text to practice pronunciation. Then, after reading the first time, the teacher aslaussifi
they could recognize some words from the text. Some of the students recognized a lot ¢
such as fAmy name iso fil am 23 years ol d
was an excellent aspect because those expressions were essantalstand the text itself.

- Pre-teaching vocabulary:

During this step, the students were provided with a list of the vocabulary that was pres¢
the email model. Students had to organize them into three different categories: the first
verbs, the second one was weather and the third one was called other. For this activity,
had to use theienglish dictionarieso look for the meanings and then categorize all the w(

In the following picture it is shown an example of the attithat students had to do to leg
the new vocabulary. As it was mentioned before, there were a list of the unknown voc
and three different columns in which it had to be correctly placed.

Organize the following words into the categories:
Verbs Weather Other

1) Live

2) Student
3) University
4) Study
5) Freetime
6) Little

7) Speak
8) Want

9) Learn
10) Travel
1) Around
12) Many

13) Cold

14) Warm
15) Soon

16) Write
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- Top down:

Finally, taking into account ¢hvocabulary learnt before, students had to speculate and
sure about the content and the communicative purpose of the text. When finished,
carried out a reading comprehension activity in which they were asked about the text t
worked with. In order to develop this activity, the lines from theail, which was on the poste
were enumerated in order for students to match the questions about the text with the
these answers were the numbers of the lines from the text.

The readig comprehension activity had simple questions about the information of the en
these questions students did not have to write anything but just to put the correct num

corresponded to the questions.

The following picture shows the readingneprehension activity that students had to do.

Read the e-mail. Match Rosa’s information with these questions.

Where are you? Why do you want to learn English?
How old are you? Where are you from?

What languages do you What do you do?

spedak? What is Monserrate?

What is your name? What are you wearing in Bogota?

Step 3: Independent construction of a text
- Planning:

When having fully worked on the text, students started the writing process of theirroaih
The first step was to take together all theimation they joint in the previous steps through
exercise of brainstorming in which they wrote how to construct the structure of the lett
different ways to greet, and the other parts of the letter etc.

As it was mentioned at the beginningloé twriting workshop, students were going to work w
different countries and places so that there would be more options and more texts at th
the project. For that reason, in this workshop students were given a worksheet in whi
also were preided with all the necessary information about the specific place or country
had to work on. Students just had to organize that information to create their texts. In tH
they were asked to brainstorm the information they found on the worksheeter to know
what to put on their own texts.
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- Drafting:

Then, in the second stghe students tried to write their text by putting the ideas and inform
they wanted to share. During this step students tried to have their final product.

Since stdents already had the information they got from the brainstorming exercise, g
model of the email with all its parts posted on the board for them to see it and to follow i
creation of their texts; students had to start writing their finalymbdAnnex 7. Information
charts, first writing workshop).

Different ways to say hellos Hi, dear friend, good morning, good afternoon, good evening,
hey! What’ up?, hey friend!.

Famous Place: The Vatican

Country: ltaly

Weather: windy

Clothess warm clothes: shirts, blouses, pants, jeans,
swedaters, jackets, coats, scarfs, sunglasses, tennis, boots.
Different ways to say goodbye: Best wishes,

my best, my best to you, all the best, best regards,
take care, be well, hugs.

- Editing:

Before finishing, students showed the teacher what they had written until the moment
revised their work, additionally, she made some suggestions in order for studentsdbtleeir
texts.

- Final version:

And finally, after having corrected their texts, students presented the final verghertettsn
order for the teacher to revise them and evaluate them.

Since students were working on their notebooks, they had ¢otlggm to the teacher in ord
for her to correct them before adding their text to the travelogue. The final version
studentsé texts were collected fr o(nnaxB.:¢

A

Student sdé wr i tt eviatingpworkstigp)ct i ons, f i r st
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Evaluation and feedback

In order to carry out the evaluation step, the teacher took as reference the evaluatio
proposed by Jacobs et al. (1981) which had a specific criteria to evaluate writing; this
was dividednto five items which had a different amount of points each one; additionally,
added another box to write comments about the texts. All the six written produ
corresponding to the participants of the project were evaluated with this critdrim@st of
them obtained good results according t¢Annex 9. Evaluation rubric).

On the other hand, after revising all the written productions, students were given a feeq
which the preservice teacher showed them the common mistakes comiyttéstm and the
positive aspects of their written productions. Despite many students got confused at the
of writing their informal email letter, most of the works were good which meant that most
students accomplished with the aim of the wbhdgswhich was to correctly write an inform
email.
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Second writing workshop: AHowds the weathe

The second writing workshop was planned to be implemented from theé®ber until
the 13Oct ober and it was c.®lrihgahiswrifing wosk8rop, $tudents we a t h
were able to describe what the weather was like in some cities around the world according to the
seasons to a family member through a postcard, additionally, they were able to use the
expressions and the vocabulary use to ththuathe weather and the seasons. Furthermore, they
were able to know how the weather was in some cities around the world when summer, winter,
spring and fall in different months of the year; and to compare a postcard in English and in

Spanish. In order tdevelop this writing workshop, students followed the following steps:

Date: October 29to 13" October Course (s):Sixth grade 03.

Topic: Seasons, weather and clothes.

Communicative objective: Students will be able to write a postcard to a family inen
describing what the weather is like in some cities around the world according to the sea

Linguistic objective: Students will be able to use the expressions and vocabulary used
about the weather and seasons.

Sociocultural objective: Stucents will know how the weather is in some cities around the w
when summer, winter, spring and fall in different months of the year. Additionally, the
compare how the weather is in Colombia in the same months.

Writing Workshop #2

Name:H o w 0 eswedther?

METHODOLOGY
Opening

In order to start the class, the teache
After that, the teacher explained students that for the second writing workshop, which wa|
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AHowo6s t hehewmadto WrigeraDastcardtin which they were going to tell a fa
member how the weather was in summer, spring, fall and winter in some cities around th
and what clothes were appropriate for that weather. Additionally, the teacher told stviukr
were the countries that they had to work with during the second writing workshop; they
France (winter), China (fall), Australia (summer), and Argentina (spring).

Step 1: Modeling a text

Since the students already knew what type of textweg going to work with, during this st
the work focused on identifying the communicative purpose of the postcard and its sti
First of all, before showing students the model of the postcard, the teacher asked them \
a postcard; some of theamswered that it was a small letter that we sent to other people in
to talk about what we were doing, other answered that a postcara pietsre in which we
wrote about something and then, we sent it to somebody. After listening to all the atissy
teacher told students what a postcard was and asked them if their answers were righ
most of them were. Then, the teacher showed students the model of the postcard with
As the parts were emerging in the presentation, studentsnizedgome of them because tf
were the same as in the informal email letter. Some of the students said that unlike the
email letter, the postcard seemed to have less information and that it looked simpler {
other one.

In the following mage is presented the model text that thespreice teacher used for t
second writing workshop: a postcard.

MODEL OF THE POSTCARD
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STRUCTURE OF A POSTCARD

o[RS

—_—

June 20%, 2017

£ 170NN

R1Z
My denrest aunt Nancy, W

It ls Britne £y here! n this moment, ' Ln Artzona.
1t is in the Hnited States. The weather is very hot Nancy Niann
but bn the winter it is cold, but net so cold. Today ————

the sun i sva there are clowds and it (s x‘v w-eL(u
hot. | o weartkg a T-Shirt, jeans, flip-flops and =~ 122 Jacobs Street
sumnglasses. EE——

- . ——

Atlanta, Seorgla
. 0058
Lots of Love xx B —

THE CLOSING PHRASE

Furthermore, they were asked to tell if they had received or written a postcard, a few ar
yes and the st answered not. Those who answered yes had received a postcard but
written one; they explained that the postcard they received did not have the date

A

reci pientds address but just the messag

After presenting the postcard and its parts, students were presented a model of a po
Spanish. While seeing it they were asked to tell if there was any difference in compariso
postcard in English. Most of the students answered that in Spamigls itot written the dat
and the message was simpler than in English; other students related the differences acq
the text itself, for that reason, they stated that in Spanish the message was difiletteat;he
explained that it did not mattédre message but that they were focusing on the structure.

end, students agreed that postcards were almost the same as in English as in Spanish.

POSTCARD IN SPANISH

I[l)'.illllllll:ki

ftkmé": No Yibey
d fow

(@'VD 00 (Dl dogmn
mml Ao Lo | ypky (.1 %02,
W) ‘fDJa(o Lo | faudia [154/1/ .
A JMMV 15 s 5 A Tl O

o TouRs %
mmxmmmxux
1 0w
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Step 2: Joint construction of a text

In order to start with the reading comprehenseation, the students carried out the follow|
stages so that they could better understand the text and its communicative purpose.

- Bottom up:

Before looking for the unknown vocabulary, the students did a first reading of the postc:
tried to recogize individual parts of it with the purpose of giving meaning to the text and t
to understand its communicative purpose.

For the first reading, the teacher led students do it by themselves in order for them to
the words they could recognif®m it and to identify each part of it taking into account
explanation of the structure. After students read the text by themselves, the teacher {
together did a second reading in order to practice pronunciation at the same time. The
told the teacher that they recognized almost all the vocabulary from the text because they
knew it from the last classes in which it was learnt. Additionally, the message of the p
was simpler than the email letter, for that reason studesily @entified most of the word
from the text and its communicative purpose, some students even tried to translate th
order to better know what its content was. When they were asked to tell the commul
purpose of the postcard, all of themswered what the teacher had told them in the mode
text stage; they said that the postcard served to talk to somebody about the place
visiting.

- Pre-teaching vocabulary:

Then, after carrying out the first recognition of the text, theesttgdplayed a memory game
order to learn the new vocabulary. For this activity students were organized in five ¢
different flashcards were put on the floor and one member from each group had to g
flashcards and played the game once, ttienpext team had to pass and so on.

As it was mentioned before, the students already knew most of the vocabulary that was p|
in the postcard, there were just a few words that they might not knew. Since in the first
workshop the use of thdictionary did not work as a way for learning the new vocabulary
the second writing workshop it was used a memory game. Students had to try to gt
unknown vocabulary by matching the word in English with its translation in Spa
additionally,there were pictures related to that vocabulary.
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- Top down:

After having learnt the necessary vocabulary to totally understand the postcard, studen
speculate about the communicative purpose of the text taking into account theobad}
information of it which was the unknown vocabulary.

When finished, students carried out a reading comprehension activity in order to put into
the understanding of the text. For this activity, students had to answer to true and falsetst
about the text, open and multiple choice questions byeading the text and using t
vocabulary previously learnt.

At this point of the writing workshop most of the students already knew what the postca
about and its communicative purposeweéwer, before carrying out the reading comprehen
activity, students were asked to read the postcard once again and recognized the words
just studied in the preeaching vocabulary step. Since those words were easy for then
recognized tm faster and tried to say the meaning of the postcard. When students r
postcard more times, the teacher posed them some questions such as who wrote the p¢
whom it was addressed, where the sender was it when she sent the postcard weathir
was, what clothes she was wearing, etc. All the students answered them correctly whic
that they all had understood the text.

With regards to the reading comprehension activity, it was done in three different momen|
it had three diffeent points. For the first one which was open questions, the teacher and s
read aloud the four questions corresponding to this point. As students read the questio
of them were answering them immediately which meant that the questions wiere difficult

for them to understand them. After reading the four questions, students had some mi
answer them. During the first point there was any difficulty; then, for the second one whi
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true or false statements, students read aloud #ganuestions and then, they had some tin
answer them. During this point, some students had difficulty to understand the second st
which had the words fAare the same aso;
meant, for that rea®, it was necessary to explain students that it was an expression to cg
in this case the two clothing. Finally, during the third point which was multiple choice, stt
did the same process of reading aloud the questions in order for the teaisvér any doub
fortunately, all the students understood the questions and did not have any difficulty
answer them.

riking vserkshop #23: Hous's Bhe vseaBher?

- Answer to the following questions:

1) Where is Arizona?
2) How is the weather in winter?
3) What is Nancy Nanny’s address?
4) What is the date of the postcard?

- Check if the statements are true or false:

TRUE FALSE
5) She is wearing summer clothes 1 1
6) Flip-flops are the same as high-heels 1 1
T) The weather is extremely cold 1 1

- Choose the correct option:

8) Where is Britney?
a) Britney is in Georgia b) Britney is in New York  €) Britney is in Arizona

9) Where does Nancy Nanny live?
a) Newnan, Georgia b) Atlanta, Georgia €) Miami, Florida
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Step 3: Independent construction of a text

After having worked on the reading comprehensioiviggt students then tried to create th
own postcard taking into account the information that was provided by the teacher :
country they had. Additionally, students watched short videos about the country they
work on. Likewise, before cremtg their text, the teacher and the students made an ex:
together.

In contrast to the first writing workshop, during this one students watched a short videc
the countries and the weather in which they were for the postbaylsad to write. Dung this
video presentation, it was evidenced that students got excited about the postcard bec:
saw different pictures of winter, summer, fall and spring; additionally, while watching the
they started to guess the countries according tavélagher they watched.

Weather and

Scagong around the
world

Since in the first writing workshofi was evidenced that students needed more explan
before creating their own texts, the teacher decided to make a postcard together in order
to better know how to use thefammation they were provided. Carrying out his activity rex
helped students with the creation of their own postcard because they knew how the info
worked in the creation of the postcard and that it was not so difficult to write it.

ADDRESS: 548 St Patricks Street

EXAMPLE OF A POSTCARD

STATE OR COUNTRY: Sweden
CODE: 238%

DATE: October 12

GREETING PHRASE: Hey, my lovely
October 12th, 2017
FAMILY MEMBER: Dad

CITY: Moscow

Hey, my lovely dad
COUNTRY: Russia

It is Barbara here. In this moment I'm in Moscow. It WEATHER OF THE CITY: Very cold
is in Russia. The weather is very cold but in fall it Jesus Camargo
is windy. Today there are clouds and it is windy. |
am wearing a coat, pants, and boots.

SEASON: Fall
548 St Patricks Street WEATHER OF THE SEASON: Windy

TODAY'S WEATHER: There are clouds and it is
Stockholm, Sweden windy.

Take care. CLOTHES: Coats, beanie, pants, jumper, boots.

2389 CLOSING PHRASE: Take care!
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- Planning:

Before starting to write the final version, students had to organize the information the
going to use for their own texts. To do so, students made a list of the steps to write a |
(the recipientds adtasesthesmessagd, and theactogng phtabey
they had to correctly put the information that the teacher gave them about the countrgrth
going to work orin those steps in order to have a clear idea of what they had to do.

During this step stlents were given the information related to the country they had in or
write the postcard. Before starting to write, the students were asked to write on their no
the necessary information according to the parts or steps needed to writettaedpdshis
exercise not only allowed students to make a list with the information but also to ident
information they hadAnnex 1Q Information charts, second writing workshop)

Informmabion o creabe your ovim posbeord!

Address: 22 Jump Street

City: New York

State or Country: United States
Code: 10014

Date: December 21#

Greeting phrase: Hi my dear
Family membenr: Sister

City: Paris

Country: France

Weather of the city: Nice
Seasom Winter

Weather of the season: Snowy
Today's weather: There is snow
and it is freezing.

Clothes: Cocats, beanie, pants,
aloves, boots, scarf.

Closing phrase: Be well!
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- Drafting:

Then, since students alreadsd all the information well organized, they had to decide \
information they were going to share, to do so, they started to write a first draft of their pog
For this step, the students were provided with an empty model of the postcard fioiotitem
to have a model and the size of their postcards.

- Editing:

When students finished their first draft, they showed their texts to the teacher in order fo
correct them and malemesuggestions about what they had written; adi#lly, the teache
asked students to ask for comments and suggestions to their partners in order to mal
revising. During this step, the students showed the teacher the first draft of their pos
fortunately, most of them totally understootiat’to do and had the text correctly written in
first draft.
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- Final version:

Finally, when students corrected their texts by taking into account the suggestions and cc
received by their teacher and their classmates; they tr@t@nal version otheir postcardsto
do so, students considered what they could change or add to their text in order to make

During this step, students took into account the corrections made by the teacher a
partners and finished efr written productions. In order to correct them, the teacher aske
students to write their postcards in their notebooks so that, when they were all correc
just had to transcribe themathe empty model they were given. All the studentshiad their
postcards and the teacher had enough time to check them before the class (fnstedll

A

Studentsdé written productions, second W

Evaluation and feedback

When students finigd their texts, the teachgricked all of them in order to evaluate the
according to the evaluation rubric propossdJacobs et al. (1981) which tooko account
content, vocabulary, language use and organiza#itiar evaluating them, it was evidenc
that almost of the studentsrfextly wrote the postcard and did not have any mistake w
demonstrated that they totally understood what they had to do and that instructions we
and easy for them. Additionally, the pservice teacher noticed that since it was a simpler
shorter text, the students were more concentrated and felt more motivated because thg
understand all the content of it.

On the other hand, the week after the writing workshop, the teacher showed students
point presentation in which she higjinted the common mistakes committed by the stud
which varied in terms of punctuation marks, the use of capital letters and misspelling ©
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words. However, in terms of content, all the students did it very good and accomplist
main objectivavhich was to write a postcard to a family member.

FEEDBACK POSTCARD - WRITING WORKSHOP #2

COMMON MISTAKES L EamE
PUNCTUATION MARKS CAPITAL LETTERS

x It is Camilo here in this moment I'm in Buenos x The weather is Sunny but in Fall it is Windy. |
Alres am wearing a Jacket and Shoes.

v Itis Camilo here, In this moment I'min Buenos ¥ The weatheris sunny but in fall it is windy. | am
. .. . wearing a jacket and shoes.
Aires, It is in Argentina,

MISSPELLING
NO CAPITAL LETTERS x I'am wearing a jacket.

. . . ) ¥ lam wearing.... ; or I'm wearing ...
x In this moment I'm in hong kong. It is in china

. X L . The water is nice.
¥ In this moment I'm in Hong Kong. It is in China. The weather is nice.

Third wr i t i ng wloatksh ompel d&ibr ate together! o

The thirdwriting workshop was planned to be implemented fron2gi€October until
the 27", however, given that there was no classVlonday, the writing workshop had to be
rescheduled to finish it in the week from thd"Zctober to % November This writing
workshopwas chét @8 & el e bDuring tkis writthg veotk$hepr students were
able towrite an invitation cardo celebrate a special holiday in a specific courtdditionally,
they were able to use different expressions to talk about the days, months, and time in present to
talk about some of the most famaredebrations worldwideézurthermorestudents were &b to
compare which celebrations are more important in different countries around the world and

which ones in Colombia.
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Date: 239 October to 2 October | Course (s):Sixth grade 03.

Topic: Days of the week, months, time, holidays.

Communicative objective: Students will be able tarite an invitationto celebrate a speci
holiday in a specific country worldwide.

Linguistic objective: Students will be able to use different expressionalioabout the days
monthstime and even about special dwigtions or holidays around the world.

Sociocultural objective: Students will be able to know how some holidays are celeb
around the world and which ones are more important in specific places.

Writing Workshop #3

Name:Let 6 s cel ebrate together!

