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Chapter I: General Presentation of the Proposal

This research aimed to address the development of the listening and speaking skills in
the teaching-learning process of the English language, given that during the diagnosis stage, it
was possible to identify that the ninth grade students of the Institucién Educativa Técnica
Tomas Vasquez Rodriguez have difficulties about these. Given the above, it is considered
appropriate to make use of audiovisual media (music, videos, audio files, etc.) as a strategy to
strengthen the skills already mentioned in the teaching-learning process of the language, which
has allowed the active participation of the students plus the motivation during the class
meetings.

In this sense, this proposal is divided into three components, which are directly linked to
the axes that make up not only the institutional mission, but also that of the Foreign Languages
program at the University of Pamplona. These are the Pedagogical and Research Component,
The Community Outreach Component, and the Intra-Institutional Activities Component.

On the one hand, it should be clarified that, in the Pedagogical and Research
Component, a detailed description of the problem to be solved, addressing the objectives, the
research questions, in addition to the methodology that has been implemented together with the
techniques and instruments of data collection and, therefore, the analysis and interpretation of
the data obtained so far. All this is based on reflection in each one of the stages for the proper
development of the present action research.

Referring to the objectives of this component it was necessary to make a description of
the activities implemented in the proposal, as well as the class plans and the pedagogical
sequences designed, in order to show the progress achieved by this component in the population

under study.



Furthermore, it was specified that the Community Outreach Component proposed the
incorporation and contribution from the Foreign Languages program in the teaching process in
a primary school, in this case, this project underwent some changes as no response was received
to carry out the project, so it was decided to implement a personalized space in extra class hours
with the students of the eighth and ninth grade of the institution where the pre-service teacher is
doing her practicum stage. The benefit to this community results into the solution and
reinforcement of the topics seen in class, as well as the increase of vocabulary to achieve better
results in listening and speaking skills in English and, in turn, the pre-service teacher could
complete her university training process, as well as to know the realities and educational needs
of the environment, to make an intervention that has a positive impact on the improvement of
these needs.

To show the process fulfill in this component a description of the activities implemented
together with the methodology proposed and executed according to the schedule will be made,
in the same way the material designed to support the planning process of the different activities
proposed.

Concerning the Intra-Institutional Activities Component, this indicates the participation
of the pre-service teacher in the different activities (organizational, community, extracurricular
and administrative) set out in the institution’s schedule, this to know the role of administrators
and teachers outside the classroom.

All this demonstrates the continuous performance of the pre-service teacher in this
teaching and learning process through the development and implementation of the intellectual

competencies, skills, and other aspects that are an important part of this last stage. This is why a
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brief explanation of the events and activities in which the pre-service teacher has been involved

will be given in this section.
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Introduction

Over the years, the demand for proficiency in a foreign language has become very
relevant in society and, as for that reason, more and more people see it as necessary to obtain
better opportunities in both the personal and professional fields (Crystal 2006: 421). In this
way, the English language has gained great importance within the educational environment, as
it provides students with important tools that allow them to function in an environment
completely different from their own, thus the teaching-learning of this language is fundamental,
since this is where this knowledge is appropriated and implemented.

As a result, the Information and Communication Technologies (ICT) have enabled the
language student to adapt the use of audiovisual tools as a resource for learning and improving
the skills required (oral and written comprehension; oral and written production). While it is
true, audiovisual media are tools that not only strengthen knowledge in a different way, but also
arouse the motivation and interest to continue learning autonomously, because these tools offer
a myriad of possibilities that go beyond the traditional method, therefore, stimulate motivation
and curiosity resulting in the student developing a certain autonomy in the teaching process-
learning. (Conejo y Herrera, 2009:78)

In this way, the implementation of these audiovisual tools for the teaching of English as
a foreign language will be made taking as reference the need that the population under study
presents in terms of the development of the oral comprehension and production skills, intending
to strengthen them, giving students a clearer view of the use of language in the different

contexts of daily life and motivating them to continue being part of this training process.
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Besides, it should be pointed out that the pedagogical impact that this project had during
its implementation focuses on the search for various strategies that encourage the student to
improve the skills already mentioned, in each one of its components.

Throughout the Pedagogical-Research component, the step-by-step process followed to
achieve the proposed objectives, which were mainly based on the use of audiovisual media to
motivate students and strengthen listening and speaking skills in English, will be presented. On
the other hand, the community outreach component that was initially designed to work with
elementary school children through songs could not be executed, so it was modified and
worked through extra-class aids with the same high school students to contribute in a more
personalized way in those students who were willing to expand their vocabulary acquisition in
order to improve the other skills required when learning a second language. Finally, in the inter-
institutional component we will mention those activities that are carried out outside the
classroom, from the organization of English Day events to the filling out of the formats required

by the government (PAA, PIAR).
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Justification

Nowadays, globalization is one of the most present phenomena in society, so intellectual
preparation is required to contribute positively in the field of education and work, however,
there is a vital factor in the formation of knowledge that is the domain of a second language, in
this case, English.

This project was designed to implement some strategies and audiovisual tools (music,
videos, audios in the foreign language) to enhance and improve the listening and speaking skills
in English with the ninth grade students of the Institucion Educativa Técnica Tomas Vasquez
Rodriguez. By making use of these tools, the pre-service teacher sought to contribute to the
significant improvement of these skills and thereby to promote participation, creativity and
arouse the interest of the agents involved in this process.

Besides, the online teaching adopted by the institution where the proposal was carried
out highlights the importance of the design of attractive materials for students to arouse their
interest and motivate them to comply with the development of the activities proposed and
attendance at the synchronous meetings held each week.

For these reasons, this project aimed to motivate students to improve on the skills
mentioned above, using different tools to change the way the population is being studied versus
the way they learn English, since, for some of them, this language is complex to learn, and also
the methodology is always the same, so they lose interest in improving and learning.

In this regard, the importance of this study was linked to the implementation of several
strategies that contributed to the improvement of oral comprehension and oral production to

guide, motivate and contribute adequately to the learning process of students.
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Objectives

General objective

e To contribute significantly to the needs of the target population at the Institucion

Educativa Técnica Tomas Rodriguez in Paipa.

Specific objectives

e To strengthen the oral comprehension and oral production of ninth grade students
through the use of audiovisual tools at the Institucion Educativa Técnica Toméas
Rodriguez in Paipa.

e To strengthen vocabulary acquisition through extra class aids in 8th3 and 9th grade
students at Institucion Educativa Técnica Tomas Vasquez Rodriguez.

e To know the role of administrators and faculty in the extracurricular activities proposed

in the institution’s chronogram.
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General Conclusions of the Project

During the development of the integral practice in the Institucion Educativa Técnica
Tomaés Vasquez Rodriguez in Paipa-Boyaca, the pre-service teacher not only strengthened her
skills in the English area, but also in the implementation of these skills at the time of her work
as a teacher in the institution from which she graduated.

First of all, the Pedagogical-Research Component should be mentioned, where the
expected results were accomplished in relation to the use of audiovisual media to strengthen
listening and speaking skills in English. There, not only was it possible to analyze how these
tools motivate students to learn this new language, but also how the aforementioned skills are
strengthened when they are used appropriately. Given this, we took into account the voice of
the participants in the interviews, the progress obtained before, during and after the
implementation of the proposal through oral corpus and field journals, where progress was
observed in the development of these two skills that are essential when learning another
language.

In the second component, corresponding to the Community Outreach, despite the fact
that there was little participation given the academic charge of the students, different personal
and connectivity problems, good results were obtained based clearly on the objectives proposed
therein. Nevertheless, it was noticed that the participants of this component had significant
improvements not only in the acquisition of vocabulary but also in the other skills (listening,
speaking, writing, reading) with the use of audiovisual media to reinforce this process of
learning English.

Finally, in the component of inter-institutional activities, useful information was

acquired given the participation that the practitioner attained in some of the activities that are
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usually carried out in the institution, being this an important component when wanting to know
the different activities in which a teacher is involved. Since these go beyond planning and
executing a class, this teaching exercise implies having knowledge in the filling out of different
formats, the steps to follow when implementing an activity of a specific area (in this case the
English Day), the way in which the sanitary emergency caused by COVID-19 has interfered in
the different activities programmed by the institution and the contribution that can be made to

help solve these obstacles.
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Chapter I1: Institutional Observation
This chapter is based mainly on the knowledge of certain aspects found during the
diagnosis stage, where relevant information was acquired from the institution where the project
was executed. For that, four specific levels were taken into account: administrative,

pedagogical, technological, and the population and information of the target group.

General Information of the Institution

The Institucion Educativa Técnica Tomas Vasquez Rodriguez is a public entity located
in the Boyaca Department, specifically on downtown in the municipality of Paipa at 22 Street.
This institution offers the educational levels of pre-school and primary that are offered in the
afternoon workday (from 12:30m to 6:00 pm), secondary and technical secondary in the
morning workday (from 6:00 am to 12:30m). Similarly, it should be clarified that this entity
whose students can be male or female of different ages; in addition to offering students in tenth
grade the possibility of choosing among the following specialties that characterize the
institution, which mainly correspond to the area of tourism, systems, and health, to thus begin a
training process with the Pedagogical and Technological University of Colombia or with the

SENA (National Learning Service) for the case of the specialty in tourism.

Administrative Level

The Institutional Educational Project at Institucion Educativa Técnica Tomas Vasquez
Rodriguez contains relevant information from the institution as to its philosophy, which seeks
to form integral students with the capacity for leadership, autonomy, commitment, solidarity,

among other important aspects. Similarly, in this document, it can be evidenced that the mission
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and vision of the institution are framed within the training of comprehensive students with the
ability to act in the face of individual and social decision-making to show excellent results. In
this order of ideas, this PEI fulfills several general and specific objectives that highlight the
integration of the educational community through quality education with a view to training
reflective, critical, democratic, and participatory learners in the several situations that may arise.
On the other hand, we find the symbols that characterize the institution that are the flag, the
shield, the anthem of the institution, the daily and sports uniform.

Therefore, it is important to emphasize that this integral practice project sought to keep
in mind each of these aspects in order not to skip any of the guidelines of the institution, in
order to contribute to the learning process of students, and thus provide a contribution not only
at the pedagogical but also at the administrative level.

Then the mission, vision philosophy and symbols characteristic of the institution:

e Mission. To form an integral technical high school graduate with a diversified
education, capable of finding solutions to individual and social needs.

e Vision. The educational institution for 2018 showed excellent results in leadership in the
region that have contributed to the cultural, social, ethical, technological, and sports
development of its environment.

e Philosophy. The educational institution has as a philosophy, to form comprehensive
students, great leadership capacity, autonomous in decision-making, committed,
supportive, with a sense of belonging, critical, creative, participatory, projecting ethical
values, for harmonious and peaceful coexistence, interactive in society and evidencing

the knowledge acquired.
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Symbols.

The Flag

Figure 1.The Institution Flag

The flag comprises three horizontal stripes of equal width whose meaning is equality, equity
and justice.
Meaning of its colors.

e Blue. Symbolizes intelligence, truth, and wisdom.

e White. Symbol of transparency, and respect for the divine.

e Gray. Symbolizes the human being in his different moods; evokes the uncertainty and
nourishes hope. In the center of the flag, there is a star of six points that symbolize the
diversity of areas of knowledge and formation. Also, the star symbolizes light,
brilliance, and fortune. The six points proportionately distributed, and oriented towards
all the cardinal points of the universe represent the equality of rights, the impartiality
towards an integral formation of the citizen.

The star symbolizes an open-door education without distinction of social classes, race,
sex, and creed. It represents democracy and participation in full freedom. This carries
the colors of the flag of the municipality of Paipa as a sign of exaltation and recognition
to the administrative management as to the characters who have left their footprints and

have made history throughout the evolution and development of our municipality.
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School Emblem

Figure 2. School Emblem

The school emblem of the educational establishment was established by agreement N°.
004 of October 22nd, 1997 of the Board of Directors.

e Court. Cross with the doorbell.

e Shape. The French one.

e Right-handed Canton of the Chief. In gules, the image of the computer as a boat of the
technological advance of humanity, on this, an owl signs of wisdom.

e Sinister Canton of the Chief. An open book with the symbols of water, and the Greek
letter pi symbolizing science, above a sun symbolizing clarity, horizon and nature.

e Right-handed Canton of the Tip. A torch symbol of sports victory, in its center the five
Olympic rings of sport.

e Sinister Canton of the Tip. The monument to the fourteen lancers, work of the master
Rodrigo Arenas Betancourt, historical and tourist symbol of the municipality of Paipa,

located in the “Pantano de Vargas™.

The Institutional Organigram

The Institucion Educativa Técnica Toméas Vasquez Rodriguez is headed by the principal
accompanied by the different entities comprising the educational community, as illustrated

below:



21

[ icer | RECTORIA
CONSEJO CONSEJO
COR DIRECTIVO ACADEMICO :
Hospital |
!
1
..................................................... i
ASOCIACION COMISION DE
PADRES EVALUAGION
P DE FAMILIA | Y PROMOGION
A CONSEJD CONSEJO ]
PADRES PERSONERIA
D DE FAMILIA ESTUDIANTE ESTUDIANTIL
PERSONAL DE
CALIDAD
" o0
E
s COORDINACION | SECRETARIA ADMINISTRATIVA |
Académica -
Convivencia | SECRETARIA ACADEMICA |
D
AREAS DIRECCIONES | FONDO DE SERVIGIOS EDUCATIVOS |
E OBLIGATORIAS DE CURSO
FUNDAMENTALES Y | ALMACEN E INVENTARIOS |
OPTATIVAS
| LABORATORIO |
F DOCENTES
‘ SISTEMATIZACION |
A
mo ESTUDIANTES | DIRECCION BANDA MUSICAL |
1 ‘ BIBLIOTECA |
L | SERVICIOS GENERALES |
RELACIONES JERARQUICAS
1 i ‘ CELADURIA |
RELACIONES DE COORDINACION
A RELACIONES DE ASESORIA 0 APOYO | AUDIOVISUALES Y AYUDAS EDUC. |
| MANTENIIENTO | _

Figure 3. Organigram

Key Aspects of the Coexistence Handbook

The handbook on coexistence contains the rights, duties, commitments, and obligations
of the different entities that make up the institution, from the people who be part of the
administrative component, parents, high school graduated, and students of the institution. This
document provides general principles from which the rules and procedures to follow in the
different cases and situations that may arise, allowing a better foundation and greater efficiency
in the educational work. Besides, it strictly complies with the guidelines of law relevant to the
school environment.

Below a description of the elements found in the coexistence handbook of the school

where the present proposal is developed. It comprises four chapters:
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I.  The rights and duties of each one of the members of the educational community are
understood as an entity that transcends the social barriers of students.

Il. Philosophy and the principles that govern the institution.

I11. The procedures and functions of the different entities involved in the educational work
of the institution.

IVV. The commitments, benefits, incentives, and sanctions applicable to the members of the

community, known, accepted, and assumed at the time of registration.

Guidelines and regulations for the health emergency

As is well known, the health emergency caused by COVID-19 has had a major impact
on the different daily activities of society at large. As far as the education sector is concerned, it
has faced a great challenge to continue the educational process by working in conjunction with
the Ministry of Health and Social Protection to ensure the required biosecurity
recommendations.

Given the above, the Institucion Educativa Técnica Tomas Vasquez Rodriguez has
adopted these guidelines given by the Ministry of Health, complying with each of its
regulations and adopting remote education to give continuity to the stipulated educational

processes, providing flexibility and accompaniment to each student enrolled.

School Schedules
This section specifies that the institution works by periods, and each period is divided

into four cycles.
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First 8t March 2021 to 16" April 2021
Second 19" April 2021 to 11* June

Third 28" June 2021 to 13" August 2021
Fourth 15" August 2021 to 19" November 2021

Table 1:.School Schedules

Supervisor’s Schedule

The supervisor teacher was assigned other courses besides English, which are her
specialty, as presented in the following schedule, where it is evident that the school day starts

from 6 am to 12:20 pm from Monday to Friday.

1 2 3 4 Descanso 5 6 Descanso2 7 8
Lu 9-1 8-3 6-4
Ma 8-3 9-1
Mi 9-3 6-3 | 9-1 9-2
Ju | 64 6-3 9-3
Pdl EpD |
Vi | 91 8-3 9-2

Horario generado:8/02/2021 aSc Horarios

Table 2:Supervisor's Schedule
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Pedagogical Level

Syllabus.

Regarding the curriculum used by the educational establishment in question, it should be
noted that it is designed by grade, which ranges from transition to the eleventh grade. This plan
is addressed to the objectives proposed for each academic period, bearing in mind the Basic
Learning Rights for secondary education established by the Ministry of National Education.
There, the skills, the component to work, the learning area, the evidence of learning plus the

statements of the Basic Learning Rights already established.

Methodology.

Talking about the methodology that is being used at the Institucion Educativa Técnica
Tomas Vasquez Rodriguez in this health emergency, it was observed that the academic
coordinators were in charge of assigning to each grade a specific schedule that takes place
during the workday. Each teacher has created a link for his classes that are always developed by
the platform Google Meet.

During the online meetings the teacher explains the topic, proposes the development of
a short workshop through which she is sought to know the level of understanding of the student,
then she explains the development of the corresponding work guide to each cycle (four during
each academic period), the latter are designed to be developed over two weeks, after the
deadline for delivery, the answers to each workshop are explained so that the student knows the
reason for their final grade.

On the other hand, it is considered important to name that for those students who do not
count with Internet connectivity, doubts are resolved via WhatsApp and each of the stipulated

dates and recommendations are sent to them in the delivery of the different activities. In this
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sense, it is essential to clarify that the educational establishment performs synchronous and

asynchronous meetings that allow continuity in this training process.

Courses and schedules.

For the implementation of this proposal, the supervisor in charge assigned to the pre-

service teacher four grades, an eighth and three ninth grades who have an intensity of three

hours per week each one of them, for a total of twelve hours per week. Then, the established

schedules for the English area in the already named grades.

| e | o | o | s | o | emn | v | e | wan | s
Lu 9-1 | 8-3 6-4
Ma | 8-3 9-1
Mi | 9-3 6-3 | 9-1 9-2
Ju I6-4 6-3 9-3
Vi M9-1 EDDS-S 9-2

Horario generado:8/02/2021

Figure 4. Courses and Schedules

aSc Horarios
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Technological Level

Access and use of the platform.

In addition to the Google platform, the school has its web platform named TO.VA.RO.
where we find relevant information about the school, divided into the following sections:

e Home. Where you can see photographs of different events held within the institution,
next to the profile of the graduate.

e Institution. This gives a breakdown of the historical profile, the institutional symbols,
the existing headquarters, the teaching staff, the school government, the projects that are
part of this educational campus, and finally a space where psych orientation handles its
administrative roles from a blog where topics of interest to the educational community,
in general, are included.

e TOVARO Live. This part has a live section where the manager makes short programs
that are recorded, the main topics are reflections linked to the different situations that are
currently presented.

e Grading system. This is the space where teachers record students' notes by academic
period.

e Platform. There are the different guides proposed to the students, so they enter there and
make the download of the corresponding material.

e Means of contact. This is a space where the person who wishes to request some
information from the educational establishment, must fill in their data and write a

message addressed to the email or contact number that are there.
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Population and Information of the Target Group

Taking into account the population assigned and the information provided during the
initial stage of diagnosis, it could be observed that among the four grades in charge there are a
total of 121 students who vary between men and women, between the ages of 13 and 17. In this
way, within one of these ninth grades, there is a student with special cognitive need, with whom
flexible work guides supported by the Individual Reasonable Accommodation Plan (PIAR) are
made, and also, it is given a greater hand of delivery of the works to which that is given to the
other students. In terms of language level, students generally demonstrate proficiency in
language level A2, as stipulated in the Common European Framework of Reference for
Languages (CEFR).

Besides, the institution has a wide variety of teachers specialized in the different areas
and /or subjects, the administrative staff is composed of the principal, the academic, primary,
and cohabitation coordinators, and the psycho-orientation. The area chiefs or coordinators hold
regular meetings to verify that the established guidelines are being complied with.

The means of communication used to talk with parents in this period of the pandemic is
via a telephone call, or via WhatsApp where possible inconveniences and doubts that may arise

with students are addressed.
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Chapter I11: Pedagogical and Research Component

Title

Audiovisual tools as a strategy to strengthen the listening and speaking skills in the
teaching-learning process of the English language with the 9™ grade students at the

Institucién Educativa Técnica Tomas Vasquez Rodriguez Paipa-Boyaca.

Introduction

In this age of technology and information learning English is strategic, as, in addition to
being one of the most widely spoken languages worldwide, it has also become a necessity to
improve opportunities in the workplace. However, its learning process involves the development
of the four competencies defined in the Common European Framework of Reference for
Languages (hereinafter CEFRL), grouped into oral and written comprehension, written
production, and finally, the performance of oral production, which has become a challenge for
teachers responsible for teaching this foreign language in this time of contingency given the
health emergency caused by the COVID-19, being forced to use of ICT and to the variety of
tools it offers, to further develop the skills required to achieve proper communication in English.

In this way, the audiovisual media that are part of these tools play a fundamental role in
strengthening this knowledge given the range of possibilities that go beyond the traditional
method. This is a way that awakens the motivation and interest of students to continue learning
autonomously.

Similarly, for the aforementioned, this pedagogical and research component focused on
the strengthening of basic skills, more specifically the listening and speaking skills in English,

through activities based on topics involving the implementation of everyday situations, as well as
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the comprehension and production of this same language for getting the effective student

interaction.

Statement of the problem

The learning of English as a foreign language represents a difficulty for most students in
terms of understanding ideas and expressing them in the academic context regardless of the level
at which they are located. The main causes of this problem are due to several direct and indirect
factors such as poor understanding, lack of motivation and lack of teaching resources to facilitate
the appropriation of this knowledge, hence there is a need to implement methods that facilitate
the learning of English.

Taking into account the observation made during synchronous meetings with ninth-grade

students at the Institucion Educativa Técnica Tomas Vasquez (see Appendix 1), it was found that

one of the factors negatively influencing students' interest in learning the English language is the
lack of strategies to motivate them to learn. In this case, the teacher uses slides with lots of text
and some YouTube videos, some students say they don’t understand the topic, so the teacher
noticing that they did not pay attention she decides to share the video link through the group and
ask them to watch it for understanding the topic. Besides, when the corrections of the workshops
are done, few students participate and ask the teacher to guide them in the pronunciation, others
express that they prefer not to participate. In this sense, the teacher says that she does not use
other audiovisual tools since she has no knowledge about it, so she asks the pre-service teacher
to implement other platforms to motivate students.

So the above serves as a basis for this project which purpose is the implementation of
audiovisual tools as a strategy to improve the learning of the English language, in ninth grade

students of the Educational Institution previously named especially in the listening and speaking



30

skills, which are the ones that most hinder the educational process. We must not overlook the
fact that today students are increasingly interested in new information and communication
technologies, and it is indeed very important to take advantage of these tools in the development
of classes, to facilitate learning.

The proposal, therefore, raises some questions that will guide the full implementation of
the component:

e How does the implementation of audiovisual media motivate the ninth grade students of
the Institucion Educativa Técnica Tomas Vasquez Rodriguez in the process of learning
English?

e How does the implementation of audiovisual media strengthen listening and speaking
skills in ninth-grade students at the Institucion Educativa Técnica Toméas Vasquez

Rodriguez?
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Objectives
General objective

e To strengthen the oral comprehension and oral production of ninth grade students through
the use of audiovisual tools at the Institucién Educativa Técnica Tomas Rodriguez in
Paipa.

Specific Objectives

e To enhance the oral comprehension and oral production in ninth graders.
e To motivate 9" grade students by the use of authentic material.
e To make use of audiovisual material as the main tool for developing the listening and

speaking skills.
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Theoretical framework

This section focused mainly on the knowledge of the theoretical foundations that presents the
concepts of the key terms that support this proposal. Besides, the literary review that presents

some previous studies on the subject of this project.

Theoretical Foundations

During this theoretical framework, the main definitions of the key terms were provided to
better understand the subject of this action research. This is why the theory is organized by
treating the following concepts of speech and audiovisual media, taking into account the authors
who have delved into these concepts.

The first one is speech. In this case, Eckard & Kearny (1981) define speech as a process
that involves a real communication of ideas, information, or feelings. This view considers spoken
texts as the product of cooperation between two or more interacting texts in a given time and
context. Also, we find that talking has been classified as monologue and dialogue. The first
focuses on giving an interrupted oral presentation and the second on interacting with other
speakers. (Nunan.1989: 27)

With regard to audiovisual media, Cabrero (1999) defines audiovisual media as those
technological instruments that help to present information through sounds, images, or a mixture
of both, which complement other resources or classic media.

