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Presentation of the proposal
The following qualitative investigation is broken down in four chapters, pedagogical
component, research component, outreach component, and administrative component that are

indispensable throughout the pre-service teaching process.

The first chapter corresponds to the pedagogical component; it is based on the problem’s
description that was improved in a sixth- grade class at ‘La Presentacion High School’, and the
strategy or tool that was implemented for this purpose. It is important to mention that it is based
on theoretical framework and literature review linked to the problem. Furthermore, the research
methodology and the methodology of the plan of interventions are including in this part where it

iIs possible to find the schedules for the steps and the description for achieving them.

The second chapter that is about the research component contains the complete
description of the strategy and the instruments implemented which served to get important

information from the pre-service teacher’s reflective process along the teaching practicum.

In the third chapter, outreach component, describes the social work that the pre-service
teacher carried out in primary section. Finally, the fourth chapter that corresponds the
administrative component, it includes the guidelines that each pre-service teacher followed and

the events in which she took part as an imperative of the engagement with the school.

Introduction

Throughout the history, human beings have used communication as an essential tool to
familiarize and interact with people in other places and contexts, allowing them the transmission
of ideas and thoughts, where aspects as security, clarity, and efficiency are fundamental to have a

good communication.
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Because of the globalization, English has become the most important language people
want to foster, since it allows obtaining a good work, traveling abroad, knowing new cultures,
and new places but the biggest motivation is belonging to a society. However, in some
educational systems around the world, learning English is merely a requirement to obtain a grade

or it is only an overestimated subject.

Colombian government through the National Ministry of Education has proposed a
program called “The National Bilingual Program™! which suggested a series of goals and
methodologies concerning the teaching of English in all of the educational centers (primary
schools, and High Schools). The main goal of this program is that school students master English
at least, a B1 level according to the Common European Framework of Reference for Languages

(CEFR, 2001).

In order to prepare students to achieve that level of proficiency, it could be mandatory the
enhancement of the four skills needed in daily situations; nonetheless, curriculums have not
focused the criteria overall competences. Many of the educational systems are only focused on
the improvement of reading and grammatical competences. This is the reason why this project
was focused on a strategy to foster the speaking skill, aiming at accomplishing the desirable

proficiency level in sixth graders students at ‘La presentation’ High School.

'Programa Nacional de Bilingliismo Colombia 2004- 2019 ‘Inglés como lengua extranjera: una estrategia
para la competitividad’.
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Justification
The National Bilingual Program expects of school students to have B1 level according to
the CEFR (Common European Framework of Reference), which means being able to

communicate and express their ideas in well- structured form, in both speaking and writing.

As evidenced in the institutional observations week carried out in English classes of sixth
students from ‘La Presentacion’ High School, the pre- service teacher could identify that the
students needed to improve the four competences (speaking, listening, reading and writing). In
other words, students were not able to build complete phrases, moreover the oral production had
many errors that were not corrected by the teacher, the students’ thoughts were not
comprehensible, and the writing part contained grammatical mistakes. This is worrying, taking
into account that students need to learn and develop good basis in English to succeed the course
but they are not able to internalize the knowledge; the principal factor might be the lack of

prepared English teachers in primary or the lack of English teachers in those primary schools.

Table 1. Sample of Observation

.....

In this case, the sixth graders students had problems in the speaking competence. In one

hand, in most of the cases when teacher gave an order, students did not understand what she tried
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to explain, so she had to speak slowly and if the students kept with the problem, the teacher
decided to speak in Spanish, what the students enjoyed because they could express theirs ideas in
their mother tongue. In most of the courses, teacher had to talk in Spanish since the students did
not understand what the teacher talked and the students did not know the vocabulary needed to
understand a whole sentence. As a result, the students talked in their mother tongue to answer the
teacher’s request. It was evident that students do not have a good oral production due to the lack

of practice inside the classroom.

On the other hand, when teacher asked to her students to speak about a specific topic
(daily routine) the students did not want to participate. | could realize that the principal fact was
the ignorance about the pronunciation of most of the words, so the students were worried about

the possible mistakes that they could have, and the possible teacher’s reaction.

According to Ur (cited by Hoang & Ngoc, 2015), there are many factors that prevent
learners when speaking, such as:
¢ Inhibition, when learners got worried about making mistakes.
e Nothing to say, Students are not motivated in what they are learning.
e Low or uneven participation. There is just one student participating in the activity or the
rest of the classroom has a low participation giving the main role to the talkative student.
e Mother tongue use, learners prefer to express their thoughts or ideas with same native
speaker by using the mother tongue giving a low role to the target language.
On the other hand, Rababah (2002) points out a series of aspects that influence the oral
production, for instance, learners’ lack of knowledge when speaking, lack of self-confidence
when dealing with complex subjects or common aspects of human life, and finally they are not

motivated to interact in the target language.
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Furthermore, communicative competence involves the learner’s ability that is used to
communicate successfully. According to Canale and Swan (1980), those competences integrate

words and rules, appropriacy, cohesion and coherence, and use of communication strategies.

Considering those aspects, the improvement of the speaking skill through the
implementation of a task- based learning become essential, since it will allow to the students
outdo the challenges this globalizing word has, and the troubles students have when learning a

second language.

Objectives

General objective

e To improve speaking skill through the implementation of task-based learning.

Specific objectives

e To consolidate a reflexive process in order to reach the integral development of the
pre-service teacher
e To implement the use of flashcards as a strategy to improve students’ vocabulary at

the ‘La Presentacion’ High School.

e To participate adequately in administrative activities allowing the pre- service teacher

to incorporate into community’s culture.

e To elaborate lesson plans allowing students to feel comfortable in classes.
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General Conclusions

Based on the development of this project the following aspects are considered as results:

v The implementation of Task Based Learning approach provided an easy form of
learning a foreign language because of the students participation and the
motivation they felt when they developed the tasks. Moreover, the purpose of each
activity was to increase their language.

v The use of the English language through real situations and contexts gave a
significance to the educational process since learners understood why they are
learning and how they can put into practice the acquired knowledge.
Consequently, the implementation of different tasks to arrive to the Ecological
Fashion Show helped the students to be aware of their educational process in the
English classes.

v Through the reflection, the pre- service teacher took advantage of the practicum
process inasmuch as the self- evaluation allowed her daily improvement in the
teaching process.

v The use of flashcards were visual aids that allowed elementary students to
comprehend and to improve their vocabulary. Furthermore, the activities with this
material improved the students’ participation and the motivation for learning a
foreign language.

v’ Taking part of the academic and cultural activities carried out in the educational
institution, it was a significant traineeship for the pre- service teacher since he

became aware of the development of the activities for the students.
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Institutional Observation

It was necessary to carry out the institutional observation in order to begin the process and
identify main aspects of the educational institution, recognize the rhythm, the context and the
development of the sessions evidenced in the classroom. Thus, this section contains the important
aspects of ‘La Presentacion’ High School, including: the topographical location of the institution,
the school authorities, the most important aspects of the Institutional Educational Project (PEI),
relevant aspects of the Rulebook, the structure of the school, the organizational chart, the school

calendar, the supervisor’s schedule and finally the pedagogical aspects.

Topographical location of the institution

Figure 1. La Presentacion High School

‘La Presentacion’ High School is one of the most representative educational institution in
Pamplona. This institution is focusing on girls’ education, which promotes an inclusive education
based on values and the pedagogy of love. This school is located in Pamplona, Norte de
Santander, Colombia, in the street # 6 n° 2-99, ElI Carmen neighborhood. Moreover, the

Dominican sisters founded this institution in 1883.
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Today, ‘La Presentacion’ High School follows the timetable A, full-time, offering to the
community grades from kindergarten, primary and secondary. In addition, this institution is
oriented by the educational principles of the church, under the pedagogical philosophy of Marie
Poussepin, founder of the Congregation. The Political Constitution of Colombia, especially the
articles related to the educational service, the General Education Act (Act 115 of February, 1994)

and its Statutory right.
School authorities
The principal showed in the Institutional Educational Project (PEI) is:

Table 2. School Authorities

CHARGE NAME

Principal Sister. Leonilde Morantes Mantilla

Nowadays, this public school has changed its authorities since the Dominican Sisters

decided to give the control and responsibility to the Colombian Educational Ministry.

Table 3. School Authorities updated.

CHARGE NAME
Principal Esp. Mireya Acevedo Mejia
Principal Academic and discipline Esp. Martha Judith Rosas Contreras
coordinators Esp. Roger Yesid Bautista Rico
Supervisor teacher Liliana Parada Granados
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Principles aspects of the Institutional Education Project (PEI)

Institutional horizon. In this segment, we have the opportunity to identify how the
philosophical foundation and the projection of the institution are stated; these two elements make

sense and guide the plans and institutional projects.

Mission. The educational institute ‘La Presentacion’ technical High School of Pamplona
with official nature forms integrally girls and ladies in the kindergarten, primary, secondary and
technical intermediate in “Administrative Assistance” levels, from a bio-phyco-social conception,
throughout the Humanistic-cognitive pedagogical model, the research and the technology
incorporation. With the committed engagement of the educational community, it consolidates a
life project with identity, presentation, building citizenship, social responsibility, promoters of a

peaceful culture, respectful on human life and human and environment dignity.

Vision. By 2021 being an inclusive educational institute, with a pedagogy based on a
humanistic-cognitive philosophy, promoter of the formation of integral, competent and

entrepreneur human beings, with a deep sense of life.

School shield. Four elements are highlighted in the shield of ‘La Presentacion’ High
School: a cross, a rosary, a bee and in the top the motto of the institution “PIEDAD, SENCILLEZ

Y TRABAJO?”, they are showing in the figure:

mnnen,
& B
&4 TN
+J) & A
.S o
FenciLeL

Figure 2. School shield
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School flag. This institution is principally a Marian society that is why the representative

colors of its flag are blue and white.

Figure 3. School flag

Principles of the educational institution

Singularity. It is the possibility of being unrepeatable, original and creative, making an
own life project: to become, in accordance with their essence. From this moment the originality,
which is peculiar, takes place, developing a creative-reflective thinking; the own creativity and
with which she compromises her faculties of being rational, able to change and make change,

showing her uniqueness of her individual. This task is irreplaceable.

Autonomy. It is the capacity of self-determination in a responsible way.

Opening. The person is a social being that can identify herself, self-discovery and be

aware of the social and cultural sense.

This proposal contributed to the singularity principle because students are going to
develop different tasks in order to reach an outcome, so students were free to create what they

want, but taking into account the community and environment benefits. Furthermore, students
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were able to make changes in their critical thinking about how to preserve the environment

through the recycling process, and how those changes help the lives’ population.
Objectives of the educational institution

e To raise awareness in the system of quality management
e To form happy people with a Christian-human profile
e To increase the satisfaction of the parents and students with the quality of the
educational system
e To enhance the application of the specific projects
e To guarantee the continuous improvement of the institution
e To begin a study and sensitization in order to give a response to the possibility of the
full-time project, so that it can be possible to enhance the educational quality.
Main aspects of the coexistence guidebook of the educational institution
The rulebook of the educational institution ‘La Presentacion’ aims at determining the
prevention procedures and the monitoring and evaluation of the scholars. Further, it pretends to
encourage, guarantee and defend the human, sexual and reproductive rights of the educational

population to obtain a healthy coexistence.
The coexistence handbook contains seven chapters, among them:

® Chapter I. Institutional identification, adoption, legal nature, generalities
® Chapter Il. Educational population and their instances of participation
® Chapter Il1. School socialization

® Chapter IV. Rights, duties and responsibilities of the institutional classes.
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® Chapter V. From the way to the comprehensive care to the situations and protocol of
promotion, prevention, attention and monitoring of the scholar coexistence.
® Chapter VI. From the pedagogical strategies to the solution of problems

® Chapter VII. Agreements and modifications to the coexistence handbook.

Physical description of the institutional.

‘La Presentacion’ High School is divided into two spaces. At both the primary and
secondary locations are broken down into two areas but there is a difference, primary section
counts on two recreation areas open-air and the secondary and technical section has four

recreation areas open-air. Besides, it is possible to find a theater.

These two structures have common areas, they are: Classrooms for each level: 40
classrooms, corridors, recreational patios: two in secondary, two in primary, cafeteria: one in
primary, one in secondary, a radio station, a toy library, a map library, a chapel, sciences

laboratory, auditory, and library.
Organizational chart of the educational institution.

Here you can find the order of each one of the authorities of the educational institution.
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Figure 4. School organizational chart



Timetable of the educational institution

The academic calendar is based on what is proposed in the Educational secretary of the

department, it generally covers 40

teaching weeks which are worked in 4 periods, 5 weeks of

institutional development, 12 weeks of holidays for students and 7 weeks of holidays for teachers

and directors.

Table 4. Academic periods

ACADEMIC PERIODS

FIRST PERIOD

From January to March (10 weeks)

SECOND PERIOD

From April to June (10 weeks)

THIRD PERIOD

From July to September (10 weeks)

FOURTH PERIOD

From September to November (10

weeks)

Institutional calendar

Table 5. Institutional Calendar
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Supervisor’s teacher timetable.

Table 6. Supervisor’s teacher schedule
SUPERVISOR’S SCHEDULE

TC Liliana Parada Granados

MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY
CRESER

7:00-7:55 English 6°C English 6°A English 9°B
7:55-8:50 English 6°D English 9°A English 6°D English 9°A English 6°C
8:50-9:45 English 9°C English 6°A
9:45-10:15 BREAK
10:15-11-10 English 6°A English 9°C Ethics 9°B
11:10-12:05 English 9°A English 6°D English 9°B English 6°C English 9°C
12:05-1:10 English 6°B English 9°B English 6°B English 6°B

Pedagogical aspects.

Through the institutional observations, the pre- service teacher noticed that the teacher did
not use a specific book for developing the classes, but she usually got information from two
books called “Navigator 6" > or “‘Way to go 6" °, which she uses to teach. Thus, the teacher did
not use lesson plans in any of her classes but she explained to the pre- service teacher that the
educative institution follow a specific planner (Appendix 1. Sample of planner) which must be
implemented, since it allows to the teacher observes how the class will be developed. On the
other hand, teacher in charge showed a good students’ control in some courses that create a

confident and friendly environment.
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Chapter I: Pedagogical component
Improving speaking skill through the implementation of task-based learning in sixth

graders at ‘La Presentacion’ High School

Introduction

Most of the world’s language learners study English with the purpose of developing
speaking skill, one of the most important aspects people take into account for communicating and
share their ideas. It is said that the capacity to speak a second language in a good way is a
complicated process due to the different troubles or difficulties people face when express an idea
or opinion. First, it is important to mention the large quantity of purposes that involves speaking
in English. For instance, when people have occasional conversations, the purpose of it could be
make social contact or to communicate an important idea, another purpose could be the need for

an instruction or to get things done, in this case we speak to share our needs and thoughts.

Nunan (1991) states: “success is measured in terms of the ability to carry out a
conversation in the (target) language”. Thus, if the person cannot speak correctly or he/she does
not have the opportunity to speak in the classroom, he/she will get frustrated and could lose
interest in the learning process. This is the main reason what students dislike English because

they cannot understand the classes; consequently, the students obtain low grades in this subject.

Taking into account this fact, in 2014, the Colombian Ministry of Education proposed in
its program Colombia very well, the attachment of a second language underlining its positive
effects in the population, the greatest opportunities it provides in academic and laborious fields
and the promotion of intercultural exchanges. According to the British Council (2015), “English
is recognized as the language of research and its importance for internationalization, study

abroad, student mobility and academic partnerships is accepted”. Thus, English had been taught
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in most of the Colombian Institutions with the purpose of ensuring a natural students ‘proficiency

in English level.