METHODOLOGY
Opening

In order to start the class, the teacher and the stugeyisdt he A Our Fat he
After that, the teachaxplainedstudents that for the third and lagiting workshop, which wa
call ed fALet 6s ,theyhad tb wrdeananvitatiorgire vwhichetmeyayeinvited to
celebrate a special holiday in a specific time of the year (months and days). Additiona
teachertold students what the countries and the special holideysfor them to work during
the writing workshop. Thewere United States@o f Jul y), I r el and
(Halloween), and Canada (Thanksgiving).

Step 1: Modeling a text

Forthe modeling step, as usual, the teacher showed studentsdel of the text thétey had
to work onduring the last writing workshopg\s mentioned beforestudentdiad to workon an
invitation card to calbrate different holidays. Before explaining students what an invitatior]
was, she asked them if they knew what it was it. Theesiis answered that invitations we
used to invite people to parties. After listening to the studentsexgblaired them that ar
invitatoncardwa fAa card given t o s o mewhiclkewas the sany
as they said befor@hen, shé¢old studentshatto corectly write an invitation card it was need
four important and the main parts of its structure which wexenvho, what, when and where

In the following image it is shown the model of the invitation card:
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MODEL OF THE INVITATION CARD

Anne, we are pleased to invite you to
Happy 18
.2 G4 Easter! EASTER PARTY |

_Join us to @ hunt for Easter eggs!
Bring your favorite basket.

Saturday, April 7
Starting at 2 o'clock in the

aftermoon

123 Main Street, Washington DC

1 e

In order b explain the parts of the invitation card, the teaciset a PowerPoint presentation
which shehighlighted and marked each part of it by using different colors so that students
identified them easier St ar t i ng tha teabhertexplegu that im that part it wa
written to whom the invitation was addressed, which mehatguest. Secondly, she contidt
with the fiwhat o, she tol d s tsfogdaadthatsafter viriing
who the guestvas they had towrite what kind of celebration theyere invitedto. Then, she
explained that it wasecessary to write when tloelebration will be carried out; it meant t
date.And finally, the last part which vgato remember the guesthere the celebration will b
in other words, the place.

The next picture shows the invitation card and its parts:
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STRUCTURE OF AN INVITATION CARD

Awnne, we are pleased to invite you to
an

EASTER PARTY !

_Join us to @ hunt for Easter eggs!

Bring Your favorite basket. 4
Saturday, April 7 -
Starting at 2 o'clock in the
afternoon

Finally, the teachessked students if they haglceived an invitation for a specific celebratio
such as Chri st mas, Ha |l | daywaedeso orilhd dtuaents angwerg
that they had received invitations only for birthday parties and for that reason, they thou
the invitations they had to write would be about birthday parties.

Step 2: Joint construction of a text

In order tostart with the reading comprehension section, the studarisd outhe following
stages so that thdetter understabthe text and its communicative purpose.

- Bottom up:

In this step, the students didirst reading of the invitation card atrébd to recognize individua
parts of it to give meaning to the text.

- Pre-teaching vocabulary:

After carrying out the first recognition of the text, the stud@yedthe hangman game
order to learn the new vocabulary. For this activity studeats aganized in six groups. The
a list with the unknown vocabulawyasposted on the board with images that represktitose
words. For thigame, the teach&rrotesome of the letters from each waal thatstudentdad
justto complete it taking into acoat the list and the images.
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PRE-TEACHING VOCABULARY ACTIVITY

List of the unknown vocabulary:

+ Invite
+ Party I

+ Join

4+ Hunt

+ Easter

4+ Bring

4+ Basket

4+ Pleased [B1
- Top down:

After having learnt the necessary vocabulary whielpedstudents to totally understand t
content of the invitation cargtudentdad to tryto guess the meaning of the invitatiordavhat
kind of celebratia it was by taking into account the background information, in other w
the unknown vocabulary.

Then, vhen finished, studentsad to carryut a reading comprehension activity in order to
into practice the understanding of the text. For thisvigtistudentshad to answeto open
guestions about the text. Additionally, tHegdto answer some questions by taking into accg
some images related to the content of the invitation card.

As it was mentioned beforthe content of the text was muehsier than the previous ones,
this reason, students worked better and faster understood its communicative purpose
carrying out the reading comprehension activity the teacher asked students what t
understood from the text taking into acnt the vocabulary they just learnt. Students answ
that they already knewome parts of the text such as the date which meant the days &
mont hs; the time and t he neadthbtexiianae mord tiene aj
learning thenew vocabulary, they immediately recognized all its content and understoo(
the invitation was about. They all answered that it was an invitation for Easter, which w
of the holidays they had learnt in the previous classes. Additionally, thethéotdacher that i
the invitation they were invited to a hunt of Easter eggs, they related that with what the
told in the previous classes about Easter.

With respect to the reading comprehension activity, it was done in two moments. In t
one, students had to answer the open questions about the text. First of all, the teache
students read together the five questions which referred to the important parts of the in
which were: the who, the what, the when and the where. Studedio answer who was invitec
what the invitation was for, when and where the party was. For these questions, student
have any problem since these words were explained at the beginning of the writing wc
when the teacher presented the middxt. In the second exercise, students had to matc
correct image with the word it representEdr this exercise, the students and the teacher
read the two questions and explain the images. It was much easier for the students this
since they did it by default so that the last one was the correct one.
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WPritmyg workshep #3: beb's celebrabe Eogebher!

- Answer the following questions:
1) Who is invited?

2) What is celebrated?
3) When is celebrated?

4) What time is the party?

5) Where is the party?

-  Look at the images and choose the best option:
6) Hunt of Ester eggs:

~

Step 3: Independent construction of a text

After having worked on the reading comprehension activity, studeartedhe writing process
to create thir own invitation card taking into account the information thasprovided by the
teacherin the worksheetsAdditionally, studentsvatchedshort videos about the holidays, a
the countries in which those holidays wecelebrated, in order for them get familiar to the
work theyhad to do Furthermore, the teacher and #stedentsvrote an invitation card taking
into account the same steps that studeatko use for their invitation cards.

As in the second writing workshop, students watched a stu@d in which it was shown th
four holidays they had to work on during the class. By doing it like this way, students fel
motivated since they had the chance to watch how people celebrated their traditions
parts around the world. Additially, students had the opportunity to compare some o
holidays that are celebrated in Colombia and checked if we celebrate the same way as
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Lot

Us INDEPENDENCE DAY

US celebrates Amerlcan |dent|ty on July 4th ‘

Subsequentlythe same exercise of writing with the students an example of the invitatid
they had to create was carried out in order for students to better understand how to org
information they had. However, this moment of the writing workshop, most of the studer
already written their invitation cards because they fastderstood the information and kng
how to correctly use it. Even though most of them already had their invitations rea
exercise was done by all the students because they knew it was part of the procedure.

EXAMPLE OF AN INVITATION CARD

INFORMATION TO CREATE YOU
INVITATION CARD

Who?: you!
Invitation phrase: you're invited to
join us for the Smith Family annual

What?: Christmas party
Complement 1: Come and join the
fun!
Be sure to attend.
When?: Sunday, December 24th

Complement 2: Be ready from 6
o’clock to midnight!

Where?: The North Pole
222 Snowflake way
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EXAMPLE OF AN INVITATION CARD

e O  — o INFORMATION TO CREATE YOU
arbara, yOll re mvites (e} ]om us lor €
Sensth Basuily aratial INVITATION CARD
‘ Who?: you!
RIS Ty Invitation phrase: you're invited to
Coone ndjcserthe £l join us for the Smith Family annual
Be sure to attend. What?: Christmas party
Sty DR 2 Complement 1: Come and join the
|
Be ready from 6 o’clock to mindnight Be sun ef;)(? .Cﬂ"f end
e i 2l When?: Sunday, December 24th

222 Snowflake way
Complement 2: Be ready from 6
o'clock to midnight!

Where?: The North Pole
222 Snowflake way

- Planning:

Before starting to wré the final version, studentad to organizeéhe information they wer
given for creating their texts. To do so, studefitsa brainstorming of theformationin the
worksheetsn order to have a clear idea of what thedto write and what informatiothey
hadto use for their invitation cardéAnnex 12 Information charts, third writing workshop).

Informabion o vsrikbe gour oy mvikabion coard!

Whe?; vou!
Invitation phrate: vou have been summoned to Tom oand
Danielle’s * Annual

What?; Halloween Spooktacular
Complement 1: Join us if you dare. Enjoy a bewitching
evening.

When?; Tuesday, the 31* of October
Complement 2: From 7:00 in the evening until you float
on home.

Where?; The Smith's hunted monsion
123 Scary Street

During this step, students hadd@instorm the information they were given in the workshe
To do so, they had to write on their notebooks the foain parts of the invitation cards a
then write the information related to those parts. By doing this exercise, students n
recognized the necessary information for their invitation cards but also they knew |

properly organize it at the momeof writing.




79

- Drafting:

Then, since studentsdall their information well organized, théyad to start writing thérst
draft of their invitation card. For this step, studemsithe example of the invitation card, th
they did previouslyvith the teacheiin order for them to use it as a guide for their invitatic
Additionally, student$iad thedeadlinethey did in the previous step order for them to wor}
better and wiser.

- Editing:

When students finigdtheir first draft,theyshowedheir texts to the teacher in order for he
correct them and make suggestions about what théwhtten; additionally, the teach¢old
students to ask for comments and suggestions to their partners in order to make a peer|
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- Final version:

Finally, when students made the correctitalgng into account the suggestions and comm
received by their teacher and their classmates; iadyto writethe final version of their texi
Additionally, this finalvesionwasd one on t he studentsod no
better collect and revise them.

During this step, students had to finish their texts; however, by this point of the writing wo
most of the students already had their texts finisthédewise, during this step the teach
allowed students to make some corrections in terms of the presentation of the invitati
and decorate their i nvitations. Addi ti
notebooks in order for theacher to collect and evaluate thédmnex 13 St u wrigtem t
productions, third writing workshop).
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Evaluation and feedback

When students hdthished their texts, the teachgickedall of them in order to evaluate the
accordng to the evaluation rubric proposed by Jacobal.e1981) which tooknto account
content, vocabulary, language use and organization.

This step could not be carried out as it was planned since the writing workshop had to bg
to the next week whkh was the last week of thpgacticum process and themas not enougl
time for giving students a feedback. Nonetheless, in order for students to know what
they correctly did and what aspects they needed to improve, the teacher gave them ali
feedback on their notebooks since they had to check it to write the final version of the in
card, the one they had to add to their travelogues.

Findings

As mentioned in the data analysis procedure, three major categories resulted fnem all t
data gathered as follows: a) reading; b) writing and; c) travelogue. These three categories are
followed by some subategories and descriptions which are supported by the data units taken
from the participantsd i ntlagjourinasWrem tlremedearasheri t t en
In this section, it is described the findings that came up from the pedagogical implementation
which aimed at developingriting skills of sixthgrade students at Bethlemitas Brighton High

School.

Reading.

Reading is a important element of the English language learning since d helation
with the writing process; it is considered essential to develop writing skills. Smith (1973) stated
thatr eading i s fAan act of communi coentaitrangmittermo whi c |
a receiver:' Taking this into account, it is important to highlight that to carry out the reading

comprehension, many aspects need to be developed such as the understanding of words,
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symbols, letters, and even signs. When it comesetoitiderstanding of words, it refers to
vocabulary. Vocabulary is seen as a problem when working on reading comprehension since the
lack of it impedes its development. Regarding vocabulary, both the participants and the
researcher stated that geachingvocabulary through games and different activities allowed
them to easier get how it worked and its function in the texds.the one hand, all the
participants affirmed in the interviews that learning vocabulary througérelift activities was
better forthem since they were learning in an amusing iiekpr endemos de wuna f o
divertida y sfiApresndem@uprmg®d Rdrbr e d@&IEsvmEabul
di vertido con | as activi dadeGntheotherhandel v ocabu
researcherqinted out in the journals that when vocabulary was taught through different
activities in which students had to play or to do more things apart from looking for it in the
dictionary, they learnt it better and felt more motivated to padieipnd to work on the writing
workshop.
AEn comparaci-n con el primer taller, | o0s
través del juego de memoria que se llevé a cabo en el cual los estudiantes debian
relacionar el vocabulario teniendo en cagas imagenes. El vocabulario a través del
juego |l es sirvi:- m8s ya que | os estudiante
As Wil kins (1972) wrote fAwhile without gr a
vocabulary nothigpc an b e ¢ o n vleiyderdodsatedthatlvacabularg crucial
because without the sufficient knowledge of vocabulary, students cannot understand other people
or express their ideashese results coincide with Laurian & Fitzgerald (2014) and Sidek H.M.
and H. Ab. Rahim (2015) who rerked the importance of vocabulary learning. Laurian &

Fitzgerald (2014) highlighted that preaching vocabulary is the best way to provide students
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with vocabulary since it is an appropriate use of the teacher and the students time and it allows
studento learn all the material. On the other hand, Sidek H.M. and H. Ab. Rahim (2015)

indicated that vocabulary knowledge is a determinant factor for the success of a reading
comprehension activity in L1 and L2dgeifhese r e
word meaning results in them being unable to process certain information which is crucial to the

understanding of the whole texto (p. 55) .

Writing .

According to the Common European Framework of Reference, writing is one of the
productive skillsrequired to be proficient in English.is often said that writing is a complex
skill and one of the hardest to develop when learning English as a foreign language. However,
during the evaluation of the students written productions, the researchertiautites t udent s 6
progress in terms of content, organization, vocabulary, language use and mechengsved
and changed through the development of the three writing workshops. Although it is true that the
three texts used in the writing workshops weatrfrthe more complex to the simpler, the
students6 I mprovement could not be set apart
along the devel opment of this TJherewasant as 1t i
improvement since the first wiihg workshop to the thircand last one regarding the mechanics
since in the first one some of the students committed mistakes in terms of misspelling,
punctuation and capitalizatian. R. Addi ti onally, this statement
participants sinctéhey stated that working on the Gettia@sed approached helped thiem

improvetheir English knowledge arftelped them to better comprehend the English language as
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wellas grammarrule Me ha ayudado a entender mejor el i
desconoi das pafrMe nha a&Py2udado en |l a ortografza vy
y escr it osinagditionctd tlze previousPedturédashri & Ibrahim (2013) highlighted
that the implementation of the Gerlvased approach encouraged stisiéo become writers
since they learnt by being active participants rather than by passively absorbing information;
moreover, the creation of different texts suc
since it made their writing purposeful they had a sense of audience.

With regards to writing procesthe researchigpointed out her main concerdack of
attention from studentsvhen developing the writing workshogghis concern was illustrated as
follows:Ai A pesar de quselesadela mfermaciéntnecdsara paradrabajar, la falta
de atencion sigue siendo un problema grave entre ellos ya que les impidid hacer correctamente el
ej er ci ci o RdTée ressaccher realizedahatéeven though the writing exercissagsas
and simple for students, their work was done wrand was affectedue to the lack of attention
when giving instructions and explanations about what they had to do in each one of the
exercisesThis led to the failure of some of the objectives of thosekshops becaustudents
did not know what to do.

Together with the writing processwas found a subcategory dealing with the pragmatic
competence. During the interviews, some of the participants manifested that the work they did
during thewriting workshops was very useful for them to use it in real life contexts and in real
communicative situationgn which they hae to give a message in English and to communicate
with native speaker  Es necesari o porque si erbablareomesi t a \
esas permDelmesmo s laprender a escribir en ingl ®s

personas que usan esta | enguao P2
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Travelogue.
Travelogues were used as the final product of this project which focused on the writing
skill through thecreation of a travelogue based on the Genre approach. During the development
of the project, students had to create three different texts related not only to the Genre Approach
but also to travelling. One of the best way to represent travelling and wriéisgyavelogues
which according to CollinBictionary(1974)areshort films or texts about a foreign or otdf-
theway place that emphasiteh e pl aceds unusual or gl amorous
traveloguesesulted in different aspectsthateneedy f r om t he studentsd int
journals written by the research8tarting with the students, it was found some catiegories
dealing withculture, creativityand autonomous worRarticipantdelievel thatknowing about
culture was importariiecause they lew what things theyauld do and what things thegould
not. For themJearning culture will allow them to go to other countries and know how to
perfectly behavei ES necesari o porque sSsi se necesita vi
per sonfaBM@ws Pder mite que cuando viajemos no hage:
Sirve para no confunde4rse o cometer alg¥%n err
Subsequentlymost of the participantaffirmedthat during the creation of the
traveloguestheir creativity improved since they had to draw and decorate th&nrthermore,
they expressdthat they had to look for a lot of information which served as a way to increase
their creativitytooT hi s was stated as foll ows: flié&dnpo er a t
buscando sobre | os pa2ses que me corresponden
gue buscar informacion e imagenesppa compl et ar fidlle esaelrod l@ad oP .
fondo mis habil i dade sKolgan2084pscited id @ahzles, 2015 2 st i c a

(p.40) reaffirmed this aspect in the following linBse|l t al |l er de escritur a,
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espacio activo en el cual | os estudiamtes pue
the aforementioned extract, itung workshops are seen as a space in which the students can fully
explore and develop not only their abilities as writers but also to release their creativity.

Additionally, through the development of this project, it was evidencedstitau d e nt s 0
autononous work increasedince they had to look for information and continue creating their
travelogues nodnly at school but also at homdipaving them to have control on their work and

be free to add what they wanted This was stated by students in theemiews in the following

way: fAMe siento muy motivado porque nos ha <co
ha aumentado ya que tengo que buscar informac
P3

Continuing with the creation of the travelggboth the participants aritle researcher
found out motivation as one of the most important aspects that emerged from this project. Firstly,
i n the st ud elnhe gadicipantstagraed thiewfedt motimated while developing
the travelogwesbecause as long as they searched information to create it, they learnt a lot about
the culture of other countries. Additionally, they believed that all the searching contributed to
their learning proces®articipants 1, 2 and 3 affirmed the followiiggMe si ent o mot i v a
porque me gusta, me ayuda a pasar tiempoenlassard a conoceril Mlee gluosst ap a2
porque nos ha ensefiado sobre las culturas de otros paises, podemos aprender cosas mejores de
otros paises. Me siento muy motivado porqueosit ont r i bui d cAndivMe i lgas a n d c
motivado por descubr o nRondly dhe esaraher poonted oatshatc u | t
since the first moment in which the project was presented to the students they seemed to be
really excited and intested in it.Moreover through the development of the writing workshops,

the researcher noticedtlet udent s® moti vati on increased bec:
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information for their travelogues and look for images, drawings, pictures and everything they
needed to decorate therVith regards to motivation when writing, Ciornei & Dina (2015)
established that the use of authentic material could serve as a really good tool or strategy to
devel op studentds communicativendhlainicietdi e¢ usliem
motivation and confidence in their language learning process.

Although this project mainly focused on the writing process, it is true that many aspects
emerged from the data analysis and had more impact on students learning paoctes th

writing process itself.

Conclusions and Recommendations

The purpose of this study primarily centered on the creation of a travelogue based on the
Genre approach to develop writing skills 8fgrade students at Bethlemitas Brighton high
school.

