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Chapter I: General Presentation of the Proposal 

The modern Colombian society faces a reality of incertitude. Globalization is 

constantly advancing, and the panorama is that only a privileged sector of the country is 

able of following this phenomenon of progress. The educational system has a crucial role to 

decrease that gap of opportunities. By promoting it through learning a foreign language, the 

community could expand its professional skills. Regardless of this well-known tool, there is 

still a great work to achieve the foreign language standards proposed by the ministry of 

education.  

This practicum research project aimed to improve the development of reading skills 

and the acquisition of vocabulary in the teaching-learning process of the English language, 

given that during the diagnostic stage, it was identified that the seventh grade students of 

the Instituto Técnico La Presentación presented difficulties in these areas. Accordingly, it 

was considered appropriate to use short readings as a strategy to strengthen the previously 

mentioned skills, which increased the motivation of the students during class hours and also 

improved their participation, making them more active and willing to learn English. 

With this in mind, It is worth mentioning that this research was broken down into 

five main axes: Those components are the institutional observation and diagnostic; the 

pedagogical and research component; the community outreach component; the 

interinstitutional activities component; and finally, the reflective approach component, 

which are closely linked to the institutional mission of both the school where the practicum 

process was carried out, as well as that of the Foreign Language Program at the University 

of Pamplona.  



 

 

 

Following this lines, the institutional observation and diagnostic component is 

focused on the knowledge of the educational institution. This stage allowed the preservice 

teacher to recognize relevant aspects about the administrative and academic processes, the 

institutional educational project (PEI), the regulations to face the sanitary emergency, as 

well as knowing the identity features of the institution, its population and infrastructure. 

On the other hand, despite the existence of these five components, the pedagogical 

and research component was established as the central axis of the integral practicum, since 

it describes in detail the problems to be solved and the fulfillment of the established 

objectives and questions. Likewise, the methodology presented is discussed, specifying the 

instruments for data collection, ending with the analysis and interpretation of the 

information, which was necessary for the development of the action research that was 

applied. Referring to the objectives of this component it was necessary to make a 

description of the activities implemented in the proposal, as well as the class plans and the 

pedagogical sequences designed, in order to show the progress achieved by this component 

in the population under study. 

Regarding the community outreach component, during the process of the integral 

practicum, the student-teacher contributed to the educational institution with a pedagogical 

proposal that included elementary school students, in this case, the pre-service teacher was 

assigned to the 4th-grade students of the institution to assist the teachers in charge and thus 

meet the need of lack of teachers in the English department.  

In order to create a positive impact on the previously mentioned grades, the pre-

service teacher sought to reinforce the topics established in the syllabus as well as to 



 

 

strengthen some shortcomings that resulted from the health crisis and virtual education 

caused in previous years by covid-19. Due to the population to be worked with and the 

needs observed, in addition to strengthening and reinforcing previous topics, it was 

necessary to encourage the acquisition of vocabulary that can help students to have a 

connection with the English language. That is why, in order to show the process fulfill in 

this component, a description of the activities implemented together with the methodology 

proposed and executed according to the schedule was made, in the same way the material 

designed to support the planning process of the different activities proposed. 

Furthermore, for the intra-institutional activities component, it was necessary for the 

trainee teacher to be fully involved in the institution by participating in the administrative, 

community and extracurricular activities established in the schedule of events of the 

educational institution, in order for the trainee teacher to learn about the different roles that 

exist in the institution outside of class hours and thus develop his or her capacity for 

analysis and solution of needs and problems.  

Thanks to this component, the continuous performance of the pre-service teacher in 

this teaching and learning process was demonstrated through the development and 

implementation of intellectual competencies, skills and other aspects that are an important 

part of this last stage. That is why this section briefly explains the events and activities in 

which the pre-service teacher was involved. 

Finally, the reflective approach component encompasses weekly narratives that 

compile the pre-service teacher experience through the practicum process, each edition 

addresses events, reactions and introspection which occur during the course of the 

practicum.  



 

 

Introduction  

For being considered a universal language, English has become a valuable tool both 

at a personal and professional level (Tutor Doctor, 2018), which made it take relevance 

within the educational field. Over the years, different societies have considered this 

language as an indispensable mechanism to obtain better job opportunities and thus 

improve their quality of life. According to Crystal (2016) English allows students to 

function in environments different from their own as it provides the necessary tools to 

appropriate and implement the knowledge that helps their development during the teaching-

learning process.   

On the other hand, the current objective of the educational system in Colombia is 

linked to prepare students to face a globalized world, promoting that their communicative 

skills in a foreign language match that of society. Therefore, it is necessary to improve the 

English language in order to reduce cultural gaps and increase opportunities, which means 

that English is no longer used exclusively by those who work abroad or with foreigners, so 

it is more than pertinent to focus more efforts on prioritizing and improving educational 

processes. Unfortunately, despite this great need, Colombia shows a stagnation in this area 

as it is in a very low range of English proficiency in English EF (2020) which affects both 

the economic and personal growth of Colombian citizens. 

To address this reality, English teachers and schools should be encouraged to 

continuously improve their methods, ensuring that student motivation is captured, and to 

achieve the above mentioned within the educational community, the implementation of 

short readings related to the topics established in the weekly planners (healthy life, present 

simple, modal verb can, present continuous, past simple) was proposed to encourage 



 

 

reading and improve vocabulary acquisition in seventh grade students of a public school in 

Pamplona, Norte De Santander. 