Furthermore, the idea of learning English is not merely educative; students can
contextualize what they learnt inside the classroom, and they will be able to use it in real

situations that they live.

Statement of the problem

This study aims at fostering and promoting the speaking competence in students having
difficulties in this skill. Taking into account the observations carried out in sixth graders at ‘La
Presentacion’ High School, it was realized that in classes, activities concerning oral production
are barely executed; this is why the students had many difficulties when teacher implemented
oral activities, what created an unfriendly atmosphere among them. It is important to take into
account that many of the students come from educational institutions where English was not
taught. Therefore, this study helped to develop speaking and to improve the English level on the

students who have not enough basis and balance their English proficiency.

Furthermore, after analyzing the data gathered while observing, | concluded that the
implementation of Task-based learning method would help students, since they will be able to

reach linguistic and communicative problems still in existence.

Thus, in order to conduct the present study aiming at improving speaking skills, three

questions were posed:

e How does the implementation of task- based learning improve the speaking skill in

sixth graders students at ‘La Presentacion’ High School?
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e How does the implementation of Task- Based Learning enhance the linguistic
competence as vocabulary and pronunciation in sixth graders students?
e How does the implementation of Task- based learning contribute when encouraging

the students to learn about environmental troubles?

Justification

Concerning this problem in sixth graders at ‘La Presentacion’ High School, this
community was benefited with the implementation of this project, inasmuch this study
contributed to raise their English level and establish a language balance among the students who
have some basis in English. Moreover, this project might motivate the students to participate
actively and have a frequent interaction with the target language, since mostly they spend time
doing mechanic exercises in their books and learning by heart the new vocabulary. Meanwhile,
with this proposal, the students will be able to implement English in the daily life and they will
learn easily different aspects, for instance vocabulary, pronunciation and culture. As it is reflected
in the advantages of the implementation of tasks, in which according to the CEFR, most of the

tasks are related with the real life and different activities could be implemented through its usage.

Additionally, sixth graders at ‘La Presentacion’ High School were benefited through
implementation of this study considering they are agents of their own learning process and they
have an active participation in the construction of meaning during the development of tasks. In
the same way, this proposal served as an example of one of the first confrontation to a real
education context by the pre-service teacher, in which it is aimed to implement a strategy or

methodology to improve the second language needs in the learning process in Colombia.
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Objectives

General objective

e To improve students’ speaking skills in 6! grade at ‘La Presentacion’ High School

through the implementation of Task-Based Learning.
Specific objectives

e To develop students ability to participate in individual or group oral production
activities.

e To implement tasks improving students’ speaking skill.

e To incorporate other disciplines in order to perform the task.

e To expand the amount of vocabulary in students so that they can express theirs
ideas in English easily.

e To carry out meaningful tasks encouraging students to participate actively on
them.

e To promote the individual, collaborative and group work
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Theoretical framework

When talking about Task- Based Learning (TBL) approach, it is important to define a
framework about some essential aspects that will be taken into account in the development of this
project, those are: Scholar environmental project (PRAE), Task- based learning, communicative

approach, speaking skill, types of spoken language and speaking strategies

Scholar environmental project (PRAE).

The ministries of national education, environmental, and territorial development in
Colombia have implemented some strategies in order to include an environmental dimension in
the formal education from environmental and educational policies, and the formation through

Scholar environmental projects (PRAE)

The PRAE are pedagogical projects, which promote the analysis and comprehension of
environmental issues, generating participative spaces to implement real solutions according to

natural and socio- natural dynamics.

Those projects generate spaces in the schools to the development of research and
intervention strategies. The first one imply pedagogical- didactical processes aim at reflexing
critically about how the world is and the way to connect with it, thus about the work methods, the
proximity to the knowledge, consequential the vision and interaction among different
environmental components. The second one is about the intervention, some concrete actions of

community participation and projection.

Bearing in mind the information above, task- based learning and the PRAE have a close
relation, since both allow to the students promote the interaction, participation, communication

and cooperative work among them. Furthermore, the topics that were executed in Task Based
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Learning and Scholar environmental projects, have as central axis problems that happen in the
real life, in this way students has a real contact with the troubles that affect the society, the
environment and difficulties that can affect them too. The students noticed the problems that
affect people not only in international contexts but also they identified the problems that are

affecting our society.

Furthermore, students were be able to give their opinion in English about the possible
drawbacks or the possible benefits people can receive if they conserve their environment. In this
way students learned how to pronounce any word, or the vocabulary needed to reach an oral
production, moreover, an extra point might be that the students developed a critical thinking

about how preserve their atmosphere.
Task-Based Learning (TBL).
Defining ‘Task’.

In all educational systems, a ‘task’ is a fundamental component to assess the knowledge
people learnt in any situation, also it is a tool that help to the development of proficiency and it
facilitates the learning of a second language due to the implementation of classroom activities.
Nunan (2004) affirms that “tasks aim at providing occasions for learners to experiment and
explore both spoken and written language through learning tasks that are designed to engage
students in the authentic, practical, and functional use of language” (p. 41). Moreover, Lee (2000)
cited Ellis (2009) states “a task is (1) a classroom activity or exercise that has: (a) an objective
obtainable only by the interaction among participants, (b) a mechanism for structuring and
sequencing interaction, and (c) focus on meaning exchange”. Task refers to work plans which

have the purposes of facilitating language learning from the simple exercise type, to more lengthy
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ones such as group problem-solving or simulations and decision-making (Breen, 1987). In other
words, learners use whatever target resources they have in order to do a puzzle or a crossword, to

develop any kind of task.

According to Ellis (2007), a task addresses some dimensions: a) scope of the task, b) the
perspective from which a task is viewed, c) the authenticity of a task, d) the linguistic skills

required to perform a task, and e) the outcome of a task.
Task Components.

Tasks contain some form of input (natural exposure) that may be verbal or nonverbal,
followed by an activity, which is derived from it. This activity requires learners to engage in
activities in relation to the input. On the other hand, tasks have goals and roles for both teachers
and learners. Nunan (2004: 41) points out those course designers should consider the following

elements when designing a task: goals, input, procedures, teacher role, learner role and setting.

a) Goals refer to the general intentions behind any learning task.

b) Input refers to the spoken, written and visual data that learners work with in the
course of completing a task.

c) Procedures specify what learners actually do with the input.

d) The Teacher’s role refers to the part that teachers expect to play in carrying out
learning tasks as well as the social and interpersonal relationships between
participants.

e) Learner’s role refers to the part that learners expect to play in carrying out
learning tasks as well as the social and interpersonal relationships between

participants.
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f) Setting refers to the classroom arrangement specified or implied in the task. It
requires consideration of whether a task is to be carried out wholly or partly

outside of the classroom.

Definition of Task-based Approach.

The Task-based is a method emphasized in real life tasks; this approach integrates a set of
processes that includes the specification of both what and how. In this process, students have to
interact, participate, communicate and cooperate in order to reach a specific task. The task might
be an activity from the course book that intend as practice of a language point or an activity from

a supplementary source. The teacher sets up the task and observes students as they get on with it.

Components of the Task-based Approach Framework.

The components of the task-based learning framework allow teachers to monitor teaching
periods successfully because task-based learning employs a series of sequences that differ from

other teaching methods.

a) Pre-task: This phase include topic and tasks which prepare learners to perform
tasks in ways that promote acquisition. In addition, the teacher introduces and
defines the topic, uses activities to help learners recall and learn useful words and
phrases to ensure that they understand the task instructions.

b) Task cycle refers to the ‘methodological options’ or 'task performance options'
available to the teacher in the during-task stage. In this step, learners practice
using language skills while the teacher monitors and encourages them.

¢) Language focus in the post-task stage affords a number of options. Language

focus has three major pedagogic goals:
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1) To provide an opportunity for repeated performance of the task.
2) To encourage reflection on how the task was performed.
3) To encourage attention to form, in particular to problematic forms which

demonstrate when learners have accomplished the task.

Task Based learning.

Task based learning focuses on the use of authentic language and on asking students to do
meaningful tasks using the target language. Such tasks can include visiting a doctor, conducing
an interview, calling customers service for help, playing a game, solving problems and sharing
information or experiences. All those classroom activities are focused on real events aim at

achieving a specific outcome.

In addition, task based learning includes seven types of tasks which represents a valuable,
integrative, purposeful and contextualized piece of work to ensure a comprehensive range of

learning experiences, those are:

1. Brainstorming: to list qualities, people, places, objects, things to make.

2. Ordering, sorting and ranking: sequencing and classifying items.

3. Matching: phrases/descriptions/texts/directions to maps; listen and identify and
do.

4. Comparing: finding similarities and/or differences (Spot the Differences.) or
places.

5. Problem-solving: noisy neighbors; giving advice, incomplete phrases.

6. Projects and creative tasks: producing, designing a brochure.

7. Sharing personal experiences: opinions and reactions.
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To the implementation of this proposal, the teacher took into account many of these tasks,
since those allowed to notice the enhancement in the speaking part that each student would have.
Moreover, those tasks helped students to create ideas, developing their critical thinking about
environmental troubles, as the pollution. This is way those tasks were related to the recycling
process, thus the students had the opportunity to express their ideas about the way of recycling

and the benefits this process give to the population, all this using the target language.
Speaking Tasks.

Luoma (2004) defines speaking tasks as “activities that involve speakers in using
language for achieving a particular goal”. They include participating in an interactive role-play
scenario. The evidence collected by tasks must be scored to established criteria. The following

are types of classroom speaking performance based on Brown (2007:237) .

e Factually oriented tasks: Imitative (like a tape recorder): Repeating the
sentences.

e Intensive: whole class instruction, acting out a dialogue aloud and picture-cued
elicitation.

e Responsive: picture-cued of response and question elicitation (ask me about
my favorite...)

e Transactional: dialog to convey, exchange, express and talk about specific
information.

e Interpersonal (dialog to maintain social relationships): Role-plays, interviews,
debates.

o Extensive describing one’s favorite and comparison.
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In addition, description is considered as a macro function or an open-ended speaking task,
to do something with language as an indication of their competences. Micro functions, are related
to individual actions, which are often completed within a turn. Evaluative tasks can be

explanations, justifications, predictions and decisions.

The tasks that the pre- service teacher took into account for improving the speaking skill
in sixth grade students were: Factually oriented tasks since it allowed the students listen to an
audio or their teacher and they imitated what they talked about, and the students identified how
the correct pronunciation of any word was. The second task the pre- service teacher used was
responsive, through this task, the student interacted with their classmates asking and responding,
enhancing their speaking skill and it promoted the self- confidence of each one. In addition, the
last task the pre- service teacher took into account is interpersonal, since it allowed to the students

to improve their interpersonal relations through the implementation of role- plays.

Communicative approach.

Robert Langs MD developed the Communicative Approach (CA), in the early 1970's. It is
a theory or paradigm of emotional life and psychoanalysis that is centered on human adaptations
to emotionally-charged events with full appreciation that such adaptations take place both within
awareness (consciously) and outside of awareness (unconsciously). In addition, Aronson (1983)
stated that this method focuses on language as a medium of communication and recognizes that
communication has a social purpose; the learner has something to say or find out. In this
approach, classroom activities maximize opportunities for learners to use target language in a
communicative way for meaningful activities; emphasis on meaning (messages they are creating
or task they are completing) rather than form (correctness of language and language structure) as
in first language acquisition.
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This project was based in the communicative approach since it allowed to the students to
communicate or express their ideas, feelings, thoughts; knowing that English language is today
the main language to interact in other societies. For this, teacher was focused not only in the
grammatical part but also he/she provided to the students the tools needed to communicate what

they had learnt through the educational process.
Speaking skill

When people talk, they do it with a purpose, maybe they want communicate an idea, a
message or because they want to be heard. In this way, speak is a fundamental part of
communication and need to be well- developed in each single student, since we as speakers all
the time send oral messages, that contain different codes, purposes and functions that will
contribute to our society. Bygate (2001) mentions: “(...) speaking skills are also affected by the
context. Speaking is reciprocal, people can respond to each other immediately”. He also
indicated: “People can participate in the same oral interaction except the varieties of equal
speaking rights”. It is possible infer that speaking in any language is the clue to get a good

conversation and it is the way to reach a specific purpose that is to be heard.

Nevertheless, accomplish this goal of communicate ideas implies not only to have the idea
in mind but also it is important to follow some steps in order to form more properly the oral
competences in a speaker. According to Levelt (1989), “speech production involves four major
processes: conceptualization, formulation, articulation, and self- monitoring”. Talking about the
first step, it refers to the topic, the discourse and the purpose of the communication; formulation
is about syntax and vocabulary, how well organized the message, it means the message must

have a beginning, a middle, and an end. Articulation is related to the sound into meaningful
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words and utterances, and self- monitoring invokes retaking the sounds and articulation process

so that the message can be sent.

For that, the speaking skill was the focus in the development of this proposal, since the
pre- service teacher developed a series of tasks that allowed to the students improve their
vocabulary, their pronunciation, their accuracy, their oral comprehension, and their fluency. The
students were able to express what they understood about any type of text or video. Moreover,

students practiced their speaking skill and they were able to improve this competence.

Therefore, for arriving to the goal of this project that is to improve the speaking skill in
sixth graders at ‘La Presentacion’ High School, it was necessary that the pre- service teacher
demanded them to read a text or their own writing productions, or asked question about a specific
topic, in this way students participated orally in the class. It created a comfortable atmosphere
where the students felt free to share their ideas in English. To encourage students, it was essential
that the pre- service teacher assigned some homework that the students did at home, with the aim
to be presented to the whole classroom, in this manner, students increase their confidence and

they developed security to speak in English.

Types of spoken language.

According to Brown (2007), the classification of types of oral comprehension should

allow seeing what teaching aural comprehension entails.

Monologues: when one speaker uses spoken language for any length time, as in speeches,
lectures, readings, news broadcast, so the hearer must go on whether long stretches of speech

without interruptions. Monologues are composed of two types: planned monologues such
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speeches and other prewriting material and unplanned monologue such impromptu lectures and

long stories in conversations.

Dialogues involve two or more speakers and it is subdivided into those exchanges that
promote social relationships (interpersonal), and those for which the purpose is to convey

propositional or factual information (transactional)

l DIALOGUE l
I MONOLOGUE ' \
— l INTERPE RSONAL TRANSACTIONAL
[ nmma} [tmpumcq k i I j
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Figure 5. Types of oral languages (Adapted from Nunan, 1991)

In beginning to intermediate levels of proficiency, most of the errors of learners in oral
production come in the form of conversation, or dialogue. It shows that teachers must plan their
classes taking into account the ability students have to deal both interpersonal and transactional
dialogues and that they are able to converse with a total stranger as well as someone with whom

are quite familiar. (p. 303)

To examine the definition of this skill, it is important to define individually each one of
the words that composes oral production, in that oral is conceived as a term used to stress that a
spoken form of language is used as opposed to a written form, as in an oral test, an oral

examination. In addition, Richards, J., Platt, J., & Platt, H.(1992) present a “distinction

38



sometimes made between completed acts of communication or language output (products) and
the underlying abilities and skills used in producing them (processes), conceive production. Thus,
oral production will be considered as all output language that students made orally, in that they

can implement some of the competences mentioned above.
Speaking strategies.

O’Malley and Chamot (1990, p.1) define learning strategies as "special thoughts or
behaviors that individuals use to help them comprehend, learn or retain new information.” As
Hismangolu (2000) mentions, language learners are continuously looking for ways of applying
strategies to deal with situations in which they face new input and tasks proposed by their

instructors.