Throughout this research, studefasnd out the positive changes and improvements they
had on their writing skills as they worked on the writing workshops. They also perceived the
impact of the creatioof their travelogues not onlynaheir own writterproductions, which
improved in terms of content, organization, vocabularyguage use and mechanics; bat o
their own learning process since they evidenced that working on aspects of their soieesst
cultureand learning vocabulary through diffetexctivities as gameacreased their motivation
because they could better carry out the writing workshégditionally, students had the chance
of having control of their own travelogues since they could add what they wanted and develop it
as they thought was best for them.

On the other hand, the researcher found out that when teaching writing, it is important to
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keep students focused on the explanations and the instructions in order for them to better work
because when they did not pay attentioairttvork was affected and it was demonstrated at the

moment of evaluating their written productions. However, it is important to highlight that having
students motivated in the English classes facilitated the development of the writing workshops
andthestdent s6 performance when t hevoredva,dhet o cont |
researcher noticed that working with specific kind of texts and authentic material caught
studentsod attention since they knethemtinhemlt t hos
life situations. As a complement, working from the more complex to the simpler allowed

students to realize that writing was a simple and easy process.

Even though this study focused on the writing development of sixth grade students, one
aspect that emerged and students considered really important was learning about culture.
Through the development of this project students focused on writing and on learning culture
since they had to look a lot of information about different countries atrddlisions, food,
tourists attractions and even its people. It was evidenced that learning culture motivated students
to create and to finish their travelogues.

Giving the prior statements,can be said that these resuate to previous studies on
writing development and the elements that make part of it such as vocabulary, reading
comprehension, and in this case, writing workshops and the Baseel approaclkrurthermore,
this research might contribute to the writing skill development through gmtorkshops as
innovative and effectiveools to support therriting process. However, results from this research
derived from a group of six sixth grade students in a public high school in Colombia. Having that
in mind, these results cannot be an ovesgdresentation of Colombian high school students.

Final hyghé /#omesdkaudt her studies based on the
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as there exi steaesedmeoi bsuasddrlkased such as th
moti vati on whreint idregs ed otpiiwigt i es i n English or e
| earning process; and the studentso thoughts

|l anguage different from theirs.
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Chapter II: Research Component

Introdu ction

I n the Foreign Languages Program training
practices are one of the interests and focus update to study and document the liescting

process improvement in order to qualify education.

Even though theresia clear interest to the evident necessity to understand and transform
the pedagogical practicum; it is beneficial that local studies especially focus on the learning

problem than in matter of teaching.

It was relevantly considered tesign a projechat involveda reflective focus on the
practicum with the purpose of objectifying knowledge, behavior and attitudes in order to
orientate teacherso | abor; as well as an inte
exercise on t hetvity through questomng and searchdobipfa@neation to seek

for problem solutions and sekcognition.

Justification

The design of this project in the Foreign gaages practicum context focusmta
professional conception of the practicum as amgttidge sharpen to improve educative
processes in the application institutions where PRAD&S being executed. It wa&onsidered
that conceding importance to the reflentiole in the teaching processswuhe first step to

understand the difficulties¢ofh e pr of essi on, oned6s perfor mance:

1PRADO: Practica Docente
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the different models and approaches to respond to a problematic situation and establishes an

analytical look at it.

In accordance with what the philosopher of education John Dewey, mretutise
applied teaching reflecste thinking field, exposed, it vggustified the necessity of carrying it out
this project with the aim of giving students analytic and-agbffervation tools that alledthem
to distinguish between routinetam and réective action. It wa considered that a reflective
approach protect shields the agents in a traditional context taiaad the authority they haal

the school.

Problem

At school, it is assumed the core aspects of the constitution of the sutj¢iees,
institutional life without questions which are seen as imprints, stable and invariable
characteristics that make part of the school identity and culture. When the events disentangle
without major alteration, the teacher takes risks of setting tiginperating logic that does not

allow the pedagogical development and the renewal of school culture.

A practicum devoid of reflection does not foster the emergency of problematic situations;
realities that are being ignored, invisible. In thsywthepedagogical practicum wassumed
from reproductive codes that instaditeachers in a traditionaloing of cultural reproduction,
becoming a barrier to the rise of emerging practices tending to generate thinking and knowledge

transformations in order tadress social necessities.

Becaus of this situation that affecteédachers in varying degrees, itsvaquired that the

teachers training process, fog@in the training teacher, a future teacher, a critical and
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reflective spiit that contributedo the improvement of his/her pedagogical practices for them to

be key elements that impadtand transforradtheir chore and their future performance.

In the case of the degree in Foreign Languages of Universidad de Pamplona, meflectio
was conceived asfandamentakexercise for students who carriedt their integral practice to
selfevaluate them and instatla critical and constructive look about their work in the teaching

role.
To start this stdy, the following questions wefermulated:

1 How didthe implementation of reflection contribute to the transformation of pedagogical

processes of the development of the integral practice?

1 How didthe reflection exercise influence the development of critical spirit of students

practitioners in the analysis tifeir pedagogical work?

Objectives
General Objectives.

T To i mplement reflection as a transforming
integral practice.
1 To promote the development of a critical spirit in the studprastitioners that allows

themto analyze their pedagogical work.
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Specific Objectives.

1 To consolidate a group of teach@ractitioners with a critical spirit who reflects and
presents proposals and alternative solutions to problems presented in their pedagogical
practice.

1 To sociaize criteria, share ideas and guidelines to assume their pedagogical practice and
to be placed effectively in the institution.

1 To identify and to analyze strategies that students use in their pedagogical practice.

1 To implement reflective workshops and d®pment of didactic units that guide the
reflection of Student®ractitioners.

1T To analyze oneds beliefs about the teachin

Theoretical Framework

The theory about the teaching profession, reflection, reflective practiceedadquical
practice form this study theoretical framework. To be slightly clear about these concepts that

concermed this research project, it saresented an approximation of each one of them.
Teaching profession.

The teacher is one of the fundamentahmhers of every educational institution and has
the function of sharing knowledges based on a specific science or art; who additionally, has the

responsibility of his/ her studentsd comprehen

Teaching requires a series of skills that currecdliystitute a conceptualization and a way

to operate the planning and management of human resources in order to facilitate a link between
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management, work and education. So that, each teacher must accomplish all the teaching
competences that allow her/htmcontrol of a group of knowledges and skills in a specific area,
given that the first intellectual requirement of a professional is the level in which he/she develops
his/her activity. Similarly, each teacher must possess some competences regardintetiie c
organization, it means that the pedagogical practice not only requires to organize the content to
be learnt by the students but also to anticipate teaching conditions inside or outside the
educational context. The immediate function that a teachset develop is to design or

anticipate the teaching practice.

Reflection.

Talking about reflection implietb address different conceptions about this notion. For
this reason, in order to deepen its definitionvastaken into account two different agpe a)

reflection as a process; and b) reflection as a theme (Correa Molina et al 2010).

Reflection as a process.

Reflection is developed through a series of stages that result in a cycling process.
According to Schon (1983) cited by Correa MolinaléR@10) to reflect on experience implies
Aun tipo de di 8l ogo relfexivo con |l a situaci

experiencias del individuo, | o que per?mitir?2a

The stagesf the proess of reflection werevidenced in the following figure:

2Traduccion libre a partir del documen@oncept de réflexion: un regard critique. Correa Molina et al
(2010)
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Figure 7 Reflection as a process.

Stage 1
Action
Stage 5: Stage 2:
Evaluation Observation
Reflection

Stage 4: Stage 3

Reconceptual

ization Analysis

Reflection as a theme.

The conception of reflection is based on a theme retatéds concept. For this, it was
taking into account what Grimmet et al (19@8ied by Correa Molina et al (2010) stated, they
affirmed that reflection is based on three different perspectives: reflection as an instrumental
mediation of action, reflection as a deliberation, and reflection as a reconstruction of experience.
For thefirst two perspctives the external aspects wiresource of knowledge that allowed

reflection; and for the third persgae, it was the conceptual aspects what allovibd reflection
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exercise. At the same time, these perspectives edantmediatorsvho executd this process;

at first instance, it wafound action, context, collgaes and the person who reflected

Reflective Practice.

It wasnecessary that teachers edthemselves about their own praetiand about the
impact they hadienerated irorder to update and to qualify academic proposals at the University
and to orientate students towards new ways to relate to the world. Teachedapiain role in
the current educational world; they perfauin a complex space suppressed to a detednine
constant change with the aim of integrate different factors and condifio@seaching
profession requires that: Al os profesores des
con | as circunstanci as dmthishontaxh theepsoblemc&thert t y E
practicum and the classroom setting reqlagarticular treatment addressed to comprehension
and social interaction. The necessity to articulate the changing smalia} of our pedagogical
work was evidenced in the existemof numerous attempts to explain the school dropout
phenomenon and in the search of different ways to face this phenomenon, to fulfill the school
work. This studyservedteachers who participateo reflect on their methodological processes in

the light d reflection as an only rational and ethical ways of procedure. (Sacristan 1999).

According to Van Manen (1997) there exists different levels of reflexivity. At one level,
the effective application of skills and technical knowledges occur in the classefteation

applies to the selection and correct use of the didactic strategies that teachers will use.

At the second level, reflection bears on the implicit budgets of the spadasgroom
practices. Then, it waanalyzedhatthe consequences of thdapted strategies and the

curriculum, practicesverebased on the application of the educational criteria to the teaching
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practice to make pedagogical decisions to be adopted to the institutional reality and to the

contexts.

At a third level, Van Maneastablishd a critical reflecion exercise; in this level it vga
presented a more elaborated reflection, an ethical, normative and moral criteria questioning

linked directly or indirectly to the classroom.

Pedagogical Practice.

To analyze and reflect ohé practicum, itvas considered appropriate to resort
methodologically to a conceptual operation of practicum classification; to donss, &ssumed

Zei chner s proposal which established sever al

Academic practicum.

It wasfocused on preparing teachers whereable of reflecting on their courses, in a

way that they transforadthem in comprehensible structures for students.

Social Efficiency Practicum.

Its purpose waw achieve an effective teaching throughdbpelication of didactic
techniques based on general principles that resulted from pedagogical rdsethisitase,
reflectionconsisted f a strategic decision: fAseleccionar

gue se consi dhswetherd@r of prdcéediregZram the technical rationality.

Development.

Teaching is based on studentsodé interests a

considers teachers6 devel opment as a teacher
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Social Reconstruction.

The center ofeflection is the social, economic and political context, in a way to promote

democratic relationships in the classroom, and equal and fair in the social context.
Generic.

Programs refer to reflection in a generic way, but without specifying the amlofidimes

programs or the contents on what to reflect nor the strategies to foster reflective learning.
Reflection promoters.

According to Schulman (1987), these promoters are the teacher's cognitive basis for
classroom life; they are essential because tbegtitute the element of reflective thinking that
contributes in the process of own knowledge that a good teacher needs to make decisions in the

classroom.
Critical element on reflective thinking.

This el ement of the r e fpdctessmoralese éticdsdedak i ng r e
compassion y |l a just i<angerasdColiomlo®O. Eheinterastdni ng t o

social justice and ethics in education.
These author established the following categories of knowledge:

1) Knowledge of content

2) Geneal pedagogical knowledge

3) Curricular knowledge (materials, programs, etc.)

4) Teaching knowledge and professional configuration

5 ) Student sé6 knowledge and their characteris
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6) Knowledge of educational contexts

7) The knowledge of fundamentals: philosophicaltdrisal, and axiological

According to Georgea Spatlanger and Amy Colton, the narrative element is one of the
reflective thinking elements that make part of this stasglan instrument. This elementsva
related to the t eac hueragéshortstariesraboutihis/fesexgecain or der
the classroom which o@e in different forms but accomplistidiverse functions in the
subjectivity, and in the constitution of sebjivity. In this component it vgasituated the
t e a ¢ hwenalsi®whjclowiting unchained he el aboration of the teac

about his/her experience of practice, objective, subjective anesinbgctive.

Methodology

The methodological sitegy proposed in this study hasl central exe the ongoing
reflecion that, additionallyconsideredhe convening of meetings to strengthen the practicum
group as an initial space to address the education and professional problemegpicndiples of
organization wex autonomy, planning and selbservation. In ordeo review the impact of the
reflective proposal abotitis process of practicum,agaried out a process of socialization and

systematization of itself.

This study belongetb the qualitative research approach, from the perspective of
reflectionas a voational space thareatly contributd to the description, identification and

analysis of the pedagogical practice itself.

With regards to the data collection, it was proposed the implementation of the following

instruments:
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Reflection workshops.

The refection workshops hathe fundamental purpose of guiding the reflective process
of the studentgractitioners, but, at the same time to socialize and to share own experiences of
their work in order to enrich their process and include new tools thatealknem to transform
their pedagogical practices. Reflections worksheprecarried out three times during the ten

weeks of practicum.

Self-observation cards.

The selfobservation card aimeat guiding the studesgractitioner towards an own
perspective ohis/her exercise as a teacher and his/her role in the classroom and the educational
community field where he belongéal These selbbservation cardaeredone online

fortnightly.

Narratives.

The reflection exercise allowetudents to express aboheir work through narratives of
their experience as a way oves. Smaekhisexprciscense t o

allowedpre-service teachers to exgretheir process.Heyweredone each week.

Class recordings.

To have evidence of the studeptactitioners performances in the classroom atidto
reflect on different aspects regarding the teaclh#agning processes in the Foreign Languages
context thatveretaken into account by the training teacher in his/her reflection exercise. These

recordngsallowedto have an external and constructive look at his/her pedagogical practices.
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Class recordingwerecarried out twice during the ten weeks period in which practivene

done.

Context

Pamplona city, founded in 1549, is the oldest city of #y@gadment of Norte de
Santander. It is located in the Espiritu Santo valley, in the Colombian Andes. This city, known as
the founder of cities in the colonial era, has been throughout history a center of religious
confluences and influences; it hosted aiaty of religious communities between we can
mention: Francsicanos community; Clare sisters; San Juan de Dios brothers; the Company of
Jesus; likewise, feminine religious communities: La Presentacion sisters; Bethlemitas sisters;
among others. Because betpresence of these communities, the city created educational
institutions based on their beliefs and values. Due to this geographicaltctmsestudy hadhe

school as the environment where these school actors PLEX: Practitioners perform.

School regérs to a specific educational community in charge of the formal education, it
means, the school is the place where education is carried out, where education is accomplished
and required. Currently, the school is considered as the way of living of the cayntu
transmits knowledge and values that are necessary in the community and carry students to use

and improve their capacities in the interests both of the society and of their own.

At school, we founé series bfundamental elements that topé&rt d teachers and

studentsd acti ons an ddorpasocial@amrdutaral erdersthavethoot h de p e

tookits organization from.
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The school is a dependent body of society, a social institution addressed, inside a specific
area of education, to admster the systematic education and to condition the formation and

organization of groups by teachers and learners (Crespo, 2010).

The school as an educational institution fulfills some specific functions as the following:

Socialization role.

This functon refers to the youth learning of values, norms, behaviors, attitudes or
aptitudes focused on the dominant social culture, in the political and economic context where
they kelong. This function encompassaitithe socialization processeswhich the schol

members toolpart of.

Instructive role.

The instructive role uses two functions, the improvement of spontaneous socialization
processes in order to guarantee the training of human capital which requires the fumpactioni
labor market. This implied higher level of culture, knowbge, values, etc., there existed

major possibility of adaptation.

Educational role.

The educational role requires a community of life, democratic participation, intellectual
pursuit of dialogue and learning. An educatiocc@hmunity that breaks down barriers between
school and society, a space of culture where concepts are learnt, technical tools and cultural
codes of humanity. As a consequence of the active participation in the exchange of meaning,

desires, and behaviorgtween colleagues and adults (Vizcaino, 2010).
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Population

The whole population of this study wasnstituted by seventeen students from tenth

semester, practitioners of the Foreign Languages program of Universidad de Pamplona.

Direct benefited population.

Training teachers, teacher supervisors, and the school community of the centers in which

the integral practice is implemented.

Indirect benefited population.

twas composed by the teachersdé6 community of

refedthepr ogr amés agents vision about their pract

Institutional units linked to the project.

Foreign Languages program

Department of Languages and Communication

Faculty of Education

External institutions linked to the project.

Bethlemitas Brighton high and primary school

Expected results.

The expected results derd/&om the objectives proposed for this experiences as follows:

1 The formation of the reflective spirit in the PLEX practitioners as a training tool to

qudify the pedagogical practical.
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1 To analyze the setting, realities and the social representation of training teaching, the

notions and concepts about the school context.

Data collection timetable

The following timetable showelthe dates in which the datallectionwereimplemented.

281

Table9. FirstResearch component timetable

Sept
041

Sept
117

Sept
187

Sept
251

0217

0917

161

2317

307

Sept Sept Sept Sept Sept Oct Oct Oct Oct  Nov
01 08 15 22 29 06 13 20 27 03
Sept Sept Oct Oct Oct
041 181 0271 167 3071
Sept Sept Oct Oct Nov
08 22 06 20 03
Sept Oct Oct
18171 097 3071
Sept Oct Nov
22 13 03
Sept Oct Oct
117 027 23i
Sept Oct Oct
15 06 27
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Implementation of the Research Component

Findings.

Table10. Actual Research @nponent timetable

Aug Sept Sept Sept Sept Oct Oct Oct Oct Oct

281 041 117 1817 251 027 0917 16171 231 3017

Sept Sept Sept Sept Sept Oct Oct Oct Oct  Nov
01 08 15 22 29 06 13 20 27 03

Sept Sept Oct Oct Oct
041 1817 02171 167 307
Sept Sept Oct Oct Nov
08 22 06 20 03

Sept Oct

1817 231

Sept Oct

22 27

Sept Oct Oct

117 027 237

Sept Oct Oct

15 06 27
Sept Sept Oc Oct Oct
117 257 097 237 307
Sept Sept Oct Oct Nov
15 29 13 27 03

Narratives.

The writing process of the narratives served as a way to express whatseevore
teacher experienced during the practicum process and to analyze every aspect that made part of
it. Since naratives hado be written each week and they were ffeanats, this process allowed
the preservice teacher to see and to check what differences or changes were perceived since the

practicum started until it finished; additionally, it served to refleadone 6 s devel opment
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teacher and on the awareness of the teaching practice in an educational real context. These
narratives allowed the pigervice teacher to express what it was more challenger about this
process regarding the teaching process anddissroom management; likewise, they also
helped to evidence not only the changes but also what tkeepnee teacher learnt and that will

be useful for her further practices as teacffamex 14 Narratives).

Self-observation cards.

The selfobservatio cards were online forms that the-sexvice teacher had to complete
regarding the teaching practice in terms of planning, executing, classroom management,
materials used in class, | anguage use, studen
check the practicum process. Since these forms had to be answered every fortnight, its questions
did not vary from one form to another. Five saliservation cards were fulfilled during the
practicum process, this allowed the{gervice teacher to refleoh what aspects needed to be
improved and if they improved since the first sabiservation card that was answered;
additionally, while answering to its questions, the-gevice teacher had the opportunity to take
as reference some of the statementswigae presented in the form in order to put them into
practice when carrying out the practicum process such as the participation of the students during
the classes and their motivation, the lesson planning, some of the classroom management
advices, the wsof different resources, the activities carried out in the classes, the instructions
and evaluations of the topics. Since these forms presented a specific criterietalseife, they
were really useful because they allowed theganice teacher tmtus on specific features that
needed to be taken into account at the moment of carrying out the classes, and to put them into

practice in case they were nfAnnex 15 Selfobservation cards).
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Classrecordings.