In addition, since the outreach component is designed to provide pedagogical 

support to elementary school teachers and students, the pre-service teacher worked together 

with the teacher in charge of the fourth grade to strengthen the teaching of English at this 

educational level through flashcards and worksheets. Meanwhile, at the institutional level, 

different stages and activities were developed, which although they do not take place inside 

the classroom, are part of the work of a teacher, that is to say that the participation of the 

pre-service teacher during the development of the activities was necessary for his 

professional preparation process. 

Besides, the experiences lived in the educational establishment in most of the times 

represent a relevant aspect for the formation process of the teacher in training since each 

situation, event or adversity that is presented to him/her manages to create a notion of the 

educational work and also allows the development of a critical position in front of the 

different factors that incur in this narrative. 

 

  



 

 

Justification  

The teaching of English in the school stages is a challenge that must be addressed 

with the inclusion of content and strategies that attract the attention of students and more 

importantly, that are adequate to create meaningful learning, therefore innovation is an 

educational tool to lead the attention and interest of the student towards learning, since 

besides providing knowledge the notion of designing strategies works to build a healthy 

relationship between the student and the language strengthening a link that favors the 

construction of learning. 

On the other hand, participation in a class has become a challenge to face due to 

different reasons such as personal traits, or not being sure of their answers or sometimes 

just disinterest and unfortunately the health crisis increased this situation as this challenge 

moved to digital environments and participation decreased drastically, and the class became 

a constant discourse of the teacher trying to keep the attention of the classroom without 

even being able to see them directly and when they returned to the classroom this year the 

same attitude was noticed by the students. 

In order to offer an opportunity to improve the student's skills in a way that 

generates a connection between the student and the language, according to the specific 

needs of the students, this project was designed by implementing some reading strategies 

and tools to enhance and improve reading skills along with the learning of new vocabulary 

in English with the students of the seventh grade of Institución Técnico La Presentación. 

By making use of these tools, the teacher in training sought to contribute to the significant 

improvement of this skill and thus promote participation, the expansion of knowledge 

through new vocabulary, awakening the interest of those involved in this process. 



 

 

Likewise, actively participating in the institution's activities provides a real 

experience with teaching. These activities allow the construction of the notion of belonging 

and commitment with the institution and with the students, while the spaces for reflection 

are also significant for the educational experience since the constant analysis of interactions 

and events allows to obtain significant results, such components are necessary for a correct 

development of the integral practice and the future work as a teacher. 

In this regard, the importance of this study was linked to the implementation of 

several strategies that contributed to the improvement of the written comprehension skill 

and the vocabulary acquisition to guide, motivate and contribute adequately to the learning 

process of students. 

 

  



 

 

Objectives 

 

General Objective 

 To contribute significantly to the needs of the target population at the Colegio 

Técnico La Presentación in Pamplona  

Specific Objectives  

 To enhance reading comprehension in seventh grade English students through the 

use of short reading at the Colegio Técnico La Presentación 

 To strengthen vocabulary acquisition in seventh graders at the Colegio Técnico La 

Presentación through the use of short reading  

 To provide academic support to fourth grade students by the use of flashcards  

 To get actively involved and participate on the interinstitutional activities of the 

educational institution.   



 

 

Chapter II: Institutional Observation and Diagnosis Report 

Throughout this first chapter, focused on the educational institution where the pre-

service teacher performs her internship, will be described the administrative, pedagogical, 

technological, and population aspects and characteristics that were collected during the 

observation stage that took place during the first week of March. 

Documentary analysis  

 

Topographical location   

 

The Colegio Técnico La Presentación is located in the city of Pamplona, a 

municipality that is part of the department of Norte de Santander in Colombia, its exact 

location is street 6 No 2-99 in the neighborhood "el Carmen". 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1 location Figure 2 map 

Figure 3 school 



 

 

Historical Background. 

The Colegio Técnico La Presentación was founded in 1883. At that moment the 

situation was precarious in Pamplona, it was plagued by violence, epidemics, and misery. 

Health and education were the needs of the first order. The nuns arrived in Pamplona on 

January 27, 1883, to take charge of the hospital. A few weeks later, they opened a free 

school for 160 girls, therefore, the school has its origin in the hospital.  

The hospital was separated from the school on January 20, 1928, and two 

independent works were established, in 1924 the school was transformed into a municipal 

institute. In 1927 the construction of the physical plant began, which allows opening the 

doors to many students, granting them the title of sufficient education. In 1924 the 

departmental secretary recognized him as the character and the ‘Normalista’ orientation 

giving the diploma of normal regular with four years of pedagogy. In 1951 two institutions 

were organized with independent communities of nuns: the school presentation and the 

normal one for girls. The school always had great vitality and after a serious study of the 

work by the government of the congregation based on the principles of the religious 

community. In 1970 the physical plant of the school is closed and leased to the 

departmental government so, it is transferred to the normal of ladies with the possibility of 

opening a diversification of academic baccalaureate. 

The house where the normal one, also owned by the community, was moved to. The 

Pamplona National Girls' College, despite its long and excellent career in teacher training, 

completed its work in 1996, based on the guidelines of the Ministry of National Education. 