In this way, the Common European Framework of Reference for Languages speaks of the
use of new technologies in the learning of a second language, according to this frame of
reference, learning is better and of higher quality with new technologies. According to Clouet,
Richard. (2010), "Audiovisual media provide multiple benefits in learning a language, in this

case the English language, these benefits are gradual, which infers a variety of everyday topics



33

ranging from the simplest to the most complex." Journal of Theoretical and Applied Linguistics,
48(2), (p.p. 71- 92).

Likewise, in this document, the importance of audiovisual media as didactic resources
capable of creating real learning contexts is also highlighted "- Audiovisual selections include
authentic materials from English-speaking countries. The contents reflect the sociocultural
practices of the English-speaking world, from the most every day to the most specific."”

Taking into account the above, it is accurate to state that the theory of improving English
learning through audiovisual media is effective, since the research showed a remarkable
difference, if compared from the beginning of its implementation to its completion, since the
videos and audios that were presented had a content related to everyday situations and/or
practical vocabulary.

After having described in detail the key terms and theory that support this project, the
review of the literature where the previous studies are condensed will now be addressed to

deepen the object of study.

Literature review

This section proposes a non-exhaustive review of previous studies on the use of
audiovisual tools to strengthen listening and speaking skills in English. To this end, five articles
on the topic under study have been used.

Hakim (2019) in his article entitled "The use of audiovisual media to improve students'
listening skills™ sought to learn about the improvement and the importance of using audio-visual
material in improving the listening skills of eighth-grader MTs Assalafi Susukan. Throughout the
article, the author concluded that during the activities and with the material provided, the

attention, interaction, and motivation of the students had a considerable improvement, as a
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sample of them, their grades in the activities improved noticeably. Among the materials used for
this study are documentaries, newsletters, chat shows, and videos.

This research used the model proposed by Mc Niff and Whitehead (2002, 45) who makes
the spiral model of action research that has four steps.

The spiral model is illustrated in the following figure:

PLAN

.»-'/

Y ACT & ()[.-;&(N?-s__.--‘

REVISED
PLAN

QeF ECT |

s S
O8SERVE

Figure 5: Spiral Model to Teach Listening

With regard to planning, this is the moment where the writer consolidates the planning
activities in the preparation of the material (making a lesson plan), preparation of the list of
students with their names and grades; followed by the preparation of the didactic material, as
well as the preparation of the observation sheets of the class, to know the situation of the
teaching-learning process when the media are applied.

The next step consists of the action which is the moment when the writer needs to know
about the students' ability by following some steps such as conducting a pre-test, following a
teaching procedure using video media, giving time to the students to ask their difficulties, giving

some questions to the students to know their listening ability, delivery of the post-test.
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Then we proceed to the observation which is one of the instruments used to collect data.
Observation can be used systematically to observe and note the phenomenon under investigation,
such as feelings, thinking and what the students do in the teaching-learning process.

Finally, there is reflection, which is the step where the result of the observation is
analyzed. It is about remembering what has happened that has been recorded in the observation.
Reflection seeks to make sense of the process, real problems and issues in the action of the
strategies.

On the other hand, Beddu et al. (2016) in its study entitled "The use of audiovisual as a
media to improve students' listening skill" focused on knowing the impact of authentic videos,
films, and audios on the teaching of English, they concluded that the use of audiovisual media
can improve students' listening skills. In the teaching and learning process, the teacher needs to
implement this because it can help students understand the material. And also, students can
facilitate their self-learning everywhere because this material is usually interesting, easier to find,
and useful for learners.

This author also considers that when using audiovisual media to strengthen listening
skills in English, it is important to know that before teaching this skill. First of all, it is necessary
to have the necessary materials prepared, and they should also be chosen according to the level
of the students. Thus, the AVM (Audiovisual Media) is chosen according to what is established
in the specific syllabus of the school, in order to design exercises before, during and after the
viewing according to the topics to be covered. In this sense, the author points out that the
advantage of this design of material around a textbook topic is the exploration of another

perspective of the same topic by the students, so that they can observe how it is treated in a
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different way in several media, hoping that this approach will lead to a deeper understanding of
the different topics.

Yunus et al. (2018) conducted a study entitled "The Influence of Authentic English Video
Clips on Students' Listening Comprehension™ based on the use of English video clips among
EFL students in Aceh, Indonesia. The quasi-experimental study used non-randomized groups to
perform the experiments. This study involved 68 students from a high school in Banda Aceh. For
the experimental group, authentic video clips were used in their classes, and for the controlled
group, audio compact discs were used.

The core idea of the research was to analyze of the effectiveness of audiovisual materials.
The researcher noted that there were positive effects in both groups. However, a higher test score
for the experimental group not only affirmed that the use of videos was more effective compared
to audio. This is crucial to understanding how audio and visuals work together to create a more
effective learning environment in the language classroom.

A study stated by Albahiri & Alhaj (2020) entitled "Role of Visual Element in Spoken
Espafiol Discourse: Implications for YouTube Technology in EFL Classrooms™ was conducted
to explore the elements in stimulating speech skills among EFL students (English as a Foreign
Language). The study focuses mainly on theories related to the different alternatives used for
technology-assisted language teaching and media elements that encourage students to interact
and communicate effectively.

The researchers focused on YouTube as a primary source for providing videos that will
work as aids. Quasi-experimental research was conducted involving 48 students from a Saudi
Arabian higher education institute. The research showed that the visual elements of the videos

played a very important role in encouraging students of a second language to become more
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interested in interacting using the language. Specifically, YouTube was found to be a very
valuable source that provided a multitude of visual and audio materials that helped in meaningful
interactions.

With regard to the use of audiovisual material to improve oral production, the research
carried out by Hariani et al. (2018) entitled "The implementation of audiovisual media to
improve speaking English at eleventh-grade students™ should be highlighted. aimed to discover
the impact of this tool on improving the motivation of students to express themselves in English.

The target population was composed of 31 students belonging to class X1 IPA 1, and the
researcher chose YouTube as the best tool to implement because he considered that this
facilitated oral and written practice dynamically. In conclusion, from each lesson topic, the
material (YouTube video) used provides grammar, vocabulary, and phonetics, which means that
students had comprehensive learning, also an easier understanding, and they enjoy that.

According to these previous studies on the subject under study, it can be concluded that
the use of audiovisual media is an excellent strategy to strengthen students' listening and
speaking skills, as long as the appropriate steps are followed; in this case, the spiral model
(Planning, Action, Observation and Reflection) is referred to, always based on the syllabus

established by the institution.
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Methodology for the Pedagogical Intervention

According to the current situation, in which certain regulations were established to
prevent the spread of COVID-19, hence, schools in the department of Boyaca have decided to
fulfill academic objectives through the remote teaching.

For this reason, the Institucion Educativa Técnica Tomas Vasquez Rodriguez determined
that for the school year 2021 there would be synchronous meetings with those people who had
Internet connectivity through the Google Meet platform and access to work guides in each cycle
through the platform of the institution tovaro.edu.co and via WhatsApp for those who did not
have Internet connectivity. Thus, interactions are carried out online, making use of the Google
Meet platform when synchronous meetings take place and using WhatsApp for the asynchronous
space done specially to solve the doubts that the students present concerning the development of
the study work guides.

Regarding the implementation of audiovisual tools (videos, audios of the English Please
guide text, news, short films, etc.) to strengthen listening and speaking skills, these were
implemented when there were two hours of class to motivate students in the learning process. In
addition, the pre-service teacher, through slides or short videos, explained part of the topic
developed (which will also be in the corresponding guide), in this case, the vocabulary used,
allowing students to understand the topic and exercises they should develop during the class.

Finally, the vocabulary worked was taken into account, so in this way they made use of
this when developing the oral production, and thus evidence the understanding of the topic in
general. The oral productions varied according to the topic and the time of class. For example,
role plays, monologues, description of themselves or some character, recite tongue twisters,

poems, record short videos representing some part of a short story, fable or another type of
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literary text, among others. Regarding oral comprehension, questions were asked about the
videos and other audiovisual material used during the class, it is important to clarify that for the
development of each activity the pre-service teacher followed the three (pre, while, and post), to
obtain more precise results in terms of the progress they are acquiring.

Regarding the methodology used for the work on oral comprehension, it is convenient to
point out that it had some difficulties since there was very little participation since the students
stated that they were saturated with work and also found it very difficult to complete this type of
exercises. However, we tried to implement some exercises in class with those students who were
attentive and willing following the steps proposed by McNiff and Whitehead (2002, 45) in the
spiral model (Planning, Action, Observation and Reflection) based specifically on the topics
established in the syllabus. At the planning stage, the material was designed (work guides,
handouts, etc.) in addition to the search for audiovisual material to be used throughout the
development of the pedagogical sequence sent and approved in advance by the supervisor. At the
action stage, an explanation of the vocabulary and the required grammatical tenses was given
together with a handout containing this information, then a video was shown two or three times,
in which a short and basic conversation related to the topics seen was shown, then questions
were asked to work on the comprehension of these videos and finally the correct answers were
socialized. Sometimes we chose to use the Liveworksheet platform since it contained audios and
simple questions. It is worth mentioning that we always looked for A2 level material.

Speaking of the oral production activities the spiral model (planning, action, observation
and reflection) was also followed. The first step was the planning of the communicative
objectives and their respective stage (pre, while and post). Next, the proposed exercise was

executed, here it should be mentioned that these stage was liked by the students since they were
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always given a previous explanation of the vocabulary to be used and of course the step by step
to develop them successfully. To carry out and motivate students in this type of exercises, first
the topic of the cycle was explained in detail, reinforced with explanatory videos and handouts to
finally propose each oral activity, which was first developed in writing, working this part in class
and solving pronunciation doubts, and then proceeding to record a video following the evaluation
criteria proposed by the practicing teacher. Finally, feedback was given to each student
emphasizing and highlighting the good aspects and the aspects to be improved, thus a

progressive progress was noticed in each student.

Lesson plans and materials used

To carry out the classes, a sequence model (see Appendix 2) was designed before

carrying out each session, where each moment of the class is specified along with the materials
and platforms to be implemented. In this section it is necessary to mention that the sequences
were made by cycle, each cycle has a duration of 2 weeks where the first week corresponded to
the introduction of the topics and practical exercises and in the second week the socialization of
the proposed activities was made. So far, six sequences were carried out by following the

corresponding model (see Appendix 3).

In this order of ideas, it should be mentioned that the class material always included
audiovisual material that helped to complement the topics, to motivate the students and therefore

to reinforce listening and speaking skills.
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Research Methodology

The design, the target population, the tools that were used to obtain the information for
the preparation of this study will then be presented, as well as the chronograms for the

implementation of the proposal and the collection of data.

Design
As for the design, this proposal is framed in the action research. Creswell (2012) alludes

that it is the one that resembles mixed research methods since it uses a collection of data of
quantitative, qualitative data, or both, that depends on the solution of a specific and practical
problem. The same author assures that this type of research is structured by cycles and is
characterized by its flexibility since it is valid and even necessary to make adjustments as the
study progresses, until the change or the solution to the problem is reached.

According to O'Byrne (2016) this type of research consists of four stages that are: the
selection of a focus (identify the need to solve), the collection of data (make use of different
instruments to collect the information) data analysis and interpretation (describe and summarize
the data, grouping them into patterns or themes that allow us to answer research questions; this
can be done in a deductive or inductive way), and the last step is to take action and solve the

need.

Population

The population of this study corresponded to the students of the ninth grade of the
Institucién Educativa Técnica Tomas Vasquez Rodriguez located in Paipa city in the department
of Boyaca. It should be noted that this institution has 121 students in the above-mentioned grade,
divided into three ninths, the pre-service teachers took as a sample seven of these since most of

its members had internet connectivity.
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To select the sample from this study, the researcher used a purposive sampling, since this
implied that she could select a sample based on the aims of the research. This is often used in
qualitative research, where the researcher wishes to obtain detailed knowledge about a specific
phenomenon rather than making statistical inferences (McCombes, 2021). There are currently

seven participants in the study.

Instruments

The research instruments used to collect data were the interview, the oral corpus and the

field journal.

The Interview.

Mathers et al. (2000) assert that the interview is an important data collection technique
involving communication between the researcher and the subject involved. Interviews are
commonly used in exploratory and descriptive studies. That is why this proposal decides to make
use of the semi-directional interview that contributes to a real discussion between the agents
involved (researcher and research participants). And also, because it completed the information
that was collected in the oral corpus, so it helps to know the perspectives that participants have in
relation to the use of audiovisual media to improve their listening and speaking skills.

One interview was applied to the sample of this study. (see Appendix 4)

Speaking about the instruments that were designed, corrected and validated, it is

necessary to mention that the chronogram of activities (see Appendix 5) has been used as a

guide to proceed with their administration.
First of all, the researcher clarified the questions in relation to the interview the purpose
of which was to gather participants' perspectives on the impact of audio-visual materials on the

English language learning process and the improvement of speaking and listening skills. In this
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sense, it is emphasized that there were few corrections by the tutor, which had already been
made. In this part, it is important to emphasize that the piloting was carried out with one
participant who were not part of the population, but who belonged to the English course under
study. In this way, with the implementation of this one, it was possible to notice that the
structure of the fifth question was not understood around the objective of the interview and the
answers took another direction than the one proposed. For this reason, the researcher decided
to reformulate it.

During the data analysis process, the researcher, after recapitulating the data, proceeded
to the transcription, in this case in Spanish, since it was the language used to implement the
instrument as specified in the answers given by them.

Similarly, it should be noted that the supervisor was also a participant in this
instrument, so the whole process of designing questions, corrections by the tutor and finally the
application of this to the participant were made, the objective of this was to find out the
participants' perspectives on how the implementation of audiovisual media in the classroom
contributes to the motivation of students in the process of teaching and learning English as a

foreign language and in the improvement of listening and speaking skills. (see Appendix 6)

Oral Corpus.

According to Crystal (2006), a corpus is a collection of linguistic data, whether written
texts or recorded word transcriptions, which can serve as a starting point for linguistic
description or as a means of verifying linguistic hypotheses. On the other hand, Hasko (2012)
says that to carry out a corpus, either oral or written, it is important to take into account the

analysis of the qualitative corpus, which is based on a methodology that allows for in-depth
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research on linguistic phenomena, in the context of authentic and communicative situations that
are stored in the form of a linguistic corpus.

In order to collect the information, the trainee teacher decided to use an oral corpus made
up of twenty-six oral productions of the participants, which were divided into four activities
developed through videos and audios that were delivered by the Edmodo platform and based on
personal presentation, description of an electronic device that they would like to buy, dialogue at
the restaurant and English Day activity of the second academic term (Poems-acrostics). Below is
a brief description of the development of each activity and its respective analysis.

For the development of speaking skills, the trainer decided to implement an oral
production activity based on the students' personal presentation. As a preparation stage, she

proposed filling out a model personal presentation form (see Appendix 7), and then asked the

students to prepare a video that included all the information contained in the form,
recommending that they make a draft of what they were going to say and send it to her to check
if there were any aspects to be improved. For the assessment of this activity, a grid was used to
evaluate the oral production according to the previously socialized parameters. The aspects

evaluated are shown below:
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CRITERIOS/INDICADORES

PUNTUACION

COMENTARIOS

1. Contenidoy Organizacidon
El video contiene informacion rica en contenido lo que contribuye a la
comprensidn de los datos relevantes de su presentacion personal

1-5 puntos

2. Pronunciacion y entonacion

Habla y utiliza una entonacion acorde a lo que desea comunicar durante su

discurso demostrando una buena pronunciacion del vocabulario empleado.
1-7 punitos

3. Vocabulario
Usa vocabulario pertinente y de acuerde a su nivel a lo largo de su discurso.
1-7 puntos

4. Gramatica

Utiliza las estructuras gramaticales vistas en clase de manera adecuada
durante su discurso

1-7 puntos

5. Calidad de la imagen
La imagen es clara y I3 iluminacidn es adecuada.
1-6 puntos

6. Calidad del audio
La calidad del audio es clara, el volumen es adecuado y entendible, no
existen interrupcioneas auditivas.

1-6 puntos

7. Creatividad
En el video se evidencia la creatividad del estudiante al hacer uso de las
herramientas tecnoldgicas gue tiene a su alcance, se demuestra creatividad y
originalidad en el mismo. Asimisme, elige con acierto el escenario destinado
para grabar su discurso.

1-7 puntos

B. Lenguaje Corporal

La postura, gestos y 1ono voz 500 naturales, espontdneos v ayudan al buen
desarrollo de su presentacion oral.

1-5 puntos

Total

Table 3:Personal Presentation Video Evaluation Grid

In this way, each student was given the respective feedback of his or her activity. Taking

into account the students who signed the informed consent, a global analysis of six videos was

made with the evaluation grids for each one, in addition to the corresponding transcription. (see

Appendix 8).
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The second speaking activity implemented was based on the vocabulary topic in the first
cycle of the second academic period, electronic devices. As part of the preparation stage, the
teacher proposed some questions to guide the presentation speech and a poster with a title, the
corresponding image and the reasons why they wanted to buy it, then she showed them her

poster and audio with the aim of guiding the students and that this material would serve as a

model for them (see Appendix 9). Then, she asked the students to prepare an audio file that
included all the required information, recommending that they make a draft of what they were
going to say and send it to her to check if there were any aspects to improve.

In order to evaluate this oral exercise, the teacher shared the corresponding grid with

some specific criteria. This grid is shown below:

REJILLA DE EVALUACION SPEAKING: PRESENTACION DEL PRODUCTO

ESTUDIANTE: GRADO:

CRITERIOS/INDICADORES PUNTUACION COMENTARIOS

1. Contenido y Organizacién
El 2udio contiene informacicn rica en contenide lo gue contribuye 2 la comprension de los
datos relevantes de su presentacidn personal.

= What device itis?
= When are you planning to buy it?
= How much it will probably cost you?

= Explain why you want to buy this electronic device.
1-7 puntos

2. Pronunciacion y entonacion
Habla y utiliza una entonacidn acorde a lo que desea comunicar durante su discurso
demostrando una buena pronunciacidn del vocabulario empleado

1-7puntos

3. Vocabulario
Usa vocabulario pertinente v de acuerdo a su nivel & lo largo de su discurso.
(Electronic devices vocabulary, linking words)

1-7 puntos

4. Gramdtica
Utiliza las estructuras gramaticales vistas en clase de manera adecuada durante su discurso.
(Presente y futuro simple)

{8 puntos)

5. Calidad del audio
La calidad del audio es clara, el volumen es adecuado y entendible, no existen
interrupciones auditivas.

1-S puntos

6. Creatividad
En la presentacicon del poster del dispositivo electronico gue desea comprar se evidencia
titulo, imagen del dispositivo y razones por las que guiere comprarlo.

1-12 puntos

Total

Table 4:Electronic Device Audio Evaluation Grid

Taking as a reference the criteria established in the grid shown above, each student
received the feedback for each criterion presented therein. In general, throughout this exercise it
was evident that the students preferred to record audios because it is easier taking into account

the transcription and analysis (see Appendix 10). In spite of having some deficiencies in the
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pronunciation of certain words (of which the phonetic transcription was written), it was observed
that they made an effort in the development of this exercise and took the time to make their
creative posters.

As a third oral production exercise, a dialogue was implemented based on the vocabulary
of food and drinks, together with useful expressions in a restaurant for both waiters and
customers. In this way it was possible to carry out a teamwork exercise, whose evaluation grid
was focused on group and individual criteria so that there would be a balance in the final grade,
these criteria are presented below:

REJILLA DE EVALUACION DIALOGO (EN EL RESTAURANTE)

INTEGRANTES: GRADO:

CRITERIOS

[NOTA GRUPAL) PUNTUACION COMENTARIOS

Contenido y Organizacion
El video contiene informacian rica en contenido lo que contribuye 3 la comprensidn de los datos relevantes de su
prezentacion segdn su rol (meser(@ o cliente)

{Uso de conectores y expresiones Utiles en un restaurante socializadas en clase)

Ademas, se da cuentz del trabajo en grupo al poner en practica el didlogo, manteniendo el orden légico de |z conversacidn.
1-5 puntos

Calidad de la imagen
El estudiante se ubica en un lugar claro donde |z iluminacidn es adecuada.

1-6 puntos

Calidad del audio
La calidad del sudio es clara, el volumen es adecuade y entendible, no existen interrupciones auditivas.
1-6 puntos

Creatividad
32 evidenciz la creatividad del grupo al hacer uso de las herramientas tecnolégicas que tignen 3 su alcance, s demuastrz
creatividad y ariginzlidad en el mismao. Asimizmao, e observa que s2 hizo uso da materizles en caza para diferenciar al
mezera del o de las clientes en su vestuario.

1-8 puntas

Lenguaje Corporal
La postura, gestos y tona voz son naturales, espontdnecs y ayudan 2l buen desarrolle de su presentacidn oral. El didlogo ez
dicho con naturalidad y no requiere lectura del mismo.

1-5 puntos

Total

Table 5: Group Criteria- Dialogue

Finally, three main activities were proposed for English Day, which were poems,
acrostics alluding to Mother's Day and representation of countries; as for the exercises chosen by

the participants of this study, the information was obtained with respect to poems and acrostics.
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CRITERIOS A EVALUAR
(NOTA INDIVIDHEAL)

INTEGRAMTE 1: INTEGRANTE 2:

INTEGRAMTE 3:

Pronunciacion y entonaciéon
Habla v utiliza una entonacion
acorde a lo que desea camunicar
durante su discurso demostrando
una buena prenuncizcién del
wocabulario empleado.

1-5 puntos

Vaocabulario
Usa vocabulario pertinente y de
acuerdo a su mivel a lo largo de su
discurso.
[Conectares légicos, wocabulario
de comidas y bebidas)
1-5 puntos

‘Gramatica

Utiliza las estructuras gramaticales
wvistas en clase de mamera
adecuads durante su discurso.
1-5 puntos

Fluidez
El estudiante demuestra su
preparacion v conoce el orden gue
llewa el didlogo, estd atento a cads

parte de la conversacidm v
pronuncia natursl y fluidamente.
1-5 puntos

Total

Table 6:Individual Criteria- Dialogue

It is relevant to point out that in order to give complete feedback on the activity presented, a grid

was designed for each type of exercise. The following is the grid with which the students who

chose a poem were evaluated:

REJILLA DE EVALUACION ENGLISH DAY: POEM

ESTUDIANTE: ZHARICK AVILA GRADO: 5.1

CRITERIOS/INDICADORES

PUNTUACION

COMENTARIOS

1. Contenido y Organizacion
El video contiene informacidn rica en contenido lo que contribuye a la comprensién del peema y el mensaje que se dese
transmitir.

1-5 puntos

2. Pronunciacion y entonacion
Hahla y utiliza una entonacion acorde a lo que desea comunicar durante la declamacion del poema demostrando una buena
pronunciacion del vocabulario empleado.

1-7 puntos|

3. Vocabulario
Usa vocabulario pertinente y de acuerdo a su nivel a lo largo de la declamacion del poema.
1-7 puntos

4. Gramdtica
Utiliza las estructuras gramaticales vistas en clase de manera adecuada durante su discurso
1-7 puntos

5. Calidad de la imagen
Laimagen es clara y lailuminacion es adecuada.
1-6 puntos

6. Calidad del audio
La calidad del audio es clara, el volumen es adecuado v entendible, no existen interrupcionas auditivas.
1-6 puntos

7. Creatividad
En &l video se evidencia |a creatividad del estudiante al hacer uso de |as herramientas tecnoldgicas que tiene a su alcance, se
demuestra creatividad y originalidad en el mismo. Asimismo, elige con aderto el escenario destinado para grabar su discurso.

1-7 puntos

8. Lenguaje Corporal
La postura, gestos y tona voz son naturales, espontdneas y ayudan a expresar el mensaje del poema.

1-5 puntos

Total

Table 7:Poems Evaluation Grid
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Along these dialogues it was noticed that the students had a significant progress in this

skill, given that there were fewer grammatical errors and based on the audiovisual material

presented in the class as a guide. Similarly, it was observed that the participants were very

creative when presenting the dialogues, as evidenced in the editing of these dialogues. (see

Appendix 11)

Most of the individuals directly involved in this research chose a poem, these were

characterized by their good pronunciation, fluency, intonation, lexicon; in addition to creativity

when presenting their poem in the written form. (see Appendix 12)

Now the grid with which the participant who chose an acrostic alluding to Mother's Day

was evaluated is presented:

REIILLA DE EVALUACIGN SPEAKING: ACROSTIC

ESTUDIANTE: GRADO: |

CRITERIOS/INDICADORES

PUNTUACION

COMENTARIOS

1. Contenido y Organizacian
Se logra observar |z palabra principal del acrostico referente 2l dia de la madre.
1-5 puntos

1. Pronunciacion y entonacion
Habla y utiliza una entonacion zcorde 3 lo que desea expresar con su discurso
1-7 puntos

3. Vocabulario
s vocabulario pertinente y de acuerdo 2 su nivel 2 lo larga de su acrastica.
1-7 puntos

4. Gramatica
\tiliza las estructuras gramaticales vistas en clase de manera adecuada durante su discurso
1-7 puntos

5. Calidad de la imagen
Lz imagen &5 clara y la iluminacion es adecuzda.
1-6 puntos

6. Calidad del audio
La calidad del audio es clara, el volumen es adecuado y entendible, no existen interrupciones auditivas.
1-6 puntos

7. Creatividad
En el video se evidencia la creatividad del estudiants al hacer usa de |zs herramientas tacnologicas que tiene a su alcance,

e demuestra creatividad y originalidad en el mismo. Asimisme, elige con acierto el escenario destinado para grabar su
discurso.