Douglas (2007, p.332) proposed these speaking strategies so that students are able to

communicate in an oral way:

e Asking for clarification (what?)

e Asking someone to repeat something (huh? Excuse me?)

e Using fillers (uh, I mean, well,) in order to gain time to process

e Using conversation maintenance prompts (uh-huh, right, yeah, okay, hm)

¢ Getting someone’s attention (hey, Say, So)

e Using paraphrases for structures one cannot produce

e Appealing for assistance from the interlocutor (to get a word or phrase, for
example)

e Using standard expressions (at the survival stage), (how much does__ cost?

e Using mime and nonverbal expressions to convey meaning
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e Circumlocution that is the use of a synonym or a descriptive sentence for unknown

words. For instance. An item you use to sit down (chair)

Literature review

With the purpose to support this project, it was necessary to analyze some studies carried
out in the fields of task- based learning, ecological thinking through English teaching and
possible challenges when implementing Task- based learning; some of these studies were done in
Colombian context and other international context. Therefore, this literature review for the
present study was divided into three sections: a) Improvement of speaking skill through Task-
based learning, b) Challenges when implementing Task-based learning, and c) Using English as a

tool to promote environmental thinking.

Improvement of speaking skill through Task- based learning.

In order to comprehend the results of implementing Task Based Learning, it is essential to
analyze those outcomes with the purpose of overcoming issues when carrying out this project. In
this manner, Muhsin & Muh (2015), aimed at improving the students’ accuracy and fluency using
task- based approach. By means of this study, the researcher implemented a classroom action
research, as a result, he stated that implementing task-based approach improved not only
students’ speaking accuracy, but also the students’ speaking fluency and he highlighted that this
approach has to deal with self-confidence, since students were motivated when teacher gave them
real- life topics. Therefore, they were more interested on it and it was easy for them to create
conversations and present it in front of the class with their own group. The students will be

expected to increase their ability in learning speaking through Task-based Approach.
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As a recommendation, the author proposes:

“The English teachers are suggested that the use of Task-based Approach as one of
the alternative ways to improve students’ speaking skill to improve their potential
or their skill as educators in giving guidance or information to the students in
learning and teaching speaking process so that the students are able to understand
materials easily. Additionally, the English teachers are expected to create many
ways or some teaching method and strategy in English learning and teaching

process for the sake of education qualities improvement in Indonesia.”(p.189)

Bearing this in mind, it is important that teachers implement this type of approach to
enhance communicative competences in theirs students, also this type of approach allows the
development of different students’ skills that they will use in their daily life. They will be able to

produce real conversations or they will be able to reinforce what they learnt in the classroom.

Worldwide, Task-Based Learning has been used as an innovative tool to develop the
communicative competence , and the educational system in Colombia is not outdated in
incorporating this methodology into the teaching of English in school contexts, being in
secondary grades in which it has been more implemented having as a result the improvement of

oral skills. (Laverde, 2016; Pefia & Onatra, 2009).

Concerning Pefia’s & Onatra’s (2009) study about Promoting Oral Production through the
Task-Based Learning Approach, it is possible to infer that students’ learning is a process in which
they have two paths: succeed or fail. When students learn English, they feel de-motivated
because of the lack of accuracy, fluency and oral mistakes. For the researchers, mistakes result as

a fundamental step for learning a foreign language, moreover in a pedagogical grammar context,
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intonation and pronunciation are tolerated and even ignored by teachers when the objective of the
task is about promoting oral skills. The achievement of learning a second language consists in the
motivation students acquire from their teachers, when they feel a good atmosphere inside the
classroom, it means without teacher’s correction and classmates’ critique, they feel comfortable
and their oral skills enhance. One important result in this study is the fact that students created
strategies in order to maintain a good communication: one of these strategies used by students to
express orally was word invention and the combination of English and Spanish, in this way,
students acquired and improved their lack of vocabulary. Furthermore, students used “transparent
words” to surpass the oral difficulties or the lack of repertoire, and so on. Thought the
implementation of each task, researchers found an improvement due to the awareness students
had when developing a determine task. Finally, researchers advised the importance of giving a
confidence learning environment to speak, what create less anxiety, students have to keep in
mind that a learning process is not about learn, memorize, and repeat vocabulary, it is a challenge
they have to outdo, it is more to find pleasure in what they do, learn a foreign language. Pena’s &
Onatra’s (2009) cited Freire & Macedo (1987), learners in the language class should speak about
their world in their own words so that they can avoid unnatural utterances occurring during a

task.

In the study entitled ‘Fostering the speaking skill through task based learning in EFL with
third graders’ (Laverde, 2016), the researcher used a methodological strategy that involved the
elaboration of four units focused on the advance of basic oral skills with the use of procedures

that stimulate hands-on work through task based learning.

As a result, the use of Task-Based Learning was interconnected with the enhancement of

speaking performance and the students’ participation because children executed tasks for learning
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English as means of communication. Other important aspect to highlight is the fact that when a
teacher wanted to implement Task- Based Learning in a group, it is essential to bear in mind the
attitudes, beliefs and needs each student has, since it allowed knowing how task will help them to

acquire knowledge and skills or how they will develop each task.

English teachers have to create friendly atmospheres where the principal axis might be the
affect, permanent motivation, appropriate material, supervision of the quantity and quality of

tasks, enough input, and feedback.

In conclusion, tasks are an important tool teachers can implement in their teaching
process, since it allows the improvement of many skills. In this part, we could notice that tasks
focused on enhancing oral skills were important for the researchers because it became an integral
part of the learning process for the students, they could express their ideas or they could create
conversations taking into account real situations that create more confidence, accuracy and
fluency. On the other hand, tasks for teachers became an opportunity to assess the quality of

students’ performances.

Finally, the most important advantage of Task- Based learning is focused on the fact that
language is used for a specific purpose, in which real communication must take place. For
instance when the learner is preparing his report, he is forced to reflect and use language form

rather than concentrating on a single form, what promote the use of the language.

Challenges when implementing Task-based learning.

This section will take into account a research entitled “Implementing task-based learning

With Young learners” a case study (Carless, 2002), that was implemented in Hong Kong primary
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school with students from six and seven years old. This study was broken down into two parts

respectively: discipline matter and the use of mother tongue (L1).
Discipline matters.

This study presented how the indiscipline take part in classes when oral activities are
implemented and some performances of task- based learning in comparison with traditional ones.
On this type of courses students are focused on paying attention to the teacher, due to the teacher
is seeing as a form of authoritarian role. Nevertheless, the indiscipline vary taking into account
teachers’ attitude face this trouble and the development of the task. For instance, the study shows
three examples about how the teachers’ attitudes can infer in the discipline problems, the first one
corresponds to a teacher who worked eight years in education, the researcher detailed that aim at
engaging students’ communicative activities; she accepts some noise and discipline standards.
The second one is about a teacher who has two years of experience in this same field, in this case
the teacher does not support any kind of indiscipline, and prefers having control of classes than
carrying out the tasks, which leads to misconduct. Finally, the researcher show the example of a
third teacher who has five years working in education, and showed that this teacher prefers to
have both types of control over perform the task proposed for the class and the discipline, for this

teachers, noise is ‘constructive’ (p.3).

It was pointed out that indiscipline moments happened because of three situations: 1)
when students were not clear what to do, animated discussions or arguments broke out, 2) when
the task was too easy or too difficult, so students were ‘off- task’ finishing too quickly or

frustrated by difficulty, and 3) the task itself produce excessive noise.
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The study recommends that teachers must remind students about noise levels at the
beginning and during the class, a possible strategy could be assigning group leaders to be
responsible for the supervision of noise, teacher can offer some rewards to the quietest or best-
behaved group. Moreover, the teacher might pay attention to those students that create
indiscipline, since in most of the cases this type of students have problems that affect their daily
life, it means that the student might have not only comprehension troubles but also psycho-

affective problems.

Use of mother tongue (L1)

This study concludes that students used L1 in many cases. For instance, a) to clarify the
meaning of what the teacher has said; discussion of the requirements of a task and how might it
be undertaken, as well as social functions such as reducing students anxiety, b) to face the more
linguistically complex and open- ended the task, and c) when students get excited or distracted

performing the task.

This is why some recommendations are given:

1. The teacher must be a good language model using the target language as far as
possible when interacting with the classes. He must create an “English atmosphere”.

2. Students must be conscious of language of interaction or negotiation of meaning, such
as “can you repeat?”, “you start”, “are you ready?”, “what do you mean?”

3. Teacher should socialize use of L2 expectations at the beginning of the class, since

some task will permit more or less use of the L1.

4. Teachers should use significant “incentives” to engage students speak in English.
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5. Teachers should allow a certain amount of L1 with the condition of using some

English language interchangeably.

Using English language as a tool to promote environmental thinking.

The purpose of the following study ‘La Educacion Ambiental en la Ensefianza del inglés
en una Secundaria del D.F’ (Escobar, 2009), aimed at linking some topics of the environmental
education with English teaching. In addition, the researcher identified some aspects that were
presented in the interaction with the students and those were identified as categories to be

analyzed as a possible result, such as variables in the use of L2 inside the classroom.

It was remarkable that students spent more time in the comprehension of the topic because
of the use of English language; however, teacher allowed the use of L1 in order to a better
understanding. Thanks to this strategy teacher noticed that students acquired confidence and
consequently their participation improved because they could give their opinion through the

production of sentences in English.

Furthermore, the teacher adopted a role of mediator and facilitator of the second language.
With this combination, it was possible to recognize the students’ participation; teacher and
students could listen to opinions and comments about any topic, what increase the interaction
among them, and it helps not only the environmental class and the development of the class but
also it fortifies the link between teacher- student, increasing the self-confidence of each

adolescent.

Thus, the foreign language contents were well adapted to the environmental education.
Moreover, the final goal of this proposal was accomplished, since students reached the

production of sentences (orally), this fact indicated that students comprehend complexity and
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systematically the environmental crisis. Closer of those ecological troubles, students acquired an
active attitude and they became generators of opinions and suggestions about the strategies

people can develop in order to preserve the earth.

To sum up, this literature review reveals the results of some research projects based on the
implementation of Task- based learning to promote oral skills in the students; these studies are
very helpful for the present study given that the context is quite similar, because those studies
were implemented in secondary and primary schools. Furthermore, the results and the
pedagogical considerations of these studies are essential for my study to have a greater success

trying to overcome the barriers the previous studies presented.

Methodology of the proposal

Research approach

This study was a qualitative research because the researcher could explore and interact
with people by examining their behaviors, relationships, etc. Creswell (2011) conceived the
qualitative research as “the study of research problems inquiring into the meaning individuals or
groups ascribe to a social or human problem” (p. 37). In here, researcher will take into account
the voices of participants, the reflexivity of the researcher, and the description and interpretation

of the problem.

Developing an action research.

This pedagogical component is developed under the parameters of an Action Research.
According to Mills (2000), action research is a systematic inquiry done by teachers to fold
information about, and subsequently improve, the ways their particular educational setting

operates, that means how they teach, and how well their students learn.
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Participants.

This study is carried out at “La Presentacion High School” located in Pamplona, Norte de
Santander with the participation of sixth graders, aged around 9 to 12 years. For choosing the
sample for this project, the pre-service teacher used the stratified random sampling since it
allowed her to classify or separate people into groups taking into account some characteristics, in
this case the sample was composed by sixth A graders and the pre- service teacher took into

account the learning process observed while learning English.

Methods to collect data.

For each intervention, the teacher used some instruments for the data collection process,
which were the non-participant observation, interviews, journals, student’s oral productions, and
the evaluations rubrics that were useful instruments to analyze the improvement of speaking
skills in students. Through the information gathered, the pre- service teacher could identify if the
methodology was working or not. On the contrary, it was mandatory that the pre- service teacher
developed different strategies to arrive to the final task. The instruments showed how the learning

and improvement of speaking skill in sixth grade students was carried out.

Non-Participant Observation.

Liu & Maitlis (2010) stated that “Non-participant Observation can offer a more nuanced
and dynamic appreciation of situations that cannot be as easily captured through other methods”
(p. 217). In this sense, classroom observation was the most important tool, which allowed us to
begin the process of researching from a problem observed. The pre- service teacher carried out

four non-participant observations at the beginning of the practicum process, aimed at identifying
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the problems that students had when learning a second language. (Appendix 2. Sample of non-

participant observation)
Journal.

Journal is a powerful and insightful strategy that fosters critical thinking, improve
achievement and attitude, encourage researcher’s reflection and capture changes in student’s
behavior through a collection of notes and writings, that was made by the pre-service teacher,
here, descriptions, explanations, and little hypothesis throughout the project were presented.
Russell (1988) served as a reference concerning the analysis of the input and notes made. The
pre- service teacher wrote this journal where described different aspects of the pedagogical
component, reflecting on teacher’s endeavor, and particularly students’ learning process through

a series of narratives, which were developed in ten-weeks. (Appendix 3. Narrative &Journal)
Semi-Structured Interviews.

According to Cohen (2006) “Semi-structured interviews are often preceded by
observation, informal and unstructured interviewing in order to allow the researchers to develop a
keen understanding of the topic of interest necessary for developing relevant and meaningful
semi-structured questions”(p. 415). In other words, this instrument will be useful with the
purpose of gathering deeper information about the phenomenon, taking into account the

participants’ voices, opinions, thoughts and answers at the moment of analyzing each question.

For this study, the researcher applied one semi-structured interview. This was
implemented to a focal group (Five students from sixth A), aimed at knowing how the

implementation of task- based learning improved their speaking skills, and how this strategy
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encouraged students to learn all about the environmental troubles and how they can become an

eco-friendly. (Appendix 4. Semi- structured interview)
Speaking rubric

The pre- service teacher implemented a speaking rubric in order to evaluate the
performance that each student did in the different tasks. She took into account some descriptors

found in the CEFR.
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Figure 6. Speaking Rubric
The following timetable shows the different instruments applied for collecting data during

the observation weeks and the time in which the practicum was carried out.

Table 7. Data Collection timetable

Week Institutional 1 2 3 4 5 6 7 8 9 10
R observation
Non- participant Four non-
observation participant
observations

Interviews X

Speaking Rubric X X X

Journal X X X X X X X X X X
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Data analysis.

Hatch (2002) confirm that the process of analyzing data consists of “Organizing and
interrogating data in ways that allow researchers to see patterns, identify themes, discover
relationships, develop explanations, make interpretations, mount critiques, or generate theories”.
Thanks to this process, the researcher is capable to understand if the students’ problems improved
to the implemented strategy, by organizing and comprehending the information. Thus, the
researcher used the MAXQDA software since it allowed organizing the data from each

instrument. (Appendix 5. Categories in MaxQDA)
Interpretive method.

The researcher have the opportunity to make inferences, developing insights, attaching
significance, refining understandings, drawing conclusions, and extrapolating lessons when the
process finish (Hatch, 2002). When the researcher collected the information, what he must do is
to analyze it and interpret the information, so he/she can notice if the problem was improved. It is
essential to write conclusions about the information collected from the strategy, to look for the

advantages, the disadvantages, and the recommendations for further researches.

After having carried out the different steps, the data resulted in three main categories
followed by sub-categories and descriptions related to those main categories as are presented in

the following figure:
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Research methodology.