Class recordings was done in three momehtke practicum: at the beginning, middle
and final stages of the process so that it could be perceived any change or improvement from the
part of the practitioner during the classes in terms of class management, the explanation of the
topics, use of thboard among others. As mentioned before, three class recordings were carried
out. The first one was done in the third week of the practicum process, during that class it was
introduced the pedagogical project to the students, to do so, teerpree teeher developed an
activity with authentic material, in this case, a song. While analyzing the first class recording,
many aspects were identified; first of all, it was evidenced the nervousness of sieeviice
teacher at the moment of carrying out thevéity because of the lack of confidence with the
classroom management which has been a difficulty since this process started due to the
indiscipline from the part of the students; furthermore, it was also evidenced that there were a lot
of things that neded to be improved such as giving instructions to the students because they
were not specific and students got confused, it was necessary to give clearer instructions in order
to have students more attentive to the activities and to keep them focugy aspict was to
take into account all the students6é opinions
teacher when they could not speak. However, positive aspects were also highlighted such as the
use of authentic material and the development oadhigity which motivated students and made
them participate in the class; additionally, the promotion of team work even though sometimes

that led students into indisciplingdnnex 16 First class recording).

During the second class recording, some aspeats also identified. First of all, at the
moment of explaining the topics there was more confidence and management of the class. Even

though there were just three weeks apart from the first recording to the second one, it was
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evidenced a big change inmparison to the first classes of the practicum process since it was

easier for the prservice teacher to work with the students and get their attention during the
explanations. Additionally, while analyzing the second class recording, it was ident#ied th

students started to use different expressions in English which was an important aspect because
almost everything had to be said in Spanish but then, students had the expressions in the class, so
that, they used them during its development. Furthermtosas evidenced that students liked to

work with games at the same time they were practicing what it was taught during the class
because most of the time they were just working on the book and on the board; for that reason,
when they had to play while mrticing they seemed to be more motivated and more attentive to

the class, however, indiscipline was an aspect that could not be controlled/fatradix 17.

Second class recording).

Finally, during the third class recordintpe methodology of the clas&ldot focus on
teaching a new topic but reviewing all the unit in order to implement a knowledgidgéise
teacher was explaining the topics, which were learnt by the students in the previous classes, it
was evidenced that most of the students hadestudr the evaluation because they were
participating and answering all the teacheros
noticed that to that point of the process, the teacher got more confidence with the class and
worked better togethaince students learnt to wait for their turn to talk and to particigéten
having a look at the other class recordings, it was evidenced that there was a ctveege the
three of them becaus@ce they showed three classes in three differenmtentsof the
practicum process, it was possible to compare them and noticed that as time went on, the
teaching practice increasingly improved and that thespreice teacher learnt new ways to

manage the classes and make them better for stu@femtex 18 Third class recording).
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Reflection workshops.

Reflections workshops were designed to serve as a space in which the practitioners had
the opportunity to share their experiences during the practicum process and to guide their
pedagogical practices by takingo account reflection as a tool. These writing workshops were
planned to be develop three times during this protéssever,these reflection workshops were

not carried out since there were some difficulties with the schedule due to the strike.

Practicum meetings

As it was mentioned above, the reflection workshops could not be developed due to the
uni versityos strike. H o w e viedl out by thevadirecprs afthis i c um m
processand all the practitioners. On the one hand, in therfieseting, the practitioners were
asked to talk about their experience as teach
disadvantages they had faced; additionally, the directors clarified some doubts and gave
guidelines about the practicumdtine final evaluation rubric. This first meeting served as a
reflection workshop since all the practitioners had to listen to their partners and reflect on their
own personal practices in order to socialize it with the rest of the gdufhe other handhe
second practicum meeting helped the practitioners to clarify a lot of doubts regarding the
practicum since there was a strike at the university that lasted a month. During this meeting, the
directors of the practicum explained all the aspects thatecoed the practicum process and
devel oped a written exercise in order to chec
served more as a solving doubts meeting, there was a reflection exercise since the practitioners
had to think of what they haddrnt during the process, what difficulties they had faced and what
the advantages of carrying out the practicum were. Even though they were not the reflection

workshops that were planned at the very beginning of the practicum, they served to achieve one
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of the main goals of this component which was to make the practitioner to reflect on their own

pedagogical practices.

Classroom observation feedbacks

Throughout this process, three classroom observations were done by the tutor of each
practitioner.Then,feedback was provided in order for the practitioners to know the positive
aspects about her classes; what aspects could be impaodstime suggestions and
considerations to better develop the English classes. These feedbacks served as a way to reflect
onthepreser vi ce teacherds own practices since she
view, in this case from a teacher. Comments feorather person were important becatinss
let the preservice teacher know how she was working during the practiadditionally, they
served to compare and see if there was any change since the process started until it finished.
Taking into account these comments allowed her to improve her practices and better carried out

the English classes by modifying and takingl v ant age of her tutordéds su

Conclusions

All along this process, the reflective practices that were implemented through different
methods such as narratives; safervation cards; and class recordings among others, allowed
the preservice tedoer to reflect on her pedagogical practifresn different perspectives even
i ncluding her tut or 06Thesspragtiges setvedanaswayatoctieckchermme n t
own process at the school since they allowed her to face the teaching experiercevaghic

really different from other practices made before.
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Subsequently, selvaluating allowed the pigervice teacher to strength her teaching
performance and others since there were many aspects to take into account when reflecting on
oneods p kewse, thesespractites not only favored thegemwice teacher but also the
students because as the teacher improved her teaching performance, this led to a change that

positively impacted on studentso | earning pro

Finally, during the reflective pctices it was evidenced that reflection not only allowed
the preservice teachers to take a look at their practices but also to improve them since the
reflection activity resulted in many aspects that served as reference in order to change them, or
addtem t o each onedbds pedagogi cal practices; I mp

English learning process of the students.
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Chapter IlI: Outreach Component
AAwareness project to English | anguwmage in
Presentation

In this proposal, the reader will find a dual objective: a) to organize the social impact
from the Foreign Languages program through the implementation of the outreach component to
the integral practice community; and b) to sensitize stisdeom elementary schools with the

essential foundations of English as a foreign language.

At first instance, it is presented the justification of the project, the objectives, its

characterization and the contribution lines to the project.

Subsequentlyit is presented the theetical framework that supportéis proposal, the

population thatvasbeneficiate and its timetable.

Introduction

To make part of the global policies in the academiducalland economic contexts have
motivated the Colombn National Government to foster the foreign languages learning in the
different elucational institutions acrossetltountry in order for the citizens to have the chance to
participate in cultural exchanges that allow them to access to more equitabteosndivards

the personal and social development of the country.

With the aim of promoting the learning of English language in Colombia as well as

creating competitive citizens, the National Ministry of Education launched in 2004 its policy of

e |

bilinguai s m whi ch has as a main objective fAto have
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with international comparable standards that insert the country in the universal communication
processes, in the gl obal €lo this wagntile Manistdy hdsn  t h e
implemented a wide range of strategies in the different levels of education with a view to the
accomplishment of this goal. A clear example of that is the creation of English high standards for
primary and secondary education, the dabniof a solid and coherent evaluation system and

the description and development of training plans.

This program has been developed across the country and has integrated the work made by
the Secretaries of Education, publics and private Universitied,agliage centers; however,
the results have not been encouraging given that many of the educational institutions in the

country have not been impacted by the project.

With regards to elementary school, the National Government tends to expand the English
teaching coverage to children, since many educational institutions do not often count on an
English teacher that guides the teaching and learning processes and, consequently, the

evaluations applied nationally do not be very encouraging.

Universidad de Raplona in Colombia, as a public institution trainer of trainers, and
more specifically the Foreign Languages program has approximated to the reality that
elementary schools in Pamplona face regarding the National Bilingualism Policy; many of the
educationhbinstitutions in this city do not have English teachers who can address the training

needs in elementary schools.

In recognition to this reality and the problematic it generatessdizisil projection

proposal seeket addresdoth, English teaching nde of child population from Pamplona, and

3 portal Colombia Aprende: Programa Nacional de Bilingliismo. Recuperado de http://www.colombiaaprende.edu.co/html/prosliactict1 68
158720.kml
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theintegration of the foreign languages training of theg@evice teachers from the Foreign
Languages degree to this reality in order to decrease irregularities betwpahlib@nd private

schools in the foign language area.

The governmental policiesah identified the problem, however, these needs have not
normatively been fulfilled, it is necessary monetary support, foreign languages trainers in order
to achieve a balance between the students re

purposes.

Justification

The acquisition and learning of a foreign language allow students to be at the forefront of
the needs that todayo6és world demands. It i s t
the beginning of c hifinishtheinbésg edsicatiom aydlej teghaven or d e
foundations that allow them to continue learning in high school, vocational and higher education

to achieve more people to be trained in this area.

The aim of this proposal waat raising awareness towards Estgteaching in elementary
schools in Pamplona city, contributing to the basic education in foreign language which is
necessary and essential in these leWals this reason, this project wearried out as part of the
outreach component to the commurafythe integral practice that wdsveloped by the last
semesters students of the Foreign Languages program of Universidad de Pamplona, as a way to

contribute to the strengthening of English teaching in elementary schools.

The implemetation of this propaad promotechigh and mutually as the institutions and

student population of Pamplona city, as the Foreign Languages program and the integral practice
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students. This benefit redoundedhe possibility that children had elementary schools of
having conact with the foreign language and, at aene time, with students that wdmishing
their university education in order for them to know the realities and needs of the educational
context, and in this way they coutdntribute by intervening in processiat impaedon the

improvement of these needs.

Objectives
General Objectives.

This proposal of the outreach project, from the part of the Foreign Languages program of

Universidad de Pamplona, focusaathe following objectives:

1 To address the Efish Teaching demands from the child population in the elementary
schools in Pamplona city.

1 To integrate the foreign languages education of the students that belong to the degree in
Foreign Languages Engligfrench to the educational reality in elementsaiyool in

Pamplona city.
Specific Objectives.

With regards to a better comprehension of the aspecionedtbefore, this proposal

aimedat:

1 Familiarizing children of the elementary schools in Pamplona to essential knowledge of

English.
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1 Involving sudents from the Foreign Languages program in English teaching at
elementary schools in Pamplona.

1 Atrticulating the students' training from the Foreign Languages program with the
programs of social projection that are offered by the office of social intamdodm

Universidad de Pamplona.

Typology of the project

This wasan educational disciplinary project in the curriculum area, open to all the
institutions in which the practicum was developed and that offedeedentary edudi@n in
Pamplona. This progt was part of the training project of the foreign languages program at

Universidad de Pamplona.

This study coordinated with social projection and wsaond institutional environment

allowing PLEX the articulation to the community of Pamplona.

The mainobjective at a pedagjical and communicative level w&amed into the

outreach community institutional lines of Universidad de Pamplona.

Contribution lines

1 The contribution to formal education in the Foreign Languages area.
1 Civic education (attention foroblems in the educational context in order to decrease the

inequality of the educational system).
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1 School community outreach at Universidad de Pamplona and the Foreign Languages

program.

Theoretical Framework
Teaching Languages.

Linguistic International Policies.

~

ALa UNESCO se ha preocupado desde hace var
contextomundial. En su conferencia general de 1999 adopt6 el término «educacion multilingle»
parareferirse al uso de al menos tres lenguas: la lengtw@rna, una lengua regional o nacional,
y unainternacional. Esta resolucién partié de la idea de que los requerimientos de participacion
nacionaly global, y la atencién de las necesidades particulares de comunidades cultural y
linguisticamentalistintas,iinicamente pueden ser atendidos a través de la educacién multilingie.
Cruz M, Loyo G & Mendez E, (2011).

La UNESCO (2003) considera que las lenguas no son tunicamente medios de
comunicaciénsino que representan la verdadera fabrica de expresionasiagdf son
portadoras delentidades, valores y visiones del mundo. Por ello, propone como principio para
la diversidactultural mantener y fortalecer la diversidad de las lenguas (incluyendo aquéllas con
poblacionesxdmadas o aisladas) y, al mismo tiemgooyar el aprendizaje de lenguas
internacionales quefrecen acceso a la comunicacion global y al intercambio de informacion.
Para lograr lo anterior, NESCO sugiere fomentar el multilingtiismo y el dialogo intercultural,
asi como desarrollgmoliticaspara la traduccion, en todos los medios posibles, de materiales

escritosy visualesconeli n de promover | a circulaci-n de i
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According to Lima M, (2006), AnEI aprendi za
una neceslad ineludible, pero lo es también de manera inseparable el aprendizaje de las culturas
que representan. Las lenguas constituyen el espiritu y la conciencia de los pueblos, sefiala el
poeta; son el mejor instrumento para el acceso a otras culturas, lasttnaas, a otros modos de
ver y de entender el mundo; borran las distancias y nos acercan también a la ciencia y a la
t e ¢ n o |Albtypés afdearning aref vital importance in theociability of the human being
because it allows him/h&v act adequely in different contexts. Learning a second language or
other languages focuspsrsonal and professional life of an individual to be successful at make

and knowhow.

National Program of Bilingualism.

Colombia, as the other countries in Latin Ameriod a the world, has adopted
academic policies addressed to expand English as a foreign language through the national
program of bilingualism launched in 2004 with three specific work lines: elementary and high
schools; higher education; etheducation; ad flexible models of education. This program aims
at the formation of competitive and productive human talent in a worldwide context in different

fields of action. (MEN, 2006, p.6).

Bilingualism.

Bilingualism refers to the different degree of dontiora that an individual uses to
communicate in more than a language and culture. This degree depends, mainly, on the context
in which this individual is. Therefore, according to how a language is used, different from the
native one, these languages arestered as second languages or foreign languBtieN.

(2006).
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English teaching in elementary schools.

According to Yaser A, & Chacon C, (2011) n
un proceso complejo en el cual intervienen multiples variablesrdeteacognitivo y afectivo
inherentes al individuo asi como factores propios del contexto sociocultural y educativo tales
como el curriculo, la metodologia utilizada y la formacién y actualizacion del docente de Lengua
Extr anj er alhsuehmatvay, the importaoce of getting to the point of comprehending
how children learn and incorporate a foreign language, it is necessary to analyze the theoretical
foundations that explain the learning or acquisition of a second language (L2) or a FL (Foreign
Language), and how this process relates to the
statement, Krashen (1991) cited by Yesser A & Chacon C, (2011) make a distinction between
the concepts of acquisition and learning regarding théFLh e a ¢ g langsagetisidona o f
naturally and unconsciously in the form of understandable input, which is processed and

internalized, while learning involves learning in a conscious way the rules of the language”.

AEsta distinci-n ha si cdecomplejodsstindanamhasa debi d
términos los cuales forman parte de un proceso continuo entre lo inconsciente y consciente
( Ri char d A Aahors shawah@ibppiat of view regarding the topic and they differ
Aque para efect os nimdsaprendesy adquisréndidtirdamnentemebiddaos t ®
gue la LE puede adquirirse mediante actividades ludicas de una manera inductiva y natural que
tambi ®n i mplica procesos de aprendizajeo it i
Krashen and Treel (1983) in terms of the language natural approach are relevant for the process
of a FL acquisition in children and support the Total Physical Response (TPR) proposed by

Asher (1976). According to Krashen and Terrel (1983) a child acquires the larmg tilagpe

stages:
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Preproduction, is the stage in which the child develop the ability of listening and
comprehending the language through gestures and actions, it is featured by the silence, therefore,
it is suggested to use the method proposed by Ashéé)1Botal Physical Response (TPR) in
order to stimulate the development of a FL through psychomotor activities without emphasizing

on the oral production.

Early production, the child starts to say one or two words or phrases, it is recommended

to focus orthe meaning rather than grammar mistakes.

Extended speech, in this stage, the child is already capable of producing complete
sentences and participating in conversations. The teacher should help the child to improve the

fluidity in the foreign language.

To support the aforementioned about the process of foreign language acquisition, we can
state according to Berko and Bernstein (1999)
capacidad que tienen los nifios de aprender, comprender, descubrir y formudar form
comunicativas en un lenguaje extranjero subyace principalmente en la necesidad de establecer
nuevos acercamientos socialeso (p. 467). Cons
lenguaje significados del mundo que los rodea y establecen sus pripioss de
interpretacion semidtica a cada concepto que descubren. Por esta razon, el aprendizaje de la LE
debe partir de los conocimientos previos y de los esquemas de la lengua materna dado que las
representaciones desarrolladas en aprendizajesoaeseyi experiencias previas constituyen el
andamiaje para construir mediante la LE, nuevos esquemas mentales o ampliar los ya

exi stenteso.
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Yesser A & Chacon C, (2011), <cite Ausubel
de la psicologia cognitiva, exph que existen diferencias entre las capacidades cognitivas del
nifio y del adulto en relacion con la cognicién y la afectividad, las cuales se manifiestan en la
motivacion, creatividad, espontaneidad y flexibilidad que caracterizan a los nifios y que dista
mucho del adulto, quien, por lo general, es mas proclive al bloqueo afectivo en el momento de
expresarse en otra | enguao. fADe | os planteami
factor que incide en el aprendizaje del inglés como LE, partioalate en la adquisicion de la
pronunciacién. Es decir, a menor edad, mayor es la probabilidad del nifio o nifia para desarrollar

|l a pronunciaci-n de un nativoo.

Why to teach a Foreign Language in elementary schools?

Frandifio Y, Bermudez J, & Vasquez V, (2)tite Madrid and McLaren (1981) who
affirm that Athere are different kind of reas
school. Pointing out that the real reasons are pedagogical and formative. For example, based on

various studies, it imdicated that:

1 Children who start studying a foreign language at school tend to keep a level of
performance more positive than others.

1 Children show not only the capacity of imitating sounds and colloquialisms but also a
great flexibility, spontaneityah t he audacity that over come

1 Children not only tend not to fear to make mistakes but also to acquire and transmit
meaning through gestures and pantomime.

1 Children are at a stage in which the plasticity of their brains makes it &asigem to

learn languages.
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To sum up, human b einfangtioroof expereencesiwithghep r oc e s s
environment in which it is influenced by cultures that predominate and identify its idiosyncrasy
and autonomy; especially in the young poputatiothe life cycle of childhood, where from an
infinite number of theories from the psychological, sociological field it is argued that the
learning is given by the observation and listening of sounds that put in main attention the senses
of each individal. Emphasizing that the process of cognition from the mental processes direct
and lead to a significant learning in children who are at the beginning of learning especially an

FL.

School context

This proposalvasdeveloped at Bethlemitas Brighton elert@y school that is located at

Crl 590 Brighton Pamplona, Colombia.

Timetable

The following chart shows the courses in which this propeaableveloped. Referring to
the outreach componentwiasdeveloped with students from 5° grade, more spedyigath
5°1 and 5°2 courses. This proposasdeveloped in a teweek period of classes which started

on August 28 and finished ilfNovember 3.