1-7 puntas

8. Llenguaje Corporal
Lz postura, gestas y tano voz son naturzles, espontineas y ayudan 2l buen desarralla de su presentacian aral.

1-5 puntos

Total

Table 8:Acrostic Evaluation Grid




50

In relation to the acrostic, the student was very creative and the effort put into recording

and presenting her activity in a complete and punctual manner was noticeable.

Field Journal.

With reference to Porlan & Martin (1991) the field journal is a tool for the
meaningful and experiential reflection of apprentices, therefore, it is a basic instrument for
research in the classroom, because it can be adapted, due to its personal nature, in all
circumstances.

They mention that the journal should start from the general to get to the concrete. In the
first level are explained in detail the situations of anecdotal origin that give rise to the deepest
construction in which the dynamics within the classroom and the school system are described.
On a second level the journal is responsible for reflecting problems and conceptions that go
through the dynamics of the class, to establish the interpretations that can be made about it.

Given that it was not possible to record the class meetings, the researcher chose to use
weekly field journals, where she records what happened in each class. This instrument is
composed of several elements that help to have a clear vision of what happens in the classroom,
in addition to the perspective or reflection made by her.

Thus, the model used for the field journal is shown below:



o1

FIELD JOURNAL # 1 (March 08th -12th)
Observation of the classroom environment.

Observer's name:
Date:
Name of the Institution:

Grade:
Platform:
Topics:
Objective:

TOPICS DESCRIPTION REFLECTION

Group characteristics

Work strategies

Classroom development]

Communication with

students.

Attention to unexpected
situations and/or conflicts

in the classroom.

Educational planning
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Synchronous and

asynchronous work

The students and its

characteristics

Time and space

distribution

Organization and order in

the classroom

Formulation of
instructions in the

development of the class.

Attention to individual
conflict situations of

students

Table 9: Field Journal Model

As a summary, it has been observed that since the use of audiovisual media in English
teaching began, students have been more attentive in the explanations, in fact, participation has
increased and it has been observed that the use of videos, audios, online games and other
materials have helped in the motivation of students. Throughout the different synchronous
meetings, the planned sequence for the development of the lessons is followed, sometimes there

are modifications in the order in which the lesson is given for different reasons, among them that
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there are students who enter late to the meetings and a recapitulation of what has been explained
must be made. In this way, it should be mentioned that seven field journals have been made, one
per week and for each grade in which the practicing teacher intervenes. Moreover, the reflection
made by the practitioner is very important in this process, since it has been shown that the
implementation of audiovisual media to reinforce listening and speaking skills has had a great

impact, achieving positive results in these aspects. (see Appendix 13)
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Ethical Considerations of the Proposal

Throughout this study, the researcher faced multiple obstacles during its conduct, such as:
The lack of previous studies in the field of audiovisual media as a strategy to reinforce listening
and speaking skills in English; the willingness of students to participate in the study given that
the data collection phase was marked by the health emergency caused by COVID-19 and the
contact with the participants was an arduous task given its remote modality and academic charge,
but these obstacles were managed to be overcome to achieve the objectives set.

In addition, this study took into account the ethical issues that all research must carry
out, in which it was essential to bear in mind the concept of informed consent. According to
Mondragon Barrios (2009), informed consent is not only a format, but a process in which a
person states that he or she is participating in a study, under conditions that allow him or her to
know the risks, benefits, consequences or problems that may arise during the course of the
research.

In this sense, it is a commitment of the researcher, since it is a right of the participants
that cannot be infringed. Furthermore, it implies that the participants in the research have given
their consent voluntarily, in other words, that they have not been subjected to any coercion. It
should also be noted that the confidentiality of the data collected was given with the prior
permission of the participants, who chose a pseudonym that allowed them to remain anonymous.

With regard to the protocols, it should be noted that the first was the letter of access to

the field (see Appendix 14), in which, the professor in charge of the corresponding English

courses, was informed about the research through the Google Meet platform, due to the
world’s COVID-19 challenges. All this, in order to request the respective authorization to start

the data collection phase.
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The letter took into account: the title of the research, the purpose, the instruments to be
used, the context, the confidentiality information and the anonymity of the participants. As
well, the summary and chronogram of activities have been attached. After reading the entire
document, the professor returned it with her respective signature, giving her approval to begin
collecting research data within the three ninth grades of English that she leads.

As for the chronogram of activities, it should be noted that the general aspects that
made up it were the numbering of the weeks, the specific dates of each of them, the activities
to be carried out each week and the participants involved, in other words, the participants, the
researcher, the tutor, and the objective of the activity.

Taking into account the summary, it is important to mention that the most important
points that made it up were: introduction, purpose, research questions, design, study
population, sample, instruments and keywords. This is in order to summarize all the
information of the project in a precise and concise way and to show the participants and the
teacher in charge of the English courses the most relevant aspects of this action research.

The second protocol refers to informed consent (see Appendix 15), which was intended

for participants who participated in the research, to show them the criteria to be considered for
participation in the research. It included:

e The title of the research.

e The researcher responsible for the project.

e The context.

e The goal.

e The nature of the project.

e The criteria that were considered to participate in the study (place of origin).
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e The instruments that were used with their subject, objective and appropriate frequency
for each of them.

e Tasks performed by participants (access to oral productions, availability for interviews).

e The benefits of participating in research

e Strict confidentiality and anonymity

e Data to communicate with researchers in case of questions regarding its development

Then, an informed consent letter was written where the participant expressed his name,
the course to which they belonged (English), his age, in addition to the acceptance or not of the
parameters taken into account at the time of being part of the research and the signature of
their tutor since they are minors. Similarly, it was clarified that participation in the study would
have no impact on the course they were attending and that there would also be no penalty for
the participant if the invitation was refused and that the participant could request withdrawal if
deemed appropriate.

They were also informed of the importance of confidentiality and anonymity, approval
of the updated study information request where deemed necessary by the participant, whether
or not to be recorded when data is collected for interviews and approval to take into account
oral productions published on the Edmodo platform. Thus, there were 6 participants who
signed this consent and who will be taken into account for the collection of information for this

research.



57
Data Analysis Process

The researcher considered it appropriate to use the inductive analysis proposed by Hatch
(2002), considering that its main objective is to generate meanings from the set of data collected
in order to identify patterns and relationships to build a theory. The purpose of the inductive
approach is to generate meanings from the set of data collected in order to identify patterns and
relationships to build a theory; however, the inductive approach does not prevent the researcher
from using existing theory to formulate the research question to be explored.

On the other hand, it is essential to mention that this inductive analysis is mainly aimed at
research whose data collection instruments are the interview, the field diary or observation and
the oral corpus. In this sense, the project also fulfills this requirement, since throughout the data
collection process it was conducted, one interview, twelve field diaries and one oral corpus
composed of twenty-six oral productions of the participants. Furthermore, it is important to point
out that the aforementioned instruments made it possible to obtain a considerable number of
results, so that the process of this type of analysis helped to organize, codify and establish the
data corresponding to each domain or category, in order to finally have a clearer perspective on
the answer to the questions that guided this research, following the schedule foreseen for this

analysis, where the activities to be carried out were located. As shown in the following table:

Chronogram used for the Data Collection
1-2 March 1st- Observation stage % Researcher To observe the development of
12th < Participants the teaching and learning process
in English in the grades that will
be studied to identify the skills to
be reinforced.
3 March Conception of the « Researcher To seek strategies for

15th-19t" research proposal to <« Teacher strengthening the listening and
Magdaleydy



5

7

March
22nd-26"

April
5th-9t"

April
5th-9th

April
12th-16th

April
19th-23th

be implemented in
the institution
Design of the letter
of informed consent
for participants.

Conception of the
access letter to the
classes.

To make the
proposal known to
the educational
community
Presentation of
informed consent to
participants.

Presentation of the
letter of access to
classes to the
supervisor.

Participants
selection.

Conception and
correction of the first
interview

Field journal

Researcher
Teacher
Magdaleydy

Researcher
Participants

Researcher
Participants

Researcher
Participants
Teacher
Magdaleydy

Researcher
Teacher
Magdaleydy
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speaking skills into the
population under study.

To make participants and
supervisors aware of the research
and its role as participants in the
research.

To start the research project and
share the research and its
components with the educational
community.

To show participants the criteria
to be taken into account to be
part of this study.

To begin the data collection
stage.

To facilitate data collection.

To specify and validate the
questions to be implemented
regarding the students' interest in
learning English as a foreign
language and the strategies used
by the teacher to increase the
students' motivation in this
teaching-learning process.

To capture the practitioner's
point of view during the
implementation of the research
regarding the impact of
audiovisual media on listening
and speaking skills in English
classes with ninth grade
students.
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9-10

April
26th-30th

May
10th-21 st

Oral corpus

Conception and
correction of the
second interview.

Application of the % Researcher
interview to the % Participants
participants and the

supervisor.

Analysis of the data
from the interview.

Oral corpus

Field Journal

< Researcher
< Teacher
Magdaleydy

Analysis of
participants' progress
before, during and
after project
implementation.
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To collect information from
participants in order to analyze
their progress before, during and
after the implementation of the
proposal.

To specify and validate the
questions to be implemented
regarding the impact of
audiovisual media on the
teaching and learning of English
as a foreign language.

To learn about the students'
perspective on teaching and
learning English.

To systematize the data collected
during the first interview.

To collect information from the
participants to later analyze their
progress before, during and after
the implementation of the
proposal.

To capture the practitioner's
point of view during the
implementation of the research
regarding the impact of
audiovisual media on listening
and speaking skills in English
classes with ninth grade
students.

To categorize and analyze the
information collected during the
study in order to proceed with
the drafting of the results
obtained in the study.
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11 June 4" to  Submission of the % Researcher To present the analysis and final
June 18" final written report « Teacher results obtained after the
to the tutor Magdaleydy  implementation of the research.

Final report review

Final socialization of

the research
Table 10:Chronogram used for the data collection
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As such, it should be noted that in the first instance the software used to code the
aforementioned instruments was MAXQDA, and the coding process began with the loading of
all the documents we had (interviews and corpus). In this case, the oral corpus based on the
elements included in the analysis grids were taken as a reference to give continuity to the
process, from which 273 codes emerged that were grouped because there were similarities

between them, as could be seen in the visual tools offered by the program (see Appendix 16).

However, in order to continue with the respective steps of the selected analysis, some analysis

grids were made by group of instruments, in this case the interview (see Appendix 17), field

diaries and oral corpus (see Appendix 18) where the most important and useful information was

condensed and used.
After following each step of the selected analysis, the following domains were
established:
¢ Influence of audiovisual media on motivation when learning English as a second
language.
¢ Influence of audiovisual media on the strengthening of listening and speaking skills in
English.
From there, all the information collected was organized and the results were analyzed to

answer the research sub-questions.
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Results

This section presents the results obtained according to the research questions and based

on the aforementioned domains.

Influence of audiovisual media on motivation when learning English as a second language
Motivation is an essential aspect when learning a second language, and in this case the
use of audiovisual media plays a fundamental role in the development of the classes and, of
course, in the improvement of listening and speaking skills. Therefore, it was decided to address
the following aspects a) Student's perspective on the use of audiovisual media b) Audiovisual

media as a source of personal motivation

a) Student's perspective on the use of audiovisual media.

From the data supporting this domain, it has been shown that the learner's perspective on
the use of audiovisual media can have a positive impact on his or her motivation to learn a
second language. In this case the participants named some of the reasons why these tools
motivate them in this learning process, among which are better understanding of English, getting
out of the monotony of classes, being in constant practice and improvement, avoiding external
distractions.

With respect to these elements, one of the participants expressed “Estas herramientas son
como una forma de entretener al cerebro. No sé, como guiarme en algo y hacerlo. Aprender de
una distinta manera. Que no sea como leer y repasar. Porque viendo videos como que a uno se le
quedan las cosas mas facilmente” (Zharick, Interview). On the other hand, someone else said

“Porque como le decia, no todo es teoria. Entonces a uno no lo cansa tanto. Entonces me gustan
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asi dinamicas, para que uno esté activo en la clase” (Lina, Interview). Therefore, it is considered
necessary to mention what Yoli said in the interview “Pues que realmente son efectivos y que
son muy didacticos porque pues es algo que uno como que lo motiva a seguir estudiando inglés,
porque inglés no es como una materia normal como las otras, porque es un idioma que
normalmente no comprende completamente. Y cuando pues le estan preguntando algo, no es una
pregunta que uno entienda bien. Asi que. Pues con estas plataformas y esta metodologia de
trabajo es la manera més fécil de entender”, thus emphasizing that it is not only a motivational
strategy but also an improvement strategy to strengthen English skills.

Additionally, it was found that these tools help the student to get out of the monotony of
the classes and thus significantly strengthen the knowledge acquired in this language, as stated
by the participant Allison “Los medios audiovisuales contribuyen mucho en mis conocimientos
en inglés, ya que nosotros asi podemos mejorar y no estar solo en la monotonia de escribir y ya,
sino ya nos entretenemos mas y ponemos en practica todas nuestras habilidades”. Considering
these perspectives, it was observed that both students recognized that the audiovisual media are a
useful strategy to motivate the process of learning English as a second language, since it is not
monotonous, it is in constant practice and improvement, and above all it helps to have a better

understanding of the different topics to be learned.

b) Audiovisual media as a source of personal motivation.

As for the source of personal motivation to learn English, this can have an impact on this
process since it is not only about the use of tools but the fact of wanting to learn, therefore
knowing these reasons helps to find the right tools when teaching this language.

There it was found that the main sources of motivation that the students of the population

under study have are centered on the possibility of getting better opportunities at the professional
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level, having as a life project to study languages and travel, all of this they support by saying that
it is necessary the assistance of the English teachers and the autonomy at the time of advancing
in terms of knowledge. In this respect, it is appropriate to quote Allison who says “Mas que todo
porque lo quiero estudiar, me parece una lengua muy interesante. Y mis profesoras, las que he
tenido siempre me han ayudado mucho y me han apoyado” (Interview). In fact, Yoli assures the
following “Pues que asi no sea en este momento, sino pues en un futuro voy a tener mejores
oportunidades, pues para cualquier cosa, porque este idioma es muy importante, pues que
nosotros lo interpretemos y que sepamos manejar pues asi sean las pequenas cosas basicas”
(Interview). And Zharick then states “Y0 creo que seria como. Como es que mi proyecto, pues y
conviene como hablar distintos idiomas y conocer distintos paises. Entonces yo creo que eso
seria como mi motivacion para aprender otro idioma” (Interview).

As well, those strategies that they use when they want to improve their English skills they
mentioned listening attentively to the teacher in class, participating actively, practicing
pronunciation autonomously using videos, audios, translators such as Word Reference and
Reverso, watching subtitled movies, using platforms such as the English mansion to practice at
home, and attending the extra-class spaces programmed by the trainee teacher. Most of them
stated that they use these tools frequently to obtain significant improvements in pronunciation
and the correct use of grammatical tenses, as clarified by some participants “Pues yo diria que
utilizar como la reproduccion de las palabras, o sea, por ejemplo, no entiendo algunas palabras o
su pronunciacion y entonces busco en el traductor la repito asi para que se me quede como la
forma de pronunciarla. También por ejemplo viendo videos, también viendo peliculas en
peliculas en inglés con sus subtitulos. Si es asi, por ejemplo, cuando dicen una palabra extraria,

pues ya leo en el subtitulo y ahi aparece también, por ejemplo, en las canciones de inglés, es una
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manera” (Zharick, Interview). In the same vein Julieth said “Por ejemplo, a veces escuchar
videos como conversaciones de entre personas. Me ayuda mucho a aprender cosas que antes no
entendia. Es muy util porque en el momento que estas personas hablan, pues uno mas o menos
les entiende pues lo que dicen. Pues con respecto a lo que uno ya se haya aprendido. Y pues
también uno aprende a pronunciar las palabras pues que antes no sabia como pronunciar”
Given the above, it is concluded that from this source of personal motivation of the
students, the teacher can be guided to choose or design the appropriate audiovisual material in

order to contribute more accurately to the meaningful learning of the language as such.

Influence of audiovisual media on the strengthening of listening and speaking skills in
English.

To address this influence, it should be clarified that the audiovisual media used with the
population of this project were audios, videos and images in order to strengthen listening and
speaking skills in the teaching of English. Thus, this domain has been supported in the following

aspect

a) Audiovisual media as a resource in the teaching of English.

Highlighting the importance of the use of audiovisual media in reinforcing listening and
speaking skills in the English teaching-learning process, it is argued that this may vary according
to the way they are implemented. As observed in the theoretical foundations, the author Mc Niff
and Whitehead (2002, 45) propose a model called spiral that must follow specific stages to
achieve better results in the implementation of these educational tools (Planning, action,

observation and reflection), which was the one that helped in the achievement of the results.
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The participants, including the supervisor, affirm that the use of these audiovisual tools is
a fundamental strategy when teaching and learning a language since it is necessary to learn to
express oneself in another language and this is achieved primarily through listening, which is
why the use of videos and audios which language is English is essential to familiarize the mind
and ear to learn this new language. Furthermore, it is clear that the use of audiovisual media
creates an expectative in the student, which leads to a more meaningful learning of the language,
as indicated by Dolly “Claro, definitivamente si. Yo en este momento y veo y con la profe
Nataly es que ellos estan trabajando, sacando provecho a lo que ella esté realizando con ellos y
todos ellos estan creando una expectativa, estan interesados, pues los que realmente quieren
aprender. Entonces ha sido algo novedoso tanto para ellos como para mi. Entonces me parece
muy productivo, muy productivo, esa utilizacién de todos esos medios, todas esas ayudas”
(Interview). As for the impact of audiovisual media, she assures that students have awakened the
students' interest in learning and attending classes, which leads to better results not only in
listening and speaking skills, but also in writing and reading comprehension. It should be
clarified that there are students who are really interested in acquiring solid knowledge and make
the most of these audiovisual media used in the classes, while there are others who are simply
not interested and do not participate or deliver activities in a timely manner.

From another perspective, it is assured that the use of these tools in the classroom helps to
strengthen English skills and contributes to safety when putting acquired knowledge into
practice, as claimed by Yoli “Pues porque asi uno entiende mejor las cosas y pues al momento de
realizar cada actividad asignada para evaluar, pues uno siente como mas seguridad en cada
respuesta que ha dado pues de eso después de ver los videos, las imagenes y audios que usted

nos muestra en clase” (Interview)
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In relation to the impact that this material had on the students from the beginning of its
implementation, it should be clarified that during the first oral presentation most of the students
included the data requested in the first stage of the exercise.

On the other hand, some difficulties were observed in the pronunciation of different
words, so in the comments section they were informed and the phonetic transcription was added
so that they could practice and improve these mistakes. In terms of the information on the
worksheet, it was observed that the students took into account the information on the worksheet
and used the relevant vocabulary and grammatical tenses (present and past simple) when making
their personal presentation. Finally, aspects such as audio quality, image quality, creativity varied
according to the body language used by each one, but in general, a good stage management was
observed. However, as this pedagogical material was used in the classes, great progress was
noted in the listening and speaking skills, and in the last activities the students improved
significantly and were seen to be more interested in making an effort to improve their level of
English.

In short, by making an appropriate use of the spiral method when designing and/or
choosing the audiovisual material to be implemented in class, these can contribute significantly
to the strengthening of listening and speaking skills in English, producing confidence in the

students as they acquire knowledge.
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Conclusions

From the results obtained and the analysis carried out, it can be established that the
objective of this component has been fulfilled, so this study opens the way for many
investigations in progress, since the audiovisual media play a primary role in strengthening
listening and speaking skills Therefore, both listening and oral production are essential when
learning a second language.

In this sense, it has been confirmed that in the first question, the results indicate that there
are two elements that influence the motivation of EFL students, namely: the students' perspective
regarding the audiovisual media (greater understanding, getting out of the monotony of the
classes, being in constant practice and improvement, greater concentration), as well as the role
played by the personal motivation of each one of them in learning English. In this way, these
first ones allow to know the importance of the perspective that the student has about these tools
in the English teaching-learning process, because depending on it, the teacher can be supported
to design and/or look for the material to implement in the classes.

As for the second research question, the results showed that there is one main element on
the influence of audio-visual media on the strengthening of listening and speaking skills in
English, namely: audio-visual media as a resource in the teaching of English. Here it was
concluded that by a properly using of these tools, optimal results can be achieved in
strengthening not only listening and speaking but also all the skills necessary to learn a second
language. Among the most used and effective audiovisual media are audios, videos and images,
based on planning, action, observation and reflection (obtained from the field journal), from

which it was obtained that when they are used, students create an expectation regarding the
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results that can be obtained, and after their implementation, students feel more comfortable and

confident when practicing the aforementioned skills.

Recommendations

An enriching contribution that this research offers to the people who read it and, of
course, to the members of the ninth grade of the Institucion Educativa Técnica Tomas Vasquez
Rodriguez from Paipa-Boyaci, is to know in detail the audiovisual media that have interfered in
our target group when it comes to reinforcing listening and speaking skills in English, because no
study has been found that addresses all those that are evident with the realization of this study. In
the same way, this study not only presents the most effective audiovisual media, but also
highlights the context in which it takes place, as well as the actors involved.

In this sense, it has been shown that this action research has advanced in identifying the
influence of these tools on the motivation and strengthening of the aforementioned skills,
therefore it is important that future research takes into account the following: 1) to increase the
number of people involved or the range of the population, prioritizing that they are from different
school grades; 2) to implement an instrument to observe the development of these factors in the

classroom (non-participating observation is suggested).
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Chapter 1V: Outreach Component

Title

Extra Class Aids with 8th 3 and 9th graders to Reinforce their vocabulary acquisition at

the Institucion Educativa Técnica Tomas Vasquez Rodriguez.

Introduction

Traditionally, teaching English as a foreign language is done through conventional
methods, such as a simple explanation or mechanical activities, which are unpleasant and
monotonous for students, even more so in the case of an audience of children. Therefore, this
will negatively affect the willingness to learn that foreign language.

Nevertheless, the curriculum should be focused on the implementation of various tools
that allow the students to have different spaces to achieve more comprehensive learning of the
language. And one of the main ways to achieve this goal is through the use of extra class aids.

Thus, it is important to highlight the importance of mastering a foreign language, where
none of the properties of the language should be ignored. According to Decarrico (2001), among
the linguistic properties required, there is room for the acquisition of vocabulary, which is
extremely fundamental for learning a new language. In the same vein, this same author
emphasizes that when learners realize that there is a lack of vocabulary, it is very common for
them to discover that their ability to understand or express themselves clearly is limited.
However, the vocabulary that has been considered the head of the language is not always
considered as valued when English is taught in school or other formal classrooms. Therefore,
when the time comes for learners to understand the meaning of unfamiliar words in the context

they are presented with, acquire a greater number of words through their own efforts, and use



71

them successfully in communication is still far from being achieved. The fact that vocabulary
learning is not considered very important in second and foreign language pedagogy is pervasive.
In these times of contingency in which remote education was chosen, there are some
students who for different reasons cannot attend the virtual meetings or those who do attend are
embarrassed to express their concerns in class, so the extra-class help to provide personalized
attention to the student is an excellent alternative to resolve their concerns or practice their

English skills.
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Justification

Language is a necessary communication tool used by all people in the world, whether to
take or give information. In this sense, every country in this world has its language, such as
Japanese, English, Chinese, Arabic, Spanish, and many more. Differences in language can make
the communication process difficult with people whose mother tongue is different from ours. In
most of these cases, people use English as their primary source of communication.

In high schools, students learn English by developing the different English skills.
Therefore, the teacher is obliged not only to provide and give the basic material but also to use
different strategies and techniques that can be implemented with the students, in this case with
adolescents.

In this way, vocabulary teaching is a crucial aspect of language learning, since languages
are mainly based on the acquisition of vocabulary, so it is almost impossible to learn a language
without words; even communication between human beings is based on words. According to
Berne & Blachowicz (2008), recent research indicates that teaching vocabulary in the classroom
can be problematic since most teachers do not know what are the best practices in teaching
vocabulary.