Then the horizon widens and opens to the new scenarios of the 21st century with its 



 

 

scientific advances, technology-oriented towards technical secondary education with the 

specialization in informatics and marketing in agreement with the SENA. The objective has 

remained essentially adapted to historical needs, to changes in education and advances in 

technology is also in prospect with the SENA agreement a proposal relating to a new 

emphasis called: “planning for the creation and management of companies”, today the 

emphasis of the college is technical in administrative assistance. 

Administrative level  

PEI 

The Institutional Educational Project of the Institution establishes philosophical 

foundations that give meaning and guide the plans and institutional projects, since the 

appropriation of this direction and the collective goals of the establishment serve as a guide 

for institutional and political action, creating an institutional quality. The educational 

service of Colegio Técnico La Presentación, based on the humanistic theory from the 

pedagogical principles of Marie Poussepin manages to develop an environment conducive 

to a sense of belonging for the full integral development of all its members with a suitable 

and committed team that optimizes resources and implementation of improvement plans 

responding to the expectations of students, parents, and environment. 

Likewise, in this document, it can be seen that the mission and vision of the 

institution are framed in the formation of integral, critical, and reflective students with 

research and social action capacity to show excellent results during their personal and 

professional performance. Along these lines, this PEI meets several general and specific 



 

 

objectives that highlight the integration of the educational community through quality 

education. 

on the other hand, since the process of integral practice seeks to take into account 

aspects that characterize the institution, it is important to take into account the institutional 

symbols of the school such as the uniforms, the shield, the flag, and the anthem in order to 

contribute adequately to the role of teacher both administratively and pedagogically and 

thus not to skip any guideline of the institution. 

Mission. The Educational Institution Colegio Técnico La Presentación de 

Pamplona, of official character-oriented by the Sisters of the Presentation, based on 

Human-Christian, Bioethical, Environmental Values, inspired by the Pedagogical principles 

of Marie Poussepin; It trains girls and young people in preschool, elementary, secondary 

and technical high school, specializing in "Administrative Assistance" in agreement with 

the SENA, offers inclusive quality education with the use of new technologies that allow 

responding to a complex and diverse society through critical thinking, reflective, 

investigative and social action to perform efficiently in the labor field. 

Vision. The Educational Institution Colegio Técnico la Presentación de Pamplona 

will be in the next five years a leader in education from Pre-school to Technical High 

School with a specialty in "Administrative Assistance", with qualified human talent and 

access to new technologies through the development of a Cognitive, Inclusive, Humanistic 

Pedagogical Model, which generates critical, reflective, creative, environmental, 

investigative and social action thinking in the formation of competent citizens for a 

globalized world. 



 

 

Philosophy. La Presentación high school is characterized by being an institution of 

a religious character, with the pedagogy of the foundress of the community of nuns Marie 

Poussepin. In the school, they follow the motto Piety, Simplicity, and work. Moreover, the 

school allows students, teachers, and administrators to participate in the democratic 

participatory process of the campus through the CRESER project; this works through the 

following committees: Pastoral care and social outreach, Academic and evaluation, 

Discipline and human relations, Ecological and Scientific research, Artistic and 

beautification of the classroom and physical plant, Recreation, sport and use of free time. 

Symbology. The Presentation is essentially a MARIAN community, hence the 

colors white and blue of its flag. The Holy Virgin is the symbol of all the values that the 

congregation wishes to sow in each of the members of the educational community 

 

Flag 

 

 

 

 

 

The color white represents: Loyalty which makes a person great, is transparency, 

truth, simplicity, and sincerity. it also represents purity which is the cleanliness of soul and 

body, attraction to the spiritual, openness to divine action, peace, harmony, charity, 

tenderness, tolerance, and forgiveness. 

Figure 4 flag 



 

 

On the other hand, blue represents: Depth, absence of superficiality, Interiority, 

inner and outer silence. 

Shield 

 

 

 

 

The shield shows a cross, rosary beads, and a bee in the center. At sight, the motto: 

"Piety, simplicity, and work" stands out. 

The cross signifies the love for Jesus Christ and his gospel. While the rosary 

symbolizes piety and means enjoying and loving the things of God and his church, 

following in the footsteps of the Virgin Mary and placing oneself under her protection, 

charity manifested in a commitment to the neediest and love for the Blessed Virgin as a 

model of a girl and a woman. This is accompanied by the bee that symbolizes the work that 

means industriousness, love for serious and responsible work, valuation and good use of 

time with a sense of eternity, constancy in the study and intellectual discipline, permanent 

responsibility in the fulfillment of the duty, constant improvement, honesty, 

trustworthiness, and justice with oneself and with the others in the accomplishment of any 

activity. 

Additionally, the simplicity of the elements and the coloring framed in golden 

yellow symbolizes simplicity as it is transparency to conquer high ideals, courtesy, 

femininity, good manners, self-esteem, and appreciation of the person as a woman, and 

prudence to speak and act. 

Figure 5 shield 



 

 

Politics of quality. The educational service of Colegio Técnico La Presentación 

gives the presentation in an atmosphere conducive to a sense of belonging for the integral 

development of all the members based on humanist theory from the pedagogical principles 

of Marie Poussepin; with a suitable and committed team.  



 

 

Quality objectives 

 

 Initiate awareness in the quality management system. 

 Form happy people with human - Christian profiles. 

 Increase the satisfaction of parents and students with the quality of educational service. 

 Strengthen the application of the due process. 

 Ensure continuous improvement of the institution. 

 Initiate a study and awareness to respond to the possibility of the single day, in order to 

strengthen the educational quality. 