4To knowmoreabout the school context, see the institutional observation.



TIME
7:00ami 7:15am
7:15ami 8:10am
8:10ami 9:05am
9:05ami 10:00am
10:00ami 10:30am
10:30am’ 11:25am
11:25ami 12:15pm
12:15pm71 13:00pm

Benefited population

Table 11. Outreachd@nponent timetable.

PRE-SERVICE TEACHER SCHEDULE
MONDAY TUESDAY  WEDNESDAY THURSDAY
REFLECTION
5°2
5°1 5°2
5°1
BREAK

Direct benefited population.

The direct benefited population of this proposatestudents from 5th grade at
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FRIDAY

Bethlemitas Brighton elementary school. The population for this pnejeestudents from s

grade 01 and'5grade 02.

1 Elementary school students

1 Language corses field teachers in basic primary

91 Foreign languages studesgsactitioners

Indirect benefited population.

1 Foreign languages community program

1 Academic community of Pamplona

Institutional dependencies articulated to the project.

1 Bethlemitas Brighto high school

External institutions linked to the project.
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1 José Antonio Galan high school
1 Normal Superior Pamplona

1 La Presentacién high school

1 José Rafael Faria high school

1 Educational institution Cristo Rey

Methodology

The man objective of this propad wasto support and to give an extra help to the
English teacher of'5grade at Bethlemitas Brighton School by carrying out some of the classes
during a period of ten weeks. Since this proposaédia fostering the English language
learning in the sabols of Pamplona, flashcardereimplemented in order for students to
understand the vocabulattyat waspresented by thieeacher; these flashcards wersed in
different forms, some of the most represéwéaforms to implement them wenmemory games,
drilling, identification games and total physical response. Additionally, this pnogst

implemented with the students frofi §rade 01 and'Sgrade 02 four hours per week.
Development of the Outreach Component

Table 12 Topics of the Outreach Component

WEEKS TOPICS USE OF FLASHCARDS
Week #1 Fruits and Sea food \Y

Week #2 Dairy productsandMeats evaluation X

Week #3 Other food and Desserts evaluatio X

Week #4 Food review \Y

Week #5 Third term evaluation X




125

Week #6 Ilikei She/ He | i Kels V
She/ He doesn

Week #7 Countable / Uncountable \Y

Week #8 How Much / How Many \%

Week #9 Ordinal Numbers \Y

Week #10 Ordinal Numbers review \Y

Since the outreach component aimed at giving a hand in the English classes at elementary

schools, te work done was really worthy because students had the opportunity of having contact

with a more real English context. The main goal of this component was to reinforce English

vocabulary through the use of flashcards, in different forms, for studentsnatiéetter and

know its meaning and how to use it. During the practicum process, flashcards were used in some

of t he

c |

asses as par't

of

t

he

vocabul

ary

was a way to use them in which studentstiogdmp in when they saw the correct flashcard

prac

according to the vocabulary they had to work with (e.g. countable and uncountable food). When

using the jumping cards, it was evidenced that students did not only enjoyed the class but at the

same time they we learning the vocabulary. Students seemed to be more active and attentive in

the class; additionally, for students it was different to play while learning because they were used

to the explanations on the board and working on their b@kshe other had, another way to

use these flashcards was by matching and associating them witicimilary students had to

learn. By developing matching exercises, students performed better because they had a previous

knowledge on the topics so this was a way fentto review what they had to search at home.

Even though studenenjoyed working with the flashcards, they could not be used in all the

classes because most of the time they were not learning vocabulary but grammar forms.

However, when flashcards weraplemented, students correctly learnt the vocabulary of the

class.(Annex 19 Outreach Component)
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Conclusion

With the devel opment of this proposal,
Englishincreased a little bit since they seemed tonoee active and participative during the
English classes in which Flashcards were usdditionally, researcher noticed that when using
these kind of visual aids, students felt more motivated which helped them to better learn all the
vocabularyOn the éher hand, it was evidenced that students preferred their classes when they
were having fun while learning because in that way, they were coonmitted tahe work they
had to doFinally, students seemed to be really happy with the opportunity of havirare
gualified English teachesincethey were full ofquestions and doubts, for that reason, they took
advantage of the pigervice teacher because they thought those questions and doubts would be

clarify better.
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Chapter IV: Administrative @mponent

Introduction

To be a teacher not only involves the act of teaching a specific area in a classroom full of
students; to be a teacher means to totally get involved in the education context where she/he
belongs to. A teacher must not be just a gindée classroom but also in every aspect of the
institutional life. In the education context there are many aspects apart from just teaching a
specific area, and there are not only teachers who belong to the institution but also
administrators, parentguslents, nurses, housekeepers and even the doorman make part of it.
That is why, as part of the practicum process, thespreice teachdrad toattend to all the
extracurricular activities propged by the school because that was what complementedlead fi
the teachersd6 wor k. Duri ng t hwasdoeenthewree ks peri
service teachegslayedthe role of another teacher in the school Whd tobe part of the events,
activities, parades, among other exdtaricular activities; tis process of getting involved not
only contributel to the execution of these activities but also to the training process of the teacher

as he/shexperiencedeal lives contexts.

Objectives

General Objective.

1 To participate in all of the activitiesqosed by Bethlemitas Brighton high school

during the practicum process.
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Specific Objectives.

1 To help in the organization of some events through the practicum process.

1 To understand why the implementation of exduaricular activities are important ingh
institutions.

1 To learn how to properly organize an event or an exdracular activity taking into

account their objectives.
Methodology

From the beginning of the ten weeks period of the practicum process until the end, the
pre-service teacher actly participated in some of the extarricular activities, events, and
other activities proposed by the school that required her attendance and help. In order to
accomplishthis, the preservice teacheroluntary accepted to help with the organizatiosahe
eventssuch as th@alent Showand to help to organize the students miyithe flagraisings and
other activitiessuch the presentatiofi the values for each montthe presentation of the
Bethlemitas por la Paz project, and the reparation dayvigicarried out every 3%f each

month.
Timetable of activities
This schedule holds all the activitiestte done during the third and fourth periods.

Table 13 Timetable othe school activities

SCHOOL CALENDAR

Period Month Activities
August Visita Madre general; reunion representantes; actividad It
Third Period en la primaria; actividad lddica en la secundaria; con

directivo; presentacion pruebas Superate.
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September Simulacro visita del Santo Padre; citacion preventinva; S
Rosario;proyecto Bethlemitas por la paz; presentacion pru
de calidad.

October  Finalizacion tercer periodo.

Fourth Period  October Iniciacion Mes del Rosario; lanzamiento de los valc
emprendimiento y creatividad; prevenciéon del embaraz
adolescentesSanto Rosario en los salones; inicio 4to peric
socializacion inclusion P.M.I; comisiones de evaluac
socializacion P.E.I; entrega de boletines; dia de repara
fiesta Madre Encarnacion; Bethlemitas por la Paz; jort
pedagogica; clausura del nae Rosario.

November Reunion de representantes; simulacros; Talent Show.

Activities in which the pre-service teacher made part of

Table 14 Activities in which the practitioner made part of

SCHOOL ACTIVITIES

MONTH ACTIVITIES
September Presentatioof values for September
September Bethlemitas por la Paz workshop
September Flagraising seventh grade 03 and eighth grade 03
September Improvement plans and preventive citation
September Friendship day celebration
September Reparation day
September Earthquake drill

October Talent Show rehearsals

October Prescholar students flagising

October Sixth grade students flagising

October Closure of the month
November Talent Show

Since the practicum process started, thespreice teaher dd not only have to attend to
the English classes for sixth and fifth grades, but also to make part of the school community. In
other words, the prservice teacher became another member of the Bethlemitas Brighton High
School during the ten weeks perioduring this period of time, different activities and events

came up and all the school community: teachers, students, and administrative had to attend to
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them. First of all, for each month of the year there was a representative value that had to be
presentd to all the school at the beginning of the month; the respective values during the
practicum process were solidarity for September and, undertaking and creativity for October.
This presentation was done by the students, they had to prepare posteesantgffrformances

about the value. For the first one which was solidarity, senior students decided to carry out a
project which consisted of collecting food for poor families; this project succeeded because not
only students from all the grades at theostitollaborated but also the teachers collected a lot of
food. For the second values, students from ninth grade presented the official paperboard in which
there was written the slogan for those values; additionally, the teacher in charge of the course
expained those values to all the school and why they were important in their process during

school.(Annex 20 Presentation of the values for September and October)

Subsequently, during the current academic year 2017, the Bethlemitas Brighton High
Schoolws devel oping a project called fABethlemita
teachers had to work together on some workshops about different topics related to peace. The
project was carried out through the workshops made inside each classroona Wiréshop
was finished, the next week each course had to present the work they made to the rest of the
school; to do so, they presented posters or other kind of performances and let a message for the

school to reflect abou(Annex 21 Bethlemitas por laPaz workshops)

As part of the school activities, one of the most important and that had to be carried out
by all the students of the institution is the flagsing. Flagraisings are the moment for the
students from all the courses to prepare a spéeojic and to prepare different performances in
order for the rest of the students and the teachers to know and to see the work made by them. In

Bethlemitas Brighton High School, flagisings are carried out by more than one course, which
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means that tworgups or maximum three could organize them. During the practicum process
there werdhree flagraisings the first one was organized by seventh grade 03 and eighth grade
03. For their flagraising, these groups prepared two songs and a dance in ordewto sh
everybody the topic they had which was related to peace because during the same week it was
carried out one of the workshops for the fBet
prepared by the precholar students and it was about Mother Ington and the month of the
missions which was October. The third and last-flEiging was carried out by the three groups
from sixth grade; their topic was the same as thesphelar students, which meant, Mother
Incarnation. For this flagaising, the sidents in charge performed a beautiful acrostic, recited
poems and prepared a dance taken together the most important aspects about Mother

| ncar na t(Anoer Z2glagraisin@ seventh grade @ and eighth grade 03) (Annex 23

Flag-raising pre-schola students) (Annex 24 Flag-raising sixth grade students)

The academic school year is broken down into four periods, in order to know and see the
studentsd process in each one of them, i mprov
period. Thismprovement plan is done with the aim of establishing the factors that imped
students to progress in their classes; additionally, it aims at looking for new strategies to
implement in the classes for students to get better at those classes. Duringl {heritt, one
i mprovement plan meeting was developed with a
the teachers from the elementary school. Throughout the meeting, each one of the teachers,
including the preservice teachers, had to tell the peshs they perceived regarding the English
classes and what they proposed to improve the learning process. At the end of the meeting, the
teachers had to handle the summary of what it was talked and prepared to the coordinator of the

school and everybody haal sign up this summary in order to confirm that he/she attended to the
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meeting. Furthermore, after the improvement meeting, it is always carried out the preventive

citation in which all the students that have not succeeded the goals for the peridiecte ea

meeting with the teachers of the subjects they are failing. Through the development of the

practicum, one preventive citation was carried out. Both parents and children had to meet with

the teachers in order t oletkhe parentskhow wisatitwdse nt s 6 p

mi ssing in studentsd school performance.

Special celebrations were also part of the activities prepared by the school, one of them
was the friendship day. In order to let a fogy for the celebrations, the principaltbé school
scheduled the friendship day, t he-raéifgeft hl emi t a
seventh 03 and eighth 03 courses for the same day. The friendship day was carried out at the end
of the day and it was celebrated inside each classrbomo so, the teachers in charge of each
grade prepared activities and food for the celebration as well as the students who brought food to

share with their classmates and teacffamnex 25 Friendship day celebration)

Furthermore, every 35of each math, it is carried out in the school the reparation day.
This day consists of praying in the chapel of the school to ask for forgiveness and best wishes for
the students, teachers and administrative. The reparation day is developed in order for the school
community to reflect on their acts and what they have done until the moment, to improve the bad
things and to continue working on the good ones. During the practicum process, two reparation
day were carried out, the first one ol"Zeptember and the sewbone on 28 October.
Additionally, the prayers made during the reparation day were guided by the sisters of the

school.(Annex 26 Reparation day 2%' September)

Due to the environmental disasters that have taken place during the last few weeks, the

educational institution decided to develop an earthquake drill in order to teach students what to



133

do in case of emergency. In order to do so, members of the civil defense were invited to the
school; they chose some students from each course to hide themaselwed the school and

some others to be the searching squad. When the earthquake drill started, the teachers in charge
removed students from their classrooms in an organized way and the searching squads started
their job around the school. At first montestudents were afraid but then they knew it was

false. After the earthquake drill, the members of the civil defense explained students why it is
important to know what to do in case of earthquake or another emergency. Additionally, they

gave students saradvices to take into account if it occuisnnex 27. Earthquake drill)

Additionally, the talent show was planned to be carried out on Noverffhéorzhat
reason, rehearsals were retaken in order to prepare the students for the final preserdedien. In
to do so, the prservice teacher had to work with participants from sixth and ninth grade; she
helped them with their pronunciation, performance and staghmgex 28 Talent Show

rehearsals).

During the last week of the practicum process it easied out not only the Talent
Show, but also the closure of October, month of Mother Incarnation. For this closure, students
from fifth grade organized the holy rosary in order for all the school to pray together. Students
brought white roses for the \gin Mary. Additionally, some students from these courses recited
poems for her. This activity was done both in Bethlemitas Brighton High School and in the
elementary school. In this way, all the students said goodbye to October and welcomed

November(Annex 29. Closure of October).

Finally, the last activity in which the practitioner made part of was the Talent Shew.
Talent Show was first scheduled for May of the current year but, due tothbtear s 6 stri ke,

was postponed until November. For thiget/both the English teachers and the-peevice
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teachers worked together in the organization, decoration and rehearsals. The day of the event,
everything was as planned except the starting hour. However, it was an event full of talent and
fun that evergne in the school enjoyed. The work done by thespregice teachers was

remarkable by the other teachers and the principal of the sdl®levent served as the closure

of the practicum process from the part of the practitiorf@rmex 30 Talent Show)

Conclusions

During all the practicum process, thegezvice teacher was treated ge@perteacher
by all the members of the school community including not only the students but the rest of the
teachers, and the administrative stAf.time went bythe practitioner learnt the way in which
the school managed and organized different activities which varied from meetings to celebrations

and to other kind of activities such as flagsings, earthquake drills, among others.

Additionally, it was evidena® from the part of the practitioner, why every institution
developed these activities since they served as another way to build and train students but from
other perspectives because they were prepared in order to teach important things that students
might need in their lived_ikewise, those activities were made in order to fulfill the school
academic year since it did not focus only on teaching students about different subjects but

building them as correct people for our society and future.

It was realy significant as a practitioner to be part of the school since as a member of it,
she was working not only on teaching English to students but also to collaborate and help in the
organization of some important activities that not only concerned the Eag#iatbut also the

whole school.
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Annexes
Annex 1. Journals
Journal NA1: First writing workshop: weodre
Date: 18% September to 20% September Course: Sixth grade 03

Topic: Clothes

Communicative objective: Students were able fo describe what they were wearing and to tell a penfriend the dress
code in some countries all around the world through an informal email letter.

Lingnistic objective: Students were able to use expressions and vocabulary to talk about clothes in present.

Sociocultural objective: Students learnt how the dress code works on some famous places from different countries
of the world.

Writing Workshop #1

Name: We're all dressed up!

METHODOLOGY

Opening:

Eesearcher’s reflection:

The opining stage served as an infroduction to the writing workshop because it gave students a clue about the work
for that day and the objectives they had to accomplish at the end of it During this step it was noticed that students
remembered what they were told in the infroduction week because they already knew that the first written production

was the informal email letter; they alzo remembered that they were going to work on different countries so that they
could a lot of information from different places around the work to include in their travelogues.

Step 1: Modeling a text
Researcher’s reflection:

After carrying out this step, it was evidenced that most of the students had seen an email letter before, and recognized
most of its parts such as the addressee_ the sender, the greeting phraze and the closing phrase. However, it was needed
an in-depth explanation of all the parts in order for students to fully understand the structure of the letter and how to
write correctly one of them.

Step 21: Joint construction of a text

- Bottom up:
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Researcher’s reflection:

By recognizing those expressions, it was noticed that most of the body letter content was easy to understand for the
students, proving that they only needed to lock for few words to totally understand it. This demonstrated that the
topics of the email were learnt by the students in their previous English classes and that it was something they had
already studied with their English teacher. During this activity the pre-service teacher noticed how the topics that
were learnt by students before served as a way for themn to understand the text and recognized that what they had
learnt before was useful later.

- Pre-teaching vocabulary:
Researcher’s reflection:

Initially, this activity seemed to be easy for the students because they only had to use the dictionary, however, it
resulted to be really slow and vaproductive becavse most of them did not have their dictionaries, for this reason, they
asked the pre-service teacher to work on teams; it was not a good idea becavse students took advantage from that and
worked in a disorder manner. Moreover, this activity seemed not working since students just focused on translating
the words but without having any interest in knowing its meaning.

-  Top down:

Researcher’s reflection:

During this activity it was perceived that students did not focus on understanding the questions but just on answering
them by looking at the key words from the questions which were related to Rosa’s information. By carrying out this
activity, the pre-service teacher realized that students did not actually work on reading comprehension, becanse they
just locked at the numbers separately and checked what question matched with that number, but they perceived it as
a different activity apart from what it was being done. At the end of this activity, it was evidenced that students
needed to do activities in which they had to think more of what they had to do and reflect on that.

Step 3: Independent construction of a text
- Planning:
Researcher's reflection:

This step was perfectly carried out becanse during this step students just had to focus on identifying the information
they had to use such as the country mn which they were, the clothing, the weather, and the famous place or monument.
One of the reasons why this step worked out was because students had the model text as reference so they just
compared their information with the one in the model] text.

-  Drafting:

Researcher’s reflection:
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In this step, the students began to write their emails by taling into account the structure. For them, the structure of
the email was clear and they totally understood each part of it when the pre-service teacher first explained it
however, at the moment of writing their emails, they got confused with the information they put on it In this step,
students were asked to imitate the model text but with the information they were given.

- Editing:
Eesearcher’s reflection:
Asz aforementioned, students were given with the necessary information to create their own texts. However, during
this step, it was evidenced that most of the students got confiused and were just writing what it was on the model text

without even uzing the information they had on the worlisheets. For that reazon, it was necessary to explain students
once again that they had to vse the information they were given and not to transeribe the model text.

- Final version:

Evaluation and feedback

Reflection.

During the implementation of the first writing workshop, it was evidenced many things

that needed to be improved for further writing workshops. First of all, theepohing activities

had to be more significant for students becausmghey just used the dictionary to look for the

unknown words, they were just looking for the translation and did not pay attention to why that

vocabulary needed to be learnt before the reading comprehension. Secondly, most of the students

did not havelictionary, for that reason, they had to work with their classmates; unfortunately
team work did not work with them because they were working in a disorderly way and not

working too much. Moreover, when students had to create their own text, most ofrilyem o

focused on writing what it was on the model text and not even trying to use the information they

were given, for that reason, it was perceived that instructions were not clear enough for students.