The methodology applied to improve the speaking skills in sixth graders students at ‘La
Presentacion’ High School, was Task- Based Learning, which is often used in European and
Asian educational systems. It is essential to highlight that this approach is mainly focused on
tasks developing by students with the assistance and guidance of a teacher. For this project the
pre- service teacher implemented three tasks, the main aspect in the first task was to know the
different recyclable products the students could find in their houses. For the second task, the
students had to create an ecological outfit where they used the recyclable material rehearsed and
the final task objective was to integrate all the previous vocabulary and grammatical structures
learned through the Ecological Fashion Show, an event where the students had to present their

final product describing it orally.

To reach with the pedagogical project it was essential to take into account a design to be
implemented in the graders given. Hence, Ellis’s methodology is the most adequate taking into

account the steps and considerations shown by him.

Lesson design.

Ellis (2009) recommended three stage process or components of a lesson where the main

component is the task (see Figure 7). The first step is the ‘pre-task’ that consist in the first contact
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learners have with the task, the second one is the ‘during task’ or ‘task cycle’ step, where the task
Is performed, and finally the ‘post- task’ phase in which involves a following- up on the task
performance. It is important to highlight that in this process the ‘during task’ step is mandatory in
task-based teaching taking into account that it is the phase where students perform the task , the

other ones are not mandatory but accomplish an important role in the task performance.

; 0|ng a similar activity) |

Figure 8. Task- based learning stages

The pre- task stage.

In this step, students are exposed to the task to develop. This phase look for preparing
students to perform the task satisfactorily. In this phase there are three possible activities to be

carried out in it, and in this way accomplish the goal or getting pupils ready:

1. Performing a similar task: This type of activity is held by means of question-
answer interaction in which the whole class is going to be led by the teacher, this is a
systematic process and if necessary, teacher will decrease the difficulty of those steps.

2. Non-task preparation activities: These type of activities are used to give
background information with the purpose of prepared learners and diminish linguistics
and cognitive difficulties. When learners know what they have to do or write about,
they have more processing space for formulating the language needed to express their

ideas. Newton (2001) indicates three forms to undertake unfamiliar vocabulary: a)
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predicting, b) cooperative dictionary search, and c) words and definitions. (cited by

Ellis, 2009)

3. Strategic planning: Students talk about the possible topics or aspects they will need

to complete the task work they have accomplish. There are three options for strategic

planning based on Foster and Skehan (1999) (see Table 7).

Table 8. Options for strategic planning

Strategic planning options

1. No planning

2. Guided planning- language focus

3. Guided planning- content focus

The ‘during task’.

Description
The students were introduced to the idea of a
balloon debate, assigned roles and then asked to
debate who should be sacrificed
The students were introduced to the idea of
balloon debate and then shown how to use
modal verbs and conditionals in the reasons a
doctor might give for not being thrown out of
the balloon, e.g. ‘I take care of many sick
people- if you throw me out, many people
might die.
The students were introduce to the idea of
balloon debate. The teacher presented ideas that
each character might use to defend his or her
right to stay in the balloon and students were

encouraged to add ideas of their own.
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This step is the most important in the Task- based language teaching approach because of
the task is carried out, it is necessary that students put in practice all the knowledge and resources

acquire in the pre-task phase. Two options can be used in this stage:

Task performance option: it is about how the task needs to be developed, here teacher
applies real task and requires performing the task under time pressure, allowing the students to

access to the input data.

Process options: it includes on- line teacher students’ decisions about the way to

perform the task while is being done.

Post- task phase.

This step have three major pedagogical goals: 1) To provide an opportunity for a repeat
performance of the task, 2) to encourage reflection on how the task was perform; and 3) to
encourage attention to form, in particular to those forms that proved problematic to the learners

when they perform the task.

The objective of this step is about the ability to self- assess the performance and trying to
look for elements to enhance upcoming tasks. Furthermore, this project will use the class stages
recommended by Brown (2001), which is composed by five steps: a) Opening, b) Warm-up, ¢) Presentation

of the topic, d) Practice, and e) evaluation.

In the following chart, it can be seen the pre- service teacher’s schedule and the frequency

of the meetings that each grade has.
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Table 9. Pre- service’s schedule.
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Methodology to accomplish the pedagogical component

This pedagogical project is focused on improving the students’ speaking skills through the
implementation of task- based learning. The expected result of this study is create an Ecological
Fashion Show where students presented the final dress made from recyclable products as glass,
carton, plastic, bottles, and so on. The students were free to create the dress but they took into
account the parameters given by the teacher, for example: the season and the tendency. They
presented a description of the dress or costume orally, implementing the speaking basis the pre-
service teacher gave them. It was imperative for the pre- service teacher to create a lesson plan in
order to teach the vocabulary needed for this final project, also to teach the adequate

pronunciation.
Event: ‘Ecological fashion show’

For arriving to this event, the pre- service teacher decided to break down the process into
three tasks that were carried out in six classes. To articulate this proposal with the school

curriculum, the pre- service teacher took into account the topics given by the supervisor teacher;
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she analyzed the link between those topics and the objective of each task and the pre- service

proposed to implement the contents in this way:

Table 10. Tasks schedule
TASKS

First task

Second task

Third task

Final task

OBJECTIVE/THEMES

Obijective: To know

recyclable materials.

Topics:

*Knowing people’s clothes

+Colors

+Material (recycling)

* Present Progressive

+ Verb: To wear

Obijective: To design a

costume.

Topics:

*Expressing capability or

incapability (Can)

+ Active verbs

*Expressing ownership (his,

hers, mine...)

*Verbs for designing

Objective: To describe my

classmate costume.

Topics:

*Likes and dislikes

*Describing personal and

physical appearance.

+Adjectives
“ECOLOGICAL FASHION

SHOwW”

First task: Knowing recyclable materials.

DATE

Introduction of the project: 18" September

From 1% to 05" October

From 22" to 26™ October

From 12t to 16™ November

Tuesday 20" November
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In this first task, the pre- service teacher introduced the project to the whole class. In
addition, the pre- service teacher presented basic vocabulary about recycled material in order to
put the students in context. Students looked for the materials that can be recycled in this way

pupils had real contact and knew all about recycling.

Second task: Designing my costume

In order to prepare students to the final task, the class was divided into four groups taking
into account the four seasons (autumn, spring, winter and summer) and four tendencies (casual
dress, dress down, dress suit, and dress up) students designed a costume, then they created this

cuostume using recyclable products.

Third task and Final task: “ECOLOGICAL FASHION SHOW”

In this task, the teacher gave to her students the aspects that were evaluated for the
ECOLOGICAL FASHION SHOW, among them: description of the season, description of the
classmate (likes/ dislikes, physical and personal appearance), description of the costume (process,

material, colors).

After having followed each task, students presented the final product (costume) through
the Ecological fashion show. In this final task, students practiced the speaking skill because they
described their product taking into account the material used, the season given, and describing the
person who dresses the costume. The student kept in mind the corrections made by the teacher

about pronunciation, intonation, fluency and accuracy.

Classes
For this first task, the researcher created a lesson plan aimed at ordering the way as the

topics would be developed (Appendix 6. Planning Clothes & Present Progressive). In this
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case, the topics implemented were important because those were related to clothes (material,
seasons and colors) and present progressive tense (verb to wear) topics that were necessary to
carry out the first task since at the end of this lesson the students had to present an oral
production taking into account those aspects. The students presented the recycled material they
were going to use for making their clothes. Furthermore, they did a small description of the
recycled material and the benefits it might leave on our planet. I could realize that for most of the
students, recycling is an important part of their lives because it will allow them to enjoy a better

environment.

Implementation to accomplish the pedagogical project

For doing the implementation of TBL, the first thing the researcher did was to choose the
group in which the project would be developed in this case the target group was 6A. Through the
observations, the researcher identifies that this grade had more difficulties with the oral
production skills in comparison with the others. After that, the researcher shared with the students
the project main idea, also she explained the direction the project would take; it means the

improvement of the speaking skill.

After doing this, the researcher asked to the students to create groups of seven people in
order to organize the final event that consisted of an Ecological Fashion Show. For this, the
researcher gave to the students a season and a tendency that the students had to take into account
to create or make their clothes (Appendix 7. List of groups). The first oral production activity
that the students developed was related to the first task of the project: Knowing recycled
materials. The students individually had to look for recycled material they could use to create
their clothes, and then with the information found the whole group had to prepare an oral

presentation where they had to show the new recycled material and the use in their dresses
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(Appendix 8. First Task: Knowing recyclable materials.). Thanks to this task, the students
learned about the recycled material and the importance of recycling. Therefore, the students

identify the material that can be recycled and the different uses those products can have.

Due to the different activities carried out in the educational institution, it was impossible
to have a normal development of the classes. This is why the two seconds tasks were developed
outside the classes; it means that the pre- service teacher had to teach the vocabulary and the
grammatical structures needed for the next tasks in extra classes. For the second oral production
activity: Designing my costume, the students had to present and describe the designs they create.
For this purpose, they used the vocabulary related to clothes, recycled material and verbs like
sew, fold, cut and so on. The students were assessed following a speaking rubric where the items
to evaluate were: Respect the instructions, linguistic corrections, capability to inform and to

describe, lexical, grammatical, accuracy and fluency. (Appendix 9. Speaking Rubric)

The final event was the Ecological Fashion Show, an event that looked for creating an
ecological thinking through the English classes. The students presented different costumes,
which the main material was recycled. In addition, the students used vocabulary and grammatical
structures learned in the classes. This event was developed in the educational institution with the

company of teachers and students.

Findings

Having finished the implementation of this pedagogical component it is important to
divide the information founded into three aspects: Development of speaking through the
implementation of different tasks, development of non-linguistic aspects and promoting

individual and collaborative work.
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Development of speaking through the implementation of different tasks

For arriving to the results of this pedagogical component, the pre- service teacher
implemented three tasks with the purpose of improving the English oral production in the sixth A
students. The first task proposed was: knowing recycled materials, where the students looked for
the material they could use for creating a costume. At the end, the students in an oral production
showed the material found and they described it taking into account the vocabulary rehearsed. The
second task implemented was: Designing my costume. In this task, the students designed their
dresses and they described the possible recycled material used for creating it and the reasons for
doing this costume. Finally, the third task was: Ecological Fashion Show, where the students, who
were divided in ten groups, presented to the audience the final product (a costume), the students

describe their likes, their costumes their season and their tendency.

On Linguistic competence

When we talk about linguistic competence, we refer to the knowledge of grammar and
vocabulary that a person received in any language. In this case, the linguistic competence was
fundamental since the students could build their knowledge through the learning of new words

and grammatical structures, which in turn helped the students for their final task.

Grammatical accuracy. Taking into account The Common European Framework of
Reference for Languages (CEFR) a student in Al level shows only limited control of a few

simple grammatical structures and sentence patterns in a learned repertoire.

This is the reason why the pre- service teacher taught simple topics that were linked with
the school curriculum for instance: clothes vocabulary, present simple progressive, likes and

dislikes, among other. For this task, the grammar tense used was the present progressive tense,
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the students learned the structure of this tense and they learned how to pronounce it. This tense
was used to describe the clothes people wear. In the final event, most of the students could talk
about the clothes or costumes their classmates were wearing since they describe it by using the
correct structure form. In fact, the students who internalized the structures and vocabulary
enhanced their oral production in English and they spoke faster. Participant number one said:
“eso [el aprendizaje de las estructuras gramaticales] facilitd que las nifias pudieran hablar un
poquito més rapido ” (Interview). In addition, the students felt comfortable about the knowledge
acquired in the different stages or tasks, since they could accomplish their purpose that was to

describe their likes/dislikes and their costumes (General Task Observations).

Nevertheless, there were students that did not follow the instructions given by the teacher,
provoking the non- use of the correct grammatical structures learned in classes, on the contrary
they used advance grammatical structures which they unknown the real pronunciation and
meaning. The result of this trouble was that the students could not express their ideas and they

could not describe their costumes (General Task Observation).

Use of vocabulary. The tasks implemented in this project were taught aim at putting the
students into real contexts. This is why the pre- service teacher taught vocabulary that people
could use in everyday situations for example: to talk about the likes and dislikes, about clothes, or
when someone asks about the recyclable material used in different clothes. This vocabulary was

about ecological vocabulary, clothes vocabulary and so on.

Throughout the implementation of the classes, the students learned new vocabulary that
were used in each task developed. In addition, the students could feed their list of English words
that allowed them to develop their oral presentations and it allowed them to face real conditions

as describe what they are wearing or describe what like and dislike the most, moreover this
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vocabulary will help them in the next courses. Participant number one stated: “[este vocabulario]
facilito que las nifias...que supieran unas nuevas palabras para los siguientes afios que vamos
cursar” (Interview). In the final event, the students used the vocabulary learned in the classes
since they had to describe their costume using the clothes vocabulary, recyclable material
vocabulary and some verbs needed for this purpose. The students wrote texts with new
vocabulary and grammatical structures learned what created in the students happiness and pride

because of the work developed and the tasks accomplished (General Task Observation).

According to Ma (2009), learning vocabulary is defined as “knowing the meaning of the
word and how to use it appropriately in different contexts” (p. 26); recognizing the importance of
vocabulary learning, aims at identifying the meaning of a word and to have a correct use, and to
recognize it when it is necessary to introduce it. It is acquired by the connection of the meaning
with the real context. Otherwise, the vocabulary is an important aspect that people need to foster

if they want to learn a language.

Pronunciation challenges. Considering this aspect, it is important to mention that the
teacher tried to reinforce the pronunciation of each word learned in classes, each time the teacher
taught a new word, and she wrote it on the board with the possible transcription that helped to the
students to remember the word and the pronunciation easily. Then the teacher pronounced it and
immediately asked to the students repeat it as many time as possible taking into account that the
students pronounced it correctly. One of the aspects found was that most of the students could
internalize this pronunciation and they could use it in the final task where the students had to
describe their likes and dislikes, and they had to describe their costumes. Many of the students
affirmed that through the different tasks, specifically the second one, they could learn different

words and their correct pronunciation. Participant five states: “Pues, cuando estabamos por
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ejemplo mostréndole el disefio de nuestro vestuario, pues ahi uno tenia que describir [en inglés]

v ya, y ahi mejoramos nuestra pronunciacion” (Interview).

In this case, the student could describe her costume with a good pronunciation and
following the instructions given by the teacher. It is important to mention that in every class the
pre- service teacher was focused on the correct pronunciation of the word or vocabulary learned.
In order to internalize the pronunciation the students imitated the pronunciation of the different
words given by the teacher, they repeated it many times to remember the meaning of the word

and consequently the correct pronunciation.

However, in the final task that corresponded to the Ecological Fashion Show, the pre-
service teacher could identify many mispronunciation mistakes that created an insecure
atmosphere among the students. Some of those mispronounced words were: (General Task

Observation)

Table 11. Mispronounced words

WORD MISPRONUNCIATION CORRECT PRONUNCIATION
Design [desin] / dI’zaln/
Accessory [asesorl] / &k’sEsaxl/
Newspaper [neupaper] /’nu:zpelpal
Dress [dris] /dr€s/

Made [maid] /meld/

In many of those cases, the students forgot the correct pronunciation due to different
aspects for example the nervousness they felt when they were speaking since they were insecure

about what they were saying or because they are shy so it made difficult the oral production of
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many students. Another aspect is the fact that inside the classroom were unknown people so they
were thinking about the thoughts these people could have about their presentation. The final
aspect is that some students did not use the vocabulary required and they did not know the correct

pronunciation of those new words (Journal).