For this reason, it is considered pertinent for teachers to take into account that vocabulary
teaching is something new and different from the students' native language, moreover, teaching
English to young learners is different from teaching English to adults, so the teacher must
prepare and find the appropriate techniques, which will be applied to the students.

Hence, the goal of this community outreach project was to make the teaching-learning
process interesting and comforting for students who are part of eight and ninth grade students so

that they can reach the English learning goal that will be a more attractive and useful for them.
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Objectives

General Objective

e To strengthen vocabulary acquisition through extra class aids in 8th3 and 9th grade

students at Institucion Educativa Técnica Tomas Vasquez Rodriguez

Specific Objectives

e To use extra class aids for reinforcing the vocabulary acquisition.

e To increase the motivation of the students for improving their vocabulary acquisition.
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Methodology

The implementation of this community outreach component were carried out through the
use of educational audiovisual tools that teach vocabulary for each of the extra-class aids
established by the intern teacher from Monday to Friday, as this will allow eighth and ninth
grade students to be motivated to learn and at the same time develop their English skills in a
dynamic way.

It should be clarified that the development of this project were done in a synchronous
manner in previously established schedules from Monday to Friday from 2 to 4pm. (see
Appendix 19). This is due to the health emergency that is currently being faced at the national
level because of Covid-19. The first part corresponded to filling out the attendance list, then
proceeded to resolve doubts regarding the use of the Edmodo platform, then there was an
explanation of the vocabulary topic to be addressed through videos or handouts with the
respective explanation by the trainee teacher, to finally do systematization exercises, through
online platforms such as Quizziz, Kahoot, Ejercicios Online Inglés, Agenda web, Liveworksheet

and Aprender Inglés Go.

Description of the activities implemented in the Community Outreach Component

Considering that since the fourth cycle of the first period, the practicing teacher and the
students decided to use the Edmodo platform to deliver the different activities, the teacher started
counseling to solve doubts regarding the use of the platform or doubts about the proposed
activities, for which approximately one hour is allocated, since there are parents who ask for
more personalized advice.

In the second hour of the meeting approximately 10 students who are interested in

improving their English skills and who have expressed that they like the material worked on in
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these extra-class meetings. Thus, in the first session the teacher used the British Council platform
to do a placement test and observe the level of understanding of the students in the different
English skills, from which results were obtained from beginner to pre-intermediate.
Subsequently, vocabulary topics have been implemented through online exercises, videos
and pronunciation exercises. These topics have been formal, informal and super informal
greetings and farewells, daily routine, numbers, alphabet, time expressions, English
abbreviations, food and drinks vocabulary, and review of the verb to be in the present simple

tense, which was consolidated into a PDF document with the handout used for that purpose.

Material designed to support the planning process

The support material so far has been online, and daily schedules are communicated
through the corresponding WhatsApp group. Besides, handouts of the topics worked by this
platform were always sent, however, at the end of this space for the community outreach
component, it was decided to consolidate some of the information provided by means of a PDF
document containing the material worked on in the extra class spaces, including supporting

audiovisual material and platforms used to assess participants' understanding and progress. (see

Appendix 20)

Chronogram of Activities Outreach Component.

Activity Implementation Week

Pre-service teacher presentation March 1% to March 26"
Observation stage March 1% to March 121"
To make the proposal known to the educational April 51" to April 9™

community



To establish the extra class aids schedule with

students

To design attendance format

Plan different activities to develop different skills with

students

To implement the outreach component

Topics:

v

v

Placement test

Greetings and farewells

Daily routine vocabulary

Numbers

Alphabet

Time Expressions

English abbreviations

Food and drinks vocabulary

Review of the verb to be in the present simple

tense

Table 11:Chronogram of Activities Outreach Component
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April 12" to April 16™

April 9" to 10"

April 8" to 11

April 121" to June 4%
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In terms of the implementation of the first activity related to the placement test, the
trainee teacher decided to open this space of extra-class help by asking the students to take this
test on the British Council platform during the time of the meeting, thus beginning this space, it
could be corroborated that most of the participants obtained a beginner to pre-intermediate level

(Appendix 21). Furthermore, in the first meeting they expressed their desire to improve their

English skills, especially vocabulary, as it is considered very necessary when it comes moment to
test their level of the language they are learning.

As a second vocabulary activity the topic of greetings and farewells was worked on, in
this case it began by showing a video containing formal, informal and super informal greetings
used in American English, as long as the video was played the teacher was in charge of
practicing pronunciation, verifying the students' notes, to finally show the corresponding
handout, which was sent by the corresponding WhatsApp group. The next topic was based on the
vocabulary corresponding to the daily routine. In this case, the pre-service teacher was supported
by a video in English that made use of images that complemented the understanding and
pronunciation of this topic. As the vocabulary was explained, each participant was asked to
pronounce each word and then make the pertinent corrections. As a mechanization exercise, the
daily routine of a girl was shown through a video, then, she was asked questions about it and
finally the participants were asked to make a brief description of each one's daily routine, where

they made short sentences expressing the activities that defined their daily routine.
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It is worth mentioning that in the development of each one of the activities of this
component, the spiral method named in the pedagogical-research component (Planning, Action,
Observation and Reflection) was also used, and it was considered an excellent strategy not only
to teach listening but also any other skill that corresponds to the teaching-learning process of a

foreign language.
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Conclusions

From the results obtained based on the activities implemented, it can be established that
the objectives of this component has been fulfilled, coming to the conclusion that these
audiovisual tools also strengthen other skills in English, in this case the acquisition of vocabulary
that is an essential aspect when learning a second language.

In this component, communication and interaction with the students were more
productive and enriching for both the teacher and the beneficiaries, since in the virtual meetings
held with them every minute of the class has been used to the maximum, making this space
develop in the best way, observing that the students are increasingly motivated to attend these
extra-classroom spaces. In addition, the teacher always asked the students if they liked the class
and everything they worked on, allowing them to express their opinions, which are a determining
factor for the success of this process and at the same time allowing them to have a pleasant
learning environment that is more fun for them.

Otherwise, the practitioner always tried to implement different strategies that allow the
good development of the classes, as is the case of games, which facilitate it even more since it

helps to capture the attention of the students and that they have fun learning.
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Chapter V: Intra-institutional Activities Component

Introduction

As mentioned in previous chapters, the Institucion Educativa Técnica Toméas Vasquez
Rodriguez is a public establishment in which different intra-institutional activities are scheduled
to take place throughout the year, is this case in a virtual way, projecting videos according to the
activity. In this way, the participation of the educational community in general is expected,
contributing in this way to the fulfillment of the mission and vision established by the institution.

Therefore, this component allowed the practitioner to form and feel like part of the
community, helping her to know the role of both administrators and teachers outside the
classroom. In fact, by carrying out this series of activities, the practitioner is considered as an
agent that takes a notable role within the activities programmed by the institution, being this a
positive aspect to better prepare and adapt to the activities outside the classroom in which a
teacher is involved. Therefore, the future graduate will arrive at the educational contexts with an
experience, which will allow him/her to face the different challenges within education, not only
inside the classroom but also outside it.

Given the above, Jiménez et al. (2014) in their research entitled "Learning to do: the
importance of professional teaching practices", states that activities at the administrative and
academic levels are closely related as they seek to provide the future professional with those
essential tools to face the different situations that may arise in the work environment, which
makes up a set of knowledge and experiences that are responsible for giving meaning to the

theoretical-practical learning process acquired.
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Justification

Since this component aimed to include the teacher in training in different intra-
institutional activities that were carried out in the Technical Educational Institution Tomas
Véasquez Rodriguez, the pre-service teacher will be able to understand the development of the
activities to be carried out with students, teachers, parents and administrative staff, which have
strict regulations to avoid physical contact of students, which prevents the spread of COVID-109.
As for the implementation of the activities, these were carried out remotely, so the teacher in
practice will actively participate in these activities to promote their knowledge in educational
contexts by observing and being immersed in this context the pre-service teacher will be able to
have a broader knowledge about the protocols used by the institution to carry out these activities

as well as to know the role played by each of the people involved in each event.
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Objectives

General Objective

e To know the role of administrators and teachers in the extracurricular activities proposed

in the institution’s chronogram.

Specific Objectives

e Be an active member in the various intra-institutional activities proposed

e Provide ideas for the development of activities related to the English area

e Prepare students for activities concerning the area of English and those related to it.
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Taking as a reference the objective of this component based mainly on the active

participation in the different intra-institutional activities of the school, the teacher in practice

followed the calendar proposed by the institution in this it is clarified that this calendar is not

exempt from changes.

Chronogram of Activities Intra-Institutional Component.

Activity
Pre-service teacher presentation

Observation stage

Meeting with teachers from the English area

(PAA)

Preparing English day activities

Preparation for the English test of the first term

for all students

Creation of a blog for giving English information

to the educational community

Publication of the English day video

English test day for all students (Google

forms/Edmodo)

Preparation for the English test of the first term

for all students

Implementation of the English test of the first

term for all students

Table 12:Chronogram of Activities Intra-Institutional Component

Date
March 1%t to March 5™
March 1%t to March 16"

March 29" and March 31*

March 287t

April 71

April 8"

April 141

April 12'- April 16

Friday, May 15%

From Monday, May 31°%to Friday, June

4th
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Description of Intra-institutional activities

In relation to this component, the trainee teacher was involved in different intra-
institutional activities such as meetings with the supervisor to fill out the Adjusted Classroom
Plans, which must include grade level, objectives, topics seen in the first period, basic learning
rights, class moments and activities implemented. Furthermore, a form had to be filled out listing
all the students and the dates, where the specific date on which each student submits his or her

activities had to be established. (see Appendix 22 and 23)

Given that in grade 9.3 there is a student with special needs of a cognitive nature,

different work guides are designed for her (see Appendix 24) and the format to be filled out is

called PIAR (Individual Plan of Reasonable Adjustments), which is a planning instrument, a tool
that allows contrasting the curriculum for the school grade with the characteristics of the child
with a disability to define goals and objectives for the school year and establish reasonable

adjustments and pedagogical support. (see Appendix 25)

She also participated in the English Day activity, where she was delegated to design the
English Day video of the first period of the best oral productions of the high school students
during the first academic period. Thus, each teacher sent the productions of the best activities
and the teacher in charge did the respective editing. The result was as expected, and there were

compliments from the other teachers of the institution. (see Appendix 26)

The most recent activity of this component was the English test corresponding to the first
period that are carried out in order to prepare students for the “Pruebas Saber 117, this was done
in conjunction with the supervisor who approves each activity before it is implemented.

Finally, it is important to mention that in order to account for the development of this

component, it was decided to create a blog in which the aforementioned information can be



found. The objective of the blog was to create an exclusive space for the English area to share

content related to it. (see Appendix 27)
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Conclusion

From the beginning of the professional practice of the trainee teacher, the institution was
very welcoming to her, since as far as possible she was included in the different activities
previously described, she was also contextualized with the guidelines and methodologies that the
institution follows, which helped the practitioner to understand the way in which the teaching
profession develops in an institution outside the pedagogical field. Likewise, the practicing
teacher was able to organize, prepare and develop different activities that allowed her to better
interact with other teachers, as well as with parents.

In short, the involvement of teachers and administrators in activities outside the
classroom implies dedication and love for the profession, since each proposed activity is aimed
at getting to know the educational environment from another perspective different from the
classroom. These activities have been enriching for the practitioner, as they have allowed her to
learn about other aspects and important roles that teachers play in an institution, so she hopes to

continue contributing positively to the development of this type of activities.
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Chapter VI: Reflective Approach to Practicum Stage

At this stage, reflection played a fundamental role, since it was the basis for a self-
evaluation of the teaching work, with the purpose of seeking improvement based on the different
experiences acquired during this process. Sometimes the professional responsibilities involved
tend to overwhelm the teacher, but the strongest motivation is the fact of contributing knowledge
to the educational community from which she graduated, and there have also been comments
from parents, students and even the supervisor who have been positively benefited with the help
provided, which is gratifying.

In this process several obstacles had to be faced, within them the time was very short,
however, it was possible to take advantage of each of the components. In the case of the
pedagogical-research component, the community outreach component and the inter-institutional
component, each of the proposed objectives could be achieved, although it was not an easy task

to obtain excellent results throughout the implementation of this research-action.
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Appendix

Appendix 1: Observation format

Date: Monday, March 015 March 12" 2021
Grades: 8.3/ 9.1/ 9.2/9.3

Teacher: Dolly Corredor

Number of Students: 121

Topic: Present and Past Simple Tenses.

LESSON PLAN TEACHER
e The class plan followed for e The teacher plays the

the development of each
meeting in all grades is:

To send a greeting to
students via WhatsApp

group.

To send link for students
to connect to classes.

To admit students who
belong to the class.

To wait 5 minutes after
class starts, in order to
give students time to
connect.

To use the attendance list
to verify who enter to the
synchronous meeting, and
contact those who did not
connect after class.

Every two weeks a guide
or workshop is worked,
during the first week the
topic is explained,
practical exercises are
done in class and a

role of guide, this is
how she explains the
respective topic by
making use of slides
and YouTube videos.

The teacher shows little
interest in the use of
other audiovisual tools
that add to the process
of teaching the foreign
language, given that she
has little knowledge of
it.

The teacher asks the re-
service teacher to
reinforce the listening
and speaking skills, as
the students present
more difficulty in these.

The teacher stresses the
importance in the
punctuality and
organization of the
proposed activities.

The teacher provides
the pre-service teacher
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STUDENTS
Students show little
Interest in participating
in the proposed
activities in the English
area, so most of the
time they wait for the
teacher to call them.

Some students answer
the attendance list and
appear connected, but
when the teacher asks
there is no answer from
them.

Students are afraid to
be wrong when asked
to speak English and
express their
discomfort in Spanish.



workshop is proposed in
class to know if the topic
was understood.

To make use of slides to
present the corresponding
topic and send that
material to WhatsApp
groups.

In the second week the
students should have
already sent the guide,
then the material is
corrected.

If less than half of the
students have not delivered
the activities they should
be given space in class to
finish them, however, it
should be clarified that the
grade will be given below
3.4, this in order to
promote responsibility,
organization and
timeliness in the delivery
of activities.

Finally the teacher
remembers the pending
activities and says
goodbye to the students.

with information about
the institution’s
coexistence manual and
PEI so that the
parameters, rules and
commitments on which
the institution’s mission
and vision are based are
known.

The teacher informs the
pre-service teacher that
within the group of
students in grade 9.3
there is a student with a
special cognitive need,
who must be designed
flexible guides that
include mostly images
and games on the
subject.

94



Appendix 2. Sequence Model

95

Objective linked to the
grammatical topics to
be addressed.

GRADE: LEVEL: CYCLE N:
TEACHERS: OBSERVERS: DATE/ DAY
Nataly Ruiz Students
Dolly Corredor
LINGUISTIC COMMUNICATIVE OBJECTIVE:
OBJECTIVES:

Obijective linked to oral production exercises on the topic(s) to be

covered.

GENERAL
COMPETENCES

Linguistic Objective

Communicative

PREVIOUS SEQUENCE

Topics from the previous
lesson

TOPIC-TASK

Cycle guide and workshop

and aspects concerning previous cycles
are presented here.

Objective
STAGES DESCRIPTION OF TIME (min) SKILLS | MATE
THE ACTIVITY RIAL
Opening | Aspects such as greetings, attendance list

Warm-up | In this part there is a starting activity to
attract the attention of the students,
sometimes in this same part there is an
exploration of previous knowledge.

Explanatio | Here it is specified how the topic will be

n of the explained and of course the material to
topic be used for this purpose.

Linquistic activity:

L.O:
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According to the linguistic objective set
at the beginning of the sequence, an
activity is designed to fulfill it, with pre,

Production | while and post stages.
Activities | Pre:
Preparation activity
While:
Development of the activity
Post:
Feedback
Communicative activity
C.O:
According to the communicative
objective set at the beginning of the
sequence, an activity is designed to
fulfill it, with pre, while and post stages.
Pre:
Preparation activity
While:
Development of the activity
Post:
Feedback
Evaluation | Most of the time an online platform is
Activit used to make this assessment or
ctivity sometimes the communicative activities
are used as an evaluative activity.
Closure/ | The development of the guide to be
4 K handed in is explained, the due date and
OMEWOTK | the assignment of the Edmodo platform
Assignmen | Where it should be handed in is indicated.
t

When most of the students have already
handed in their activities, the answers
are socialized.
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Appendix 3. Sequences
Link:
https://drive.google.com/drive/folders/IEMPG YtGCDkshjMB40j4Gzhdpn8yN7Z5?usp=sharing



https://drive.google.com/drive/folders/1EMPG_YtGCDkshjMB4Oj4Gzhdpn8yN7Z5?usp=sharing
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SEQUENCE FIRST PERIOD
SEQUENCE N°1

GRADE: LEVEL: CYCLEN:

9°1 -972- 9°3 Al 3
TEACHERS: OBSERVERS: DATE/ DAY
Nataly Ruiz Students March 8% to March 19% 2021
Dilly Corredor
LINGUISTIC OBJECTIVES: COMMUNICATIVE OBJECTIVE:

To differentiate the use of the simple present from the
simple past in combined exercises in the affirmative,
negative and interrogative forms.

To talk about their daily routine by using the Simple Present tense.

To talk about a past anecdote using the simple past tense.

GENERAL COMPETENCES

Communicative competenice

PREVIOUS SEQUENCE

tenze review.
% Do/ does/ did uses.

% Regular and irregular verbs

Linguistic competence 4 Simple Present and Simple past

TOPIC-TASK

4 Guide ITT solved
4 Workshop III zolved

INSTITUCION EDUCA

SEQUENCE FIRST PE

TIVA TECNICA TOMAS VASQUEZ RODRIGUEZ

oD

STAGES

DESCRIPTION OF
THE ACTIVITY

TIME
(min)

SKILLS

MATERIAL

Opening

Teacher Nataly is going to start the class by greeting the students. Then,
she is going to call students through the attendance list as usual. Later, she
iz going to ask students to hand in the activities of the first and second
cyele to teacher Dolly, clarifying that from the third cycle onwards the
activities will be handed in to her.

She will also let the students know that they will follow the same
parameters established by Professor Dolly from the beginning
(participation, attendance, punctual delivery of activities, space to solve
doubts) |

Appendix 1 (Power Point slides-class rles)

20

Listening

Speaking

Power Point slides

Warm-up

After this the teacher proposes to do a short self-introduction activity in
which she can get to know them a little better. First, she explains to the
students that they should introduce themselves by saying name, age,
where they are from and their favorite hobby. Then, the teacher makes her
presentation to guide the students in the development of the activity. Next,
she makes use of an online roulette formed by numbers according to the
order of the list, zo that all students can participate.

Appendix 2 (Virtual roulette link)

40

Listening
Speaking

Virtual roulette

Explanation
of the topic

The teacher explains the topic through the use of shides that include key
words for each grammatical tense (Simple Present and Simple Past
tense), structure, miles and examples so that students can differentiate
between them.

Appendix 3 (Power Point slides Simple Present and Simple Past tense)

She also makes use of videos that synthesize the information explained,
in order to complement the topics of the present and simple past. In

Listening
Speaking

Listening
Speaking

Slide

YouTube videos
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SEQUENCE #2
GRADE: LEVEL: CYCLEN:
9°1 -9°2-9°3 A2 4
TEACHERS: OBSERVERS: DATE/ DAY
Nataly Ruiz Students March 22™ to April 9% 2021
Delly Corredor
LINGUISTIC OBJECTIVES: COMMUNICATIVE OBJECTIVE:

To learn to use the future zimple tenze in the
affirmative negative and interrogative forms.

To learn about the use of the most commonty used
English linking words.

To talk about their personal information by using the linking words to join the 1deas.

GENERAL COMPETENCES

PREVIOUS SEQUENCE

Linguistic competence % Simple Present and Simple past
c icati ‘ tense review.
CIMUMEANYE competence % Do/ does' did uses.

@ Regular and irregular verbs

TOPIC-TASK

4 Introducing myself
4 Guide IV solved

STAGES DESCRIPTION OF TIME SKILLS MATERIAL
THE ACTIVITY (mimn)
Teacher Nataly is going to start the class by gresting the students. Then,
she 13 going to call students through the attendance list as usual. Later,
she is going to ask students to hand in the activities of the first and 20 Listening
second cycle to teacher Dwolly, clarifying that from the third cycle )
Opening | onwards the activities will be handed in to her. Speaking
She will also let the students kmow what activities are due, always
emphasizing the importance of time organization and responsibility in
the delivery of each assignment.
After this the teacher proposes to do a short exercize based on the
auxiliaries used in the simple present and simple past, in order to verify Listening Power Point Slides
the comprehension of the topic corresponding to cycle IIT of the first 20 Speaking
Warm-up academic term.
Appendix 1 (Power Point slides do/does/did game)
Explanation | The teacher explains the topic through the use of slides that include the Listening Slide
of the topic | future simple structure, rules and examples so that students can better | 135 Speaking
understand the topic.
Appendix 2 (PowerPoint Slides Future simple)
L YouTube videos
She alzo malees use of videos that synthesize the information Listening
explained, in order to complement the topic explained (Future simple). g Speaking
In addition to this, he decides to propose some practice exercises in
class to promote participation and to know the possible confisions that
the students may have regarding the aforementioned topic. Microphone
Listening Slides
Speaking
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SEQUENCE #3
GRADE: LEVEL: WEEK N:
0°1 -972-9°3 A2 3
TEACHERS: OBSERVERS: DATE/DAY
Mataly Ruiz Students April 12 o 16% 2021
Dolly Corredor
LINGUISTIC OBJECTIVES: COMMUNICATIVE OBJECTIVE:
To make a review of the topics seen during the first To answer some questions based on the andiovisual tools used to review the previous
period to reinforce them topics.
GENERAL COMPETENCES PREVIOUS SEQUENCE TOFPIC-TASK
Linguistic competence < Future simple. 4 Online quiz solving.  (Quizziz
- < Do/ does/ did vses. platform)
Communicative competence
N EDUCATIVA TECHNICA TOMAS VASQUEZ RODRMSUEZ
SECOND TERM
STAGES DESCERIFTION OF TIME EKILLS MATERIAL
THE ACTIVITY (min})
Teachar Matzly iz going to start the clasz by gresting the stdants. Then, she iz going
to call smdents through the attendance list a5 uznal. Later, she iz going to ask students
to hand in the activites of the first and second cycle to teacher Dolly, clarifying that | 30 Listening Class list
from the third cycle onwards the activities will be handad in to her.
Opening Spezking
In addition, she will clarify to the students that they are in leveling wesk and thosa
who have not yet submitted all the activities mmst do so. However, those students who
ara responsible should attend claszes in order to reinforce the topics sean through the
uze of andiovizual media.
Afrer this, the teacher decides to use a virtual roulette with different connectors and
propozes to the students to participate actvely. The activity conzists of spinning the Listening Wirtuzl roulatte
roulette and having each stodent say & sentence in which he'she nzas the comesponding Spasking
Warm-up Connectar. 40
Appendiz 1 (WVirtual roulatte link)
Explanation of | The teacher will than ask the students who must submit activitias to tzke the class 13 Listening Class list
the topic time to submit them in advance through the corresponding mean:, in order to Speaking

contime implementing the acadsmic flexibility stipulated since the beginning of the
zchool year.

Smdents who have been responzible will be asked to perform the class exercizes and
maintain an sctive participation in the development of the clasz, in order to reinforce
the topics and resobve doabts
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SECOND TERM
SEQUENCE #4|
GRADE: LEVEL: WEEK N:
9°1 -972-9°3 A2 6and 7
TEACHERS: OBSERVERS: DATE/ DAY
Nataly Ruiz Students April 19% to April 30% 2021
Dolly Corredor
LINGUISTIC OBJECTIVES: COMMUNICATIVE OBJECTIVE:

To learn how to use the modal verbs of obligation,
their structure, use and differences.

To leam how to use the conditional zero, its structure
and correct uze.

To talk about the electronic device they want to buy.