After carrying out the first writing workshop, the pservice teacher noticed that there were



144

many mistakes in terms of developing some steps. However, these mistakes allowed the pre

service teacher to reflect on the work done and to take it into account to not repeating those

mistakes in the following writig workshops so that the work could be done better.

Journal NA2: Second writing workshop:

Date: October 228 to 13% October | Course (s): Sixth grade 03.

Topic: Seasons, weather and clothes.

Communicative objective: Students will be able to write a posteard to a family member deseribing what the weather
135 like in some cities around the world according to the season.

Lingnistic objective: Students will be able to use the expressions and vocabulary used to tall about the weather and
TeamONs.

Sociocultural objective: Students will know how the weather 15 n some cities around the world when summer,
wititer, spring and fall in different months of the year. Additionally, they will compare how the weather 15 in
Colombia in the same months.

Writing Workshop #2

Name: How's the weather?

METHODOLOGY
Opening:

Researcher’s reflection:

During the opening stage, the teacher asked students if they remembered what the second writing workshop was
going to be about taking into account what it was presented during the introduction to the project. Most of them
remembered that for the second writing workshop they had to write a posteard. Additionally, they speculated about
the countries they were going to work on this time; once again most of the students guessed some of the countries.
The opening stage led students speculate about the work they had to do during this writing workshop.

Step 1: Modeling a text
Researcher’s reflection:

During this step, students faster recognized the parts of the postcard and they tried to understand them without the
help from the teacher. Unlike to the first writing workshop, during this one the students were more concentrated on
the work proposed by the pre-service teacher because they were actively participating when thev were asked about
the postcards and its part. It seemed that they felt more motivated about writing the postcard than the informal email
letter.

howo
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Ktep 2: Joint construction of a text
- Bottom up:

Researcher’s reflection:

Dhuring this step, it was evidenced that for students it was easier to work on the postcard than in the informal email
letter because its content was simpler than the email and because the vocabulary of the postcard was not difficult for
them since almost all of it was taught by the pre-service teacher and was worked by the students in an exercize from
the book that thev had to work on; indeed, some students told the pre-service teacher that the content of the postcard
was the same as the one from the book which meant that students did pay attention to the classes and to the work
they had to do.

- Pre-teaching vocabulary:

Researcher’s reflection:

During this activity, students performed better than in the first writing workshop because if they did not know the
meaning of the word, they had the opportunity to use the picture that was printed there and then, try to guess taking
into account the picture. Almost all the students matched the words because they were already learnt during previous
classes, however, it was evidenced that students did not practice at home and thev were just limited to what it was
learnt at school. Finally, something to highlight was that most of the students did know and recognized the vocabulary
during the memory game; additionally, carrving out the pre-teaching vocabulary in this way, students worked in a
neater way, and faster than during the first writing workshop.

- Top down:

Researcher’s reflection:

Carrving out the reading comprehension in this way and having students answer different type of questions, not only
closed ones, led them to write and to think more about the answers because they had to re-read the text and analvze
it in order to correctly answer. Additionally, it was evidenced that students worked better when they did not have to
answer the whole questions at once but by points and by having the time to carefully read the questions.

Step 3: Independent construction of a text

Researcher’s reflection:

Affer watching the video the teacher noticed that it was necessary to do something like thiz in the first writing
workshop because it caught students’ aftention and motivated them to write their postcards. Additionally, when
students finished the postcard example with the teacher, she realized that it was necessary that students fully
understand what they had to do before doing it because if thev did not know what to do and how to use the
information, the final product would not been the same; additionally, it was remarkable that while doing this exercise
students were understanding what to do, and at the end they were doing it by themselves.
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- Planning:

Researcher’s reflection:

When carrying out this exercise, the pre-service teacher noticed that the students were identifying and comparing
their information to the one presented in the example they did together. In other words, students were matching the
information to have an idea for their postcards before even starting the writing process which meant that students
really understood the purpose of the writing workshop and what they had to do.

- Drafting:

Researcher’s reflection:

During this step, the teacher led students start to write their own postcards, to do so, the model of the example they
just created with the teacher was projected on the board in order for students to use it as a guide for their texts. The
idea of this step was that students started to write by themselves and then, show the teacher their progress. As the
students were writing, none of them asked the teacher for help but they waited until she asked them to show what
they had written within 5 minutes.

- Editing:

Researcher’s reflection:

It was evidenced that the exercises done before starting to write really helped them in the creation of their texts.
However, few of them still had some problems with the creation of their texts, for that reason, the teacher made a
first correction, individually, and then, since students were sitting two in a one desk, the teacher asked them to revise
what their partner was doing in order to make them some suggestions or corrections. The peer-correction really
worked out because since most of the students had already written their postcards, they helped their partners to finish
theirs.

- Final version:

Evaluation and feedback

Reflection.

During the second writing workshop many aspects were identified and totally dhiange
comparison to the first one. First of all,
attention from the very beginning because it was made through a power point presentation and it
was made in a different room from their classroom, forradon, students felt more motivated

because they really enjoyed when they had to go to other rooms and change the climate of the
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class. Secondly, the students did recognize the postcard and it was much easier for them to
understand its parts and its commuative purpose because they already knew some parts that

were the same as in the informal email letter, so they did a recognition which meant that they did

pay attention to the first writing workshop. In addition, thetgching vocabulary was much

more significant and took less time than in the first time because students were attentive to play

the memory game correctly; furthermore, they already knew most of the words from the game,

for that reason, it was much faster. Another aspect to highlighth&asriting exercise; making

an example the teacher and the students together was a great help because it allowed students to
better understand what they had to do and to understand how the information they got had to be
used in the postcard. And indedd,d st udentso6é final written prod:
by the teacher because even though they have not been revised yet, before the class finished the
teacher had the opportunity to check emch stu
were perfectly written and the information was used as it was planned. During this writing

workshop it was evidenced that students need to be clear about the work they have to do in order

for them to do it as the teacher demands.

Journal N°3: Thirdwriti ng wor kshop: | etbds celebrate to

Date: 23" October to 27% October | Course (s): Sixth grade 03.

Topic: Days of the week, months, time, holidays.

Communicative objective: Students will be able to write an invitation to celebrate a special holiday in a specific
country worldwide.

Lingnistic objective: Students will be able to vse different expressions to talk about the days, months, time and even
about special celebrations or holidays around the world.

Sociocultural objective: Students will be able to know how some holidays are celebrated arcund the world and which
ones are more important in specific places.

Writing Workshop #3

Name: Let’s celebrate together!
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METHODOLOGY
Opening
Researcher's reflection:

During the cpening stage, it was evidenced that students did pay attention to the introduction weel when they were
presented the project and when they were told about the three written produoctions they had to do because they noticed
that there was a change in the last production. When the teacher fold the students that the final written production
would be an invitation card, they answered that in the introduction week the last written production would be a greeting
card; which meant that students did pay attention and thought that they were going to write a greeting card for a
birthday greeting. It was good to lmow that even though it has been six weeks since the presentation of the project, the
students remembered what it was presented in that time. Additionally, when they were told about the invitation cards,
they irnmediately associated the invitation cards with the holidays which were taught in the previous class.

Step 1: Modeling a text

Researcher's reflection:

Druring this step, 1t was evidenced that the easier the model text was, the easier students recognized and learnt its parts
and structure. All along the writing workshops, the model texts went from the more complex to the simpler and this
demonstrated that students easier understood when the text was simpler for them and had less parts than the ones from
before. Additionally, the teacher realized that for students the invitations cards were very similar as m English as in
Spanish which could be a reason why it was easier for them too. Likewise, since invitation cards were some of the
most recognized type of written text for students, it allowed them to better understand its content.

Step 2: Joint construction of a text

In order to start with the reading comprehension section, the students carried out the following stages so that they
better understood the text and its communicative purpose.

- Bottom up:
Researcher’s reflection:

During the bottom up step, the dynamic was the same az wath the other two writing workshops. Students had to do a
first reading by themselves in order to checl: and to see if there was something that they could recognize from the text.
After the first reading, few students recognized most of the content of the invitation cards; however, in order for all
the students to understand it, the teacher read it aloud with socme of them whe followed the reading. Then, the teacher
asked the students what individual forms they had recognized. Some students answered that they recognized the
moenths, the days, and the houwr which were the topics students were leamning the days before the writing workshop.

- Pre-teaching vocabulary:
Eesearcher’s reflection:

Druring this activity, there were not words it Spanish, for that reazon students had to relate the images with the word
they were completing in the hangman game. This game allowed students to reinforce their skills zince they did not
know all the vocabulary and they just had some pictores to help them gpess the word. Some of the words were eazier
for them than others since they had the word in the picture such as “Easter”. Some others were easier to recognize
because of the images which were very accurate such as “basket™ and “party”™. Nevertheless, the other words were
really difficult for students since the images were not very clear for them and according to they, did not match with
the word they were completing. Fortunately, it did not stop students from finishing the game since they completed
zome of the words and matched them by default. After matching and completing all the words with the images, the
teacher explain students all the words with the images in order for stodents to fully understand its meaning. This
activity allowed the teacher to see and to check that students worked very well when they had visual aids since it was
easier for them to relate vocabulary with images than with descriptions. Visual aids were a big aid for the writing
workshops since they were implemented all along the activities and favored students to achieve them.
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- Top down:
Eesearcher's reflection:

During the joint construction of the text step. it was evidenced that students had fully understood the text and its
communicative purpose. By this point of the writing workshop, students knew what they had to do in the next steps
and properly vsed the new vocabulary. Carrying out reading comprehension activities in which students had more than
one way to answer lad students to explore their nowledge and think meore about the answers.

Step 3: Independent construction of a text
Researcher’s reflection:

Having students watch videos about the topic and about what they had to do was really significant for them because
they felt closer to the situations and more motivated about doing it It was evidenced that students really liked to work
on culture because they had the opportunity to see other things different from the ones they were vsed to. Additionally,

when working on culture, students got to compare how things were done in other countries with how things were done
in Colombia. In thiz caze, they were very amarzed about seeing how fameous holidays such as Halloween was celebrated
in other parts. They were saving all the time that they would like to celebrate Halloween as the other people did.
Furthermore, when developing the example of the invitation, students did it really faster and even. some of them were

writing their invitation at the same time the teacher and the students were writing the example. This demonstrated that
students really understood what they had to do.

- Planning:
Researcher’s reflection:

As it was mentioned before, by this point of the writing worlshops, students already knew how to create their own
invitation card which was very important because it demonstrated that the work done during the other workshops were
usefil for students and that what they learnt before had served to use it during this workshop.

- Drafting:
Researcher’s reflection:

During this step, the students worked very well because they did not ask the teacher about how to correctly do it but
they just followed the example they did before which meant that they patd attention to all the explanation. Additionally,
they mentioned on several times that the text was much easier and understandable for them, for this reason, they cc-uld
work better than in the other writing workshops.

- Editing:
Researcher’s reflection:

Asz mentioned before, students were working really well during thiz writing workshop since for them the text was very
easy. During the editing step, most of students had their texts ready without aty mistakee Tt was very significant that
students worked like this because it demonstrated that they really made efforts for working as the teacher expected.
However, during this step it was necessary to revise the students” work in order to make them some suggestions not
gbout the content but about the presentation of the text which meant to make it lock like an invitation card.

- Final version:

Evaluation and feedback
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Reflection.

As well as in the second writing workshop, many aspects were identified. However, they
did not vary at all from the second writing workshop since the proeewvas almost the same,
but it varied from the first writing workshop. During the third and final writing workshop, it was
evidenced that students worked better when they experienced a sequence that went from the
more complex to the simpler, in this cagéh the three written productions: the informal email,
the postcard and the invitation card. In this writing workshop, the teacher perceived that students
preferred to work with texts that were simple and more understandable because it motivated
them moe to develop all the activities and to write their own version. Students demonstrated a
great management of the information and the time they had to finish their tasks. Additionally, it
was evidenced that when students used and worked with visual aydsetter understood and
liked more this way because they found it as a different way of learning. Likewise, students
seemed to be really interested in culture when they watched the videos because they had a lot of
guestions about what they watched on tide; they wanted to know why those things were
like that and why here in Colombia we did not do the same things. It was very meaningful that
students showed interest in learning culture because that was an alternative way to catch their
attention at theasme time they were learning and working on the main focus of the project which
was the written production. On the one hand, the changes made in the second and third writing
workshops in comparison to the first one were very significant for students bevaunstough
they did not realize those changes, they were evidenced in their productions and in the work they
did during those workshops. On the other hand, the teacher highlighted that during this writing
workshop students faster and easier understatbhics and what they had to do, which meant

that they were focused on the lesson and were attentive to everything they had learnt during the
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previous classes. Finally, the goals for the writing workshop were achieved by the students since
the accomplishetall of them through the writing workshop by correctly developing the activities

and exercises.

Annex 2. Example of studentsd written product




Annex 3. Interviews Model

First studentsdé interview model

UNIVERSIDAD DE PAMPLONA .
DEPARTAMENTO DE LENGUAS Y COMUNICACION
LICENCIATURA EN LENGUAS EXTRANJERAS INGLES-FRANCES
PRACTICA INTEGRAL 2017-2

NOMEBRE DEL PROYECTO: A travelogue based on the Genre approach to develop Writing Skills of
6% grade students at Bethlemitas Brighton high school: an Action Research.

OBJETIVOS DEL COMPONENTE PEDAGOGICO:

Ohjetivo general.

4 Desarrollar 1a habilidad de escritura de los estudiantes de sexto grado a través de la creacion de
un libro de viajes.

Ohjetivos especificos.

<+ Dasefiar talleres de escrifura para unir la habilidad de escrifura con un contexto de viaje que
permita que los estudiantes aprendan inglés mientras experimentan un contexto real.

4 Integrar actividades de comprension de textos para complementar el desarrollo de 1a escritura.

4 Incrementar los intereses de los estudiantes sobre el aprendizaje del inglés a través de la
creacion de un producto final, en este caso, el libro de viaje.

4 Fomentar el uso de situaciones de cotnunicacion reales.

—

Responda a las siguientes preguntas con sinceridad. Recuerde que se guardarai la informacién con
suma confidencialidad, lo que diga en la entrevista no repercutiri en la nota de Inglés, sélo es para
el proyecto.

1. ;Cual es su opinion acerca de la escritura en inglés?

2. ;Considera qué es importante aprender a escribir bien en inglés?

3. ;Ha tenido otras experiencias con la escritura en inglés? 51 es asi, ;cuales?

4. ; Cree que las actividades de escritura basadas diferentes textos desarrolladas en clase han contribuido en su
aprendizaje? 51 es asi, ;de qué manera?

5. ;La presentacion del vocabulario antes de realizar el proceso de escritura le ha ayudado a que éste sea mejor?
6. jHacer actividades de comprension de textos ha contribuido en el entendinmiento de los textos que se trabajan
en clase? ; Ha contribuido en el proceso de escritura?

7. ;Cree que es importante trabajar en la cultura durante los talleres de escritura? ;El uso de la cultura lo/la
motiva?

8. ;Los talleres de escritura lo/la han motivado? Si es asi, jcomo?

152
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Secondstudet s® i nterview model

[UNIVERSIDAD DE PAMPLONA

DEPARTAMENTO DE LENGUAS Y COMUNICACION
LICENCIATURA EN LENGUAS EXTRANJERAS INGLES-FRANCES
PRACTICA INTEGRAL 2017-2

NOMEBRE DEL PROYECTOQ: A travelogue based on the Genre approach to develop Writing Skills of 6%
grade students at Bethlemitas Brighton high school: an Action Research.

OBJETIVOS DEL COMPONENTE PEDAGOGICO:
Objetivo general.

<+ Desarrollar la habilidad de escritura de los estudiantes de sexto grado a través de la creacion de un libro
de viajes.

Objetivos especificos.

% Dasefiar talleres de escritura para umir la habilidad de escritura con un contexto de viaje que permita que
los estudiantes aprendan inglés mientras experimentan un contexto real.

<+ Integrar actividades de comprension de textos para complementar el desarrollo de la escritura.

<+ Inecrementar los intereses de los estudiantes sobre el aprendizaje del inglés a través de la creacidn de un
product final, en este caso, el libro de viaje.

#* Fomentar el uso de situaciones de comunicacion reales.

Responda a las siguientes preguntas con sinceridad. Recuerde gue se guardari la informaciéon con suma
confidencialidad, lo que diga en la entrevista no repercutira en la nota de Inglés, solo es para el proyecto.

1. ;Por qué considera usted que se trabaja la escritura en la clase de inglés?

2. ;Qué piensa del provecto del diario viajero que se ha venido desarrollando en la clase inglés? ;Le gusta?
2En qué le ha ayudado?

3. [ Se siente motivado con el proyecto del diario viajero? ;517, (No? Justifique su respuesta ;Como?

4. ;Cree que estas actividades de escritura desarrolladas en clase han coninbuido en su aprendizaje del
inglés? 51 es asi, ;De qué manera?

5. ;Las actividades de vocabulario le han avudado a la escritura en inglés de la caria o la postal? ;517,
:No? Justifique su respuesta.

6. ¢Considera usted que los ejercicios de comprension lectora le avudan a la escritura de los textos? /517,
:No? Justifique su respuesta.

7. Con la escritura de estos textos | Qué usted cree que ha mejorado mas?



Enumere de 1 a 4. Siendo 4 el mayor ¥ 1 el menor. Justifigue su respuesta.
____ PReplas pramaticales
_ Adguisicion v uso de vocabulario
Puntuacion
___ Conocimiento cultural de la lengua extranjera
§. ;Cree usted que el proyecto del diario viajero permite trabajar la cultura de los paises donde se habla el inglés
en el aula de clase? ; 847, ;No? Justifique su respuesta.
9. ;Usted considera importante el trabajo de la cultura en las clases de ingles? [3i7, ;No? Justifique su
respuesta.
10. Con la implementacion del proyecto el diario viajerc jUsted porqué se ha motivado mas? Enumere de 1 a
4. Siendo 4 el mayor v uno el menor. Justifigue su respuesta.
__Actividades de vocabulario
Actividades de comprension lectora
Conocimiento de la cultura
__Laescritura de cartas, postales ete.
11. ;Cree usted que el proyecto del diario viajero sirve para utilizar el inglés en la vida real? ;3i7, ;No?

Justifique =u respuesta.

Annex 4.Matrices for the analysis process
Matrix 1 Categories

SUB-CATEGORIES DESCRIPTION

Pragmatic Competence
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Teaching Writing Lack of Attention

Content

Organization

Evaluating Writing Vocabulary

Langunage Use

Mechanics

Genre-based Approach

Writing Workshops Reading Comprehencion

Content

Organization

Writing YVocabulary




Specific Matrix T Interviews.
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*P is an abbreviation for participant. Pl iz for Paticipant numbser 1; P2 ic for Participant numbser 1; P3 is for Participant number 3; P4 is for Participant #; P3 is for participant rumber 5;
particip ipan

and P4 is for Participant number 4.