Institutional Principles. La Presentación high school guides its educational 

activities on the following: 

● The person and his full integral human development must occupy all our attention. 

● Profound respect for the dignity of the person is a fundamental pillar of participatory 

democracy and a culture of peace. 

● Education is evangelizing, focused on the person and on formation in Christian human 

values. 

● Civic, social, and political commitment are basic in the integral development of the 

person. 

● The defense of life and the family is the vital commitment of every member of the 

educational community. 

● Productive work that incorporates science and technology is the basis of personal 

development, of the country and of the world. 



 

 

● Research is considered as a basic element in solving institutional and regional problems 

to face the challenges of competitiveness.  

● Environmental education in our school is developed from a "comprehensive reading of 

reality" internally and externally and is permanently incorporated in our circle. 

Institutional values 

Piety 

●  The commitment of faith. 

● Participating and living solidarity. 

● Praying and bearing witness to life, every place, and circumstance. 

● Showing love to God and neighbor. 

Simplicity 

● Authenticity in their way of life. 

●  Being a transparent and upright person. 

●  Living without a face. 

●  Respecting your identity as a person 

● Welcoming others, without distinction of persons. 

Labor 

● Optimal use and development. 

●  Strengthening problem-solving attitudes. 

●  Developing skills and talents in academic and school performance. 

● Serving with joy. 



 

 

Pedagogical model. From the pedagogical principles of the founder Marie 

Poussepin, the challenge of educating by evangelizing and evangelizing by educating, 

forming good people is considered important, for a better society and rediscovering in 

education the best promotional action that can be done to the human being, anchored in the 

pedagogy of Jesus, pedagogy of discipleship and the didactics of parables. The implications 

of the humanistic-cognitive model in the context of the educational community are 

evidenced by the following approaches: 

Student 

According to the humanist approach is an individual person, uniquely different from 

others, with an initiative with personal needs to grow, with the ability to solve problems. 

The student is responsible for their learning. 

Teacher 

 Mediator of learning shares with the student's experiences and knowledge in a 

process of negotiation, construction, and development of skills and knowledge, the teacher 

has the role of facilitator, auxiliary, or animator. It establishes a good interpersonal 

relationship based on the practice of competencies in classroom management based on 

human-Christian values. 

Thanks to the philosophical and pedagogical elements that were instituted in the 

school, the pre-service teacher can develop attitudes such as being authentic in front of his 

students, appreciating the student and having an empathetic understanding, since within the 

educational institution, the teacher should become the facilitator so that the educational 

process is centered on the student and her capacity to discover knowledge..  



 

 

In addition, by seeking an integral development of the students, the pre-service 

teacher will not only achieve a personal and social development of the students but can also 

establish what is necessary to achieve the innovation of the students, encouraging both the 

imagination of the student at the time of understanding texts, as well as the creation and 

production of texts, which is what this project seeks in general terms. 

Methodology 

 The model involves the practice of the principles of meaningful learning, in the 

process of knowledge construction is promoted the implementation of learning strategies 

that generate favorable environments for the "learn to be, know, do and live together". 

Organizational Chart 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

● Coexistence manual:  

The agreement 003 of November 2006 by which the manual of coexistence, 

functions, and procedures of the educational community of the Technical College has 

adopted the Presentation of Pamplona.  Some of the legal bases of this coexistence Manuel 

are:  

● National Constitution of 1991  

● General Education Act 115 of February 8, 1994  

● Statutory Act 133 of 23 May 1994 on religious education.  

● Decree 3008 of May 31, 1994, article 9. 

Rights of students  

● Every student of the presentation has the right to: 

● Receive a Christian, moral, ethical, cultural, academic, and scientific formation within 

the framework of personalized pedagogy in order to prepare for an honest, responsible, 

and productive adult life. 

● Enjoy a healthy, aesthetic, and comfortable learning environment.  

● Receive quality education, with clear, concrete, and updated guidelines  

● Receive encouragement and recognition from the school.  

● Receive efforts and opportunities to overcome difficulties in the learning process. 

● Participate in projects that contribute to stimulating the spirit of solidarity and service to 

the community inside and outside the institution. 



 

 

● Be treated equally without any member of the educational community expressing 

preferences.  

● To have access to the dependencies and materials of the school, taking into account the 

available guiding staff and the good use of the physical plant and equipment. 

● Receive reinforcements and opportunities to overcome difficulties in the learning 

process. 

● Receive timely attention from managers, teachers, administrative staff, and general 

services of the institution. 

Duties of the students  

● Know and apply the content of the manual of coexistence within the framework of the 

presentation philosophy. 

● To discover and cultivate to the maximum their academic, scientific, artistic, cultural, 

and sports aptitudes and abilities of projection to the community. 

● To welcome with interest the means that the institution proposes for spiritual formation 

and values. 

● Avoid attendance sites that threaten the prestige and good name of the institution. 

● Treat all members of the community with respect and cordiality. 

● Receive reinforcements and opportunities to overcome difficulties in the learning 

process. 

● To discover and cultivate to the maximum their academic, scientific, artistic, cultural, 

and sports aptitudes and abilities of projection to the community to welcome with 

interest the means that the institution proposes for the spiritual formation and in values. 



 

 

● Avoid attendance sites that threaten the prestige and good name of the institution. 

● Treat all members of the community with respect and cordiality. 