GENERAL COMPETENCES

Linguistic competence

PREVIOUS SEQUENCE TOFPIC-TASK

< Leveling week & Guide I solved

Communicative competence

4 Presenting the electronic device, [ want

to buy.
“ Listening quiz
EDUCATIVA TECNICA TOMAS VASQUEZ RODRIGUEZ
SECOMND TERM
STAGES DESCRIPTION OF TIME SKILLS MATERIAL
THE ACTIVITY (min)
Teacher Nataly 13 going to start the class by greeting the students. Then,
she iz going to call students through the attendance list a5 usual.
15 Listening Power Point shides
Later, she will welcome students to the second academic period by
Opening reading a quote, reminding them of the importance of handing in the Speaking
different proposed activities on tume and highlighting the extra class AAQTZWCOTT/ 9th-
spaces created to solve doubts regarding the Edmodo platform or class jefirst cycle--second-
activities. term
Appendix 1 (Emaze slides quote)
After this the teacher proposes share those English words they know that
. have to do with the vocabulary of electronic devices, in order to observe Listening Google Meet chat
Warm-up whether or not they have previous kmowledge of this topic. 10 Speaking
Explanation | The teacher explains the topic through the use of shides that include key Listening Slide
of the topic | words for each grammatical tense (in this case modal verbs), its 15 Speaking
structure, mules and examples so that students can differentiate between
them.
Appendix 2 (Emaze Slides-modal verbs)
. YouTube videos
She alzo makes use of videos that supports the information explained, in 30 Listening
order to complement the topic of the modal verbs. In addition to this, he Speaking
decides to propose them to take notes about the information obtained
from the video.
It is also important to clarify that she will pause several imes during the
video to explain each part in more detail.
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SECOND TERM
SEQUENCE #5
GRADE: LEVEL: WEEK N:
9°1 -9°2- 9°3 A2 8 and 9
TEACHERS: OBSERVERS: DATE/ DAY
Nataly Eniz Students May 3" to May 14% 2021
Delly Corredor
LINGUISTIC OBJECTIVES: COMMUNICATIVE OBJECTIVE:

To learn how to uses and structure of the present and

past perfect tense.

To form affirmative, negative and interrogative sentences using the present and past
perfect in their different forms.

GENERAL COMPETENCES

Linguistic competence

PREVIOUS SEQUENCE
% Modal Verbs

Communicative competence

¢ Zero conditional

¢ Electronic devices vocabulary

TOPIC-TASK

% Guide II solved
% activity
https://es liveworksheets com/workshe

ets/enEnglish as a Second Languag
2 (ESL)YPresent perfectPresent perf

https://es liveworksheets com/workshe

'+

ets/enEnglish as a Second [anguagz
e (ESLYPast PerfectPast Perfect af
firmative gqvl78942zs

INSTITUCION EDUCATIVA TECNICA TOMAS VASQUEZ RODRIGUEZ

SECOMD TERM

ETAGES

DESCRIPTION OF
THE ACTIVITY

TIME
(min)

SKILLS MATERIAL

Opening

Teacher MNataly iz going to start the class by greeting the students. Then,
she iz going to call students through the attendance list as usual.

Later, she will welcome students to the second cycle by reading a quote,
reminding them of the importance of handing in the different proposed
activities on time and highlighting the extra class spaces created to zolve
doubts regarding the Edmodo platform or class activities.

In addition, she will review the modal verbs must and have tg of which
there were doubts in the last cycle, explaining the differences and
proposing different exercizes to see if the topic was fully understood.

Appendix 1 (Emaze slides)

Power Point slides

https:/fwww. emaze com /@
AOTTLRTLO/=econd-cycle-3

Listening

Speaking

Warm-up

After this the teacher proposes share those Englizh words they know that
have to do with the vocabulary of electronic devices, in order to observe
whether or not they have previous kmowledge of this topic.

Listening
Speaking

Google Meet chat

Explanation
of the topic

The teacher explains the topic through the use of slides that include key
words for each grammatical tense (in this case modal verbs), its
structure, mules and examples so that students can differentiate between
them.

Appendix 2 (Emaze Slides-modal verbs)

She also makes use of videos that supports the information explamed. in
order to complement the topic of the modal verba. In addition to this_ he
decides to propose them to take notes about the information obtasned
from the video.

Listening Slide
Speaking

Listening YouTube videos
Speaking
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SECOMND TERM
SEQUENCE #6
GRADE: LEVEL: WEEK N:
9°1 -972- 9°3 A2 10and 11
TEACHERS: OBSERVERS: DATE/ DAY
Nataly Ruiz Students May 17% to May 28% 2021
Delly Corredor
LINGUISTIC OBJECTIVES: COMMUNICATIVE OBJECTIVE:

To leam about the uses and structure of the first and
zecond conditional.

To create and present a dialogue demonstrating the use of food and drinkes vocabulary, as
well as the expressions to be used in a restaurant.

GENERAL COMPETENCES
Linguistic competence

Communicative competence

PREVIOUS SEQUENCE

<+ Present Perfect

% Past Perfect

TOPIC-TASK

4+ Guide IIT zolved
4 Dialogue: At the restaurant

% Indoor and Qutdoor activities

vocabulary

INSTITUCION EDUCATIVA TECNICA TOMAS VASQUEZ RODRIGUEZ

SECOND TERM

STAGES

DESCRIPTION OF
THE ACTIVITY

TIME
(min)

SKILLS MATERIAL

Opening

Teacher Nataly is going to start the class by greeting the students. Then,
zhe is going to call students through the attendance list as usual.

Later, she will welcome students to the second cycle by reading a quote,
reminding them of the importance of handing in the different proposed
activities on time and highlighting the extra class spaces created to solve
doubts regarding the Edmodo platform or class activities.

In addition, she will review the modal verbs must and have tg of which
there were doubts in the last cycle, explaining the differences and
proposing different exercizes to see if the topic was fully understood.

Appendix 1 (Emaze slides)

15

Listening Emaze slides

https:/fwww emaze com/@
AOTOLTLLO/second-term-

third-cycle-Sth

Speaking

Warm-up

After this the teacher proposes share those English words they know that
have to do with the vocabulary of food and drinks, in order to observe
whether or not they have previous kmowledge of this topic.

10

Listening
Speaking

Google Meet chat

Explanation
of the topic

The teacher explains the topic through the use of shides that include key
words for each grammatical tense (in this case first and second
conditionals), its structure, rules and examples so that students can
differentiate between them.

Appendix 2 (Emaze Slides-conditionals)

She also makes use of videos that supports the information explained. in
order to complement the topic of the food and drinks vocabulary and the
first and second conditional. In addition to this, he decides to propose
them to take notes about the information obtained from the video.

15

Listening Slide

Speaking

Listening YouTube videos
Speaking
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Appendix 4: Interview Guide

FICHA DE ENTREVISTA N°1: “Incidencia de la utilizacion de los medios audiovisuales al
momento de aprender inglés como lengua extranjera y reforzar las habilidades de escucha y
habla”

Buenos tardes xxx, como se habia previsto con anticipacion hoy vamos a llevar a cabo la primera
entrevista de la investigacion titulada “Las herramientas audiovisuales como estrategia para
reforzar las habilidades de escucha y habla en el proceso de ensefianza-aprendizaje de la lengua
inglesa con los alumnos de noveno grado de la Institucion Educativa Técnica Tomas Véasquez
Rodriguez Paipa-Boyaca. Una investigacion accion.” Antes de comenzar quisiera preguntarle si en
el lugar en donde se encuentra hay presencia de ruido o si puede contestar las preguntas sin ninguna
interrupcion. Ademas, le solicito muy respetuosamente su permiso para que esta entrevista sea
grabada, esto para hacer un analisis mas detallado de las respuestas proporcionadas por usted a lo
largo de la misma, asimismo le pido que por favor elija en este momento el seudénimo que desea se
use al momento de analizar su informacién, esto con el objetivo de asegurar los parametros de
confidencialidad establecidos en el consentimiento informado.

PRESENTACION DE LA ENTREVISTADORA

Buenos dias, mi nombre es Leidy Nataly Ruiz Calderén. Soy estudiante de décimo
semestre de la licenciatura en Lenguas Extranjeras Inglés-Francés de la Universidad de
Pamplona. En primera instancia, le quiero agradecer por haber accedido a participar en
esta entrevista la cual tiene como objetivo: conocer las perspectivas de los participantes en
cuanto a la incidencia de los materiales audiovisuales en el proceso de aprendizaje del
inglés y la mejora de las habilidades de habla y escucha. Esta entrevista se llevard a cabo
en espafiol para su comodidad al momento de responder a todas las preguntas. De la misma
manera, esta tendra una duracion de aproximadamente 30 minutos y estd compuesta por
11 preguntas abiertas. Es importante resaltar que su anonimato esta estrictamente protegido
bajo un seudénimo que usted decidié elegir y que sera usado durante la entrevista, es por
esto que usted sera llamada xxx. Los datos recolectados en esta entrevista seran transcritos
para profundizar sobre la problemaética a estudiar.

TEMA: INCIDENCIA DE LA UTILIZACION DE LOS MEDIOS AUDIOVISUALES AL
MOMENTO DE APRENDER INGLES COMO LENGUA EXTRANJERA Y REFORZAR
LAS HABILIDADES DE HABLA Y ESCUCHA

Fecha: xx de xx de 2021
Hora:

Plataforma:
Participante:
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Objetivo: Conocer la perspectiva de los participantes en cuanto a la incidencia de los materiales

audiovisuales en el proceso de aprendizaje del inglés v la mejora de las habilidades de escucha y

habla.

Preguntas Principales

Preguntas
Complementarias

Preguntas de Clarificacion

¢ Cuales son las fortalezas que
usted tiene al momento de
poner en préactica sus
habilidades en inglés?
Por ejemplo:
e Capacidad de repetir y
pronunciar palabras
e Facilidad para imitar
sonidos
e Facilidad de aprender
vocabulario
e Capacidad de
sistematizar las
estructuras
gramaticales.

¢Puede ejemplificar alguna?

¢ Cuales son sus principales
habilidades al momento de
aprender inglés?

Por ejemplo:

e Capacidad de repetir y
pronunciar palabras

e Facilidad para imitar
sonidos

e Facilidad de aprender
vocabulario

e Capacidad de sistematizar
las estructuras
gramaticales.

¢Entrega sus actividades de
inglés a tiempo?

- ¢Por qué?

- ¢En qué momento ha
notado que su
motivacion al momento
de realizar los trabajos de
inglés disminuye?

¢Cree usted que el nivel de
dificultad de las actividades de
inglés influye en la entrega de las
actividades de inglés?

¢ Cuales son las estrategias
que usted usa para mejorar
sus habilidades en inglés?

¢Con qué frecuencia la(s)
usa para mejorar su
produccion?

¢Como mejora sus
habilidades en inglés desde
que empezo a utilizarla(s)?

¢ Qué hace usted para perfeccionar
sus habilidades en inglés?
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¢ Cuales son los recursos
que la profesora de inglés usa
en la clase de inglés?

¢Con qué frecuencia lo (s)
usa?

¢ Cual es su opinion respecto
al uso de estos recursos?

¢ Qué otros recursos se
deberian utilizar en la clase
de inglés para mejorar las
diferentes habilidades?

¢ Qué materiales audiovisuales usa
la profesora de inglés en sus
clases?

¢Considera que las
herramientas audiovisuales
como videos y audios en
inglés, comics, imagenes, etc
contribuyen en su motivacion
en el aprendizaje del inglés
como lengua extranjera ?

¢De qué manera? o ;Como?

¢Las herramientas audiovisuales
forman parte de las estrategias que
lo motivan a aprender inglés?

¢Considera que las clases de
inglés se hacen mas activas e
interactivas con la
implementacion de los
medios audiovisuales?

- ¢Por qué?
- ¢Por qué no le gusta?

¢Considera que el inglés es
importante para su desarrollo
personal y profesional?

¢Considera usted que la
utilizacion de los medios
audiovisuales en clases de
inglés mejora su aprendizaje y
su desempefio académico?

- ¢Coémo lo sabe?

- ¢Cudl es su principal
fuente de motivacion al
momento de aprender el
inglés como lengua

¢ Cémo puede describir su nivel de
motivacion en cuanto al
aprendizaje del inglés? Excelente /
Buena / Regular / Mala ¢Por qué?

extranjera?
¢ Cuadles son los medios ¢Por qué? ¢ Considera que los videos, audios,
audiovisuales que mas le iméagenes, comics,etc que utiliza
gusta que utilice el profesor su profesor en clase de inglés lo
en la clase de inglés? motivan a seguir aprendiendo?

- ¢Por qué? ¢ Qué herramientas utiliza para

¢ Qué estrategias utiliza para
desarrollar su habilidad de
escucha en inglés?

¢ Como han contribuido
en la mejora de esta
habilidad?

mejorar su habilidad de escucha
en inglés?
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¢ Qué estrategias utiliza para
desarrollar su habilidad de
habla en inglés?

¢Por qué?

¢Como han contribuido
en la mejora de esta
habilidad?

¢Qué herramientas utiliza para
mejorar su habilidad de habla en
inglés?

¢ Como describe su nivel de
escucha y habla en inglés?

¢Por qué?
¢ Como lo sabe?

- ¢ Cual de estas habilidades
es la que més se le
facilita?

- ¢Por qué?

- ¢Cual de estas habilidades
es la que més se le
dificulta?

- ¢Por qué?
- ¢ Qué estrategias usa para
fortalecer esta habilidad?

Desde su experiencia y su
perspectiva

RECAPITULACION: Participante X quiero agradecerle por sus respuestas y su tiempo. En este
momento voy a recapitular las respuestas suministradas por usted para que exprese su
consentimiento de que lo dicho comprende lo expresado por usted. (Se habla de los puntos

abordados)

Esta de acuerdo con el resumen suministrado / con los puntos esenciales de su conversacion?




Appendix 5: Chronogram of Activities

Activity

To identify and select the focus of the research
To define the questions research

To define the instruments to be implemented
To apply the corrections to the research

To define the population and type of sample of the
study

Selection of the participants

Drafting of the informed consent of the participants
Conception and correction of the interviews to be
implemented

Implementation of the interview with participants
Preparation and correction of field journals formats
Implementation of the interview with participants
Collection of oral corpus of participants

Analysis of the instruments

Drafting of the results found

Review and correction of data analysis

Final deadline of the final research report

Oral presentation of the research

Notes delivery
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Implementation Week

March 015 to March 09™
March 015t to March 09
March 10™
March 12t

March 15" to March 19t

March 23" to March 26
April 05" to April 09"

April 12" to April 16™

April 19" to April 23"
April 19" to April 23™"
April 26" to April 30"
May 3" to June 4"
June 4" to 18™

June 4" to 18"

June 19" to 21°

June 25

June 28"

June 29™
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Appendix 6. Supervisor interview model

FICHA DE ENTREVISTA N°1: “Incidencia de los medios audiovisuales en la ensefanza del
inglés en las habilidades de escucha y habla”

Buenas tardes querida docente, como se habia previsto con anticipacion hoy vamos a llevar a cabo la
primera entrevista de la investigacion titulada “Las herramientas audiovisuales como estrategia
para reforzar las habilidades de escucha y habla en el proceso de ensefianza-aprendizaje de la
lengua inglesa con los alumnos de noveno grado de la Institucion Educativa Técnica Tomas
Vasquez Rodriguez Paipa-Boyaca. Una investigacion accion.” Antes de comenzar quisiera
preguntarle si en el lugar en donde se encuentra hay presencia de ruido o si puede contestar las
preguntas sin ninguna interrupcion. Ademas, le solicito muy respetuosamente su permiso para que
esta entrevista sea grabada, esto para hacer un analisis mas detallado de las respuestas proporcionadas
por usted a lo largo de la misma, asimismo le pido que por favor elija en este momento el seudénimo
que desea se use al momento de analizar su informacidon, esto con el objetivo de asegurar los
parametros de confidencialidad establecidos en el consentimiento informado.

PRESENTACION DE LA ENTREVISTADORA

Buenos dias, mi nombre es Leidy Nataly Ruiz Calderon. Soy estudiante de décimo
semestre de la licenciatura en Lenguas Extranjeras Inglés-Francés de la Universidad de
Pamplona. En primera instancia, le quiero agradecer por haber accedido a participar en
esta entrevista la cual tiene como objetivo: conocer la manera como la implementacion de
los medios audiovisuales en el aula de clase contribuye a la motivacion de los estudiantes
en el proceso de ensefianza aprendizaje del inglés como lengua extranjera y en la mejora
de las habilidades de escucha y habla.

Esta entrevista se llevara a cabo en espafiol para su comodidad al momento de responder a
todas las preguntas. De la misma manera, esta tendrd una duracion de aproximadamente
30 minutos y estd compuesta por 13 preguntas abiertas. Es importante resaltar que su
anonimato esta estrictamente protegido bajo un seudénimo que usted decidié elegir y que
sera usado durante la entrevista, es por esto que usted serd llamada XXX. Los datos
recolectados en esta entrevista seran transcritos para profundizar sobre la problematica a
estudiar.

TEMA: Incidencia de los medios audiovisuales en la ensefianza del inglés en las habilidades
de escuchay habla

Fecha: xx de xx de 2021
Hora:

Plataforma: Zoom
Participante:
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Objetivo: Conocer la manera como la implementacion de los medios audiovisuales en el aula de
clase contribuye a la motivacion de los estudiantes en el proceso de ensefianza aprendizaje del
inglés como lengua extranjera, y en la mejora de las habilidades de escucha y habla.

Preguntas Principales

Preguntas Complementarias

Preguntas de Clarificacion

¢ Qué estrategias emplea
para la ensefianza del
inglés?

- ¢ De qué manera han contribuido
en el desempefio de sus
estudiantes?

- ¢Como lo sabe?

- ¢Usa las mismas estrategias en la
modalidad presencial y en la
modalidad virtual?

- ¢Por qué?

- (COémo acostumbra a organizar
los momentos de la clase?

- ¢ Qué situaciones diferentes a las
planeadas se le han presentado
durante el desarrollo de las clases?
- ¢Como atiende las situaciones
imprevistas durante la clase?

¢ Que recursos utiliza para sus
clases de inglés?

¢ Qué estrategias utiliza
para motivar a sus
estudiantes a aprender el
inglés como lengua
extranjera?

¢ Como estas estrategias han
contribuido en la participacion y
desarrollo de las habilidades en
inglés de sus estudiantes?

¢ Cudles son las principales
estrategias que usted utiliza para
despertar el interés de los
estudiantes por aprender el inglés
como lengua extranjera en el aula
de clase?

¢ Cual ha sido su mayor

reto en la ensefianza del

inglés en esta modalidad
virtual?

- ¢Cbémo lo ha superado?

¢Cuenta con el apoyo de los
padres de familia?

¢ Cual es el nivel de
participacion de los estudiantes?

¢ Cual o cuales han sido las
situaciones nuevas a las que se
ha enfrentado en esta modalidad
virtual?

¢ Qué herramientas
acostumbra a usar para
desarrollar las

¢La utilizacion de esas
herramientas ha sido efectiva?
¢ Como lo sabe?

Al momento de llevar a la
practica las habilidades de
escucha y habla en inglés ¢qué
recursos utiliza?
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habilidades de escucha
con sus estudiantes?

¢Considera que las herramientas
audiovisuales tales como audios,
videos, imagenes, etc como parte
de las herramientas que
contribuyen en la mejora de la
habilidad de escucha de los
estudiantes en esta modalidad
virtual?

¢De qué manera?
¢ Qué herramientas audiovisuales
ha usado en la ensefianza del

inglés?

¢ Cual ha sido su experiencia
usandolas?

¢ Qué herramientas
acostumbra a usar para
desarrollar las
habilidades de habla con
sus estudiantes?

¢Considera que las herramientas
audiovisuales tales como audios,
videos, imagenes, etc. como parte
de las herramientas que
contribuyen en la mejora de la
habilidad de habla de los
estudiantes en esta modalidad
virtual?

¢De qué manera?
¢ Qué herramientas audiovisuales
ha usado en la ensefianza de esta

habilidad en inglés?

¢ Cudl ha sido su experiencia
usandolas?

¢ Cémo describe el
nivel de aprendizaje de
inglés de sus estudiantes
a través del uso de los
medios audiovisuales?

- ¢Por qué?

¢ Qué recomendaciones le haria
usted a sus estudiantes para lograr
mejores resultados en este
proceso de ensefianza-aprendizaje
del inglés?

Desde su experiencia y su

perspectiva ¢Cual es el nivel de

lengua con el que cuentan sus

estudiantes?
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¢ Cudl es su perspectiva
acerca del uso de los
medios audiovisuales en
la clase de inglés?

¢Por qué?

¢Cémo considera usted que
inciden los medios audiovisuales
en el proceso de ensefianza del
inglés?

¢ Considera usted que, al
hacer uso de ejercicios
didacticos con la
utilizacion de medios
audiovisuales antes,
durante y después de la
clase; favorece que el
aprendizaje del inglés
sea mas efectivo?

- ¢De qué manera?
- ¢Coémo lo sabe?

¢ Cree que hacer uso de los
medios audiovisuales favorece
significativamente la ensefianza
de inglés dentro y fuera del saldn
de clases ?

¢ Cree usted que se
mejora la pronunciacion
en los estudiantes a
través de ejercicios en
los cuales se utiliza
videos o audios en
inglés?

¢De qué manera?

¢Cudles son las ventajas de usar
videos y audios para mejorar la
pronunciacion en inglés?

¢ Cuales son las desventajas que
acarrea usar videos y audios en
inglés en el aula de clase?

¢ Hacer uso de los medios
audiovisuales mejora la
pronunciacion en los estudiantes?

De acuerdo a su
experiencia como
docente de inglés ¢ Cudl
es la manera mas eficaz
de practicar la habilidad
de escucha en clase?

¢Por qué?

¢Cudl ha sido la respuesta de los
estudiantes?

¢De qué manera ensefia la
habilidad de escucha a sus
estudiantes en clase?

De acuerdo a su
experiencia como
docente de inglés ¢Cual
es la manera mas eficaz
de practicar la habilidad
de habla en clase?

¢Por qué?

¢Cudl ha sido la respuesta de los
estudiantes?

Teniendo en cuenta la
modalidad virtual dada
la emergencia sanitaria
actual ¢cual es el rol que
juegan las herramientas
audiovisuales en la

¢ Como lo sabe?

Al momento de llevar a la
practica la habilidad de escucha
en inglés ¢qué papel juegan los
videos, audios, comics,
iméagenes, etc.?
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ensefianza de la
habilidad de escucha?

Teniendo en cuenta la ¢Como lo sabe?
modalidad virtual dada
la emergencia sanitaria
actual ¢cual es el rol que
juegan las herramientas
audiovisuales en la
ensefianza de la
habilidad de habla?

Al momento de llevar a la
practica la habilidad de habla en
inglés ¢qué papel juegan los
videos, audios, comics,
imagenes, etc.?

RECAPITULACION: Querida docente X quiero agradecerle por sus respuestas y su tiempo. En
este momento voy a recapitular las respuestas suministradas por usted para que exprese su
consentimiento de que lo dicho comprende lo expresado por usted. (Se habla de los puntos

abordados)

Esta de acuerdo con el resumen suministrado / con los puntos esenciales de su conversacion?




114

Appendix 7. Personal Presentation Worksheet

PERSONALPRESENTATION-SPEAKING ACTIVITY
Name: Grade. Oth grade

Favorites

Personal Information WMusic:

Books:
Biography Movies:
Place and date of birth: Television: Favorite fond:

Sporis:

| live in: I study izt
Claszes: . | like {n);

¥ | don't like {n)

Friends Famil My favorite animals
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Appendix 8: Oral corpus #1 transcriptions

Corpus n*1 Allison
Topic: Personal Information: Speaking Activity

Objective: To observe the English level of the participants by means of a personal
presentation that should contain specific information that can be found in a worksheet
designed for this exercise, as well as the level of creativity they have at the moment of
presenting the activity. (Appendix)

Instruction:

» Remember that vou must fill out your personal information in the worksheet, you can
fill it out in WORD), print it and take a picture of it or handwrite the worksheet and take
a picture of it.

* Then you must record a video of vour personal presentation with the information
contained in the worksheet|

Duration: 0:01:10 Individual work
TRANSCRIPTION

1. Hello teacher; How are vou? ///. This is my personal presentation! /. My name is
3OO0 From grade 9.3 /mueve tres/] I like music in English//! | My favorite book

b2

1z Owver the sea’’. j I like action and fun movies/. I was bom in Soata on March 18
(diez v ocho/ 2007/. I don’t like to watch a lot of television! | My favorite food is
ice-creamn//’. I like to dance. j I live in Paipa and! I study at the Tomas Vasquez

Rodriguez school. ! T love English and technology classes. | T don’t like Maths very
Much///. My friends are Diana, Jana, Pavla and Yuli. ! My family is made up of me
mother, my stepfather and my grandmother/’. ; My favorite animals are cats, dogs

e e

and lions/. Thank you. Bye bye!
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Corpus n*1 Karen
Topic: Personal Information: Speaking Activity

Objective: To observe the English level of the participants by means of a personal
presentation that should contain specific information that can be found in a worksheet
desipned for this exercise as well as the level of creativity they have at the moment of
presenting the activity. (Appendix)

Instruction:

» Remember that vou must fill out vour personal information in the worksheet, vou can
fill it out in WORD, print it and take a picture of it or handwrite the workcsheet and take
a picture of it.

* Then you must record a video of vour personal presentation with the information
contained in the worksheet.