Concerning this aspect inherent to oral production Celce-Murcia (cited by Villalobos,
2015) argues the relevance of pronunciation in every stage of the learning process. The teaching
and the enhancement of pronunciation (vowels/ linking/ prominence/ among others) makes
students sound more natural and intelligible. Regarding the meaning, Yates (2002) says,
“Pronunciation concerns the production of sounds to make meaning”. Considering those aspects,
we can realize the important role that the pronunciation plays when we try to learn a language. In
this case, the students learned not only how to write a word but also they learned how to
pronounce every word, that create on the students confidence and interest about the English

language.

Pronunciation learning strategies implemented by students. It is important to
mention that the students can develop those strategies since it will allow them to enhance their
oral productions. In this case, the strategy implemented by the students consisted on writing the
possible pronunciation of each word. Partially this strategy worked since the student presented
the description and she did not have many mispronounced words that gave to the girl confidence
and happiness because she could express her ideas taking into account the grammatical structures
and the vocabulary needed for the final task. Oxford (cited by Rokoszewska , 2012) defined
pronunciation learning strategies as ‘“‘specific actions taken by the learner to make
learning [pronunciation] easier, faster, more enjoyable, more self-directed, more effective and

more transferable to new situations” (p.8). This type of strategies can be allowed inside the
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classroom and for any activity in English because it is the easiest way how the students can learn
the correct pronunciation of the word, and it is a form to motivate the student. (General Task

Observation)

B. Development of non-linguistic competences

Creativity. One important aspect that the students developed through the implementation
of the three tasks was the creativity. The students in each task had to present the recyclable
material, the costume’s design and the final product: a costume, for this the students thought
about how to create a costume from recyclable material, how to design the costume among other
things. “Pues porque los materiales nos ayudaban muchisimo porque era una forma de todo lo
que vimos hacerlo en un papel, unas tapas, entonces la creatividad fue basada durante todo el
trabajo” (Participant #3, Interview). In many cases, the students took into account some
costumes that they found on internet aim at improving the costume they had and they used
internet as a form of guide too. “Pues, por ejemplo para cuando yo tenia que crear el vestuario,
pues yo me tuve que guiar por ejemplo por algo de internet y también me realice eso”
(Participant #5, Interview). Thus, the students could present a great work where they could show
their ability to create wonderful things from material that we did not use. Moreover, they showed

the ability to design and create real costumes.

Motivation. This was another non- linguistic aspect that came up. When a student is
motivated, she/he will do anything with much courage since will have a goal to accomplish. The
pre- service teacher through the task could identify that the main motivation for those girls was to
obtain a good grade in English, but she could realize that another motivation was the opportunity
the students had to present another facet, in this case a designer facet. Moreover, many of the

students that participated in this project stated that the biggest motivation for them was to learn
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English since it would allow them to travel around the world and become the best designer and
because English can help them to obtain a good job in the future. “Pues si, porque uno se da
cuenta que eso es muy bueno para la vida cotidiana y para uno poder comunicarse y para poder

viajar a otros lados” (Participant #2, Interview).

On the other hand, the pre- service teacher could identify that the students motivated their
classmates in order to do a good presentation. They tried to outdo the nervousness giving good
advices among them. In this way, the students were sure about their presentation. “la motivacion
que me dieron mis compariieras que me dijeron, “‘ah mire, tranquila, reldjese que eso va a salir
bien” (Participant #5, Interview). This type of motivation fortifies the social and friend

relationships among the students and create a friendly atmosphere.

Responsibility. Another aspect that the students developed through the implementation
of this project was the responsibility. This is why the development of the different tasks needed
the responsibility of every participant since each task required the presentation of different
aspects. The responsibility of the students was evident since they delivered the different task on
time. Each task needed an activity that corresponded to oral presentations in which they describe
the recyclable material needed for the costume, they had to describe the design and the possible
changes for the recyclable material and finally the students presented the final costume where the
students brought together the three tasks. Thus, the students presented their costumes and their

description in the final event (Journal, General Task Observation).

Environmental thinking. The last aspect the students developed through the
implementation of this pedagogical project was about the recycling process each person has to
follow in order to preserve our environment. For many of the students the recycling process

learned from the English classes developed in students an ecological thinking that was evidenced
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in the different tasks. Participant number two stated: “Pues yo creo que si, porque igualmente ahi
nos ensefiaron a aprender a reciclar, que no debemos botar las cosas porque nos sirven para
algunas otras, para hacer otras cosas y eso puede también darniar nuestro medio ambiente”
(Interview). In other words, the implementation of English classes taking into account topics
related with the recycling process help the students to be aware of the benefits that it carries out

in our planet.

C. Promoting individual and collaborative work

Individual work. An important aspect to take into account in this subcategory is the way
students develop each activity individually because it allows them to develop the autonomy. The
different tasks developed through this project allowed the students to improve the way they work,
in most of the cases the students were guided by their parents but it was counterproductive
because the students became lazy since all their homework was resolved by them. However, the
purpose of each task developed was that the student individually look for a specific aspect. In the
first task the students divided the work and gave to each integrant a different role. For instance,
one student looked for information about the recyclable material, another student had to create
the poster and another one had to write the script, in this way the students had a responsibility
that could or not affect their notes (General Task Observation). Otherwise, the students work
individually when they needed to develop different tasks, participant number four stated: “pues
[trabajo] individual hubo mucho, ya que cada una sabia cosas diferentes que se pudo

implementar en el trabajo” (Interview).

Nevertheless, in some groups this type of work did not gave results since there was not
articulation between the information presented and the poster or they repeated the same ideas

when they described the design or the information about recycled material. In those groups, the

68



consequences of this individual work were irresponsibility and disorganization since only an

integrant did the whole work to obtain a good grade (General Task Observation).
Collaborative work. The collaborative work was the other aspect that came up.

In addition, there was a collaborative work among the students and it was noticeable in
the last task, each group could present their costumes following the parameters given. The
students mentioned that it was a good work because the whole group participated and had a hard
work, all this aim at obtaining good results. In order to accomplish the final task that was the
description of the different costumes, the students that belonged of every group had meetings to
organize the individual work that had accomplished. In other words, the students synthesized the
individual work developed for each students and they chose the best design, the best description
and the best recyclable material to use for obtaining a good product. “No pues todas nos
ayudamos, nos colaboramos, nos reuniamos y ensayabamos siempre y pues el dia de la
presentacion fue espectacular porque todo nos salié tal y como lo habiamos planeado”

(Participant #3, Interview).

Most of the students expressed that with collaborative work they could receive help from
their parents because some of the students decided to work alone. Participant number five
mentioned: “Pues bien porque por ejemplo yo no, yo no trabajé sola, pues si trabajé sola pero
recibi ayuda de mi familia” (Interview). In this case, they were helped for them and the result
was good because the girls could be closer to them, since in many cases, the parents had to work
long journeys and the time for their children is short, thanks to those tasks the relation between

parents and sons was fortified.
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Furthermore, the collaborative work allowed the support not only from the parents or
from teacher but also from their classmates; it helps the students to feel comfortable and sure
about what he/she has to do. With the different tasks developed, the students received support
from their classmates that created a friendly atmosphere and the oral presentations were more
agreeable. “Si hubo participacion grupal, fue colaboracion de todas las nifias, unas nifias que
pues también sufrian de temor, de miedo pero lo pudimos afrontar, lo pudimos saber controlar,
no tuvimos miedo de nada y lo pudimos hacer todo muy bien y eso fue una bonita experiencia

para nosotras”’ (Participant #1, Interview).

Nonetheless, due to internal problems between some groups, they decided to work alone
since it facilitated the work. “el grupo se dividio en dos, ya que dos de las participantes
decidieron hacerlo como aparte porque era la Gnica opcion que tenian” (Participant #4).
Because of the division of the groups the students were not interested in the presentation of the
task, some of them the demanded task. As consequence of this problem, the pre- service teacher
could talk about the responsibility the students needed to have not only in the academic part but
also as people belonging to a society. The students paid attention to every single word and took

into account this advice to the final event and the result was the oral presentation of the whole

group.
Conclusions and recommendations

The purpose of this research project was to improve speaking skill through the
implementation of task-based learning. In order to fulfil this purpose six objectives were

established.
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When it comes to the first objective that was to develop student’s ability to participate in
individual or group oral production activities, | can say that it was carried out successfully since
in the final activity carried out in the different tasks, the students had to do an oral presentation.
In this part, the students had to prepare individually a script with the corresponding description.
Once the students had all the descriptions, they joined all the parts and in this way, they
completed the final script. It was evident the individual and group oral productions since every

student presented the description taking into account the advices given by the classmates.

Thus, the students develop another ability as work individually and collaboratively for a
specific objective. They received this aspect as a challenge because most of the students had
problems with their groups that did not allow creating good relationship among them. Thanks to
this pedagogical project, the students could improve it and they could accomplish with their

purpose that was the presentation of their costumes.

Moreover, another objective established was to implement tasks improving students’
speaking skill. Analyzing the implementation of the pedagogical component, the oral activities
were limited since it took more time and it was mandatory to teach another aspect as grammar
and vocabulary. The teaching process become complicated, especially in those grades where the
use of the speaking skill was not frequent. In every class implementation, the pre- service teacher

looked for strategies to improve it, but the whole group could not participate on it actively.

Nevertheless, it important to mention that the purpose of every task was that the students
talked in English and they could improve their speaking skill. In the first task, the students did
their oral presentation in Spanish that did not allow me to identify their mistakes or the
internalization of the vocabulary learned, this vocabulary was articulated with ecological topics.

Here, the students learned vocabulary concerning recyclable materials used to create clothes. In
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the second and final task, the students used the vocabulary and grammatical structures rehearsed
that in a certain measure increase their ability to talk en English and it improved their speaking
skill since they could know the correct word pronunciation and they could identify how to use a

grammatical structure when talking.

Finally, I recommend to further studies the importance of having an organization when
applying the workshops. In many cases, the institutions had many activities to develop through
the year, especially in last term and it would affect the expected results since there will be
activities that need more attention in order to carry out the final task, and the available time for
developing each task is not enough. Therefore, it is important that the researchers have a second
plan if they cannot develop the pedagogical project. As another worthy aspect to take into
account for further studies is the pronunciation. Despite that, the work done with the
pronunciation of some words were the correct, there are students who do not follow the
instructions in order to enhance their pronunciation. Therefore, it is necessary to be focused on
them and their learning process. Finally, | recommend planning interactive activities to motivate

the students learning process, activities in which they will be involved.
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Chapter I1: Research component
The construction of a reflexive spirit in pre-service teachers of PLEX, a training tool

to qualify the pedagogical practice.

Introduction
In the training context of the foreign language program, the pedagogical practices of pre-
service teachers are seen as important aspects to study and research for the improvement of

learning- teaching processes for education quality.

It is well known that there is an interest regarding the evidence of understanding and
transforming the pedagogical practice, likewise, the most of the local studies are focus on the

learning problem more than in the teaching problematic.

For those reasons, a project emerged that implemented a reflective approach about the
pre- service teaching process as a source of knowledge, behaviors, and attitudes that guide the
educational work. Likewise, as an exercise of internalization, immersion and a conscious
exploration of the own teacher’s subjectivity through the implementation of questions and

research for solving and for the self- recognition as well.

Justification

Thus, the project that regards the foreign language pre- service teacher, it is mainly
focused on the professional conception of the practice as a spearhead to improve the educational
processes and the application center where the pre- service teaching is held. It is considered that
giving importance to the reflective role in the teaching process is the first step to understand the
difficulties of the profession, the own actions and to be more interested in the learning about

models and approaches in order to improve the situation from an analytical view.
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From what was exposed by the educational philosopher John Dewey, precursor in the
cognitive thinking field devoted to the learning process, it emerged from the necessity of giving
students some analytical tools and self-correction that allow them to distinguish between a daily
action and a reflective action. It is considered that a reflective approach might shield the

individual of the traditional field and the authority that is in the school.

Statement of the problem

At schools, some essential aspects of the constitution of the subjects, of the institutional
experience- live are seen as stable and unchanging features that are part of the identity and
scholar culture. When some events are solved without modifications, the teacher runs the risk of
putting him/herself in a logical performance, which does not allow the pedagogical evolution and
the renovation of scholar culture. A practice lack of reflection does not lead to the emergency of
problematic situations; these realities are ignored, invisible. In this way, the pedagogical practice
is assumed from reproductive codes that bedding up teachers in a traditional work, becoming
cultural reproduction into a barrier to the emergence of rising practices that aim at generating

thinking and knowledge changes, to be focus on the social needs.

With regards of this situation, which affects teacher to a greater or lesser extent, it is
required that the teaching training process enhance, the future teacher, in the training of a critical
and reflexive spirit contributing the improvement of their own pedagogical practices, to then
become into core elements that impact and transform their work and future professional

performance.

In the case of Foreign Languages bachelor at the University of Pamplona, reflection is

conceived as a fundamental exercise allowing pre-service teachers to perform, to self-asses and to
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install a critical and constructive regard about their chose in the teacher’s role. With the purpose
of conducting this study, the following guiding questions are formulated:
e How does the implementation of the reflection process contribute to the
transformation of the pedagogical practices?
e How does the reflective process influence in the development of the critical

thinking of the teachers in training in the analysis of their pedagogical activity?

Objectives

General objectives.

e To implement reflection as a transformative tool of the pedagogical process of the
integral practicum.
e To promote in the pre- service teacher the development of a critical thinking that

allows them to analyze their pedagogical work.

Specifics objectives.

To consolidate a pre-service teachers group with a critical spirit allowing and

presenting proposals and alternatives of solution to the current situation in their

pedagogical practice.

e To socialize criteria, share ideas and guidelines to assume their pedagogical practice
and to take part of the institutions effectively.

e To identify and analyze the strategies used by the students in their pedagogical
practice.

e To implement reflection workshops and development of lessons plans to guide

reflection of pre-service teachers.
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e To analyze their own beliefs about the work of teachers and students.

Theoretical framework

The theory about teaching profession, reflection, the reflective practice and pedagogical
practice, constitutes the theoretical framework of the project under study. To be clear about the
concepts highly related to this research project, an approximation to each one of them is going to

be presented.

Teaching profession.

One of the fundamental members of each educative institution is the teacher, whose has
the function of sharing framed knowledge in a determine science or art, but also who has within

his/her responsibilities the integral education of the students.

The teaching profession demands a series of competences, which currently constitute a
conceptualization and an operation mode in the planning, and management of human resources
focuses in facilitating a link between management, work and education. Then, every teacher must
accomplish some competencies that allow him/her to overlook a group of knowledge and abilities
in the specific area regarding that the first intellectual requirement of a professional is the level in
which she/he develops her/his activity. Moreover, each teacher must have some competences as
regards of the content of organization, it means, the pedagogical practice not only demands to
arrange their components to be learnt by the students but also to provide the teaching conditions
inside and outside the educational context. The main function to be developed by teachers is to

design and provide teaching practice.

Reflection.
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Talking about reflection involves dealing with several conceptions about this notion. For
this reason, to get deeper in its definition, several aspects will be taken into account: reflection as

a process and reflection as a theme. (Correa Molina et al 2010)

Reflection as a process.

Reflection is made from a number of phases that cyclically give as result a process.
According to Schon (1983), cited by Correa Molina et al (2010) to reflect about the experience
involves “un tipo de didlogo reflexivo con la situacion, donde el lenguaje favoreceria el acceso a
las experiencias del individuo, lo que permitiria extraer una nueva estructuracion de la

situacion 2.