● Receive reinforcements and opportunities to overcome difficulties in the learning 

process. 

● To withdraw from the place where they carry out the educational work for urgent 

personal reasons, giving due justification. 

● Recognize and respect the rights of each member of the educational community. 

● Defend, preserve, recover, and properly use natural resources. 

● Exercise the self-control that forms the will to live a consistent and responsible 

discipline. 

Rights of teachers  

● Receive respectful treatment from all members of the educational community. 

● To elect and be elected equally as a member of the school government.  

● Enjoy the stimuli and social well-being that the institution has.  

● Be respected in his personal and private life, without being contrary to the philosophy 

of the school.  

● To be entitled to the other rules to be enacted in this regard. 

● Receive timely information and be consulted on changes established in the programmed 

activities.  

● Make use of sick or maternity leave in accordance with the current social security 

system. 



 

 

● To dispose equitably of the units and the material they contain for the improvement of 

the learning process. 

Duties of teachers   

● To accompany the students in the development of their personality being a witness of 

life.  

● Attend to parents according to the schedule established by the campus. 

● Be responsible for class hours and other activities at your expense. 

● Express, with concrete facts, the sense of belonging with the philosophy of the staff. 

● Give fair treatment to students without evidence of preferences. 

● Attend meetings scheduled by the area representative. 

● MEN guidelines and health emergency regulations 

According to the ministerial directive No 10 given by the Minister of national 

education on December 30th, 2021, is made known to governors, mayors, education 

secretaries, and territorial entities certified in education the guidelines for return to the 

presence of education for work and human development. Institutions should continue with 

biosecurity protocols issued by the Ministry of Health and Social Protection. It also stresses 

that access to education should not be conditional on the portability of the vaccination card, 

respecting the individual or family decision of people who have decided not to be 

vaccinated. 

School Day. La Presentación school offers educational service in the morning, five 

days a week, the primary school hours are from 7:00 am to 1:00 pm, for technical average 

from 7:00 am to 1:00 pm and working in the afternoon from 2:30 to 4:00 pm. Moreover, 

the primary section Works from 7:30 am to 12:00 pm. 



 

 

Pedagogical level 

Planning the area of languages 

In La Presentación high school teachers have an institutional planner for the design 

of their classes and each of them is free to follow or not this model  

 

 

 

 

 

 

 

 

 

 

Methodology of the Language Teaching Collective's work. 

In the school there are three English teachers, one of them is the director of the 

secondary area, however, together with the other two teachers, they work collectively and 

among them, they discuss various topics such as the planning of the events to be held 

during the school year, and they also work on the study, improvement, and updating of the 

English curriculum for each grade.  

Knowledge of available pedagogical resources 

 

Figure 7 planning format 



 

 

The school has an adequate infrastructure through security cameras, it is an enlarged 

school that allows students and teachers to feel comfortable when studying and working 

respectively. Also, the school has 4 playgrounds where students can spend their free time, 

two computer rooms and students in grade 11 have their own computer in the classroom, 

also the different units have internet and some classrooms have video beam and sound. 

Finally, the school provides a copying service for all areas, the condition is to pass the 

guide for photocopying three days before.  

For the area of English, the school does not have a special room for the teaching of 

this language because to return to face-to-face classes, the school underwent changes in 

infrastructure and the room was adapted for other needs. 

Syllabus  

For the syllabus of the English area, a single document was created for all grades 

where the grammatical topics programmed for each course can be found. 

 

 

 

 

 

 

 

 

 

 

Figure 8 seventh grade syllabus 



 

 

 

Methodology    

Within seventh grade classes, the teacher uses a traditional methodology since her 

classes are normally based on exercises and checking the results, as well as using a learning 

based on repetition, for instance, the teacher uses the book given by the Ministry of 

Education for the teaching of English, that is, the book "Way to go" to carry out activities 

and analyzing and socializing the students' answers. Sometimes, at the beginning of the 

classes, she makes a brief review and revision of the topics previously seen, it is worth 

noting that many times the teacher must explain topics seen in previous grades due to some 

shortcomings caused by the isolation produced by the pandemic. After this review, the 

teacher uses an inductive method to present the new topic and relies on the book for the 

activities. On the other hand, the repetition of phrases, questions and words is used so that 

the students can improve their pronunciation, and at the end of the classes, an assignment is 

left which is sometimes evaluative and doubts are solved when necessary. 

Accompaniment to the learnings  

The school has a Facebook page for communications, in addition, it has a radio 

station but at the moment it is under repair. On the other hand, it has two support 

classrooms and a psycho-orientation office. The tools that the school has are libraries in 

each classroom to facilitate the use of books during the class. 

The Basic Rights of learning in the institution.  

● It distinguishes general and specific information in opinion texts and oral and written 

discussions on known topics. 



 

 

● Write narrative, descriptive and expository texts related to topics of your interest or that 

are familiar to you.  

● Exchange views on situations of personal, school, or social interest.  

● Holds spontaneous and simple conversations about topics that are of your knowledge, 

personal or academic interest. 

● Answer questions and concerns after making an oral presentation on general or 

academic topics of interest. 

Courses 

The teacher Liliana Parada is in charge of the 3 existing courses of sixth grade 6° A, 

B, C. and seventh grade 7° A, B, C. She also attends twice a week the courses of fourth 

grade 4° A, B.  

Schedule 

The schedules assigned to the pre-service teacher belong to the seventh-grade and 

fourth-grade courses.  