Duration: 0:00:56 Individual work
TRANSCRIPTION

1. Hello teacherj Personal Presentation: speaking /skan/ activity! /. jDate of birth 25
December 2004, My favorite! /"ferve/ music is Bachata'//. {T don’t like any book!
My favorite /“ferve/ movie is action’. My favorite! [ferva/ sport is/ basketball//.
My favorite! /' fervad food/ is// pizza | [ live// in// Paipa_ I study! /studi’ at school
Tomas Vasquez Rodriguez. I like /lak/ art class. I don't like Maths// class. My
fiend/ friend/ 13 Daniela, Sofia and Danma. My family is! father David, mother Olga,
sister Dayanna. My favorite /' ferva animal is! dog, cat, bear. Thank vou teacher/|



Corpus n1 Lina
Topic: Personal Information: Speaking Activity

Ohbjective: To observe the English level of the participants by means of a personal
presentation that should contain specific mformation that can be found in a worksheet
designed for thiz exercise az well as the level of creativity they have at the moment of
presenting the activity. (Appendrx)

Instruction:

»  Bemember that you must fill out your personal mformetion in the workshest, vou can
fill it out in WORD, print it and tale a picture of it or handwrite the worl-sheet and take

a picture of it.
# Then you must record a video of your personal prezentation with the information
contained m the workshest.
Duration: 0:01:40 Individual work

TRANSCEIPTION

1. ;Personal Presentation fprez®n'tafn/ Speaking Activity! /. jHello! My name is
3OO ;T was bom Awomd n Parpe-Boyacd on April 24 2006, jwhere currently

b2

Lid

feii*arin, I live flaxff m Paipa-Boyaca! ;I study studif n the Tomds Vasquez
4. Rodrignez school and ;1 am 2 9th srade fgradef student. ; Talkme taldan/ about

Ly

/bout! oy likes! I can say that my faverite music iz vallensto’ and Latin pop, ;1

6. like drama books, jmy favorite genre /ganar! of movies are sction and romantic! |
7. jOnthe other hand, ;T like the RCN charmel! and its novels movelas!; besides /fbr's/,
&, I donot practice any /*ani/ sport! and my favorite food 13 /French fries! Conceming
9. fkan'san/ my favonte class, it 1z jphyzical /przrkel/ education and ;I do not like
10. maths! and social classes. ;My friends [ friends/ is. .. are Karen, Natalia and

11. Yesica! ;Some of my family members are my mom Aura Becerra, my father

12. Dienicio Sandoval and my sister Lucero Guadatupe! ;Fmally, fonatti/, I would
13. feralf sy that my favorite anmals are the dog/, the cat’ and the dolphin dolpan/.
14, ; Thank you!
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Corpus n*1 Yolima
Topic: Personal Information-Speaking Activity

Objective: To observe the Englizh level of the participants by means of a personal
prezentation that should contain specific information that can be found in a worksheet
designed for this exercize as well as the level of creativity they have at the moment of

prezenting the activity. (Appendix)
Instruction:

¢ Eemember that you must fill out your personal information in the worksheet, you can
fill it cut in WORD, print it and take a picture of it or handwrite the worksheet and take
a picture of it.

¢ Then you must record a video of yvour personal presentation with the information
contained in the workshest.

Duration: 0:01:09

Individual work

TRANSCRIPTION

1. Hello teacher] today [ am going to make my personal Prezentation//. My name iz

2. X000 T was born Paipa on September!/// 19th in 2007 /dos mil siete/, ;L am 13
3. vears old. My favorite book is Neff of ///Kidnapping! ;My favorite movie is the
4. book of life! My favorite food is burger’//. My favorite TV show iz I am Frankie!

(o]

Ay favorite music is reggae. jThe sport I like the most iz basleetball! I live in
6. Paipa’. j I don’t like social class. (I likee Maths class. (My friends ffriend/ are Gina,

-~

Tuliet and Laura! jMy cousin is Lorena’//; noy mom is Marina! My//// favorite
8. animals are the dog, the cat and the white fwrt/ tiger/. jThank you teacher, bye!
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Corpus n®™1 Juliet

Topic: Personal Information-Speaking Activity

Ohbjective: To observe the English level of the participants by means of a personal
presentation that should contain specific information that can be found in 2 worksheet
designed for this exercize as well as the level of creativity they have at the moment of
prezenting the activity. (Appendix)

Instruction:

» Bemember that you must fill out your personal information in the worksheet, you can
fill it out in WORD, print it and take a picture of it or handwrite the worksheet and take
a picture of it.

 Then you must record a video of your personal presentation with the information
contained in the worksheet.

Daration: 0:01:11 Individual worl

TRANSCRIPTION

1. [Personal Presentation activity! //. {Hi! My name is X3XXX! I am ninth zrade /great’
2. one /] My favorite music genre /ganar/f iz rap//! | My favorite book iz “El juego
3. deEnder”! // jwhich is action and science-fiction /ciencia ficcidn/ /. I like to watch
4. action movies! jI like to watch television! ftele visian/. My favorite food is pizza!
5. Tam born in Paipa-Boyaca on April Sapril’ 4% 2007! jMy favorite sport is micro
. football! I live flarf/ in Paipa. [ am student of the education institution Tomés

7. Vésquez! I like physical education /edsu’'kafan/ class/. (I don't like social class!

5. My best friends (friends/ are Luna. Diego and Paola. My family iz Karina Neira
9. who S'uf is my mother! Javier Monroy who /'u/ is my father! and Lizeth Juliana

10. who f'u/ is my sister! My favorite animals are dogs, cats and rabbits!
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Corpus n*1 Zharick

Topic: Personal Information- Speaking Activity

Ohbjective: To obzerve the Englizh level of the participants by means of a personal
presentation that should contain specific information that can be found in a worksheet
designed for this exercize as well as the level of creativity they have at the moment of
presenting the activity. (Appendix)

Instruction:

¢ BRemember that you must fill out your personal information in the worksheet, vou can
fill it out in WORD, print it and take a picture of it or handwrite the worksheet and take
a picture of it.

» Then you must record a video of your personal presentation with the information
contained in the worksheet.

Duration: 0:01:34 Individual work]

TRANSCRIPTION

1. ;Good moming teacher! // My name is 3000{! ;T am jfifteen years old. I live flazf/
2. in Paipa. I'm from Bogota//// 19% 2005, {The grade ninth one, My favorite books
3. i/ are/f. is// thoze of dreams! and homicide! /homrsard/. My favorite movie’
4. 13 "Anime”. | My favorite food is dessert. (I don’™t usually watch TV T don't

5. usuvally practice sports// and I study at Tomas Vasquez Rodriguez’/ school. I like
6. class////... Spanish languaze leng'gwal and nature /matur/, I don't like artistic/

7. My favorite animal the dog/, the other/ and /v/ the fishes'/! My friends /" friends/
8. M/ Jaider Patarroyo////, Carlos Coronado and fv/ Sandra Sana! jMy family, my

9. brother is David, my two sisters! [/ is Patty and Jireth, my mom is Carmen! //
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Appendix 9: Electronic device poster model

Z Teacher Natnly Ruiz

THE ELECTRONIC DEVICE | WANT TO BUY IS

N\
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Appendix 10: Oral corpus #2 transcription
Corpus n*3 Allison

Topic: Electronic Device Prezentation

Objective: To chzerve the English level of tha parhicipants by means of a prezentation where
they talk zbout the electronic device they want to buy as well az creativity when presentmg
the device. (Appendrx)

Inztruction:

® Fuirst draw or paste the electromic device you want to buy on an eighth of cardboard or
on a whits sheat (poster). Next, vou should record an audio file contaimmg the following
azpects:

- What davice it 127 / When ars vou plannme to bov 117 / How much it will probabhs
cost vou?

- Explain why vou want to by this electromic davice.

IMPORTANT! it will be taken mto account: creativity, vocabulary, zrammatical tenses
structure, pronunciztion (flusncy, punctuation), punctual delivary.

You can make the electromic davice by hand or uze technological tools that guarantes vour
creativity.

Duaration: 00:38 Individual work
TEANSCRIPTION

1. Workshop I: ;speaking activit'/7. Good moming! I am 3500001 from zrade

2. ninth one’/! jActivity, to describe /de shrzb! an electronic /elek trun deviee! /.

3. ;What device is 7! It is 2 telescope’ that'/ 1s used fuzzd' to zaa the constellations”
4. Jkan'lekfan or see distant’ objects fab'gekt/. ;When are you plannmg to boy /b’
5. 7 [ plan to buy /ba’ it ;when [ have a job or///) the money neceszary to hava it
6. :How much fmurtf it will cozt vou?! Thres hundred and fifty thousand pesos/’.

7. Why would vou like to buy /bur’ it7 ;Becanze// it is one of the most practical!

8. wavs to kmow how beautifiul and big the galaxy is/.!



Corpus n*3 Juliet

Topie: Electronic Device Prezentation

Objective: To chzerve the Englizh level of tha participants by means of a presentation where
they talk zbout the electronic device they want to buy az well az ereativity when presentmg
the device. (Appendrx)

Inztruction:

® First draw or pasts the electronie device you want to buy on an eighth of cardboard or
on a whita sheat (poster). Mext, yvou should record an andio file contaimmg the following
azpects:

- What device it 127 / When are vou plannimg to bov 117 7 How much it will probabhy
cost vou?

- Explain why vou want to by this electromic device.

IMPORTANT! It will be taken mto account: creafivity, wocazbulary, zrammatical tensaz
structure, pronunciation (fluency, punctuation), punctual deliveary.

You can make the electromic device by hand or uze technological tools that guarantes your

Duration: 00:358 Individual work

TRANSCRIPTION

1. Good aftemoon teacher; My name is 303! v el dia de hoy vov a hacer el audio

del dispositivo electrdnico]. The electronic device I want to buy! is laptop. Feason

_l\-.'!

[ =]

number ong; / L have has faz’ many dizadvantages! ! dis'va:ntrdg/, Reason nomber
4. two! /it would be a great help /elp/ for my family! It cost is one million sight

hundred colombian! pesos fpazs/, Thank ].'uutem:her.’l

LA
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Corpus n*} Karen

Topic: Electronic Device Prezentation

Objective: To cbzerve tha Englizh level of the participants by means of a prezentation where
they talk about the electronic device they want to buy as well as creativity when presentimg
the device. {Appendix)

Inztruction:

® First, draw or pasts the electromic device you want to buy on an eighth of cardboard or
on a whita sheet (poster). Mext, you should record an audio file containmg the following
azpects:

- What davice 1t 137 / When are vou plannmg to bov 67 / How much it will probably

cost you?
- Explain why vou want to buy this electronic device.

IMPORTANT! It will be taken mto account: creativity, voczbulary, grammatical temzas
structure, pronunciztion (flusney, punetuation), punetuzal delivery.

You can make the electromic device by hand or use technological tools that guarantes yvour
Duration: 00:43 Individual work
TEANSCRIPTION

1. The electronic! devica /de'vis’] that T would Mol like to buy is the cell phona!

1Phone Tfon' 12}, becanse/] it has /az’ an excellent "esalant/ camera], has fazf a

!:-.'l

lot /of storage Mstwrr'! itz battery! iz of hizh iuzﬁm;hesidea b s1dz’, what I

[*~]

4. like'most about thiz product is that it can be mmersad /T'must’ m water]. It was

4

created /by Steve Jobs! On the other hand, /22nd/}, I must =ay that thi= would help
6. me at this time to be more productive /pra’daktive’ sincs| [ would have enough//

7. capacity to/ save and store documents; that are important! /4.



Corpus n*3 Lina
Topie: Electronic Device Prezentation

Objective: To cbzerve the Englizh level of the participants by mean= of a presentation where
they talk zbout the electronic device they want to buy as well as creativity when presentmg
the device. [Appendrx)

Inztruction:

# First, draw or paste the electronic device you want to buy on an eighth of cardboard or
on a white shest (poster). Mext, you should record an audie file contaimmg the following
azpects:

- What device it is7

- When are you plannmg to buy 7

- How mueh 1t will probably cost vou?

- Explain why vou want to buy this electronic device.
IVMPORTANT!

It wall be taken mto account: creativity, wvocabulary, grammatical tense: stmcture,
pronunciation (flusncy, punctuation), punctual delivery.

You can maks the electromic davice by hand or use technological tools that guarantes your

Duration: 00:43 Individual work
EBEANSCRIPTION

1. Helle, student X0 zrade 9.1 /aneve unol. [The slectronic! device /dr'vis’; I

!:-_'!

want to buy s the!! 1Phone 12 /doce/ pro! manufactured / manu fzkt]/ and appla!

m WC for itz GB RAM/ memory! storage] st 1z 512 /quinientaz doce/ GB///.

L

4. jIntemal memory storage by /by’ hMicrosoft /mikrdsuf!, ;It i= smart and the best,
thank you! /

(=]
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Corpus n*3 Sonia

Topic: Electronic Device Prezentation

Objective: To obzerve the Englizh level of the participants by means of a prazentation where
they talk zbout the slectronic device they want to buy as well as creativity when presentmg
the device. [Appendix)

Inztruction:

# First, draw or pasts the electromic device you want to buy on an eighth of cardboard or
on a whits sheet (poster). Mesxt, you should record an audio file containmeg the following
azpects:

- What device it 17

- When are you plannmg to buy o7

- How much it will probably cost vou?

- Explain why vou want fo buy this electronic davice.
IMPORTANT!

It will be taken mto account: creativity, vecabulary, grammatical temse: structure,
pronunciation {flusncy, punctuation), punctual delivery.

Vou can make the electronic davice by hand or use technological tools that guarantes vour

Duration: 00:32 Individual work
EANSCRIPTION

l. Good afternoen teacher /Aitff j The device (duars’ I want to buy /bur'! Is an Epson

!;-_'!

Printer// jand I plan /plean/ to {buy /bur’ it in the naxt week! it will cost Jmat/ ma!

[

seven hundred /andrud’ and fifty thousand pezos /Vand! T want to [buy this devics

4. /duars/ to print my works! [



Corpus n*2 Yolima
Topic: Electronic Device Prezentation

Objective: To obzerve the Englizh level of the participants by mean: of a prezentation where
thay talk zbout the elactronic devics they want to buy as well as creativity when presenting
the device. (Appendex)

Inztruction:

# First, draw or pasts the electronic device you want to buy on an eighth of cardboard or
on a whita sheet (poster). Mext, you should record an audio file containing the following
aspects:

- What davice it 127/ When are vou plannmg to buy 17 / How much it will probably

cost vou?
- Explain why vou want to buy this electrome davice.

IMPOERETANT! It will be taken mto account: creafivity, vocabulary, zrammatical tenzas
structure, promunciztion (fusney, punetnation), punetual delivary.

You can make the electromie device by hand or uze teckmological tools that puarantes vour
creativity.

Duaration: 00:38 Individual work

TEANSCRIFTION

1. Good aftemoon tezcher; My name is 3000 v el dia de hoy vov a hacer el audio

!:-.'!

del dispositivo electronico;. The electronic device I want to buy! iz laptop. Fezson

number onej / [ have has /az/ many dizadvantages! / dis'va:niidg/, Feason number

L

4, two! /it would be a zreat help /elp! for my family! It cost iz one million =ight
hundred colombian! pesos fpea/. Thank vou teacher!|

(=]
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Corpus n*3 Zharick

Topie: Electronic Device Prezentation

Objective: To cbzerve the Englizh level of the participants by mean= of a presentation where
they talk zbout the electronic device they want to buy as well as creativity when presentmg
the device. [Appendrx)

Inztruction:

# First, draw or paste the electronic device you want to buy on an eighth of cardboard or
on a white sheet (poster). Mext, you should record an audie file containmg the following
azpects:

- What davice it 1=7 / When are vou plannimg to buy 17 / How much it will probably

cost youT
- Explain why vou want to buy this electronic device.

IMPORTANT! It will be taken mto account: creativity, vocabulary, zrammatical tanzas
structure, pronmunciation (fusncy, pumectuation), punctual delivany.

You can make the electromic device by hand or uze technological tools that guarantes vour
creativity.

Duaration: 00:38 Individual work

TREANSCRIPTION

1. Workshop I: jspeaking activit’/7. Good moming! I am 3303000 from zrade

2. ninth one!! ;Activity, to describe /deskrrh/ an alectronic (elektrund devies! /.

3. :What device is t7! It is a telescope’ that!/ is used fuzd/ to s=e the constellations/
4, Jkan'lekfan or see distant’ objects /ab'gekt/. ;When are you plannmg to buy /bur’
5. 17 I plan to/ buy /bur’ 1t ;when [ have a job o'/ the monev neceszary to have it
6. ;How much /mutf it will cozt vou?! Three hundred and fifty thouzand pesos//.

7. ;Why would vou like to buy /bur’ it? ;Becausze!/ it is one of the most practical!

8. wavs to kmow how beautiful and big the galaxy 1/



Appendix 11: Oral corpus #3 transcriptions
Corpus n*4 Allison

Topie: Dialogua: at the reztaurant

Objective: To cbzerve the Englizh level of the participants by mean: of a prezentation where
they perform a conversation i a restaurant, as well as the use of technological tools that
allow them to presant the activity in 2 ereative way, and where teamwork is zeen.
Inztruction:

& To perform the dialogue m the groups established 1n class.

#  Vouwill take on the rola of the warter and your partner(s) as the customer.

Recommendations:

# To zet up a space that you are gomng to uss as a restavrant - With clothes that vou have
or with recyclable material, design the waiter's costume.

Hera 1= a vidao to design a chef's hat: hitps:wow.youtube com'watch Tv=qvT I WBpSth Y

# Toleam the dialogus

# To demonstrate teamwork

# To chserve the critenia to be evaluated m the attached word decument.

* Tobe aware of food and drinks vocabulary and wssful restavrant axprezzions

Duration: 0:03:36 Teamwork !.-Uliann role: waitress
TEANSCRIPTION

1. Music] [costumer 1 s ralldng] ; Your waleomea! ;Good moming ladias,

!:-_'!

welcomea! How / wrtf I can help vouT! [eosmumer 1 is rallang]. Ok. Pleasze scan the

Lad

harcods (har kol that iz on the table! [costumer 1 s ralfang]. May I take vour

-

order?! [eosmmer 1 iv tellang]. Ok, mushrooms soup! and enchiladas. Ok And
for you? [eostumer 2 1z tallamg]. Ok, [What fwar / would you like to drink?
feostumer 2 is rallang] Orange juice! ok. ; And for vou? feosumer 1 iz ralking]

e

7. Ok, one moment pleasze! ; And for deszert? feosnemer 2 iv talling]. ; Anvthing alzseT
8. fsow, [eostmer Iis talling]. Ok, one moment, pleaze! [eostumer 2 is ralling].
S, Your welcome. [cosrumer 1 is talling]. Ves? [costumer 1 is tallangf ;It's thirty
10. erght thousand pesos. [cosmmer 1 1z tallang]. TV our welcoms ladies. [costumers

11. are saying good bye to the waitress 1]
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Corpus n*4 JulietiZharick
Topic: Dialogue: at the restaurant

Objective: To cbzerve tha Englizh level of the participants by means of a prezentation where
they perform a conversation mn a restaurant as well as the uze of technological tools that allow
them to present the activity n a creatrve way, and where teamwork 1= zeen.
Inztruction:

* To perform the dialogue m the groups established in class.

*  Youwill take on the rola of the waiter and your partner(s) a5 the customer.

Recommendations:

* To zet up a space that you are going to uss as a restaurant - With clothes that vou have
or with recyclable material, dezign the waiter's costuma.

Here 1= a vidao to desizn a chaf's hat: hittps /erwrw youtube com 'watch Tv=gvCHWEBpSthY

* To laam the dialogus

* To demonstrate teamwark

* To chszerve the eriteria to be evaluated m the attached word decument.

# To be awara of food and dnnks vocabulary and useful restaurant exprezsions

Duration: 0:02:50 Teamwork
TEANSCRIPTION

1. Dialogne / dralogue’ in a restanrant:

(=]

. Characters:

1. Customer 1: Julist
4. Customer 2: Zhanick
5. [Waiter]

6. ;Place: Italian Reztaurant.

7. ;Two friends mest at a restaurant to enjov a delicious dinner / "damna, 25 well a5 share and
E. remembar pood times.

9. Customer 1: ;Good afterncon.

10. [Waiter]

11. Customer 2: ;A table for two, pleaza

12, [Waiter]

13. The ladisz order thair food orders, [talian dishes.
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14, [Waiter]

15.Client 1: ;I want to start with a vegetable / veitab®l zalad, pleaze!

16.Customer 2: [ want the same! /7 thank vou!

17.[Waiter]

18, Clientz 1 and 2: ; Thank vou!

19, ;Whila / walf the waiter brought the order! the ladias dizsenzsed / dr’shused! their lives
20. and professions!

21. [Waiter]

12, Clhient 1: ;Yez, I woould /wolf like 2 plate of spaghath Bolognese with 2 glass of red

23. wine! plaasa.

24, Customer 2: And ;I want a plate of lasapna! with a glass of white wine / win/, please.

12, [Waiter]

26, Client=z 1 and 2: ;Thank vou very much.

27.1 After enjoving the dishes! the young ladies finally / frnalif ordared their desserts.
28, Customer 1: ;Waiter the dezsert menu, please!

19, [Waiter].

30, Cuztomer 1 and 2! We want two galatos, please.

31, ;When they finizh enjoving the dessart, the ladies ask for the hill and leave!

31, [Waiter]

33, Client 1 and 2: ;Verv delicious, thank vou very much! Tha bill, plazsa//

34, [Waiter]
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Corpus n*4 Lina
Topie: Dialogua: at the restaurant

Objective: To cbzerve tha Englizh level of the participants by mean: of a prezentation where
they perform a conversation n a restaurant as well a= the uze of technological tools that allow
them to prasent the activity in a creative way, and where teamwork is ssan.
Inztruction:

# To perform the dialogue m the groups established in class.

#  Youwill take on the rola of the warter and your partner(s) as the customer.

Recommendations:

* To zet up a space that you are going to uss as a restavrant - With clothes that vou have
or with recyclable material, design the waiter's costome.

Hera 1= a video to design a chef's hat: hitps:\'worw.voutube com'watch Tv=qvT I WBpSth Y

# Toleam the dialogua

# To demonstrate teamwark

# To ohszerve the criteria to be avaluated mn the attached word decument.

# To be aware of food and dnnks vocabulary and wseful restaurant exprez=ions

Duration: 0:03:36 Teamwork Lina®s role: waitress
TRANSCRIPTION
1. [Musie] ;Good afternoon for yvou people! ;Do vou nead /med/ 2 table “tabla'T /1.
1. [eostumer 1 iv ealling] ;Well, follow! Mfal/ me’. What kind land/ of food do you to
3. eat? ;Fast food!, lnch! [eosmumer 1 is talling] I offer fc'f voun ;zpaghsett or rice///;
4. fich, chicken! or meat: "/ salad. [ecostumer 1 iv tallingf. ;And of drink ////drake’ I offer

for! Lemon'¥ or soda. [eosnener 1 @5 talfirgl ;And do vou want to accompany of

Ln

6. with a dessert? /dre'z=t’. feosmumer 1 is telling]. ;And what! kind Sand’ of dessert

{dre'z=t/ do yvou want? )/ [eostumer 1 15 tallang]. Ice /iz'- cream /kream/, cake ook’
£. or lemon dezzert /dre'z=t, [costumer I is rallang] Lat's proceed /pro‘se:d/ for request
9. fre'kesin/ a while for accompanny! [ Tt will be 50.000 /cincoenta mil’, [ecostumer 1

10. iz talleing). :Happy day znd comes back sm:ln.rl
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[Corpus n*d Yoli
Topic: Dialoguna: at the restaurant

Objective: To obzerve the Englizh level of the participants by mean: of a prezentation where
they perform a conversation in a restaurant as well 2z the use of technological tools that allow
them to prazent the activity m a creatrve way, and where teammwork 1s zaan.

Inztruction:

* To perform the dialogue mn the groups established in class.
*  Touwill take on the rols of the warter and your partner(s) as the customer.

Recommendations:

* Tozet up a space that vou are gomng o uze as a restavrant - With clothes that vou have
or with recyclable materizl, design the waiter's costuma.

Hera iz a vidao to design a chef's hat: hitps:worw. voutube. com ' watch Tr=quT I WEBpSth T

* To leam the dialogus

¢ To demonstrate teamwork

* To ohserve the critenia to be evaluated i the attached word document.