INTERVIEWS — SPECIFIC MATRIX

“Es necesario porgue
sl 5e nacasita viajar 2
otros paises, saber
hablar con esas
persomaz” Pl

“Debemas
aprender a ezeribir
en inglés para
poder
COMUNICANos con

“Nos permite qus
cuando vizjemos
no hagamos alge
ineorracto en ezos
palzes. Sirve para

Participant #5

Participant #6
“Me dic nuavasz
aperturas para tenar
conccimiento schre
cdmao eseribic
textoz en inglés”™

laz personaz que no confimdirss o P&
uszn =zta lemgua” comeater alzin
P2 error”. P4 “Esz moay
Pragmatic importants porgus
Competence “Ya =8 comp ze de manera que yo
ezeriben ¥ como viaje 2 un pais
puedo utilizarlo en pueda
la eseritura”™ P2 COMURICATTE v
axpresarme
practicando laz
culturas ¥ no
siendo mal
WRITING ejemplo” PA
Teaching Writing | Lack of Attention
Content
Organization
Evaluating
[Fiting
Vocabulary
Language Uz
Mechanics
“ie ha avudade a “Me ha ayudado a | “Ie ha ayedado “En todos estos “Mejora mi “Mie dio nuevas
complamentar mi entender mejor el | en la ortografia ¥ trabajos he conocimiento aperfuras para tenar
Genre-based escriura” mglds v a entender | comprender major | dezamollade ma:z la bazado en el conoctmiento sohre
approach “He aprendide major raglas los textes leidos ¥ agerifura y la mglés™ P35 cdmo escrnibir
escriturz” P1 desconoctdas para | eserifos en clase™ fluide=" P4 textos an inglés”
mi” P2 B3 Ps
“Es importante
porgue nes ayuda a
la mejer
Writing Reading comprension de los
Workshops Comprehenzion temas de inglés ya
que tenemaos gque
escribir diferentes
textos v
comprenderlos™ P&
*Ademas la esenitura “Debemos *Ademas ez muy
on inglés me parece | aprender a ezernibir fieil de aprender v
zencilla ¥ bonita™ P1 en inglés para ez seneilla™ P5
poder
Content COMUNICATRGS SO0
las personas que
uszn esta lenguna,
Writing poder frabajar
majer an clase” P2
Organization

Vocabulary




TRAVELOGUE

“Be necesita saber un “Be trabaja para “81 no zabemosz “E= mportante
Langnage Use idioma completo, no tener una mejor ezeribir bisn en porgue nos ayvuda a
zdlo aprendsr 2 flmdaz v podar inglés no nos zirve 1z major
hablar” P1 eseribir un poeo de nada™ P5 comprensicn de loz
mas répide™ P4 temas da inglés ya
que tenemos que
escribir diferentes
textos v
comprenderlos” P&
*Wos sirve para
taner mis
conocimientos
parz hacer un
textto con todos
Mechanies sus signes da
puntuzcion v su
comecta aseritura.
También nos
ayuda a mejorar
la ortografia™ P3
“Aprendemoz de una “Ya = come ze “Aprendemos “Es mas divertido | “Los tamas para vo | “Tengo mucho mas
forma drvertidz v =in szeriben ¥ como mas con juegos | con las actrvidades poderms zaber conocimients 2 la
Voeabulary Pre-teaching estrezamos”™ P1 puado uhilizarlo en sobra el sobre al major primere al hora de tener que
vocabulary lz szeritura™ P2 vocabulario™ P3 vocabulario, voczbulano” P3 szeribir en mglds”
aprendo mas" P4 P
“WMe ziento metrvade | “MMe gusta porque “Me ha gustado “Mea gusta muehe “Nle ha motivada “Parzonalmeante,
porque me gusta, me nos ha ensefiade | porgus nos aynda | porque me zyvudaa | por descubro mas me gusta. Planso
ayuda a pazar tiempo | sobre las eulturas a conocer ofros recordar in vizje cosas de ofras que me ha ayndado
en laz tardes, 2 da otros paises, paizes ¥ su que fuve 2 Mexiea. culturas™ P53 an muchas cozas,
conocer de los paizses” | podemos zprandsr cultura™ P3 Ie alesra mucho an el dibwjo ven la
Pl cosas mejores de hacerlo ¥ es my creatividad. Me
Motivation otros paizes. hMa chavers” P4 zlento motivado
siento muy por lo que puede
motivade porqus SXpresar con mas
nes ha eontribuide fluidez mi
avenguande” P2 creatividad ¥ come
o 58 expresar al
manera” P§
“Es necesario porque | “He msjorado mas “Es importanta “Noz permite qua “Da a conocer “Aprendi cosas que
=1 5@ necezita viajar z | el conocinmuento da Dara conocer cuzando vizjemoz OB gue no no zzbia
otros paises, saber otras culturas otros paises” P3 no hapamos alge sabiames de otras | sinceramente sohre
haklar con ezas alradedor del ineorracto en ezos culturas™ P53 aquellos 3 paizes
persenas” Pl munde” P2 “Me ha gustado paises. Srve para que me
porque nos ayuda | ne confimdrss o “hle ha maotivada correspondieron.
“hia siemto motrvade | “Mle gusta porque a conocer ofros comester algin por descubro ma: | Es muoy importante
Culinre General porque me gusta, me nos ha ensefiade paises ¥ su error”. P4 cosas de ofras porque da manara
Knowledge ayuda a pazar tiempo | =obre las eulfuras cultura™ P3 culturas™ P35 gue ¥o Vidje 3 un
laz tardes, 2 de otros paises, “Me gusta mucho pais pusda
conocer de los paizses” | podemos zprander porgue me zyvuda a COMURLCATINS ¥
Pl cosas mejorss de recordar un viaje SXpresanme
otros paises. Ma qua tove 2 Méxieo. practicando las
=lento muy e alegra mucho culturas ¥ no
motivado porqus hacerlo ¥ ez muy siendo mal
nes ha contribuido chavers” P4 ajempla” PA
averiguande™ P2
“No era tan creative | “Micreatividad ha | "M creztrvidad “La verdad mi1 “He dezarrollzdo “La creatividad a=
antes v ahora paso mi | mejorado con este | ha awmentado va creatividad siha mas a fondo mis un buen sustante
tiempe buscande proyecte” P2 gue tango que aumentado con 2l habilidades v para darle al
zobra los palzes qus buscar travelogue” P4 czpacidades travalogus,
ms corresponden” Pl mformacion & artisticas™ P5 entonces ha fratzdo
Creativity imadzenss para de axprimirms todo
completar 2] lo gue pueda para
travelogus” P3 sar lo mas creativo
poshble” P
“Parzonalmente,

me gusta Plense
que ma ha ayndado
an muchas cosas,
an el dibujo venla
creatividad. Me
ziento motivado
por lo que pusdo

eXpresar con mas




fluidez mi

creztividad y como

Vo 58 exprasar al
nglés, amu
manera” P4

Auntonomons
Work

“Nao era tan crzative
antes v ahora paso mu
tiempo buscando
zobra los paizes que
me comespondan” P1

“Mi ereatrvidad “Ha dezamrellado “Parzonalmente,
motivado porqgue | ha aumentado va mas a fondo mis me gusta Plenso
nos ha comtribuido que tango qua hzbilidades v que ma ha ayudado
averignando” P2 busear czpacidades an muchas cozas,
informacion e artisticas” P35 enel ditujovenla

imdgenas para creatividad. Me
completar 21 siento motivade
travelogne” P3 por lo gque poedo
expresar con mas
fluidaz mi
creatividad ¥ come
o 56 exprasar 2l
inglds, ami
manera” P&

“Ie siento muy

General Matrix T Interviews.

CATEGORIES SUB-CATEGORIES

Pragmatic Competence

INTERVIEWS — GENERAL MATRIX

Some of the participants agreed that what they worked on the writmg workshops 1= very useful for
them to uss 1t in real lifs contaxts and m real communicative situations in whick thay have to zive 2
message in English
“Ex= necasario porque si sa necesifa viajar a ofros paises, saber hablar con esas personzs” P1
“Diebamos aprender a szcribir en mglés para poder comunicamos con las personas que uzan ssta
lengua™ P2

WRITING

Teaching Writing Lack of Attention
Content
Orzanization
Evaloating Writing Voeabulary
Langunage Use
Mechanics
All the participants agreed that the use of the (Genre-bazad approach haz helpad them to improve
Genre-based approach thair Englizh kmowledze and haz helped tham to better comprehend the Englizh langnaps as well 2=
Erammar rulss,
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“Ma ka ayudado a entender mejor el inglés v a entender reglas desconoeidas para mi™ P2
“Me ha ayudado =n la ertografia ¥ comprender mejor los textos leides v escrites en clase™ P3
“Me dic nuevas aperturas para tener conocimiento sobre como escribir textos en inglés” P&

One of the participants beliaved that writing was important beczuss it allowad them to better

Writing Workshops Reading Comprehension comprehand texts m English
“Ee= importants porque nos ayuda 2 la mejor comprension ds los tamas de inglés va que tensmos que
escribir diferentes textos ¥ compranderlos” P&
For some participants, writing m English 13 easy. Some others beliave that writmg 1= impertant
becausa it allows them to commumicate in the English langnaga.
“Se necesita saber un idioma complete, no sélo aprender 2 hablar. Ademds la escrifura en inglés me
Content parece zancilla ¥ bonita™ P1
“Debemos aprendar 2 escribir en inglés para podsr comunicamos con las personas que usan asta
lengua, poder frabajar mejor en clase™ P21
Orzanization
Writing Voeabulary
Some of the participant= agreed that it 15 neceszary to learn writing whean learning z languags
bacausz it allows them to commuwucate and understand texts m Englizsh.
Langunage Use “Ze necesita saber un 1dioma complete, no solo aprender a hablar™ P1
“Es importante porgue nos ayuda a la mejor comprension de los temas de inglés va que tensmos que
escribir diferentes taxtos y comprenderlos” P8
For one participant, writing servad as a way te leam and improve his grammar in terms of
Mechanics punctuation and word spelling. He expressed that writing improved his knowledze in English.

“MNes sirve para tener mas conocimientos para hacer un texto con todos sus signos de puntuacién vy
su correcta escritura. Tambisn nos ayuda a mejorar la ortografia™ P32

Voeabulary

Pre-teaching vocabulary

All the participants thunk that learnmg vocabulary through differant activities 15 better form them
zinee they are leaming in an amuosing way.
“Aprendemos de una forma drverhida v sin estrezames™ P1
“Aprendemos mas con juegos sobre el vocabulare™ P3
“Es mds divertido con las actividades sobre el vocabulario, aprendo mas"™ P4

Motivation

All the participants agreed that they falt motivated whilza developing the travelogues because 2= long
as they searched mformation to create it, they leamt a lot about the culture of other countries.
Additionally, they think that all the searching contributed to their learning process.

“Me siento motivade porque me gusta, me ayuda 2 pasar tismpo en las tardes, a conocer de los
paisaz” P1
“Ma gusta porque noz ha ensefizdo sobre las culturas da otros paises, podemos aprender cozas
mejores de ofros paisas. Ms siento muy metivado porque nes ha contribuide avengnando™ P2
“Ile ha motivado por dascubro mas cosas de otras culturas™ P3

TRAVELOGUE

Culture

General Knowladze

All the participants belisve that knowing about culture is important bacauss they know what things
they can do and what things they cannot. For them, learning culture zllows tham to go to other
countrisz and kmow how to perfectly behave.

“Ez nacazario porque 31 2a necesita viajar a ofros paizes, saber hablar con ezas personz:s™ P1
“Wos permite que cuando viajemes no hagames alge incorreeto en esos paizas. Sirve para no
confundirse o cometer algin emer”. P4

Creativity

IMost of the parhicipants balisve that during the creztion of the fraveloguss, their creatrvity improved
sinee they had to draw and dacorate their travelogues. Furthermaore, they express that they had to
lock for a lot of information which sarved as 2 way to increase their ereativity too.

“MNo era tan creative antss v ahora paso mi tiempo buscande sobre los paises que me comresponden”
Pl
“Ili ereatividad ha aumentado ya que tenzo que buscar informacion = imagenss para completar sl
travelogue” P3
“He desarrollado mas a fondo mis habilidades ¥ capacidades artisheas™ P5
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Antonomous Work

alzo at home.

Through the development of thiz project, it was evidenced that students” autonomous work mereased
since they had to lock for information and continue creating their travaloguas not enly at scheol but

“Wle siento muy motivado porque nes ha contribuido averizuando™ P2

travelogue” P3

“Mi creatividad ha aumentado ya que tengo gue buscar informacidn 2 imdgenss para completar al

Specific Matrix T Journals.

*R iz an abbreviation for Rsrearcher.

CATEGORIES SUB-CATEGORIES

JOURNALS — SPECIFIC MATRIX

DESCRIPTION

Pragmatic Competence

“A pesardeque alos
estudiantes se les de la

“A diferencia del primer

Journal #10

Teaching Writing

WERITING

Lack of Attention

informacidn necasaria
para trabajar, la falta de
atencidn sigue sisndo un
problema grave entrs ellos
va que les impidid hacer
cormectaments 2l sjercicic
de escritura.” R

“algunos sstudiantes no
tuvieron en cuenta =i
quiera la mformaridn que
les di sino que s
limitaron a copiar al pia
da la letra el modala que
tenian en el salon.” K

taller, durants el segundo
taller los estudiantes
astuvieron demasiado
mdizciplinados despuds
de la presentacidn dal
taxte™ B

“los estudiantes hicieron
un brainstorming dz la
informacidon que cada uno
tenia en =u hoja da
actividadaes. Dezpués ds
esto, todos loz estudiantss
dijeron que va habian
1dentificado el texto que
les correspendic va que
durante la primera parts
del taller, la cual s= llave
2 cabo el jusves pazade,
elloz la estunisron
leyendo v entendizron
ficilmente " B

“Cuando sz lez pudia
realizar el primer draft de
la invitacidn, los
estudiantss ne fuvieton
ninguna pregunta v
terminaron con facilidad
el texto va gue para allo:
este fue el mas sencillo de
radactar entre los fres que
tuvieron que hacer sn

estos talleras.” R
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Content
Organization
Evaluating Writing Vocabulary
Language Use
Mechanics
Genre-based approach
“Despuss de la promera | *Efsctivaments la falta da “Cuando =2 laz pidio
implementacion, puedo atancion durante el realizar el primer draft de
concluir que las gjercicio del gjemplo de la la invitacidn, los
mstrucciones deben sar postal se vio reflajada en estudiantas no tuvieron
mas claras parala sus producciones escritas ninguna pregunta v
procima mmplementacion va que la mayoria tuvo terminaron con facilidad
vaque lz falta de atencion | problema al momento de el texto va gue para allos
es lo que mas los afecta organizar la informacion este fue el mas sencillo de
durante |z creacion de su la postal. Sin embargo, redactar entrs los fres que
propio glercicio.” B &5 un Erupo gue se pueds tuvieron que hacer sn
Writing Workshops Reading Comprehension manejar major ¥ la astos talleres. Tedos los
“También, se debe dizeipling pueds zer estudiantes manifestaron
trabajar mas en mantensr controlada porque zon que la dificultad de los
a los estudiantes atentos 2 pocos los que no dejan taxtos varid desde al
las explicaciones para que | dar clasa. A pesarde la prunero hasta el dltmo,
cuando deban trabajar | indizciplina de algumos, el siendo el dltimo el mds
solos, lo puedan hacer da | trabajo se puede realizar.” comprensible para ellos y
MEjOr Manera ¥ no R por ande, mds ficil de
cometer tantos arrores, desarrollar.” R
hacer que la actividad
Content
Organization
Evaluating Writing Vocabulary
Language Use
Mechanics
Genre-based approach
“Después de la primera | “Efectivaments la falta da “Cuande =2 las pidid
implementacién, puade atencicn durants al realizar el primer draft de
concluir qua las gjercicio del gjemplo de lz la mvitacion, los
mstruccionas daben zar postzal 58 vio reflajada en estudiantas no huvieron
mais claras para la sus producciones escritas ningunz pregunta ¥
procima mmplamentacion va que la mayoena fuvo terminaron con facihdad
ya que lz falta de atencién | problema al momento de el texto ya gue para ellos
es lo gue mas los afectd organizar la informacicn aste fue el mas sencillo da
durante |z creacién de su | en la postal. Sin embargo, redactar entre los tres que
propio ejereicin” B 23 un prupe gue se pueds tuvieron que hacer an
Writing Workshops Reading Comprehension manejar major ¥ la

“Tambisn, =& dehe
trabajar mas= en mantener
a los estudiantes atentos a
las explicacione: para que

cuando deban trabajar
soloz, 1o puedan hacer ds

MEjOr MAanera ¥ no

cometer tantos errores,

dizriplinz pueds zer
controlada porque son
poces los que ne dejan
dar claze. A pasardela
indizciplna de alpunosz, sl
trabajo se pueda realizar”
R

hacer que la actividad

2stos talleres. Todos los
astudiantes manifestaron
que lz dificultad de los
textos varid desde el
primerc hasta el dltimo,
siando el dltimeo el mas
comprensible para ellos ¥
por ends, mas facil de
desarrollar ” B
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Esta ejercicio les tomd wn | imdgenes. El vocabulano

poco de Hempo va que no a traveés del jusze las
sabian muy bien edmo 5irvid mas ya que los
uzar &l diecionario.” B estudiantes estuviaron

mis atentoz” R

Motivation

TRAVELOGUE

Culfure General Knowledge

Creativity

Autonomous Work

General Matrix T Journals.

CATEGORIES SUB-CATEGORIES

JOURNALS —

GENERAL MATRIX

DESCRIPTION JOURNALS
Pragmatic Competence
Teaching Writing Lack of Attention The lack of attention and mdiscipline wera factors that appeared during the development of the
writing workshops, However, just the lack of attention affected the students” performance becauze
the indiseipline was easy to manage and at the end students performed very well.
“A pezar de ques 2 los eztudiantes ze les de la informacion necesaria para trabajar, la falta de atencion
sigue siende un problema grave sntre ellos va que les impidic hacer correctamente el gjercicie de
azeritura.” B
Content
Organization
Evaluating Writing Vocabulary
Langnage Use
Mechanics

Genre-based approach

Az it was mentionsd n the “Teaching writing”, the lack of attention was presanted m the first and
tha second writing workshops. This led to the failure of some of the ohjectives of these workshops
because students did not know what to do because they were not paymg attantion. Howsver, another
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Writing Workshops Reading Comprehension aspect to hizhlight was that the easier the text was, the better students performed and that was
evidenced in the three nwmitng workshops.
“Diespuds de la primera implsmentacicn, pusde concluir que las instruccionss deben ser mds claras
para la promima implementacion va que lz falta de atencidn 25 lo que mas los afectd doranta la
ereacicn de su propio ejercicio.” B
Content
Organization
Writing Vocabulary
Language Use
Mechanics
It waz evidenced that when vocabulary was taught through different activities i which students had
to play or to do mare things apart from lookmg for it in the dictionary, they leamnt it bettar and felt
more motrvated to participate and to work on the writing workshop.
Vocabulary Pre-teaching vocabulary “En comparacion con el primear taller, los estudiantes entendisron mejor el vocabulario a través del
juszo de memoriz que ze llevd 2 cabo en el cual loz sstudiantes dsbian relacionar el vocabulario
teniendo en cuenta las pmagenez. El vocabulario a través del juego las sirvid mis va que los
estudiantes estuvieron mas atsntos™ B
Since the first moment in which the project was presented to the students they szemed to ba really
excited and interested m it. Additionally, through the development of the writing workshops, the
Motivation researcher noticed that students’ motivation mereased becanse they had to leck for information to
TRAVELOGUE complats thair travelogues and lock for images, drawmes, pictures and sverything they nsedad to
decorate them.
Culture General Knowledge
Creativity
Antonomounz: Work
Specific Matrix T St udent sd wtionstt en produc

*R iz an abbreviation for Rssearcher
*P iz an abbreviation for participant. P1 is for Participant number 1 P2 is for Participant numbsr 2; P3 is for Payticipant number 3; P4 is for Participant #4,; PJ is for participant rumber 5-

and P i for Participan: number §.