 

Figure 9 schedule 

Technological level  

Connectivity  



 

 

All classrooms in the school have Internet access, and some classrooms also have 

this service so that when the teacher needs to use it, it is always available.  

Access and use of platforms 

The teachers use the "web schools" platform to keep track of each student's 

progress. Students use platforms such as WhatsApp to interact with their classmates outside 

the classroom. 

Description of digital resources used 

During the observations, no technological resources were used, although in one 

classroom there was a video beam and sound. 

Population and level of information of the subject 

Number of students  

In t 2022, Colegio La Presentación has 967 students enrolled in SIMAT in grades 

transition to eleven. In addition, there are approximately 30 students in each grade.  

Gender  

La Presentación is characterized as a female school.  

Age  

The ages of the students to be worked with vary between 11 and 13 years old and 

the school receives students as young as 5 years old for the transition grade. 

Level of language 

The level of language of the students of grade XI is very basic their level would be 

an A1 or A2. 

Teacher staff   



 

 

The teaching staff of the institution is composed of 

●  47 teachers 

● 2 teachers of classroom support 

● 1 Counselor 

Administrative staff 

The administrative body of the institution is made up of 

● 1 Principal 

● 2 coordinators 

● 1 financial secretary 

● 1 academic secretary 

● 2 assistants secretaries 

Community of parents 

The community of parents has the right to elect and be elected to representative 

positions in the institution, and they also have an association of parents which allows for  

Participant observation 

          This data collection process is seen by Jorgensen (1989) as the moment when 

“it is possible to describe what goes on, who or what is involved, when and where things 

happen, how they occur, and why—at least from the standpoint of participants—things 

happen as they do in particular situations” In this case, the participant-observer is an 

observational role adopted by researchers in which they take part in activities in the setting 

they observe. As far as this type of observation is concerned, the preservice-teacher, 



 

 

advised by the supervisor, decided to do the participant observation to study more closely 

the learning process and the behavior of the students.(see appendix A) 

Diagnosis results  

 

The results show that in seventh grade A, only about 5 students were able to answer 

the questions according to the reading. In seventh grade B, there was a greater number of 

students who understood and responded adequately, as for seventh grade C the results have 

not been analyzed since the diagnosis was delivered during week 4  

So far, there are some errors such as the lack of retention of information related to 

vocabulary, because although previously they had developed activities where vocabulary 

was taught in the readings, many students did not understand the assignment completely. 

There were also shortcomings in the study of short answers, since they used the auxiliary 

that was not, the subject/pronoun that was not and many times they made mistakes in 

verbs.   

Taking into account the development of the activities proposed in the Project to the 

seventh grade students of Colegio Técnico La Presentación, it can be evidenced that in spite 

of some of the deficiencies observed throughout the diagnosis and in the first reading 

workshop, the students' interest in learning vocabulary in an interactive way and by context 

is what motivates them to continue learning and to fulfill the objectives of the class, the 

interest of the students to learn vocabulary in an interactive way and by context is what 

motivates them to continue learning and to fulfill the objectives of the class since they 

remain active during the development of the same since not only the application of the 

proposal is made but also they are taught the topics proposed in the syllabus which 



 

 

increases the comprehension of the students when presenting tests such as questionnaires 

and exams, which specifically seek to demonstrate their improvement in reading 

comprehension. 

Chapter III: Pedagogical and Research Component  

Introduction 

According to Putra (2020), a language is a tool used to communicate with each 

other and, it can make it easier for us to channel ideas, feelings, and many other things and, 

even though in this modern world, many languages are used by many people, English is the 

most known and used, that is why English cannot be underestimated or ignored. Learning 

English requires constant practice and patience, and most of the time, among students, it 

stands out the feeling of not learning it, which avoids them to achieve fluency or mastery 

over the English language. For this reason, Uygun (2013) established that in the process of 

foreign language learning, the teacher has a very important role in the students' success 

since "they provide instruction that helps students to develop the knowledge, skills, and 

understandings" 

By the same token, teaching and learning the English language are extremely 

fundamental, as it has the ability to provide students with different tools that help them to 

acquire knowledge that, when implemented on a daily basis, helps students to develop 

effectively in environments completely different from their own, thus promoting personal 

and professional growth. However, English can be confusing as it contains countless 

exceptions and, endless list of rules that can make it challenging for people, since not only 

do you have to transfer complex structures between the two languages but, you also need to 

learn how to think in a different language. 



 

 

Nevertheless, Krashen (2004) considers that reading is one of the best ways to learn 

a language because it helps us become more comfortable with the words and grammatical 

rules that enable us to express our own thoughts, In addition, it not only improves reading 

comprehension but also facilitates the vocabulary acquisition process that takes place when 

p read. In the same way, we learn about literature and obtain practical knowledge. 

  



 

 

Statement of the problem  

Reading is an activity that must be promoted in all the schools around the country 

because it has many advantages. It is a way to acquire knowledge, give way to imagination 

and inspiration, and allow the exercise of the brain. In addition, reading is essential for 

vocabulary acquisition while helping communication and entertainment. Du Tois (2001) 

stated that “reading fosters personal, moral and intellectual growth, it is a principal source of 

inspiration, information, entertainment, and insight into ourselves and others”  

However, during the observations, it was possible to notice the shortcomings and 

lack of motivation that the students have when receiving English classes due to the change 

that had the education from face-to-face to virtual, being the virtuality was permissive for 

most of the students to perform their activities only to develop it without any interest in 

learning or even did not perform an autonomous work, This led them to look for everything 

on the Internet or to ask for copies of the activities already developed, and now that the 

English classes are face-to-face, they become demotivated because they do not understand 

what the teacher explains, which means that the teacher must start from scratch with the 

explanation of the topics. 