The stages of the reflection as a process are shown in the following scheme.
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Figure 9. Stages of reflection

Reflection as theme

The conception of reflection is based on a theme that is related to this concept. For this
and taking as reference Grimm(1999) cited by Correa Molina (2010), the reflection is based on

three perspectives: reflection as an instrumental mediation of the action, reflection as a

2 Free translation from the document : Concept de réflexion : un regard critique. Correa Molina et al (2010)
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deliberation and reflection a reconstruction of the experience. For the first two perspectives the
external aspects were the source of knowledge that allowed reflection; and for the third
perspective, it was the conceptual aspects what allowed the reflection exercise. At the same time,
these perspectives counted on mediators who executed this process; at first instance, it was found

action, context, colleagues and the person who reflected.

The reflective practicum.

To refresh and to qualify the academic proposals in the University and to guide the
learners towards new manners to keep in touch with the world, it is necessary that teacher reflects
about their own practice and about the repercussion that this one has generated. She/he has to be

able of objectifying their behaviors and assuming the different roles in the pedagogical relation.

Teacher has an important role in the current scholar world, he is in a complex space that is
in constant changes determined by the interaction among different factors and conditions. The
teacher profession demands: that they develop their professional knowledge in relation with the
continuous changes. (Ebutt & EllioT:1986). In this context, the biggest difficulty when teaching
is that the classroom demand a particular solution addressed to the comprehension and social

interaction.

This study will help the participants to reflect about their own methodological processes,

seeing the reflection as the only rational and ethical method of intervention. (Sacristan 1999)

According to Van Manen (1997), there are different levels of re-flexibility, in a first level,
the effective application of technical abilities and knowledge take place in the classroom; the
reflection is done with the appropriate selection and use of the didactic strategies that will be

implemented by the teacher.
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In the second level, the reflection is on the implicit assumptions in the specific practice of
the classroom. Consequences of the chosen strategies, curriculum and practices are analyzed. The
application of several educational criteria to the learning practice is opted, so that it can be

possible to make pedagogical decisions adapted to the institutional reality and the contexts.

As third stage, Van Manen proposes an exercise of critical reflection; at this level, the
most elaborated reflection is presented, as an examination of ethical, normative and moral criteria
that is related directly or indirectly to the classroom. There is a need to articulate the ever-
changing social reality to our pedagogical work as it is evidenced by the existence of numberless
attempts to explain school phenomena and the search for different ways to address these

phenomena so as to make school work effective.

The pedagogical practicum.

For the analysis and reflection about the practice, it is considered accurate to resort
methodologically to a conceptual operation of practice classification; for this, it is assumed

Zeichner’s proposal, he has established several modalities of practice like this:

Academic practice.

It is guide to form teachers, who will be able to reflect about the groups they are working

with. In such a way, they can transform it into comprehensible structures for the students

Social efficiency practice.

The goal is to achieve an effective teaching through the application of techniques that are

gathered from general principles to which the pedagogical research has reached. In this case,
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reflection is a strategic decision: "to select among the range of available techniques what is

considered most effective". This is the way of proceeding from technical rationality.

Developmental.

Teaching is based on the interests and the development of the students, and at the same

time, it is considered the teacher’s development as teacher and as person.

Social reconstruction.

The purpose of reflection is the social, economic and politic context, in such a way,

relations can be fomented in the classroom democratically and equally in the social context.

Generic.

Programs mention to the reflection in a generic way, but with no specifications about the

pretensions of the programs or contents on which it is necessary to reflect, neither the strategies

to foster the reflective learning.

Promoters of the reflection.

According to Schulman (1987), these promoters are the cognitive foundations of the
teacher about life in the classroom; they are essential given that they form the element of the
reflective thinking that contributes in the process of the specific knowledge that a good teacher

take into account when making decisions in the classrooms.

Critical element of reflective thought.

This element of the reflective thinking is related to the moral and ethical aspects of the
compassion and social justice according to Sparks-Langer and Colton 1991;39. The interest in

social justice and ethics in education
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These authors established several classificatory categories of knowledge

1. Content knowledge

2. General pedagogical knowledge

3. Curricular knowledge (materials, programs, etc.)

4. Teacher knowledge and professional configurations

5. Pupils knowledge and their characteristics

6. Knowledge of educational contexts

7. The knowledge of fundamental, philosophical, historical, and axiological

According to Georgea Spark-Langer and Amy Colton, the narrative element, is one of the
elements of the reflective thinking, which is included in the current study as instrument. This is
related to the narrations from the teacher, to incentive the narratives of their experiences in the
classrooms that happen under several circumstances and that comply with the different functions
in the subjectivity an in the constitution of subjectivity. In this component, it is possible to find
the teachers’ diaries in which the writing allows the creation of the reflective thinking of a

teacher, about their experiences, objective or subjective and intersubjective.

Methodology

The methodological strategy proposed, had a main focus the ongoing reflection that
additionally provides some meetings for the reinforcement of the group of practice as an initial
space of the educational and professional problem. The principles of organization are autonomy,
planning and self-observation. To check the impact of the reflective proposal about this process

of practice, a systematization and socialization process will be carried out.
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This study belongs to the qualitative research from the perspective of reflection as
professional space that will highly contribute to the description, identification and analysis of the

pedagogical practice.

For the data collection process of this project, it is proposed the application of the

following instruments:

Reflection workshops.

The reflection workshops has a fundamental purpose that is to guide the reflection process
of student-practitioners , but also to socialize and share their own job experiences to enhance

their process and incorporate new tools to change the teaching practice.

Objectives.
e To consolidate a group of student/teachers who critically reflect and present proposals
and alternative solutions to the educational problems of their teaching practice.
e To socialize criteria, share ideas and guidelines to assume their teaching practice.

e To qualify, facilitate and be part of the educational center effectively.

Narrative.

The reflection exercise allowed students to express themselves about their labor through

the narrative of their experience as a way to provide meaning to the teacher's everyday life.

Self-observation checklist.

The self-observation sheet had as main purpose to guide the student-practitioner towards
an own view of their role as teacher and their role in the classroom, and in the context of the

scholar community to which he/she belongs.
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Class records.

Having evidence of the performances of the practitioners’ performances in the classroom,
it will allow reflecting about different aspects regarding the process of teaching / learning
process of foreign languages, these aspects might have been important in their exercise as
reflective teachers. These recordings allowed reviewing externally and constructively the

pedagogical practices.
Context

It is possible to understand as school an educational and specific community that is in
charge of the institutionalized education, it signifies, the school is the place where education is
done. Nowadays, the school is considered as the life way of the community, it means, the school
share those important and necessary values and knowledge to the community, which take

students to use and implement their abilities as a benefit for the society.

In the school, there will always be a numbers of fundamental elements that intervene,
such as teachers and students whose actions and performances are in a social and cultural order
specific of a school. The school is a place, which depends on the society, an addressed social
institution, in the specific area of education, to administrate the systematic education and
condition the formation and organization of the groups represented by teachers and learners.

(Crespo, 2010).

The school as educational institution complies with specific functions among it is possible

to find:

Socializing role. It is about young’s’ learning, aspects related to values, normative,
behaviors, attitudes or aptitudes focused on social dominant culture, in the politic and economic
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context to which they belong. This function covers all the process, in which the members of the

school participate

Instructive role. The instructive role implements two functions, the improvement of the
spontaneous processes of socialization, to guarantee the human capital formation, which requires
the functioning of the labor market. The higher level of culture, knowledge, values, etc., there is a

major possibility of adaptation.

Educational role. The educational role demands a life community, democratic
participation, intellectual research of dialogue and learning. An educational community, which
break down barriers between school and society, a cultural space where several concepts are
learnt, technical tools and cultural codes of the humanity. As consequence of the active

participation in the exchange of meanings, wishes, and behaviors with classmates and adults.
Population

The total population of the current study is composed of sixteen students of tenth
semester, practitioners of the foreign languages program English and French of the University of
Pamplona, in my case, | will be part of the pre-service teachers who will be working in an

educational institution.

The direct beneficiary population

J Teachers in training

o Supervisor teacher

o Student community of the centers of implementation of the pre-service teaching
process
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Indirect beneficiary population.

It is composed of the teaching community of the foreign languages program; the results
will re-feed the program agents' vision of their practices and the collective of the pre-service

teaching process

Institutional dependence linked to the project

e Foreign Language Program
e Department of Languages and Communication

e Education Faculty

External institutions linked to the project.
e La Presentacion High School

Data collection timetable

The following chart is a visual representation of the instruments and the dates to be

implemented during a 10-week practicum stage.

Table 12. Research component schedule

DESRIPTION DATE

Classroom observation 215 — 27" August
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Narratives

Reflective Workshops

Self-observation checklist

14" September
21 September
28" September
5% October
12 October
25t October
7" November
26" November
23" October
7" November

17" November

Implementation of the Research Component

Narratives

The narratives are journals in which is stated all the experiences and feelings that pre-

19th October

26th October

2nd November

9th November

16th November

service teachers have lived through all the practicum process. Writing each week the narratives,

served to realize about the pre-service teacher’s perception had when acquiring the role of

teachers, taking into account different aspects lived in the setting of the school such as

methodology as teachers, management of the classroom, behavior of the students, among others.

Furthermore, writing each week contributed to the self-reflection on the pre-service

teachers, because comparing the narratives helped to understand the changes undergone and how

was possible to handle if there were issues presented in the classroom, taking into account a real

context.

Self-observation checklist
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The self-observation checklist were online forms that the pre-service teacher had to
complete regarding the teaching practice in terms of planning, executing, classroom management,
materials used in class, language use, students’ participation among other aspects that served to

check the practicum process.

Two self-observations checklist were fulfilled during the whole practicum process,
allowing to the reflections of the pre-service teacher when implementing the classes, since most
of the aspects wanted to analyze the perspective of the methodology of the work in which is
stated that most of the time, students learn through dynamic activities, in order to get the attention
of them. Another aspect to bear in mind was the interaction which aimed at the relationship
between the students and the pre-service teacher, how the pre-service teacher behave with each
student, if he or she allows the participation of them, how he or she listens to necessities of the

students.
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Figure 10. Self-observation checklist
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Reflection workshops

Reflections workshops were designed to serve as a space in which the practitioners had
the opportunity to share their experiences during the practicum process and to guide their
pedagogical practices by taking into account reflection as a tool. These writing workshops were

planned to develop three times during this process.

Two reflections workshops were carried out, in which the practitioners talked about the
experiences as teacher’s trainee. This workshop served as a reflection workshop because all the
practitioners listened to their partners and reflected on their personal practices in order to
socialize it with the rest of the group. Some problematic expressed in the workshop was the lack
of the management of the group, due to most of the practitioners do not know how to keep the
behavior in class. Another problematic presented was the stalking of a pre-service teacher by a
student, who had the telephone number and sent to him a message of love, at the end he
explained the process that he carried out avoiding the evolution of the problematic and all the

pre-service teachers understood how to handle that kind of situations.

As it is evidenced before, the purpose of the workshops was achieved successfully
because each one of the participants expressed their feelings and the experiences in the school,

being aware of future situations.

In the second meeting, the purpose was to share the opinions and comments made by the
monitoring teachers and tutors of the research project and to know the level of progress of the
research project. The monitoring teachers stated that the pre-service teachers are committed with

the labor; they are dedicated teachers who care about the learning process of the students,
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applying dynamics activities in the classes and using correctly the ICTs in the classes. However,

there are practitioners who do not have a good management of the group.

According to what the tutors of the research stated, the pre-service teachers have had a
good development of their projects, putting into practice in the classes. Nevertheless, other tutors

expressed that most of their students have not begun with the implementation of the project.
Classroom observation feedback

Throughout this process, three classroom observations were done by the tutor of each
practitioner. Then, a feedback was provided in order for the pre-service teachers to know about
positive aspects; what aspects could be improved; and some suggestions and considerations to
better develop the English classes. The feedbacks served as reflection on the practitioners since
they received comments from another point of view, in this case from a teacher with experience.
Have the comments from another person were important because they let the pre-service teacher

know how they were working during the practicum.

Conclusions

Talking about this component, | have to say that it was the most difficult because | had to
think in all the things that allowed me to do the class; | had to plan the different activities carried
out through the classes. Moreover, this is why | spent a lot of time creating the planning, because
I had to imagine how the students could learn, how they could understand the theme. First, I tried
to look for the information | needed to plan, but I had to take into account the level and the way
as the students learn. With my first planning, I could notice that the quantity of activities |

implemented does not matter, what made the difference was the way like I teach it.
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| understood that for the students acquire vocabulary is the most important because from
this they could develop any activity. | tried to give the vocabulary that they were going to use in

the following courses and the students adopted this strategy.

| always tried to use vocabulary that impacts them, it means the vocabulary that they
could use in their daily lives, and I could notice that most of this vocabulary was used in some
conversations, it does not mean that the students had long conversations but they tried to use it in
single words to communicate something. At the beginning of the class, | wanted to develop
activities where the whole class was included but it was impossible because of the number of
people inside the classrooms and the available time, most of these activities created indiscipline,

and the students did not pay attention to the real objective of the activity.

For this reason, | began to create individual activities like worksheets in which the
instructions were clear, all this aim at obtaining good results. Each time | implemented those
activities | tried to be attentive to all the students’ questions and | tried to help them. Through the
implementation of these worksheets, | could follow the learning process of the students because |
could identify their difficulties and this helped me to check the teaching process I carried out.
Furthermore, it created on me a reflective thought about the way | was implementing the classes

and the way the students were learning.

On the other hand, talking about the diversity that exists in the classroom, I can say that |
tried to include all my students in the same level; it means that all the students received the same
treatment. | know that in two of the four courses, there were girls with special needs but | gave
the same topics and the same explanation to them. It does not mean that I did not pay attention to

those students; otherwise, | tried to be with them when they developed each activity, and |
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answered all their questions and I tried to help them the most. It is a hard work but the results of

those students gave me more motivation.

In addition, one of the problems I faced at the beginning of the practicum was the
indiscipline that the students had inside the classroom. It created an unfriendly atmosphere, all
the moment | was angry because of the noise, | could not develop the classes and it was
frustrating for me because I could not control the students. However, | could find strategies to
control those points of indiscipline from the dialogue, where the most important point to talk was
the respect towards the classmates and the respect towards the teacher. Thereafter, the classes
were more productive since the students were respectful and were focusing in the classes, the

advancement in the English classes were evident and the good results too.

To conclude, | can say that it is necessary to implement classes that motivate the students
to learn English, in most of the cases the methodology, the same topics and the same activities
produce boredom. This is the reason why we need to change the way to teach English, we need to
change the bad image the students have towards this course. English is a beautiful language and it
needs to be taught correctly, showing to the students that it is easy to learn but it needs the

interest and the love of the students.

Considering the teaching process | have carried out in this institution, it is important to
mention that | have many things to improve, for example, the management of the time when |
develop a lesson plan. | could realize that | spent most of the time in a simple activity; as a result,
I could not develop the lesson plan. Now, I understand that each activity, each explanation needs
a specific time, in this way the students will have a better understanding. In addition, | learned the

importance of having an order when | teach any topic. For this reason, it is important first
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explain, then exemplify and finally practice, as a result the students will understand all about the

topic and they will internalize this new knowledge.

The reflective process contributed to my teaching process since | could identify the
aspects I need to improve. Furthermore, the reflective process gave me some tools to use in the
implementation of the classes because | can reread it and understand how I outdid any problem

and how it increased my confidence in myself.
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Chapter I11: Outreach component

“Introducing English language in primary schools in Pamplona, Colombia”

Introduction

Participating in the academic, cultural and economic fields at a global scale motivated the
Colombian National Government to promote foreign languages learning in the different
educational sectors of the country, so that all citizens have the opportunity to participate in
cultural exchanges that allow them to get access to more equitable conditions regarding the

personal and social development of the country.