* To be aware of food and drinks vocabulary and wseful restaurant expres=ions

Duration: 0:01:23
Teamwork
Yoli*z role: costumer
TRANSCRIFTION

1. :Good afterncon teacher, my name is 3000 [the wairress is ralking] ;Good

!;\-.'!

afternoon! A takle for one please!! [the weitress iv rallking] ;Ordering food! (the
wairress ts ralfang] ;I°1] have the gratin steak and an order of fries! /friz’. [he
4. weairress tv ralking] Can I sas the drinks menu?! [the waitress s telling]. I'll have

L

LA

a glazs of wine wan/ after the mezl! [the waitress is ralling]. ;4 cup of coffae

6. would be nics, thank vou! Asking for the bill check. ;Could T have the bill pleaza?
7. [the waitress is rallang]. ;Can I pay /pak by credit card? ! [the woitress is

8. mlfang]. Ok. ;Here vou zre 30 /cincuenta’ dollars! ;Keep the change /ftfands/. [the
9. seairress ts ralking] ;Thank vou, good bya!
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Appendix 12: Oral corpus #4 transcriptions
Corpus n*5 Allison

Topie: English Day Second Term. (Appendix)

Objective: To observe the level of improvement of the studentz through different activities
programmed for the English day, where thev must put mto practice therr proounciation and
fluency.

Inztruction: [n the Edmedo assiznment (Englizh Day Second Term) vou must upload the
activity chosan or assigned for English Diay.

Femember that the activities are:

- Poemsz (write the poem om cardboard or amy other material vou have and record the
corresponding videa).

- Prazentation of the Country (Presentation of the azpects mentioned, see attached document,
creativity is very important).

- Acroztie alluding to hMother's Day (Acrostic on cardboard or any other material you have and
racord the correzpondmg vidao).

IMPORTANT -Thesa vidaos and cards: must be turned in on this assignment. Y ou must wear
the school uniform, or be very well presented. / Promunciation will be worked on and progress
will ba reviewad m class and at extra class spaces. The advizory schedule iz as follows:

Monday: 3 to Spm /Tuesdav: 2 to 4pm’ Wednesday: 5 to 6 pm Thursday: 2 to 4pm' Fraday: 2
to dpm ’

- When editing the videosz, do not add backzround mus=ic, make zure that the place where the
video iz recorded iz a place where vou do not hear the noize but vour presentation.
Duration: 0:00:20 Individual work' Poem

TRANSCRIFTION

1. Geod aftenoon teacher; My name is 33001 From grade ninth three| Poem: Jelly,
Tam and Butterad Toast.! T like brealkfast for the most! Bagals! cream chaase!

!;-.'F

L

juicas /dzases’, freeze squeeze, make me say! pass more here / ha?/ please. Thank
4. vou! Good bﬂ_.'e!l
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Corpus n°5 Karen

Topic: Enghish Dav Second Term. (Appendix)

Objective: To obzerva tha level of mprovement of the students through differant actrvities
programmed for the English dav, whers they mmst put info practice their pronunciation and
fluency.

Instruction: In the Edmodo assigrment (Englizh Day Sacond Tenm) vou must upload the
activity chozen or azzigned for Englizh Day.

FRemember that the activities are:

- Poems {write the poem on cardboard or any other matenal vou have and racord the
correspondms video).

- Presentation of the Countrv (Presentation of the aspects mentionad, zes aftachad document,
creativity 1= very Important).

- Acrostic zlluding to Bother's Day (Acrostic on cardboard or amy other material vou have and
record the comrezponding vidac).

INMPORTANT -Thezs videos and cards must be turned m on this assigmment. Yoo must wear
the school wniform, or be very well presented / -Pronunciation will be worked on and progress
will ke reviewed in class and at extra class spaces. The advizory schedule 1= as follows:

MMonday: 3 to 3pm [ Tossday: 2 to dpm / Wednesday: 5 to 6 pm’ Thursday: 2 to 4pm/ Friday:
2todpm

- When editing the wideos, do not add backsround music, maks sure that the place where the
widao 1= recorded 15 2 place whers vou do not hear the noiza but vour presentation.
Duration: 0:01:10 Individual work' Acroztic

IRANSCRIPTION
1. ; Good night teachar] Actostic happy day /dar’ mom! | Happiness hapin/ is ona
of the words that defines you. | Always love you! no matter “meiral’ what parfact

!;-.'!

guide that /' illuminates my conscience! /kounfiti’ and senze! Pleaze don't ever

4 fall me | You touch fteeg/ me with your beavtiful! tender hands! //Deep you love

L)

LA

that reigns in my heart. | Angal "emngal/ of my days! /dars/ /and nights! who fwo!
6. iz | always /'alwez’ prezent. | You touch me with your beantiful! tander hand. ///
7. Mind that ahways “alwez! thinks of my welfsre. | Ouwmear of my! thought=_ /) Main
2. persom of my life wha /hif is always alwez' locking cut for me/!! | Thank you

% teacher!
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Corpus n*5 Lina

Topic: Englizh Day Szcond Term. (Appendix)

Objective: To obzerve the level of improvement of the students through different activities
programumed for the English day, where they must put into practice their protmumeiztion and
flusncy.

Instruction: In the Edmodo assignment (English Day Second Term) you must upload the
zctivity chosen or assigned for English Day.

Bemember that the activities are:

- Poems (write the poem on cardboard or amy other material you have and record the
comesponding video).

- Presentation of the Country (Presentation of the aspects mentioned, sze attached document,
creativity 1s very Importamnt).

- Aerostic alludmg to Mother's Day (Acrostic on cardboard or any other material vou have and
record the comasponding videa).

IMPORTANT -These videos and cards must be tumed in on this assipnment. You must wear
the school uniform, or be very well presented / Pronunciation will be worked on and progress
will be reviewed in class and 2t extra class spaces. The advisory schedule is as follows:

Monday: 3 to Spm’ Tuesday: 2 to dpm’ Wednesday: 5 to 6 pm/ Thursday: 2 to 4pm' Friday: 2
to 4pm

- When editing the videos, do not 2dd beckground music, make sure that the place where the
video 13 recorded 1= 2 place where vou do not hear the noise but your presentation.
Duration: 0:00:17 Individual work' Poem

TRANSCRIPTION

1. jLife can be a challenge; of that there /des/ iz no doubt! jBut fbu/ if we take a
2. moment to stop and see the joke fjok!, jwe can changs our /" oui'/ entire /en'tuxf
3. day /dax!



Corpus n®5 Yoli

Topic: English Day Second Temm. (Appendix)

Objective: To observe the lavel of improvement of the students through different actrvities
programmed for the Englizh day, where they must put mto practice their prononciation and
fluaney.

Inztruction: In the Edmode assignment (English Day Second Term) vou must upload the
actrvity chosen or assignad for Englizh Day.

Femember that the actrvities are:

- Poems (write the poem on cardboard or any other material you have and record the
corresponding video).

- Presentation of the Country (Prezentation of the aspects mentioned, see attachsd decument,
craativity 1= very important).

- Acrostie alludmg to Mother's Dav (Acrostic on cardboard or any other material vou have and
racord the commezponding video).

IMPORTANT -Theze videos and cards must be turned in on this azsignment. Y ou must wear
the school uniform, or be very well presented / Pronunciation will be worked on and progrezs
will be reviewsd i class and at extra class spaces. The advizory scheduls is as follows:

Monday: 3 to Spm Tuesday: 2 to 4pm’ Wednesday: 5 to 6 pm/ Thursday: 2 to 4pm/ Friday: 2
to dpm

- When editing the vidaos, do not add background music, make sure that the place where the
video 15 recorded 1z 2 place where vou do not hear the noise but your presentation.
Duration: 0:00:16 Individual work' Poem

TEANSCRIPTION

1. L'Gal:ld afternoon teacher Nataly! Iy names 1s 300300 v el dia da hoy voy a recitar

2. mipeema! [ i poema == llama a fimny pgem v dice! | One fine moming m the
3. middle of a night! two dead boys zot up fup/ to fizht | Back to back they faced sach
4. Jleat]l other, draw out the swords and shot each feat]’ other! | A deaf

5. /deaf/policeman heard this noise! and shot the two dead bows! | Ifyou don’t believe

6. my lies l1s/ to be troe, | ask the blind man he saw ittoo! [ Thank you teacher! ;Good

7. bye!
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Corpus n°5 Zharick

Topie: English Day Second Term. (Appendix)

Objective: To obsarve the lavel of improvement of the students through different actrvities
programumed for the Englizh day, wheara thev muwst put mto practice thair promoneiation and
fluency.

Inztruction: In the Edmode assignment (English Dayv Second Term) vou must upload the
actrvity chosen or assigned for English Day.

Femembar that the actrvibies are:

- Poame (write the poem on cardboard or amy other material vou have and record the
corresponding video).

- Presentation of the Country (Prezentation of the aspects mentioned, see attached document,
creativity i1z very important).

- Acrostic alludmg to Mother's Dayv (Acrosfic on cardboard or any other material vou have and
record the corresponding video).

IMPORTANT -Theze videcs and cards must ba turned i on this azsignment. ¥ ou must wear
tha zchool uniform, or be very well presapted / -Prosunciation will ke worked cn and progrezs
will be reviewsad m class and at extra class spaces. The advizory schedule iz asz follows:

MMonday: 3 to Jpm/ Tuesday: 2 to 4pm’ Wednesday: 3 to & pm/-Thursday: 2 to 4pm/ Friday: 2
to dpm

- When editing the vidacs, do not add backzround music, make sure that the place where the
video 15 recorded 15 2 place where vou do not hear the noise but your prezentation.
Duration: 0:00:33 Individual work Poem

TEANSCRIPTION

1. L'Gal:ld moming! jMy name 1= 3300 from the grade ninth one. jBuencs dias mi

2. nombre ez Z30EE sov dal grado noveno uno! v hov prezantars la actividad del

3. diadel inglés, ¥ ez un peema, la autora es Nataly Ruiz!| jy s llama Pure Lpye! The
4. purest lova is the offarad’’ by /by those women! // that even when everything zoss
5. wrong they! Forgive!/, jfor someona’s! this'/ faeling is! forbidden, bacause it! 1= 2

6. kind fland/ of love/! that few people can'/ jreceive! /rr'saiv/, [tranzlation]
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Appendix 13. Field Journals
Link:
https://drive.google.com/drive/folders/IAPWIZO6tQFha5V7sEFgnN7IMAI31fXgj?usp=sharing

Miunidad > Nataly'sproject » INSTRUMENTS » FIELDJOURNAL + s B
Archivos romore
[ FIELDJOURNAL 2 1{M_.. 0  FIELD JOURNAL £2 (M. @ FIELD JOURNAL #3 (M... [0 FELD JOURNAL 24 (Ap.. @ FIELD JOURNAL £ 3(Ap... I FIELD JOURNAL #6 (Ap.. [0  FIELD JOURNALZ T (A

[ FIELDJOURNAL 2 B {M_.. [} FIELD JOURNAL #3 (M. [ FELD JOURNAL #10( . [ FELDJOURNALZ11(.. [0 FIELD JOURNAL#121. [ FELD JOURNAL model...


https://drive.google.com/drive/folders/1APWlZO6tQFha5V7sEFqnN7IMAi31fXgj?usp=sharing
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Appendix 14. Letter of access to the field

Paipa, 07 de Abril de 2021

Docente
Dolly Corredor Gonzalez
Institucion Educativa Técnica Toméas Vasquez Rodriguez

Cordial saludo,

En el marco del desarrollo de la préctica Integral de la estudiante Leidy Nataly Ruiz Calderdn de la
Universidad de Pamplona, se requiere dar cumplimiento a uno de los objetivos del componente
pedagdgico basado en el proceso de la recoleccion de los datos. Este semestre, estoy dirigiendo la
investigacion “Las herramientas audiovisuales como estrategia para reforzar las habilidades de
escucha y habla en el proceso de ensefianza-aprendizaje de la lengua inglesa con los alumnos de
noveno grado de la Institucién Educativa Técnica Tomas Vasquez Rodriguez Paipa-Boyaca. Una

investigacion accién”.

El objetivo de este proyecto es conocer la influencia que tienen los medios audiovisuales en la
motivacion de los estudiantes al momento de poner en préctica sus habilidades de escucha y habla
en el aprendizaje del inglés como lengua extranjera, para asi brindar una contribucion positiva en
este proceso de aprendizaje. Es por esto que los instrumentos que seran utilizados para la
recoleccion de los datos son la entrevista semi estructurada, el diario de campo y el corpus oral de
las actividades de produccion oral propuestas, lo que permitira dar cumplimiento a la etapa de
recoleccion de datos, asimismo seran una herramienta relevante al momento de dar cumplimiento a
los objetivos propuestos. De igual forma, se le solicita muy respetuosamente el permiso para

grabar las sesiones de clase en los grados objeto de estudio, en este caso los novenos.
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Por otra parte, seria enriquecedor que usted en calidad de la docente titular y supervisora de la

estudiante practicante haga parte de la poblacidn de la investigacion, ya que la informacion que

usted pueda suministrar es muy valiosa y puede contribuir significativamente en los resultados

finales.

Finalmente, es importante mencionarle que en toda la informacion obtenida se preservara la mas

estricta confidencialidad y anonimato que caracterizan este tipo de actividad. Ademas, se adjunta un

resumen y un cronograma de las actividades que se llevarén a cabo durante este proceso.

De la manera mas respetuosa espero su amable colaboracion.

Cordialmente,

'..;f\-‘ll%‘l}'llll;' 1
LC0Y Ndrdiy Ui

Leidy Nataly Ruiz Calderén
Docente practicante

Magdaleydy Martinez

Tutora Investigacion

Gonzale
Dolly Corredor Gonzalez

Docente supervisora

Firmado el 07/04/2021
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Appendix 15. Informed Consent
Link:
https://drive.google.com/drive/folders/1lyCowLFnHJWgAUxKzwnWJH2ZvI135dprEx?usp=sharing

Consentimiento Informado

Este estudio titulado “Las herramientas audiovisuales como estrategia para reforzar las
habilidades de escucha y habla en el proceso de ensefianza-aprendizaje de la lengua inglesa con
los alumnos de noveno grado de la Institucion Educativa Técnica Tomés Vasquez Rodriguez
Paipa-Boyaca. Una investigacion accion.” desarrollada por Leidy Nataly Ruiz Calderon,
estudiante de décimo semestre del Programa de Lenguas Extranjeras Inglés-Francés de la
Universidad de Pamplona, bajo la supervision de las docentes Dolly Corredor y Magdaleydy
Martinez, da a conocer los aspectos mas relevantes del mismo. Por medio de este consentimiento lo
invito a ser parte de esta investigacion, cuyo objetivo es motivarlo y concientizarlo a usted como
estudiante, sobre la importancia de aprender inglés y desarrollar las habilidades mencionadas
anteriormente, utilizando diferentes herramientas audiovisuales que contribuyan de manera positiva
en este proceso de aprendizaje. Asimismo, es importante sefialar que se tendré en cuenta el acceso a
Internet y a la plataforma Edmodo, asi como también su disponibilidad para participar y apoyar este
estudio. Todo esto con el fin de facilitar la obtencion de los datos que se requieren para este

proyecto.

De la misma manera me permito darle a conocer que las preguntas del estudio estan vinculadas a
conocer la manera como la implementacion de los medios audiovisuales motiva y fortalece las
habilidades de escucha y habla en el proceso de aprendizaje de inglés de los estudiantes de noveno
grado de la Institucion Educativa Técnica Tomas Vasquez Rodriguez. En cuanto a los instrumentos
para la recoleccién de la informacion, la investigadora optd por utilizar: dos entrevistas semi-
estructuradas para conocer su punto de vista acerca de la efectividad en el uso de los medios
audiovisuales para fortalecer las habilidades de escucha y habla en inglés; tres producciones orales
para observar su progreso en cuanto a la habilidad de habla. Ademas, se cuenta con el diario de
campo de la investigadora, lo que permite apreciar otro punto de vista frente a su participacion en
esta investigacion, asi como también, cuatro observaciones participantes para complementar los

instrumentos antes mencionados que se llevaran a cabo durante el segundo periodo académico.


https://drive.google.com/drive/folders/1yCowLFnHJWgAUxKzwnWJH2ZvI35dprEx?usp=sharing
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Del mismo modo, los temas a analizar y que seran objeto de entrevista, estan relacionados con el
impacto de las herramientas audiovisuales como medio de motivacion para el aprendizaje de una
lengua extranjera. En este caso sus videos de produccion orales publicados en la plataforma
“Edmodo” seran tomados en cuenta para la recopilacion de datos. Aparte de esto se requiere su
autorizacion para grabar los encuentros de clase y asi tener como soporte su participacion y

motivacion cuando la docente practicante lleva a cabo la presente investigacion.

En lo que concierne al desarrollo de las entrevistas, los encuentros se llevaran a cabo por medio de
video llamadas (zoom, hangouts, skype), las cuales seran grabadas y a su vez, se acordara la hora y

la fecha para la realizacion de esta, facilitando de esta forma, la recoleccion de datos prevista.

Teniendo en cuenta su rol como participante, la presente investigacion le permitira conocer a
profundidad aquellas herramientas audiovisuales que puede utilizar para mejorar sus habilidades en
inglés. De este modo, el conocer estas herramientas le sera de ayuda para concientizarse de los

mismos Yy por ende mejorar sus habilidades de comprension oral y produccion oral.

Como todo ejercicio investigativo, nadie aparte del equipo de investigacion, tendra acceso a la
informacidn que usted suministre sin su autorizacién escrita. Cuando los resultados de la
investigacion se publiquen o se discutan en ponencias, no se incluirén detalles que puedan revelar

su identidad. Si es su voluntad, usted puede adoptar un seudénimo para preservar su identidad.

Si durante el diligenciamiento de la entrevista o posterior a ella usted tiene alguna duda puede
contactarse con la investigadora que conduce este proyecto. Su participacion en esta investigacion
es voluntaria. Su decision de participar 0 no en este proyecto, no afectara sus relaciones actuales o
futuras con la Institucion Educativa Técnica Tomas Vasquez Rodriguez. Si usted decide participar,
usted puede retirarse en cualquier momento sin tener ninguna consecuencia. Sin embargo, es
necesario notificar a la investigadora si puede utilizar la informacion suministrada por usted hasta el

momento de su retiro.
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Finalmente, si usted tiene cualquier duda o pregunta acerca del estudio o respecto a sus derechos
como participante, puede contactarse con la investigadora, al celular: 3185041470 o en su defecto
al correo electronico:leidycalderonl1@gmail.com.

CARTA DE CONSENTIMIENTO INFORMADO

Yo estudiante del grado: y de

afios de edad, acepto de manera voluntaria que se me incluya como sujeto de estudio en el
proyecto de investigacion denominado: Las herramientas audiovisuales como estrategia para
reforzar las habilidades de escucha y habla en el proceso de ensefianza-aprendizaje de la lengua
inglesa con los alumnos de noveno grado de la Institucion Educativa Técnica Tomas Vasquez
Rodriguez Paipa-Boyaca. Una investigacion accion, luego de haber leido, conocido y
comprendido en su totalidad, la informacion sobre dicho proyecto, los beneficios directos e

indirectos de mi participacion en el estudio, y entendido que:

1. Mi participacion como estudiante no repercutird en mis actividades ni evaluaciones
programadas en el area de inglés.

2. No habra ninguna sancion para mi en caso de no aceptar la invitacion.

3. Puedo retirarme del proyecto si lo considero conveniente a mis intereses, aun cuando la
investigadora responsable no lo solicite, informando mis razones para tal decision en la Carta
de Revocacion respectiva si lo considero pertinente; pudiendo si asi lo deseo, recuperar toda
la informacion obtenida de mi participacion.

4. Se guardard estricta confidencialidad sobre los datos obtenidos producto de mi participacion,
con un seudénimo que preservara mi identidad.

5. Si en los resultados de mi participacion como estudiante se hiciese evidente algin problema
relacionado con mi proceso de ensefianza — aprendizaje, se me brindard orientacion al
respecto.

6. Puedo solicitar, en el transcurso del estudio informacion actualizada sobre el mismo, a la
investigadora responsable.

7. En mi condicion como participaii agepto no acepto que graben mi voz durante las

entrevistas previstas.


mailto:leidycalderon11
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8. O Aceptodd no acepto que mis actividades orales (videos) publicadas en la plataforma
“Edmodo” sean tomadas en cuenta para la recopilacion de los datos del instrumento de
observacion.

9. O Acepto no acepto que las respuestas que yo proporcione en las entrevistas sean grabadas

y sean tomadas en cuenta para la recopilacion de los datos del instrumento de entrevista.

Lugar y Fecha:

Yo en calidad de acudiente de

doy mi consentimiento para él/ellahaga parte
de la presente investigacion.

Nombre de quien proporciond la informacion para fines de consentimiento:

Leidy Nataly Ruiz Calderén Fecha: / /2021

CARTA DE REVOCACION DEL CONSENTIMIENTO

Yo , estudiante del curso de:

y de afios de edad, participante en el proyecto de

investigacion, denominado: “Las herramientas audiovisuales como estrategia para reforzar las
habilidades de escucha y habla en el proceso de ensefianza-aprendizaje de la lengua inglesa con
los alumnos de noveno grado de la Institucién Educativa Técnica Tomas Vasquez Rodriguez
Paipa-Boyaca. Una investigacion accion”, deseo manifestar mi decision de retirarme del mismo.

Para el caso someto las siguientes razones: (opcional)
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De igual form&d siC3d no, decido que la informacién que proporcioné para esta investigacion

siga siendo utilizada para los fines que me fueron descritos.

Lugar y fecha:

Yo en calidad de acudiente de

doy mi consentimiento para que haga

parte de la presente investigacion.

Nombre y firma de quien recibe la revocacion del consentimiento:
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Appendix 16. Visual Tools MAXODA
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Appendix 17: Interviews Analysis Grids

Link: https://drive.google.com/file/d/AInNrh2P sZJgedbiK81qg-

zMU2nL SdJtl/view?usp=sharing

INTERVIEW ANALYSIS

149

Topic: The Impact of the Use of Audiovisual Media in Learning English as a Foreign Language and
Reinforcing Speaking and Listening Skills

Platform: Zoom

Objective: To know the participants' perspective on the incidence of audiovisual materials in the
process of learning English and improving listening and speaking skills.
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https://drive.google.com/file/d/1nNrh2P_sZJqedbiK81q-zMU2nL_SdJtl/view?usp=sharing
https://drive.google.com/file/d/1nNrh2P_sZJqedbiK81q-zMU2nL_SdJtl/view?usp=sharing
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Appendix 18: Oral Corpus and Field Journals Analysis Grids
Link: https://drive.google.com/file/d/1zzl VV3iCu3Fua8yBbrlYLixBJ61ZB-
8if/view?usp=sharing
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https://drive.google.com/file/d/1zzLV3iCu3Fua8yBbr1YLixBJ61ZB-8if/view?usp=sharing
https://drive.google.com/file/d/1zzLV3iCu3Fua8yBbr1YLixBJ61ZB-8if/view?usp=sharing

152

Appendix 19. Attendance list extra class spaces
Link:
https://drive.google.com/file/d/1VO6ygnVv3ul3j5cHHPWSsai6uOEgXivnY/view?usp=sharing

ATTENDANCE LIST: COMMUNITY OUTREACH PROJECT EXTRA CLASS AIDS
TEACHER: NATALY RUIZ DATE

=z

° NAME GRADE | TIME TOPIC PLATFORM

P OO NOOORIWIN|F-



https://drive.google.com/file/d/1VO6ygnVv3u13j5cHHPWsai6u0EgXivnY/view?usp=sharing

Appendix 20: Outreach Component PDF

Link: https://drive.google.com/file/d/12dfr207K5fXI7sKWaXa3Mwm5f71-

gtSG/view?usp=sharing

PERELELLLLLLLLLRLEELLLPEPLLLLLLRL LR ELLLLLLLLLELLRPELLLRR PP LS

Agudas extraeseclares con dalumwmes de
&° 3 gy 9° parda relforzdar sus
conceiwienbos de inglés en la
InstiBuciétn Educabtiva Béeenica Gomds
Vasquez Redriguez=.

NATALY RUIZ
TEACHER

IMIVERSIDAD DE PATNFLONA
FACHLBAD DE EDucACION

FROGEAMA DE LICENCIAGHRA EN LENGHAS EXTRANIERAS MeLES-

. FRANCES i
FRACBICA MBECRAL- COMPONENGE DE EXUENSION A LA COMUMIDAD

GRaFo B
PAWMFLONA
2081

By: teacher Wataly Ruiz
S Ty

0, R 6 6 6 B B B

PEPRPPPEERRPR PR PP EELPRERRE R PR ELPPPERRRRRERELRREPPREP S

%,
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https://drive.google.com/file/d/12dfr2O7K5fXl7sKWaXa3Mwm5f71-gtSG/view?usp=sharing
https://drive.google.com/file/d/12dfr2O7K5fXl7sKWaXa3Mwm5f71-gtSG/view?usp=sharing
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Appendix 21. British Council Activity- Evidence

0 @ learnenglish.britishcouncil.org/online-

Your Score

Your Level

34%

beginner to pre-intermediate

Thank you for taking the test!