STUDENTS’ WRITTEN PRODUCTIONS — SPECIFIC MATRIX

WRITING

he was. The conteat
of hiz email waz
perfectly
understood.” B

“The
communicative
purpose of the
postcard was claar
and understandable.
The student
accomplizhed with
the main goal of the
writing workshop.™
B

CATEGORIES SUB- DESCRIPTION STUDENTS® WRITTEN PRODUCTIONS
CATEGORIES Participant #1 Participant #2 Participant #3 Participant #4 Participant #5
Pragmatic
Competence
Teaching Writing | Lack of Attention
“The student “Even though the “The student “Even though the “The “Tha studeat had
accamplished the student had a few comectly smdant had many communicativa few mistakes.
zoal of writing a mistzkes of spelling, accomplishad the mistakes, the parpose of the text However, the
penfriend sbout the | the communicative communicative communicativa waz clear and content was clear
clothes he was purpose of his amail | purposs of the email parpose was understandzble.” B and its
Content wearing in the was clear, " B and his taxt waz nnderstandzble ™ B conmunicative
famous place where understandzhble” B PUrpOse Was

accomplizhed * B
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Evaluatine Organization “The student was “The student wrote | “The textwas well- | “The student’s idsas | “The student’s ideas | “Even though the
Writing vary Ufngd“fldl ) his :|.dles.; ma | organized au.d.hli.: wars not well- wereld.ea: and content was E]ea.r:
the content ofhiz | disorganized wav” | ideaswers clear” R | orzanized and the consistent” B the orzanization of
email and kiz ideaz E I2QUENCes WETE the text was very
were clear and well- incompleta.” B poor.” B
organizad " B
“The ideas were
well-organized and
clear.” R
Vocabulary “The students “The student did pot | “The studentused | “The student did pot | “All the vocabulary | “Despite the studant
comrectly used the uze zll the the adequate uze zll the provided by the uzed zll the
vacabulary he was | vocabulary he was vocabulary for the | yocsbulary she was | teacher was used by voczbulary
provided during the | provided during the | compozition of iz providad; the student to provided, he had
writing workshop.” | writing workshop.” text™ R additionally, the complement his some mistakas when
R R vocabulary she nsed | informal email ™ B writing it and
was mizspelling * B confised some
“Tha stadent uzed words.” R
all the vocabulary
he was provided and
zdded more
vocabulary ta
complete his
posteard © R
Language Use “The stadent nzad “The student had | *The student did not | *The smdent was | “The consmraction of | “The constraction of
all the things he was | few mistakes inthe | have any problem not clear in the the textwas clear | the text was simple
provided. However, | comtent of his taxt.” with the construction of her and concise. Even bt good .
he committed 2 few R construction of tha text dus to the though it was a
mistakes with word taxt " R mistzkes she simple
order/function ™ B committad R construction.” B
“The construction of
the text was simple
bat effactive and the
meszage was clear.
Howrever, there was
few mistakoes when
using the articles.”
R
Mechanics “The smdent had “The studenthad | “The smdent did not | “The smdenthad a | “The student did not “The smdant
faw mistakes in some mistakes in have any mistakes in | lot of mistzkes in have amy misizke or committed many
terms of the tarms of terms of grammar terms of spelling problem in terms of | mistakees in terms af
orgamization of the | punctuarion, spalling aspects " B and puncteation ™ B | grammar azpects. " B Erammmar aspects
text such as some and capitalization ™ such as word
puncruztion marks i3 spelling and
and capital latters.” capitalization.” F.
R
“Even though the
temt was good, there
were few miztakes
of capitalization.” B
Genre-hased
approach
Writing Reading
Workshops Comprehension
Content
Organization
Writing Vocabulary
Language Use

Mechanies
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Vocabulary Pre-teaching
vocabulary

Motivation

TRAVELOGUE Culture General

Knowledge

Creativity

Autonomous
Work

General Matrix TSt udent s6 wri tten

productions

STUDENTS’ WRITTEN PRODUCTIONS — GENERAL MATRIX

SUB-CATEGORIES

Pragmatic Competence

DESCRIPTION

STUDENTS® WRITTEN PRODUCTIONS

Teaching Writing

Lack of Attention

Content

With respect to the content of the texts, faw students had problems with the first text which was
the mformal email letter. However, m the three written productions the commumicative purposs
of tha texts was accomplizhed and understandable for the audience.

“Even though the studant had a faw mistakes of spelling, the communicative purpose of his email
was clear.” K
“The student had few mistakes. However, the content was clear and its communicative purpose
was accomplished ™ B

Evaluating Writing

Organization

As it was mentioned before, all the students accomplished the communicative purpoze of the
taxts. Wonetheless, the organization of some of the texts were not good and the ideas wers not
concise m the first wriiing workshop.

“The text was well-orzanized and his idaas ware clear.” F.

“The student’s 1deas were not well-organizad and the saquences were meomplete.” B

Vocabulary

In all the three productions the studants nsed the vocabulary they weare provided with but some of
them miszpelled it and did not know itz uze in the fexts.
*“The student did not uze all the vocabulary he was provided during the writing workshop.” K
“The student used the adaguate vocabulary for the composition of his text.” K
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In the first writing workshops, some of the students had problems with the construction of their
taxts because of grammar mistakes, Neverthelszs, thiz aspact waz comrected in the second and
third writing workshops.

Language Use “The student uzed all the things he was provided. However, he committad 2 faw nustakes with
word order/ function.”™ B
“The studexnt was not clear in the construction of her text due to the mistakes she committed " B
“The censtruction of the taxt was clear and concize. Even though it was a simple construction.” R
There was an improvement zinee the first writing workshop to the third and last one regarding the
mechanics since m the first one some of the students committed mistakes in terms of mizzpalling,
punctuation and capitalization,
“The student had few mistakes m terms of the organization of the text such a= some punetuation
marks and capital letters.” R
Mechanics “The student did not have any mistakes in terms of grammar aspects.”™ R
Genre-based approach
Writing Workshops Reading Comprehenszion
Content
Organization
Writing Vocabulary
Language Use
Mechanies
Voeabulary Pre-teaching vocabulary
Motivation
Culture Geaneral Knowledge
TRAVELOGUE
Creativity

Auntonomons Work
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Summary-Matri x I nterviews [/ Journals [/ Studen

*R iz an abbreviation for Researcher.
*P iz an abbreviation for participant. Pl iz for Participant number 1 P2 iz for Participant number 2; P3 iz for Participant number 3 P4 iz for Participane 24 P35 is for participant rumber 3;

and P4 iz for Participant number ¢

GENERAL MATRIX — INTERVIEWS, JOURNALS AND WRITTEN PRODUCTIONS

STUDENTS® WRITTEN

CATEGORIES SUB-CATEGORIES DESCRIPTION INTERVIEWS JOURNALS
PRODUCTIONS

Some of the participants
agresed that what they workad
on the writing workshops 1s
wvery useful for them to nse it m
real life comtexts and in real
communicative situations in
which they hava to give a
meszaga in English.

“Es nacesaric porgue si =2
necesita viajar a ofros palses,
zabar hablar con asas
personas” Pl
“Debemoz aprendsr 2 escribir
an inglés para podar
comunicarnos con las personas
que usan asta lengua™ P2

Pragmatic Competence

The lack of attention and
indizeipline ware factors that
appeared durmg the
development of the writing
workshopz. Howaver, just the
lack of attention affacted the

Teaching Writing Lack of Attention students’ performance becauze
the indizcipline was sasy to

manage and at the and smdents
performed very well.

“A paszar de que a los
estudiantes s2 las de la
nformacidn necesaria para
trakajar, la falta de atencidn
sigue sisnde un problama
grave enfre ellos ya que les
impidic hacer corractaments el
gjercicio de eseritura.” B

With rezpact to the contant of
the texts, faw students had
problems with tha first text

which was the informal email
letter. Howaver, m the three

written productions the
communicative purpose of the
texts was accomplizshed and
understandable for the
audience.

“Even though the student had 2
few mistakes of spelling, the

communicative purpese of his

email was clear.” R

“Tha student had few mistakes.

Howeever, the content was elear

and its communicative purpose

was accomplizshed ™ B

Content

Evaluating Writing

A= it was mentionad before, all
the students accomplizhed the
communicative purpose of the

texts. Nonetheless, the
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Organization

organization of zome of the
texnts were not good and the
ideas were not concise in the
first writing workshop.
“The text was wall-crganized
and his ideas were clear.” F
“The student’s ideas ware not
wall-organizad and the
seguences were ineomplete.” B

Vocabulary

In all the thres productions the
students uzed ths vocabulary
they wers provided with but

zome of tham misspalled it and

did not know itz use in the
texts.

“The student did not use all the
vecabulary he was provided
during the writing workshop.”
R

“The student usad the adequate
vocabulary for the compesition
of his text ™ B

Language Use

In the first writing work=hops,
some of the students had
problems with the construction
of their texts becanse of
grammar mistakes.
Wevertheless, this aspact was
corracted in the second and
writing workshops.

“The student used all the
things he was provided.

However, he commutted a fawr
mistakes with word
order/function.” R

“Tha student was not clear in

the construction of her text due
to the mistakes she

committed " R
“The construection of the taxt
was clear and concise. Even
though 1t was 2 simple
construction.” B

Mechanics

Thers was an improvement
sinee the first writing
workshop to the third and last
one regarding the mechanics
sinee in the first on= some of
the students committed
mistakes m terms of
mizzpelling, punctuation and
capitalization.

“The student had few mistakas
1n terms of the ergamzation of
the text such 2z some
punctuztion marks and capatal
latters." B
“The stmdent did not have any
miztzkees n terms of grammar
aspects.” B

All the participants agreed that
the uz= of the Genre-based
approach has helpad tham to
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mmprove their English
knowledze and has halpad
them to better comprehand the
Englizh languaze as wall a=
grammar rules.
Genre-based approach “Me ha ayudado a sntender
major el mglsz v 2 entendar
reglas desconorcidas para mi”
Pl
“Mle bz zyudado en la
ortografia v comprander mejor
los textos leldos v szcritos en
claza" P2
“We dio nmevas aperfuras para
tener conocimisnto sobrs cdmo
eseribir textos en mglds™ PA

As it was mentioned in the
“Teaching writmg”, the lack of
attention was prezented m the
first and ths zscond writing
workshops. This led to the
failure of some of the
objectives of those workshops
bacauze students did not know
what to do becanse they were
not paying attention. However,
another aspact to highlight was
Writing Workshops EReading Comprehension that the easier the text was, the
batter students performed and
that was evidenced in the three
writing work=hops.
“Diezpuée de la primera
mmplementacidn, puado
coneluir que las instrueciones
deben ser mas claras para la
proxima implementacion va
que la falta da atencidn es lo

que mas los afectd durants [a

ereacidn de =u propio
ajereicio.” B

For soma participants, writing
in Englizh iz easy. Some others
believe that writing 1=
Important becausze it allows
them to communicate in the
Englizh language.

Be necesita saber un idioma
completo, no zélo aprender a
hablar. Ademas la sseritura en
inglés me parece zencilla ¥
bonita” P1
“Drebemos aprender a escribir
an mnglés para poder
COmMUNICETNos con las perzonas

gue usan esta lengua, poder

trabajar mejor en claze™ P2

Content

Organization

Voeabulary

Writing

Some of the participants
agreed that It Iz necessary to
laam writing when lezrning a
lanzuage becanse it allows
them to communicate and
understand texts m Englizh

Languagze Uze
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“Ze nacesita saber un idicma
completo, no solo aprender a
hablar” P1
“Es importante porgue nos
avuda a la mejor comprensicn
de los temas da inglés va que
tenames gue eseribir diferantas
taxtos v comprenderlos™ P&

For one participant, writing
served as 2 way to leamn and
improve his grammar m terms
of punctuation and word
spelling. He expressed that

Mechanics writimg mmproved hiz
knowledze m English.
“Mosz sirve parz tener mas
conocinmisntos para hacer un
texto con todos sus signos de
puntuacidn ¥ =u corracta
szeritura. También nos zyuda a
mejorar la ortografia” P3
All the participants think that It was evidenced that when
leaming vocabulary through | voecabulary was taught through
differant activities 1= better different activities in which
form them since they are students had to play or to do
leaming in an amusing way. | mere things apart from locking
“Aprendemes de una forma for it in tha dictionary, they
divertida y sin estresames™ P1 leamnt it better and felt mer=
Vocabulary Pre-teaching vocabulary “Aprendemos mis con jusgos | motivated to parficipats and to
sobre el vocabulano™ P3 work on the writing workshop.
“Es mds divertide con las “En comparacidn con el primar
actividades sobre el taller, los astudiantas
vocabulario, aprende mas" P4 entendisron major el
vocabulario a ttavés del jusgeo
ds memoria que z& lleva a cabo
en al cuzl los estudiantes
debian relacionar =l
veczbularic teniendo =n cuenta
las imdgenes. El vocabulario a
través del juego las sirvic mds
va que los estudiantes
estuvieron mds atentos” B
All the participants agraed that Since the first moment in
they fzlt motivated while which the project was
developing the travelogues prazented to the students thay
because 2z long as they seamed to be really excited and
zearched mformation to create | mterested m it. Additionally,
it, they learnt a lot about the | through the development of the
culture of other countrias. writing workshops, the
Additionally, they thmk that all raszearchar noticed that
the searchimg contributed to students’ motivation mereazed
their learning proeess. becanse they had to look for
Motivation “Mea siento motivade perque information to complete their

me gusta, me ayuda a pasar
tismpe 2n las tardes, a conocer
da los paizas” P1
“Ile gusta porgue nos ha
enzetiado sobre laz culturas de
ofros palzes, podemos aprender
cosas mejoras de otros palses.
Ma ziento muy motrvado
porque nos ha contribuido
averiguanda™ P2
“Nle ha motrvado por descubro
mais cosas de otras culturas™ P3

travelognes and lock for
images, drawings, picturss and
avervthing they needad to
dacorate them.

All the parhicipants balieva that
Imewing about culture 1s
impertant becausa they know
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Culture

General Knowledge

what things they can do and
what things they cannot. For
them, leaming culture allows
them to go fo othar countries
and know how to parfectly
bahave.

“Es nacesano porgue =1 s2
necesita viajar a otros palses,
zaber hablar con azas
personas” Pl
“Noz parmite qua cuando
viajemos no hagames algo
ncorrecto en 2so0s palses. Sirve
para ne confundirse o cometar
algin error”. P4

Creativity

Mozt of tha participants
balieva that during the creation
of the fravelogues, their
ereativity improved since they
had to draw and decorate their
travelogues, Furthermore, they
exprass that they had to lock
for a lot of information which
served 2z a way to increase
their creativity too.

“Mo era tan creztive amtes y
zhora paso mi tiempo
buscando sobra los paizss que
me corraspondsn” P1
“Mi creatividad ha aumentado
ya que tango que busear
nformarion e Imagenes para
completar el travelozue” P3
“He dazarrollado mas a fondo
miis habilidades ¥ capacidadss
artizticas™ P35

Autonomouns Work

Through the development of
thiz project, it was evidenced
that students” autonomous
work increased since they had
ta lock for information and
continue creating their
travelogues not only at school
but also at home.

“Me siente muy motivade
porque nos ha contribuide
averiguanda” P2
“Ni creatividad ha aumentado
ya que fango qua buscar
informacidn & imigenes para
completar el travelogue” P3




Annex 5. Studert s 6 f i

Annex 6. Lesson plan introduction to the project

Teacher: Barbara Camargo

Grade: 6°01 - 6°02 —6°03

Time: 4 hours

product:
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travel

ogues

Opening: In order to start the class, the teacher and students will pray “Our Father” and “Hail Mary”.

Warm up: Before starting the class, the teacher will ask students if they remember what the project is about and
what they will have to do during the of it.

Participates in a very short

d e

pheases about routines, daily activities snd
preferences

o = | conversation
w=znd Requests and provide
Fzx3 how names and
R 2 | oknoun words we spelied

tructions and expresses them
orally and written form.

Describes the basic characteristics of people,
things and places.

tions related to “what, who and
when" after reading or listening 10 a short and
simple text.
Writes basic persanal infarmation in
pre-established forms.
Understands the topic and general information
of 2 short and simple text

Activities: In order to contextualize students with the project, the teacher will carry out a listening activity about
traveling with the use of a song called “Don’t forget where you beleng” by One Direction.

Before listening to the song, the teacher will write on the board the name of it in order for students to think of the
title and speculate about the topic of the song, what it is about to write those speculations in the board. Then, the
teacher will give students a sheet with the lyrics of the song and will give students the vocabulary of the song by using
flashcards. Furthermore, while listening to the song, students will have to fill the gaps with the missing words of the

* Especificar acciones de
ahorro de energia en la
comunidad.

* Specily actions 10 save
energy in the community.

MODULE 3
SUSTAINABILITY

* Describe actions in a simple and logical
sequence.
* Give and request information on &
+

subject
* Clarify information.

Exchange information about daily activities
+ through questions and sentences.

Make simple sentences about dadly
activities i cral and written form

Topic: Review of the topics and
introduction to the research project.

Unit 5: We are all dressed-up

Material: Board, markers, flashcards,

workbooks,

song, when finished, the teacher and students will correct the words. Subsequently, as a post-listening, the teacher
will ask students if their speculations were true or false and then, she will ask them some questions about the topic
wihich is traveling and about places they would like to go or places they have been to, additionally, she will ask them
about their feelings towards the song.
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Annex 7. Information charts, first writing workshop

Informaeation to create your own text!

Different ways to say hello: Hi, dear friend, good morning, good afternoon, good evening, _
hey! What’ up?, hey friend!.

Famous Place: Taj Mahal

Country: India

Weather: hot and sunny

Clothes: fresh clothes: dress, tank top, skirt, shorts, sandails,
shoes, sunglasses, cap, hat.

Different ways to say goodbye: Best wishes,

my best, my best to you, all the best, best regards,

take care, be well, hugs.

Information ko create your own text!

Different ways o say helle: Hi, dear friend, good morning, good afternoon, good evening,
hey! What' up?, hey friend!.

Capital cikty: Doha

Country: Qatar

Weather: nice

Clothes: long clothes: shirts, blouses, pants, jeans, boots,
shoes, tennis.

Different ways to say goodhbye: Best wishes,

my best, my best to you, dll the best, best regards,

take care, be well, hugs.