To encourage the English language learning in Colombia as well as having Colombians to
be more competitive citizens, the Ministry of National Education designed a policy of
bilingualism in 2004, whose main objective is "to have citizens being capable of communicating
in English, with internationally-comparable standards, that incorporate the country in the
universal processes of communication, in the global economy and in cultural openness". To do it
so, the Ministry has been implementing an extensive set of strategies at different levels of
education in order to achieve this goal. For instance, a clear example is the creation and
consolidation of the English language quality standards for basic and secondary education, the
definition of a solid and consistent evaluation system and the description and development of

training programs.

This program has been developed throughout the country in which the work done by the
secretaries of education, public and private universities and English language centers has been
integrated. However, the results obtained to date have not been very encouraging since many

educational institutions at a national level have not been impacted by this project yet.
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Regarding primary school, the National Government pretends to expand the coverage of
the English teaching to children, because several times, most of these educational institutions do
not have an English teacher who guides the teaching-learning processes, hence, the results of the

nation-wide evaluations are not gratifying at all.

The University of Pamplona in Colombia, considered as a public training institution for
trainers, and more specifically the Foreign Languages B.A. degree in English and French, has
approached the reality that the primary schools in the city of Pamplona often face in terms of The
National Bilingualism Policy. Many of the educational institutions in this city do not have an English

teacher to respond to the training needs of the primary sector.

Facing this reality and the problems associated with it, the current proposal of social
influence aims at meeting the needs in the English language, in the child population of the
primary school in Pamplona city, also it pretends to integrate the training of the foreign languages
degree English and French students to the educational reality of this sector. In this way, it will try

to reduce the gap generated between the public and private schools in the foreign languages area.

Governmental policies identify the issue, however, the attention to these problems goes
beyond mere regulations, there is a lack of funding support, educators in the foreign languages
area so that the outcomes in terms of exams, tests, and students' results are in agreement with

Colombia's proposal of being the most educated country of the region.

Justification

Learning and acquiring a foreign language provide us with the opportunity to be up with
the requirements of today's world current needs. That is why it is necessary to implement and
work towards this process since the beginning of children's schooling path so that at the end of

their basic education cycle, they have the foundations that will allow them to continuous learning
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process in the secondary, technical and superior education, to get more people to be trained in

this area.

The main purpose of this project is to raise awareness towards English language teaching
in primary schools in the city of Pamplona, by contributing to the basic training in a foreign
language that is essential and required at these levels. For that reason, this project is carried out as
part of the outreach component in the practicum stage that is developed by last semester students
of the Foreign Languages degree at the University of Pamplona, as a way to contribute to the

strengthening of English language teaching in primary school.

The implementation of this project helps highly and mutually, not only the institutions and
the educational population in Pamplona city, but also the foreign language program and its

students who develop their pre-service teaching process.

The implementation of this project benefits greatly and reciprocally both, the institutions
and the student population of Pamplona, as well as the Foreign Languages program and the
students who are carrying out their practicum. This benefit results in the possibility for primary
school children to have contact with the foreign language and, in turn, for students who are at the
end of their training process at the university, so that they get to know the realities and
educational needs of the environment, and in this way, they can contribute by taking part in the

processes that have a positive impact on the improvement of such needs..

General Objectives.
The implementation of this outreach project, from the foreign language degree English

and French of the University of Pamplona sought:

e To teach English to the students in primary school in Pamplona city.

95



e To integrate the role of the foreign languages degree English and French students with

the educational reality of teaching English in primary schools in Pamplona city.

Specific objectives

For a better understanding of the previous aspects, this proposal aim at:

e Familiarizing children from primary schools in Pamplona with the essential
foundations in English.

e Engaging students from The Foreign Languages program English and French in the
teaching English processes in primary schools in Pamplona city.

e Articulating the students from the foreign languages program English and French with
the outreach projects proposed by the social interaction sector of the University of

Pamplona.

Typology of the project

This is an educational, disciplinary project dealing with the curriculum area; open to all
the institutions in which the integral practicum is developed and which offer primary education in
Pamplona. This project is part of the teaching training plan of the Foreign Languages program at

the University of Pamplona.

This proposal is connected with social projection and goes beyond the institutional scope
and makes facilitates the articulation of the Foreign Languages program to the community of

Pamplona.

The main purpose at a pedagogical and communicative level is framed within the
institutional lines of projection and outreach of the University of Pamplona and the Foreign

Languages program.
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Contribution lines.

e Contribution to the academic training in Foreign Languages areas.
e Citizen training (attention to problems of the educational environment tending to
diminish the inequity of the educational system).

e Projection of the school Community to University and Program level

Theoretical framework

Teaching languages.
Languages international policies.

The UNESCO has been concerned since many years, for the role of the language in the
world. In 1999, it adopted the term multilingual education to refer to the use of three languages:
mother tongue, regional or national language, and international. This emerged from the idea that
the particular needs from communities with different cultures which speak different languages,
they just can be understood though the multilingual education. (Cruz M, Loyo G, & Mendez E,

2011).

The UNESCO (2003) considers that languages are not only a mass media but they also
represent the culture, identities and values of the world. For this reason, the UNESCO suggests to
enhance the diversity of languages, and at the same time to support the learning of international
languages that offer access to the global communication and information exchange. To achieve
this, the UNESCO proposes to foster the multilingualism and the intercultural dialogue, policy

for translation, written and visual material aiming at promoting new ideas and works of art.
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According to Lima M, (2006), nowadays, learning a foreign language is important, but
always taking into account the cultures, they represent. All kind of learning is extremely
important for the human being sociability, given that it allows him/her to function properly in
different contexts; learning a foreign language involves the personal life of a person allowing

that this process can be successful and beneficial in his/her knowledge and savoir-faire.

National bilingual program.

Colombia, as other countries in Latin-American and the world, has adopted academicals
policies addressed to foster the English language as a foreign language, through the National
bilingual program created in 2004 with three specific guidelines: institutions of basic,
intermediate, higher education, educational programs for human-development, the ethno-
education and flexible models of education. This program aims at the trainee of the competitive

and productive human talent in a global setting in different fields of action. (MEN, 20086, p. 6).

The follow chart shows the levels to be reached by the National bilingual program to the

year 2019:

Table 13. Expected levels in the target language

Tabla 1. Niveles de lengua esperados en el PNB

Nivel de lengua

Poblacio
oblacion meta

I studiantes de grado 3" de
educacién basica primania

Estudiantes de grado 7" de

Al
(Principiante)

educaclon basica secundaria Az (Basico)
Estudiantes de grado 11" de B
educacion basica media (Preintermedio)
Egresados de Educacion B2

Superior

(Intermedio)

Egresados de carreras en
lenguas extranjeras o afines

Ch
(Avanzado)

Docentes actuales de
educacion basica primaria y
docentes de otras areas

Az
(Basico)

Docentes de ingleés

Bz (Intermedio)

Fuente: Adaptado de Altablero (2005).
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Bilingualism.

Bilingualism refers to the different degree of domination by which a person can
communicate in more than one single language and culture. This degree depends mainly on the
context in which the individual is. Hence, based on how a different language is used, different
from the native, these languages are considered second languages or foreign languages. MEN

(2006)

Teaching English in primary School.

According to Yesser A, & Chacon C, (2011) ‘ the process of acquiring a foreign language
is a complex process in which there are cognitive and affective factors from the learner, in the
same manner there are some sociocultural and educational factors including the curriculum, the
methodology and the formation of the foreign language teacher. In such a way, the importance of
understanding how the child learns and incorporates a foreign language, it becomes necessary to
analyze the theoretical foundations which explain the learning process or acquisition of a second
language (L2) or foreign language and how this process is related to the native language. From
the previous statement, Krashen (1991) cited by Yesser A and Chacon C, (2011) makes a
distinction between acquisition and learning in terms of LE, “la adquisicion del lenguaje se hace
de manera natural e inconsciente en forma de input comprensible, el cual se procesa e internaliza,

mientras que el aprendizaje implica aprender de manera consciente las reglas de la lengua”

To support the aforementioned about the acquisition process of a foreign language
acquisition it is possible to say that according to Berko and Bernsteins (1999), children who can
learn, comprehend, discover and formulate forms of communication in a foreign language, they

do so because they need to integrate with the rest of society. Consequently, children can learn a
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language throughout the sense they make of the world, they have their own judgment for every
aspect they discover. For this reason learning a foreign language must begin from the prior
knowledge and the structure of the native language, given that these aspects give way to begin

learning a foreign language

Yesser A and Chacon C, (2011) cite Ausubel (1986), who stated that in terms of the
cognitive psychology there are many differences among the cognitive skills of children and
adults. In relation to the cognition and affectivity, which are presented in motivation, creativity,
spontaneity and flexibility that differentiate children from adults. Generally, adults have more
problems when talking in a foreign language, consequently, it is possible to say that the age is a

factor that affects learning English as FL.
Why to learn a foreign language in primary School?

Frandifio Y, Bermudez J and Vasquez V, (2012) cited Madrid and McLaren (1981) who
state that there are different kind of reasons that justify learning a foreign language in the school.
Pointing that the real reasons are pedagogical and formative. For example, based on various

studies, it is possible to say that:

e Children who begin studying a foreign language in school tend to get a better and
more positive performance than others.

e Children show not only a special capacity to imitate colloquial sounds and expressions
but also a great flexibility, spontaneity and audacity what overcome young and adult
people.

e Children not only tend to fear to make mistakes but also acquire and transmit this

meaning through gestures and pantomime.
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e Children are in a stage of their life in which plasticity of their brains allow them to

learn languages.

To conclude, human beings’ learning process is in function of experiences with the
environment in which it is influenced by cultures that predominate and identify its idiosyncrasy
and autonomy; especially in the young population in the life cycle of childhood, where from an
infinite number of theories from the psychological, sociological field. It is argued that the
learning is given by the observation and listening of sounds that put in main attention the senses
of each individual. Emphasizing that the process of cognition from the mental processes direct
and lead to a significant learning in children who are at the beginning of learning especially a

Foreign Language.
School context.

This proposal was developed at ‘La Presentacion’ primary school that is located at the

street 6# 2- 99, Pamplona, Colombia.
Schedule

The chart below presents the schedule that was implemented to carry out this component.
The outreach component as the pedagogical one, lasts ten weeks: From September 10" to
November 16™, the pre- service teacher will work with students from 3™ grade and 5™ grade, five

hours per week.
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Table 14. Pre- service teacher’s schedule in primary

MAIE’s SCHEDULE

HOUR MONDAY TUE SDAY WEDNE SDAY

T:00-T:55

T:55-8:50

8:50-0:45 3A

9:45-10:15 B R E

10:15-11-0

11:10-2:05

12:05-1:10

Beneficiary population.

THURSDAY

S5A

5B

sC

aC

FRIDAY

The beneficiary population are students from three groups in 5" and two groups of 3™ grade

at “La Presentacion” primary School, and at the same time, their four teachers who learnt some

ideas and strategies to teach English at those levels.

Elementary school students.
Language courses field teachers in basic primary.

Foreign languages students- practitioners.

Indirected beneficiary population.

External institutions linked with the project

Foreign languages program

Academic community of Pamplona

Institutional dependencies articulated to the project. ‘La Presentacion High School’

Jose Antonio Galan High School

Brighton School
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e La Presentacion High School
e Normal Superior de Pamplona
e Jose Rafael Faria High School

e Cristo Rey High School

Methodology

Given that students in 5" and 3" grade at “La Presentaciéon” primary school do not have a
teacher dedicated just in English area and they have only an hour per week, it was decided to
begin from the very basic vocabulary in an easy and innovative way. The plan of action of this
component is focused on the lexical approach proposed by Michael Lewis in 1990, this method
states an important part of learning language that consists of being able to understand and
produce lexical phrases as chunks. Teachers at the primary school asked to work especially on

vocabulary this is why this component is based on it.

On the other hand, it was use texts as a complementary material in 5" grade, seeing that those
students need a higher level of proficiency and reading comprehension needed in the college.
Through the implementation of flashcards as strategy for improving the students will acquire

vocabulary that they might implement in their daily life, it will help them to succeed this subject.
Development of the outreach component

The purpose of the project was to improve the English pronunciation and vocabulary of
the students of third and fifth grades through flashcards. With that in mind, the pre-service
teacher fulfilled the principal purpose of the outreach component, to cover the necessities of a
vulnerable community, in this case the students of third and fifth grades who had not English

teacher.
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Table 15. Topics to develop

WEEK TOPICS WITH THE USE OF FLASHCARDS -

5% grade Use of 3"dgrade Use of
flashcards flashcards
1 Healthy food and 4 Verb to be v
harmful food
2 Vocabulary about 4 Adjectives v
food
3 Recycling 4 Physical description v
4 Vocabulary about v Worksheet about v
Recycling verb to be
5 Oral presentation Game “secret
about Recycling friend”

During the practicum process with the elementary students, the use of flashcards were used to
make emphasis in the pronunciation and to recognize new words and associate them with images.
The implementation was characterized by multiples activities that allowed students to put into
practice what they have learned. For instance, a role-play was one of the activities carried out in
the project. Firstly, it was necessary to present the vocabulary and the correct pronunciation, once
the word was internalized into the students, the course was divided in groups in order to write and
present their oral activity. In this case, the students had to use the vocabulary drilled without see
the flashcards. The students described the food that likes and dislike. In some moments, the pre-
service teacher showed a flashcard to the students and they had to say a sentence using the food

or flashcard seen. All this in order to identify if the students learned or not the vocabulary.

Conclusions
The strategy developed in the outreach component left satisfactory results since the pre-
service teacher could implement the use of flashcards to teach English in 3 and 5" grades. Even

though the pre- service teacher had proposed some topics for developing in classes, those topics
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were changed given that the teachers demanded to reinforce the topics already seen in the
previous terms. Thus, the pre- service teacher took into account the English book given by the
teacher in charge of 3 graders since it contained the themes seen. (Appendix 10. Primary

English book)

Moreover, the use of flashcards helped the development of the classes, and thanks to this
strategy, the students obtained good grades and it was a way to motivate them (Appendix 11.
Use of flashcards). Furthermore, the pre- service teacher could notice that the students paid more
attention to the class because those type of images caught their attention; the important point here
is that the images were related to their daily life, the comics they watched and the things they
loved the most (Appendix 12. 4° and 5° planner). Those aspects were the principal factor for

which the strategy implemented in those grades was successful.

Supplying these needs in the primary school contributed to the pedagogical practicum of
the pre- service teacher because it helped her to realize the real problems the students faced when
they are not taught in the correct way. Learning English is not merely to learn vocabulary about a
specific topic or to write it and memorize it, it implies more, for instance: motivation, interactive
activities where they use their knowledge and so on. With those classes, the pre- service teacher
could identify why the students do not try to learn a second language in this case the English
language and it is simple, because of the way the teachers teach English. It is important to teach
with love, with passion, in this way the students are going to love and they are going to develop

an interest in this subject.
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Chapter I1V: Administrative component
Introduction
The last component of this practicum project is about the pedagogical activities developed in
the ‘La Presentacion’ High School. As pre-service teacher, we have the responsibility to be
present and collaborate in all the extra-curricular events being active and dynamic. In fact, being
part of the institution will provide pre-serving teachers some experience with a real teaching

context assuming the role of a teacher.