On the other hand, apart from the aforementioned, the location of the classrooms 

where the seventh-grade girls are located are prone to interruption by noise or by other 

teachers, making the teacher's effort massive and often in vain because these factors feed 

the distraction of the girls, increasing their disinterest.  

In addition, it was observed that many students use the English classes to do work 

in other subjects, which means that, for them, English classes are of little relevance. 



 

 

Furthermore, disinterest, little autonomous work, and weaknesses in the linguistic part were 

observed, such as grammatical errors, lack of vocabulary, and poor writing, so much so that 

the practitioner noted that the students were unable to create complete sentences  

Based on this notion, the preservice teacher proposes to develop an action research 

project where the main tool to encourage and motivate students to read and learn new 

vocabulary will be the readings in order to improve their linguistic proficiency in the 

language outside and inside the classroom, based on them, playful activities such as board 

games for vocabulary comprehension, will be carried out to generate motivation in the 

students during their learning process. These readings will not only have to do with their 

environment and daily life but will also be linked to the topics proposed in the syllabus. 

From this problem, the preservice teacher will pose the following question: How 

does the use of short readings in the classroom encourage reading and vocabulary 

acquisition in seventh graders? 

 

 

 

 

  



 

 

Justification  

It is worth mentioning that, the integral practice allows tenth-semester students to 

put into practice the knowledge acquired throughout the program in order for them to 

become active participants in an educational community. This process allows establishing 

an adequate space for praxis and reflection given that the pre-service teacher must be 

immersed in the educational context in which he/she finds him/herself, that is, to know the 

institution, its students, and the possible methodologies used to fulfill the role of teacher. 

For this reason, this study will present a pedagogical proposal based on the 

implementation of short readings to foster the reading comprehension of texts and thus 

encourage vocabulary acquisition on the students of the seventh grade of the technical 

school La Presentación. This process will allow the student to analyze and better 

understand a text, so that they can use them in real live situations to improve their language 

proficiency, either inside or outside the classroom. 

Since, for years, many authors have studied the effectiveness of reading when 

learning a new language, because it is considered by students as one of the most difficult 

activities to accomplish, but it is certainly an important skill that helps them to succeed in 

their learning process in school and life in general (Dechant, 1991). On the other hand, 

according to Wilber, (2021) reading not only gives you more knowledge about the world, 

but you also learn new words and learn how to effectively structure a text just by using 

words or ideas from other writers as examples. 

During the development of this project, those who will benefit from this project will 

be the students of the seventh grade because through reading, they will find motivation 

within themselves to learn the English language since, they will realize how interesting it is 



 

 

to learn it not only for a better school and professional future, but to understand information 

about daily life presented in the lectures. Furthermore, the pre-service teacher will help 

them to learn new words taken from the readings to be done in the class with appropriate 

strategies and methodologies to put into practice the grammatical structures and vocabulary 

previously learned.  



 

 

Research Questions 

Driving Question 

 How does the use of short readings strengthen the reading comprehension and 

vocabulary acquisition of seventh-grade students at the Colegio Técnico La 

Presentación in Pamplona? 

 

Specific Questions  

 How does the use of short reading influence the reading comprehension skills in 

seven-graders?   

 How does reading comprehension influence the language proficiency in seventh 

graders?   

 How does the implementation of short readings influence the acquisition of 

vocabulary in seventh grade students? 

 

 

 

 

  



 

 

Objectives 

General objective 

● To strengthen the reading comprehension and vocabulary acquisition of seventh-

grade students through the use of short readings at the Colegio Técnico La 

Presentación in Pamplona. 

Specific Objectives 

●  To enhance reading comprehension in seventh graders.   

● To motivate 7th-grade students by the use of short readings  

● To strengthen the acquisition of vocabulary through the implementation of short 

readings.  

● To interact with 7th-grade students to motivate them to learn the English language. 

 

  



 

 

Theoretical Framework 

This theoretical framework defines two key terms that guide the study, these being: 

Reading Comprehension and vocabulary acquisition: since, initially, reading is not only one 

pillars of education, but is also human a skill that allows the reader to capture and 

disseminate knowledge, helps working on concentration, improves spelling and train the 

ability to create and organize ideas (Caligrafix, 2015). Besides, Vocabulary plays a 

fundamental role in the reading process, and contributes greatly to a reader’s 

comprehension (Garcia, 2020). 

Defining this term along with the phases that accompany them and their 

motivational factors and importance is of utmost importance because, first of all, they are 

connected by their integral function and understanding what each of them means will help 

the reader to put themselves in context and secondly, will give them a deeper insight into 

the reading process. 

Reading comprehension 

 Learning another language requires autonomous or directed learning and the 

practice of four essential skills: Oral and written comprehension; and, oral and written 

production. Each one of them is necessary to master a language; however, for the purpose 

of the project, and according to the needs of the students, reading comprehension will be 

given more importance.  In order to master the ability of reading, it is mandatory to 

comprehend different types of information so that there is an effective process of reading 

comprehension.  