Your level is approximately beginner to pre-intermediate.

Study with our self-access courses and take your English to the
next level for a £5.99 monthly subscription.

Find out more

This test Is designed for personal use to give you an approximate indication of
your English level. Contact your local British Council office if you would like to take
a formal test of English




Appendix 22. PAA format

GOBERNACION

) Boyaca

Secretaria de Educacion

8

SECRETARIA DE EDUCACION DE BOYACA
FICHA DE PLAN DE AULA AJUSTADO (PAA)

[Municipio: [PaiPA

l INSTITUCION EDUCATIVA: (I.E.T. TOMAS VASQUEZ RODRIGUEZ

|NOMBRE DEL (LA) DOCENTE:

|DOLLY CORREDOR GONZALEZ

[crADO: [83

| Area [iNGLEs

INSTRUCCIONES: 1. Del Plan de Area tome los Aprendizajes que estaban previstos para desarrollar en las tres Gltimas semanas del primer
periodo y los correspondientes al segundo periodo.

2. Diligencie este formato por cada uno de los Aprendizajes. 3. En la esquina superior

derecha de cada cuadro despliegue un comentario ilustrativo. 4. Tenga en cuenta que esta planeacion se debe hacer para una clase NO
PRESENCIAL. 5. Si requiere mas hojas de calculo, duplique el presente formato antes de diligenciarla.

APRENDIZAJE DEL AREA

Identifica y reconoce el vocabulario relacionado a los sintomas, partes del cuerpo, tratamientos sencillos y breves.
Identifica hechos relevantes, detalles concretos y referencias, reconociendo la estructura de preguntas de informacién, de las estructuras
basicas de descripcion, expresiones de opinion y de recomendacion.

pr y socioling

ica

TIEMPO ESTIMADO PARA ALCANZAR EL N o |
APRENDIZAJE: ro- oras clase
COMPETENCIA: |Competencia lingiiistica, COMPONENTE: Sostenibilidad: acciones humanas

EVIDENCIA(S) DEL APRENDIZAJE

Mecaniza tiempos verbales vistos por medio de audios y videos donde demuestra su conocimiento de los mismos, desarrolla crucigramas,
ejercicios combinados y contruye oraciones en las cuales mecaniza la tematica vista en afios anteriores.

ENUNCIADO DEL DBA

EVIDENCIAS DEL DBA

R O PR : iAm Amm lan b s
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NealiZza aluviuauss LUlliviliauas uc |Hisual lzauiull LUIL IUS USHHIPUS PISSTIIE Y
pasado perfecto,el infinitivo vs el gerundio y verbos modales.
* Reconoce puntos de vista y opiniones sobre las partes del cuerpo, la familia y las

Explica por escrito diferentes situaciones familiares y
hechos en forma coherente y simple, establece relaciones
de suma, secuencia, causa y efecto.

enfermedades.

1. Present and Past Perfect Tense.

2. Possessive Adjectives

3. Infinitive vs Gerund 4. Modal verbs
CONTENIDOS (should, can, ought to, must) 5. Body Parts/Disease

6. Family Members Vocabulary

Guias de aprendizaje no presenciales que contiene las indicaciones para que los estudiantes puedan desarrollar las

RECURSOS: actividades y entregar las evidencias para alcanzar las competencias planeadas, lo que sirve también como instrumento de
. evaluacion. Ademas se hace uso de Internet, WhatsApp, la plataforma Edmodo, videos, audios,diapositivas, crossword,
board games y textos cortos.

MOMENTOS

1. SABERES PREVIOS (EXPLORACION):

Actividades ludicas como board games, crossword, wordsearch and comics, donde se busca introducir vocabuario relacionado a los miembros
de la familia, las partes del cuerpo y las enfermedades.

2. ESTRUCTURACION (PRACTICA)

Mecanizacion de los tiempos del presente y pasado perfecto, los adjetivos posesivos, el gerundio vs el infinitivo, los verbos modales. De igual
forma, se propone el desarrollo de ejercicios, produccion de textos cortos, videos y actividdaes creativas como afiches.

3. TRANSFERENCIA (VALORACION).

Desarrollo de las guias con orientacién constante de la docente, recoleccién de las mismas y posterior retroalimentacion y correcion; esto se
hace utilizando la forma de comunicacién de que disponga el estudiante. Ademas se brinda asesorias para aquellos estudiantes que las
requieran.
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GOBERNACION DE

@ B Oyac a SECRETARIA DE EDUCACION DE BOYACA

Secretaria de Educacion FICHA DE PLAN DE AULA AJUSTADO (PAA)
[mMuNiciPIO: [PaPA | INSTITUCION EDUCATIVA: [1.E.T. TOMAS VASQUEZ RODRIGUEZ
[NOMBRE DEL (LA) DOCENTE: [DOLLY CORREDOR GONZALEZ
[crADO: Jo1-92-9.3 | Area [iNGLEs

INSTRUCCIONES: 1. Del Plan de Area tome los Aprendizajes que estaban previstos para desarrollar en las tres Gltimas semanas del primer
periodo y los correspondientes al segundo periodo. 2. Diligencie este formato por cada uno de los Aprendizajes. 3. En la esquina superior
derecha de cada cuadro despliegue un comentario ilustrativo. 4. Tenga en cuenta que esta planeacion se debe hacer para una clase NO
PRESENCIAL. 5. Si requiere mas hojas de calculo, duplique el presente formato antes de diligenciarla.

APRENDIZAJE DEL AREA

Reconoce situaciones de inequidad en temas tales como acceso a la educacion y género haciendo uso de la estructura de textos escritos

expositivos, donde puede distinguirse las relaciones de contraste y adicion. Asimismo, identifica estructuras basicas de los tiempos pasado,
futuro y condicional

TIEMPO ESTIMADO PARA ALCANZAR EL N 12 h |
APRENDIZAJE: a0 RscRte
Apropiacion de la gramatica y vocabulario
COMPETENCIA: Compe'te'm:la Ilng'mftm?: ) COMPONENTE: rel ‘ con el tiemp ple. Produccion escrlta,
prag y g ica comprension de oral y desarrollo de la competencia
comunicativa.

EVIDENCIA(S) DEL APRENDIZAJE

Desarrolla actividades combinadas con el fin de mecanizar los tiempos del presente y el pasado perfecto, los condicionales, los verbos

modales, conectores, adverbios de frecuencia y secuencia, el estilo indirecto, asi como también vocabulario relacionado a los dispositivos
electronicos y las actividaes al aire libre.

ENUNCIADO DEL DBA EVIDENCIAS DEL DBA
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* Realiza actividades combinadas de mecanizacion con los tiempos presente y
pasado perfecto, el infinitivo, los condicionales, los verbos modales, el estilo
indirecto, los adverbios de frecuencia y secuencia.

* Reconoce puntos de vista y opiniones sobre los dispositivos electrénicos y las
actividades al aire libre.

Reconoce relaciones de causa y efecto en lecturas cortas
sobre temas académicos. Para esto, tiene en cuenta el
vocabulario, los conectores y sus conocimientos previos.

1. Tiempos presente y pasado perfecto.
2. Los condicionales.

3. Los verbos modales. 4. Los
CONIENIDOS conectores. 5. El estilo indirecto.
6. Los adverbios de frecuencia y
secuencia.
Guias de aprendizaje no presenciales que contiene las indicaciones para que los estudiantes puedan desarrollar las
RECURSOS: actividades y entregar las evidencias para alcanzar las competencias planeadas, lo que sirve también como instrumento de

evaluacion. Ademas se hace uso de Internet, WhatsApp, la plataforma Edmodo, videos, audios,diapositivas, crossword,
board games y textos cortos.

MOMENTOS

1. SABERES PREVIOS (EXPLORACION):

Actividades ltudicas como board games, crossword, word search and comics basados en el vocabulario de los dispositivos electrénicos, la
actividades al aire libre y la rutina diaria.

2. ESTRUCTURACION (PRACTICA)

Mecanizacion de los tiempos presente y pasado simple, los condicionales, los verbos modales, los conectores, el estilo indirecto, los verbos de
frecuenciia y secuencia. De igual forma, se propone el desarrollo de ejercicios, produccion de textos cortos, audios y videos.

3. TRANSFERENCIA (VALORACION).

Desarrollo de las guias con orientacién constante de la docente, recoleccion de las mismas y posterior retroalimentacion y correcién; esto se
hace utilizando la forma de comunicacion de que disponga el estudiante. Asimismo, se abren espacios de asesoria para aquellos estudiantes
que lo soliciten.
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Appendix 23. Lists PAA

INSTITUCION EDUCATIVA TECNICA TOMAS VASQUEZ RODRIGUEZ
PAIPA-BOYACA
CONTROL DE ACTIVIDADES "PLANES METODOLOGICOS NO PRESENCIALES DE ESTUDIO"
PRIMER PERIODO ARO 2021

ASIGNATURA: INGLES
DOCENTE: DOLLY CORREDOR GONZALEZ

159

Semana de Recuperacién del 12 al 19 de Abril

Grado 8-3 Ciclo1  Febrero 8 al 19 Ciclo2 Febrero 22 al 5 de Marzo Ciclo3 Marzo 8al 19

ellidos y Nombres ST OT10 M 12[1ST16 171819223 [24125]26[21] 23 [ 4[ S8 9[10]11]12]15

Ciclod Marzo23 al 16de Abril
(26156 7]8]9

[ABELLA PALMA CESAR ANDRES

[ARIZA ESPINOSA LUNA MICHELL X

[AVILA SALAMANCA JHIRET TATIANA

[BARON DIAZ ANDREA TATIANA

"
B
"
]

o

RERA ACOSTA DAVID ANDRES

5
EJ
5
EJ
=]

BOLIVAR BECERRA SERGIO SAMUEL

]
]
EJ

(CAMARGO VARGAS SEBASTIAN LEONARDO X

CASTRO MONROY CRISTIAN DAVID X X X |X

£

CIPAGAUTA MONROY JULIANA X X

[CORREDOR BENAVIDES JAIRO CESAR

[CORTES BARON JOHAN STIVEN

"
EJ
EJ

[FONSECA CIPAGAUTA ANA YAMILE

"

EEEECCECEEERE

[FUENTES CORREDOR IVAN NICOLAS

=

[GALINDO ALBARRACIN LILIA FERNANDA X X X [X X [x

15|GUTIERREZ MARTINEZ JERSON STEVEN X

16 JGUTIERREZ MARTINEZ OSCAR ESNEIDER

17 |FERNANDEZ AMANG JOHANINY VICTORIA

18|LACHE RAMIREZ CRISTHIAN SEBASTIAN X X [X X

19JOCHOA RODRIGUEZ ALEJANDRO

20]OJEDA GUEVARA MICHELL TATIANA

EEEEEEEEEEEEEEEEEEEEEEEEEEE!

21]PATARROYO CIPAGAUTA MARIA CAMILA| X X [X X
22|PEREZ CIPAGAUTA JHOAN SEBASTIAN X X [x X [X X [x
23|PINTO VELEZ BRIGITTE DANIELA X X [X X [x X [x

24 |RAMIREZ LINARES JUAN PABLO X X X

25|RAMIREZ PEDRAZA DAVID SANTIAGO X X

26]RAMIREZ RODRIGUEZ JULIAN YOANY X X X K
[ 27|RODRIGUEZ MARQUEZ JOHN ALEXANDER X [X X X X [x
28]VEGA MONROY SEBASTIAN CAMILO X X [x

29

30
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INSTITUCION EDUCATIVA TECNICA TOMAS VASQUEZ RODRIGUEZ
PAIPA-BOYACA
CONTROL DE ACTIVIDADES "PLANES METODOLOGICOS NO PRESENCIALES DE ESTUDIO"
PRIMER PERIODO A0 2021

ASIGNATURA: INGLES
DOCENTE: DOLLY CORREDOR GONZALEZ
Semana de Recuperacion del 12 al 19 de Abril

Grado 9-1 Ciclo1  Febrero 8 al 19 Ciclo2 Febrero 22 al 5 de Marzo Ciclo3 Marzo 8al 19 Ciclod Marzo23 al 16de Abril

N Apellidos y Nombres C I N N I I I 2 I I I I 2 I i ] B I I S A A R A

1 JALFONSO GRANADOS ANYI LORENA X X X X X X
2 |ARDILA HERNANDEZ JUAN DIEGO X X [X X X X
3 JAVILA SALAMANCA ZHARICK XIMENA X [X X |x X X X
4 |BAJICA LEAL YURY KATHERIN X X
ELTRAN MACIAS DAVID SANTIAGO X
"6 [COROINADO MONGUI ANDREA KATHERIN X X [X X X
[ 7 [CORREDOR GIL DANIELA DE LOS ANGELES X
8 |COY PULIDO AURA ALEJANDRA
9
[10]

4

E]
>

DELGADO CASTRO DANNA KATHERINE X
[FONSECA LOPEZ YOLIMA VANESSA B
11|FONSECA RODRIGUEZ LAURA SOFIA X [x X X
12|GALINDO PARRA KAREN JIVENA X X X X
[13|GILALFONSO JAIME ALEXANDER ESES ;
14 LOPEZ FONSECA SONIA LIZETH XX, X [x X
[15|LOPEZ NIfIO DORIS ANDREA B
16MARCHENA MATEUS YORK ALEXANDER X X
17|MELO CALDERON JUAN SEBASTIAN X [x
18JMONROY NEIRA KAREN JULIETH X ESE
19 MORENO RODRIGUEZ DIEGO FRANCISCO X [x X [x X
20[MUNOZ POLANIA DANIELA X [x X [x X
[PANCHE RAIRAN ANGIE DANIELA X X X X
[PATARROYO MURCIA JAIDER STIVEN X X X X X
23|PUERTO HERRERA NATALYA X [x EES X X
4|SATIA VERNAZA ASTRID DAYANA [ X X X [x X [x
zslsmcna JIMENEZ LUIS ALEJANDRO X X [x X [x
26 |SANDOVAL BECERRA LUNA STEFANY X [x X X X X

27 [SANGUNA ESPEJO YINA CAMILA ESES X X X
28[TIBATA SUAREZ JHOAN SEBASTIAN X [x
29|TORRES JUNCO YENIFER NATALIA X [X X X X
30[VARGAS AVILA SANDRA PATRICIA X X
31|VARGAS CHAPARRO JOHAN JULIAN X [x ’
32 |VARGAS VARGAS JHON JAIRO X X X X X
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INSTITUCION EDUCATIVA TECNICA TOMAS VASQUEZ RODRIGUEZ
PAIPA-BOYACA
CONTROL DE ACTIVIDADES "PLANES METODOLOGICOS NO PRESENCIALES DE ESTUDIO"
PRIMER PERIODO A0 2021

ASIGNATURA: INGLES

DOCENTE: DOLLY CORREDOR GONZALEZ
Semana de Recuperacion del 12 al 19 de Abril

Grado 9-2 Ciclo1  Febrero 8al 19 Ciclo2 Febrero 22 al 5 de Marzo Ciclo3 Marzo 8al 19 Ciclo4 Marzo23 al 16 de Abril

ellidos y Nombres B O T0[11] 12 15] 6] 17] B 19] 22 23] 24] 251 261 27] 2] 3 [ 2] 5 81 O [10] 1] 2] 15] 6] 17] 18] 19] 23] 24] 251 6] 510617121 °
[ALBARRACIN ALBARRACIN TANIA MARCELA XX XX XX
[ALVARADO CASTRO YON FERNANDO X ESES B ES X
[ARDILA ARDILA DAIRON STIVEN
[ARISMENDI PRADA JUAN DAVID X X X X
[BAYONA LOPEZ NELSON STEVEN
[ 6 |BENAVIDES ARDILA KAREN YICETH X [x X
CAMARGO OCHOA GINA CAROLINA X X X X X
[CASTATIEDA GRANADOS JANA NATALIA X X |x X
(CUCHIVAQUE CASTRO JUA PABLO X [x X i
[DIAZ GARZON KAREN VALENTINA Bl
[FERNANDEZ CASTILLO JULIO ALEJANDRO
12 |GAITAN MONTARO YENNIFER TATIANA BES X X
13|GARAV>T0 ROJAS CRISTIAN SANTIAGO X X EES
14 |GARZOI BECERRA CRISTIAN DAVID
[ 15|LOPEZ OCHOA LAURA DANIELA >
6 |[MORALES OCHOA NICOLLE JISELLE XX XX
[17|NITIC GCHOA YULY JOHANA
8|OCHOA ARIZA SERGIO ALEJANDRO
19]OCHOA SALAMANCA MARIA CAMILA X X [x X |x X |x
20|0JEDA GUEVARA BRILLITH JULIANA
[ 27|PARRA CHAVARRIA TANIA YULIETH X
22|RINCON MORENO JUAN JOSE
23|RINCON MORENO LIGNY BRILLIHT
24[RIVERA SANCHEZ YOHAN SEBASTIAN
25|RODRIGUEZ HOSTOS SHILY SAMANTA X [x % X [x
26|RODRIGUEZ LOPEZ LAURA YINETH X
27 |ROMERO QUIJANO BRAYAN ESTIVEN X _[X X
zslnos»\s GUTIERREZ INGRID GERALDIN 3 X X
[ 20[SILVA SILVA CAMILO X X X

30 [TORRES GARNICA CRISTIAN GUILLERMO
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INSTITUCION EDUCATIVA TECNICA TOMAS VASQUEZ RODRIGUEZ
PAIPA-BOYACA
CONTROL DE ACTIVIDADES "PLANES METODOLOGICOS NO PRESENCIALES DE ESTUDIO"
PRIMER PERIODO ARO 2021

ASIGNATURA: INGLES

DOCENTE: DOLLY CORREDOR GONZALEZ
Semana de Recuperacion del 12 al 19 de Abril

Grado 9-3 Ciclo1 Febrero 8 al 19 Ciclo2 Febrero 22 al 5 de Marzo Ciclo3 Marzo 8 al 19 Ciclo4 Marzo23 al 16 de Abril
ellidos y Nombres. B O 0] 1] 12] 5] 16] 7] 8] 0] 22] 23] 24| 28] 28] 21 ST A1 5] 8]0 0] 7] 2] BB 7] 8] 0|23 24]25] 0] 51671310

[ALFONSO FONSECA JULIANA LISBETH X [X X X X X
[AYALA CRISTANCHO SANTIAGO X |X X X X
BERMEO ARDILA YUREIMY ALEXANDRA X
BERNAL BECERRA BRAYAM STIVEN
CABALLERO ZANGUNA ERICK SANTIAGO
DIAZ SANCHEZ LUCIA BRIYI X X
FLOREZ MALDONADO SERGIO ALBERTO >
(GARCIA SILVA MARIA FERNANDA X
GIL BARON ERIKA DAYANA X [X X X X X
0]GIRALDO QUINTERO PAULA CATALINA X X
[GOMEZ LANCHEROS YULY CATALINA X X X X [X X X
[GUAMAN SANDOVAL JUAN CAMILO
| 13|HERIANDEZ SOSA DIANA SOFIA X [X X [x X
JIMENEZ GARCIA LINA XIMENA X [X
15JLEON MARTINEZ ALLISON STEFANNY
LOPEZ ACOSTA KAREN YULIETH

17 ILOPEZ LOPEZ HELMER JOSEPH X
18 |MAYORGA PINEDA ADRIAN ESTEBAN X X
19]MONROY OCACIONES LUCY VANESSA

20JOCHOA MARTINEZ YASMIN SOFIA
21|ORTIZ FONSECA ARLEY JAVIER

22 PATARROYO OSMA MAILY YURANY
| 23|PATINO ZAMBRANO FRANCY LUZ HEIDY X X X X X X
24 |PORRAS MORA EDUAR SAVIER
25]PRADA NINO JEYSSI NIKOLL

26 JRAMIREZ BARACALDO AALMA VIVIANA X X X X |X X
27 JRICO PULIDO ASTRID XIOMARA X X X X X X
28|RODRIGUEZ MATA FABIAN RICARDO X
29JRUIZ MONROY PAULA ALEJANDRA X
3 ISMVEDRA RODRIGUEZ DIEGO ALEXANDER X
fAﬂABRIA DELGADO HOLGER STIVEN X X

B EIE3

HE]
B E]
E]
]
3
E3
>
]
Ed

B ES
B

EEEEEE

£
>

o[ ~[o]o]~[<[~]-]3F

&
£

=
E

S
&
=
=
e

S
3

EJ
£
E]

e
]
E]
=

B

5]

EIEd

]

]
£
"
]
e
]
£

FEEEEEEEEEEEEEEEEE

= E3

32JSUAREZ HURTADO CLARA PATRICIA X X X X X X
33]VASQUEZ FONSECA KAREN DAYANNA X X X X X X X
34 |ZEA AVILA JOHAN ARLEY

EEEEE




Appendix 24. Guides

Link: https://drive.google.com/drive/folders/14EZcDa6C-
CSaLZRI0oSoFY8Vn2KRxSIfx?usp=sharing

Miunidad >  ee-

> MAFE > PRIMERPERIODO ~ 2

as >

Archivos

TR S T

Verbs Lottery

llﬁiﬁ’&

GUIA 111 9.3- AREA ING... GUIA IV 9.3- AREA IN...

Miunidad > =< > MAFE > SEGUNDO PERIODO ~ 2

Archivos

LSS e e e @ ttens et | et 0

BECTIDONIC DEVICES

ﬁ"“.a
-2 .

co @l

o el

GUIA 19.3- AREA INGL...

3 i‘:jAl 1(

GUIA 119.3- AREA ING...

mmmmwmuum'

PRV S N )

GUIA 111 9.3- AREA ING...
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https://drive.google.com/drive/folders/14EZcDa6C-CSaLZRloSoFY8Vn2KRxSlfx?usp=sharing
https://drive.google.com/drive/folders/14EZcDa6C-CSaLZRloSoFY8Vn2KRxSlfx?usp=sharing

Appendix 25. PIAR Format

(KR Boyacan

PROVECT(: APOVD FLAX FILOTO DE GESTION A LA INCLISSION EDUCATIVA EN EL MARCD DEL FLAN DE IMPLEMENTACION PROGRESIVA DEL DECRETO 1421 DEL 26 DE AGOSTO DE 2017, DEPARTAMENTD DE BOVACA.

FIAR (Plan Individual de Alustes Razonsbles

163

Musicplo: Palpa- Boyack

inseuucton Equesnua: Tamis

[t do ks Tnstitucit Educa v Cantra

2 1E- Dotly Corvasor Conzale o Do Tretbtons: 312 3674268
[ —— Jras [Fraiers
F—r—
NDICADOR U pEIETIVD BARRERAS QUE SE EVALUACION DELOS AJUSTES (Marque com usa X el estade del aluste razansbie]
DEA MPERD (props CONTEXTO RECURS0S
/0 EBC SOBRE LAS QUE SEDEBEN | (Estrateplas Metodslagicss) | CRITERIOS DE EVALUACION
Flexihilizadu) TRABAJAR Ajuste mo Ajuste en Apste: Impacts (Selo e las
Proceso

Raliza actvidades combluadas de
‘mecanizackn con los denpas
presente y pasado perfecta el

Inflnkciv v e gerusdio y verbes
modates.

Recosse puites de Vst y oplsones

sobee Las partes del cuerps, 1a familla y

Tt eafermedades.

Lenguije

Olserva e Wentilles oraclnes e
NP0 Simpile, produce Exos
semclibas.

Faila mayor apoyo en csa,

Apeeadizsje 2 wavis do
o L estudlaate Olserva

lngenes ¢ ientifica
orackanes sencllas en futura.

copas de leiras, cuadrea s tioms ¢ lmigeses, colores, Hjeras, pegante.

comparattros, cartoass.

paratvos y
ot msedio de efeasplas

.
[para formar una arackn en
=

Desarealla epereeins semcilios

Ph—" Diccionarts
x

Produce oract s sescilas

e iendo encuenta efemples | Entorno familar

dados

Nombre: Dally Corredor Gonzdler

Firma:

Teléfono:

PROFESIONAL DEAPOYO

Nombre:

Firma:

Teléfomo:

DIRECTIVO DOCENTE
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Appendix 26: English Day First term video
Link:

https://drive.google.com/file/d/1h90nPU6eB 0kZF3nZh 4zext3LHbB1bE/view?usp=sharing

Mirar en (£ YouTube



https://drive.google.com/file/d/1h9QnPU6eB_0kZF3nZh_4zext3LHbB1bE/view?usp=sharing
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Appendix 27. English Blog
Link: https://tovaroenglishblog.wixsite.com/website

Esta pagina web se diseié con I plataforma WIX.com. Crea tu pagina web hoy.

Teachers in charge of the blog:
Dolly Corredor/ Ruth Carvajal/ &
Olga Sandoval/ Nataly Ruiz ¢


https://tovaroenglishblog.wixsite.com/website