Justification

The educational community develop some pedagogical events in order to increase a
dimensional process where different areas need to be integrated to contribute to the progress for
the institution. For this reason, Pre-service Teacher took part in the different academic tasks as
extracurricular activities that the institution encouraged such as theatre meeting, the celebration
of the 135 years of foundation, and other events that are some important for ‘La presentation’s
family. In addition, it is important to participate in those events is an active, enthusiastic and
responsible way, since it will allow knowing how the educational institutions work in real life.
This component aimed at offering several services as pre- service teacher in which, the teachers
offered her knowledge about a specific subject in order to the students can learn and practice this

with students from other institutions.

General objective

e To be part in extra-curricular activities proposed by “La Presentacion” High School.
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Specific objectives

e To collaborate with the organization of different events carried out and created by the

institution.

e To involve students from the B. A. degree in Foreign Languages English-French in

the English language teaching processes at a primary school level in the city of

Pamplona.

e To be responsible when organizing any performance with the students

Methodology

As part of the of the practicum stage, the pre-service teacher was actively engaged with

the activities and events proposed by the school, aiming at gaining knowledge, highlighting the

participation in the community.

Timetable of activities.

Table 16. School activities timetable
- AGONTO

FrCHA ACTIVIDADE N
1 Twada de bandeia
1 ngown. |8 spilembrs Insovipoiones Frasha Avanosm on Gleorstana)

Pivebian de oaliclad

o Conterenoia oon pelodlogoecl 1%

1 Plovidician de los lapaees i1 15

12 Pivieban Haber 117

1aar Pitiebia s Hiipdiate don el gabiee g5, 4% 585 8L g4

Tralfenrnm m oclm 12 m cboring 19 ok Peoi’s sors o 3 s sl dinmie s d-Jull{n‘If i
ol il m o e oy oo e e s o dae a5 sl ol ©F o llee o B el 19 e urldn
Padies de Pam ilia £11%

17 Finalmaoldin asgunds tiim satied oimada pedagdgon
a1 Inioie terasr tim s stre/Proges oto Crailer’ W om snto O ongs ga oional
Priin sl
23 Bl ooy sk O o e s cdonal Hleoundaria vevmldn drea de o alem dlloas
aa i dmone s de svaluseidn 3w prom oeibn
24 Cllmive de plabaCoom s 00 snguets -r—l CT Y T P
28 i pe i de bolebne @ olome de platalonn a
21-20 Provimhim e Hdiijrdim e oomn el gebiee (4%, 4% 6% 09 10%
23-29 Epovela de padies pris
E11) Frtiaga de boletines a titulares para fevision
=11 B sl dmrt o C o e pa oborsl O ontdnasoldr e ol dre s de i sbeim dilose
29 Patrepa e califioaoiones Moas Tuada de bandeia
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v T N £

Aty idades 138 aillos

e o St ot AL P CHA ACTIVIDADI N
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Conclusions

‘La Presentacion’ High School developed through the different terms many activities and
pedagogical events in order to integrate the different groups that are part of the educational
institution as the teachers, students and parents. It is important to mention that the pre-service
teacher was participant in many of those activities. Among these events, the pre- service teacher
was in the lecture about sexual education (Appendix 13. Sexual education meeting), where
students of an institution came to the Presentation High School to inform the students about the
different diseases people can develop if they do not use contraceptive elements. The pre- service
teacher role was to accompany the students inside the library and she controlled them when it
was necessary. Another event in which the pre- service teacher was part was the celebration of
the love and friendship’s day, where the 11" graders students were in charge. There was a contest
where the different groups created something related to this date: posters, poems, dances and so
on. The purpose was to celebrate this date and to remember the importance of having real friends

in our lives.

A third activity that the institution developed was an event called “Ancianaton”; this event
was created with the purpose of collecting money and resources for our elder people, those of the
‘Ancianato San José’. The students helped by the teachers organized this event and the results
were so gratifying because they collected a big sum of money and implements for these people
(Appendix 14. ‘Ancianaton’). The pre- service teacher accompanied the students while they

were in Pamplona’s main park.

The forth activity in which the pre- service teacher participated was The Cultural week.

During this week, the pre- service teacher helped the supervisor in the different activities carried
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out. The activities developed were: ‘Old dance’, ‘Entre neblinas’, ‘135 actividades’ and

‘Comparsas’, among other. (Appendix 15. Cultural week)

Moreover, the final event in which the pre- service teacher participated was the symbol
delivery. This day, the eleventh graders students delivered the symbols, which represent the
values that identify the institution and the tenth graders students received those symbols.

(Appendix 16. Symbol delivery)

Table 17. Institutional Activities

Activity Pre- service teacher role

Sexual education My role was to
meeting accompany the students
inside the library and she
controlled them when it
was necessary.
Love and friendship’s | accompanied my

day celebration supervisor during the
event since she was the
jury. In addition, I had to
keep the students control.

“Ancianaton” | accompanied the

students while they were
in Pamplona’s main park.

Cultural Week During this week, I had

135 years to help my supervisor in

the different events
proposed by the
educational institution.

Symbol delivery The pre- service teacher
accompanied the
supervisor.
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Appendix 2. Non- participant observation
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Appendix 3. Narrative & Journal
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Appendix 4. Semi- structured interview
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Appendix 5. Categories in MaxQDA

) 0 Deitng Pyt e S - MEADDL 08 B 50

o Gigs Wbl b Wdeis ik s

ﬁ @' m E m @ l a a ﬁl&adxm!mm:
o i S ke S ] Do i fmy'm'm”
pupdo pmpdo.  Gommertor oidges doumstis roipenios Geanans . 1= P desde domanerins actvace

- 0 X

ap v#EO
iﬁubu:pm,«ms ﬁ
{11 S arcig deirkemamtin i

Uﬁuwymm!mdwtemkn edems

PR § 8B P aax

1 Bl IG5 P sax [ —

= 2 Thkh #2200 00 G4
R i 16 Okl Buesy, <h b s2ptma preqwta o5 ;D oué suaoera el desarrods e bas derestes areas B motwarcn gara el aprendeee del gl o 4
) .g'?mmz ; s¢, % b0 synwacyin cea respecty d desamely de s tareae y el prendizze del ol b ot en !
gi:;?:::l g ; 17 21 S1l, 2 me ot & e e, el g e mpeetane para s0s0tcs porgue el mgés a0s abes s puertas para s e, 7 adeads goe
é&cmmt- 0 nesias estames ban gequefitas 25 sportam saber para, uts va ceand: quéranmes esonger b camera podamvs seber e, plabas baneas
st amtia 5. 0 _ : .
gﬁsmmﬁaz;? ol el s 7 mo Digoemes ooty o meeas 2 coeet en pare e g
Elgmbmel. 0 . . .
= Do el ) % Dk I ccfava poegunta e Coa 53 area nal de Eecclogol acuns show mplemestado en cace, jen qué aspestes crze wted e e adi
19 N et 1. 0 ol
510 Dima ot !
v W ettt % Baiaivi ok ; .
D : 19 21 Tieve ala pricaralo peenddo en el aua 32 close ya que oo i ks, snsoizos, o 2 e cefoerza ey f g poeee el queee
g
e | e 70 tambein shade idhomsa, eebonces eso o5 oy impoctants e s of s  banfet oo o ek s guata e e cosas
T i

(3Eqas 7 e va oo o 2prenchdo ex chse tanheén podestos mplementardy en mechos hogares

A% € 8T § P fax
o142 8 E Okl novena eeguet e e cree e gue e desarll il peopect e posde et b e g en et edes?
v @ iema de iiges i
) f_l, : 21 71: Hap veces que umo an, sn queter s¢ uese eanietrar a persenas de lres piises oz 20 sepan hablar espainl v poss umo gusde delog,
kg Lngatitc ange 1
T moungion 0 weeactu, alogae oce 2los ea s souples emvas para geder, e, reformar ek f s en coeshin &2 smaperseas
iy ansclim. 13
by " 2 E Okl B dsomageeguetz e Coove el desarll de fbrenes areas para e progects guda desamolar sy eamndad? en o mares!
Tortegsfene.. 1
: "4“3'* : 2 11 Enla tanera ea gue oveotras podmes d deastrr que mosotras s wnas e, s e e € svowos oy creavas, s gnta
el et #
o wat 5, IBOAr 005, 205 et Crear 0538 Muevs, para e 3 vea coauotodo Lo, 00 b e sz, s que enems s, tpos dfreates ds :
é—n‘ o G0 & [ Asispesschoodfioons i ot ) i

118



Appendix 6. Clothes & Present Progressive

(FECTH |
A

ERO
DE
CLAS
E

TEMA [TNDICADOR

DE
gESlMPEN

ACTTIVIDADES

ON

RSALIDA
(=}

VACIO
NES

[STETRINE]
rrbier
100 to
Septe
ke
14th

ANarmen
and rmen's
clothe=
"Hresent
Progressisg e
terse
Recyclable
products=

“ldenln‘ylrng
one s clothes
"ldentlfqu
clothes
rraterial
colors

and

Warm up:

The teacher will gsks her students  f they knovw the fnarme of the different
clothes they are wearing, if the student= answer positively, the teacher
will request to spell therm and the teacher will vwreites it on the baare in order
to introduce the toplc

Explanation of the toplc:

Then, the teacher will present some shdes (Anmes 7)) that contains
nmages carresponding to the clothes, at the zame time, the teacher will
wrlte 1n enghsh the narme of this cloth aon the boarcd and she will say in
Spanish its meaning

Alter prasanting the images, the teacher will ask randomly to har students
about the rmeaning of any vword (about clothes) . Latar an, the taeachear will
wwrite the rmeaning of esch word previously presentec in order to reinforce
the clothe=s' vocabulary snd the teacher will sk about the pos=ible
recyclabla matarials that can e ysed to create it For instance, plastics,
Ppaper, metal, et

ATter having done that, the tescher will shovw the slides again ancd she will
Azl about the color the students could chentify . Mest, the tescher will vwrite
the colors students gave her and the teacher will explain hovw to vwrite and
to pronounce each color (e g red, yellow

Talking into account the color of eaz_h Itesrm (Llolhes) rese e in the
slicles the teacher vwill ask simple questions as, "vwhat s ity and the
teacher vwill point out any cloth, the teacher wall cive the first exarmple, it
1= @ yellovw t- shirt”, and she will wreite it on the board, airm at the students
dentifying the structure . Taking sorme esarmples, the teacher will e plain
the how they have to order the sentence ywhen we talls about colors
(Adjective + noun: Red t-shirt),

Fhen, the teacher will divide the board Into four parts, sach part will
correspond to a speocific soason anc she will esplain vwhat happoen in oach

Recycle
The
studants
will thinke
Aot thie
recyclable
matarials
pEople can
Lse to
wlaborate =
dress

season, for example spring, In this season the plants spring from the
ground and trees caome into blossoms. Each space will have an image
that represents this season. Then, they will ask to her students which
cloth ywould bie part of each season. For exarmple, the gloves can be part
of winter,

Execution:

Then, the teacher will give each student a plece of paper with a reading
activity (See (Gufa 1 Activity 7). Firstly, the teacher will read the
description in the paper in order to remark the pronunciation and to clarify
any doubt. After, the teacher will explain the activity: the students will
choose the correct paragraph according to each character nurnbv-rung
each of these In the blanks above them. The activity

collectively

Evaluation

The teacher will hand in the evaluation (see Guia 7. Evaluation part) that
contain three points, In the first one, the students will match the plcture
with the corresponding clothes' name. In the second one, the stucdents
will organize the phrases taking Into accountthe correct arder word.
Finally, the students will complete the sentence with the verbs in the
correct present continuous forrm

TStudents
will resad
each
description
and will put
a number
according
the
description

“Present
Progressive

Explanation of the topic

In orcer to introduce the next topic, the teacher will take some of the
sentences that appear in the last activity . The teacher will ex<plain the
Present progressive tense use and its structure for the affirmative
sEntence

Later an, the teacher will present a video (Annex 2) that shows some
activities that Mr Bean 15 doing, some of those sentences will be written
an the board, in order to Introduce new verbs and to drill the structure of
the present progressive tense. The tcachnr will ask to her students
different question. For instance, VWhat is Mr. Bean doing? YWhat are the
street workerswearing?® Vwhat some student 1s wearing’d, among other
For introcucing the question form of the present progreassive tense, the
teacher will ask to her students sorme questions about the video, for
example: s Mr. Bean wearing white trousers?, and the teacher will write
the guestion in the board highlighting the structure. Then, the tescher will
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_wearing red shoes,

show an image (Annex 3) where appear M. Bean to identify the trousers’
calar A the trousers have another color, the teacher will answwer the
question in short answwer, anc she will write it on the board, The teacher
will aslk some gquestions again, In arder to drill the structures for each
formpositive, negative anc gquestion)

Execution

The teacher will begin by asking the students to ywatch her and guess
what the teacher 1s doing. The teacher will mime a simple activity and she
will sncourage the students to call out thelr ansvwers in the present
ﬁroqressivc tense, o "You are drinking a coffee’, when the stucdents

ave guessec vwhat the teacher is doing, the teacher will tell therm that
thav are c|0|nc| to plav a similar game in teams. For this reason, the whole
clas I twwio group tearms. The teacher will escplain that the
alm of the garme s for students in teams to guess present progressiye
santences from imime One team goes first and chooses a team member
ta do the first mime . The chosen student comesto the front of the class
and 9 given o Presont progressive sentence card (annes <), and the
student will ask "Wheat armn domg?" and then does the mime on the card.
If the members of the contrary team have the answer, they will call out it
by rmaking present progressive sentences. g.g, "vYou are eating a plizza
This arnsvwer has to bie the excactvwords on the ronrme card to win. Then, @
stuclont from the other team comes to the front of the class and she will
mime another card. The tearm with the most points at the end of the game
wins

Evaluation

Aftarthat, the teacher will ask the students to prepare a monologue in
which they will have to describe the clothes that each one (s wearing. For
o better understanding of the activity, the teacher will do an e<ample
talking about what she s wearing. The teachar will write the example an
the bhoard

For example

. | arm wearing a black t-shirt. | am wearing black pants. | am

Homework

In a pirce of card, the students will draw a dress, they will use different
colors, clothes and different materials to do it, for instances crayons,
recyclable material (pieces of paper, brochures, plastic, etc ), and cloth,
armong other Each students will prepare a description about their
creation and will write It down, For example, My girl/boy (s wearing @
black hat, he/she |s wearing a yellow jean
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Appendix 7. List of groups
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Appendix 8. First task: Knowing recycled material
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Appendix 9. Speaking Rubric

SPEAKING RUBRIC #1 011 1B 2

Respect the instructions

Can express your ideas correctly, according to the tfopic
proposed,

You can respect the instructions (required words)

Linguistics corrections
You can speak formally, taking info account the fopic carried
out,

Capability to inform and to describe

You can speak simple and isolate phrases or expressions on
recyclable materials

You are able to speak on a fopic before rehearsed. (Present
Progressive & clothes)

Lexical

You can use expressions and words learned inside the
classroom.( Use of the verb To wear)

You can spell some words of the elementary repertory: clothes
vocabulary.

Grammatical

You canuse the grammatical structures learned inside the
classroom, doing simple phrases.

You canuse the present progressive tense to develop the oral
presegntation

Accuracy/ fluency

You are able to express your ideas without hesitation.

TOTAL /10

Individual work_ Group work_ Collaborative work_
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Appendix 10. Primary English book
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Appendix 11. Use of flashcards
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Appendix 12. 4" and 5" planner




Appeﬁndix 13. Sexual Education
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Appendix 14. Ancianaton
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Appendix 15. Cultural week
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Appendix 16. Symbol Delivery
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