 

 

According to Kirby (2007), “Reading comprehension is the application of a skill 

that evolved for other purposes (listening or oral comprehension) to a new form of input 

(text)” The author established the idea that it is the ability to understand input that comes 

through different sources.  Finally, Gamboa (2017) supports the previous conception by 

stating that “reading involves not only the recognition of printed symbols but the 

development of meaning to the words the writer intends to transmit. Comprehension of the 

text is the essence in the reading process”  

Pre-reading stage. By pre-reading activities, we mean tasks/activities that students 

do before they read the text in detail. The purpose of this stage is to facilitate while-reading 

activities. Garmer calls this stage of reading Lead-in, where the students and teacher 

prepare themselves for the tasks and familiarize themselves with the topic of the reading 

exercises. Pre-reading activities contain: Predicting based on the title, Predicting based on 

vocabulary, Predicting based on the true or false questions, Skimming, Scanning, Eliciting 

word games, Word spider, Discussions, Brainstorming.  

While-reading stages. These include activities that a pupil engages in while reading 

the text and the purpose of these activities would be to enable pupils to achieve the lesson 

aims by handling the text in different ways. Reading discussion, answering the questions, 

Predicting what is next, Matching, Jigsaw reading, Reading puzzles, True/ False activities 

are while-reading activities.  

Post-Reading Stage. The purposes of this stage are: to help students use their acquired 

knowledge in similar readings, to have them integrate their reading skills both with the 

other language skills: listening, speaking, writing, and with the foreign culture, to make use 



 

 

of keywords and structures to summarize the reading passage, to extract the main idea of a 

paragraph or a reading text and to interpret descriptions (outlining and summarizing). 

Useful and interesting activities of this stage are Retelling, Reporting, Discussion, Writing 

a paragraph, Roleplay, Gap-filling, Summarizing.  

Motivation through readings. Motivating a child to learn a foreign language such 

as English through reading engages their attention, their affective engagement is evidenced 

by their facial expression and body language when discussing a book, as well as their 

cognitive engagement can be evidenced by their responses to the teacher's questions. 

Motivation through readings refers to an individual’s personal goals, values, and beliefs 

with regard to the topics, processes, and outcomes of reading (Guthrie & Wigfield, 2000) 

Vocabulary Acquisition  

Knowing words in a first or second language is of vital importance, which is why 

vocabulary acquisition refers to the way in which people expand the number of words they 

understand when learning a new language. In this sense, according to Wollacott (2022), 

vocabulary refers to the number of words that a child understands as he or she grows and 

learns or experiences new things, furthermore, he considers that words are divided into two 

types: functional words that play a role in grammar and lexical words that provide 

information, the author states that thanks to vocabulary the speaker will be able to 

communicate basic ideas even if he or she does not understand how to create a 

grammatically correct sentence. 

Reading vocabulary. Since, Vocabulary refers to the words we must understand to 

communicate effectively, vocabulary is divided into four basic types: listening vocabulary, 

https://journals.sagepub.com/doi/full/10.1177/2372732219893385


 

 

speaking vocabulary, writing vocabulary and reading vocabulary and each one of them has 

its own conventions and words. For the development of this project reading vocabulary is 

going to be taken into account because it refers to the words that a student can read and 

understand  and thanks to that A reader cannot understand a text without knowing what 

most of the words mean. (Johns, 2003) 

Vocabulary Importance. According to Text Inspector (2020), Vocabulary is the 

foundation of language as it is considered to be the basic elements we can use to express 

our thoughts and ideas, share information, understand others and establish personal 

relationships, which is why "even if we barely know a language and know nothing about 

grammar, we can communicate. As the British linguist David A. Wilkins eloquently put it, 

"without grammar you can convey very little; without vocabulary you can convey nothing". 

  



 

 

Literature review 

            To better understand how this project will be developed, this section is 

devoted to a partial review of some previous studies related to the integration of reading 

and writing as essential skills in learning English as a foreign language. Five articles with 

this object of study were used to support this practicum project conceived in one category, 

this being: Reading to foster English learning, where projects related to the importance of 

reading when learning English and the vocabulary acquiring process during reading where 

taken into account. 

Reading to foster English learning 

Ngabut (2015) developed an article entitled “Reading Theories and Reading 

Comprehension” whose main aspect is the review of several reading theories. In there, the 

researcher describes those activities that focus on reading stimulation and offers a singular 

emphasis on motivating students to implement their previous knowledge on the desired 

topic.  

Moreover, Garzón (2018) conducted an action research study named “Constructing 

Meaning by Using Metacognitive Reading Strategies in an EFL Classroom''. This project 

aims to highlight the student’ usage of metacognitive reading strategies when reading texts 

and their background to create a personal point of view. Here, the researcher points out that, 

if students are engaged with a “self-monitoring” process during the reading activities, their 

written comprehension can be improved.  

Besides, using literature and learning through short stories can have and conduct in 

the student’s development of its skills. In this study, Arias (2017) states that textbooks and 

pedagogical material focused on teaching the language can lead to monotony, which is why 



 

 

he suggests the use of short stories as an alternative. In addition to this, the author also 

proclaims the effectiveness of implementing these stories in language acquisition, on one 

hand in terms of vocabulary acquisition but more interesting still, a cohesion of all skills, 

promoting the general improvement and autonomy of the student.  

On the other hand, the following articles show the importance of the vocabulary 

acquisition process through the reading implemented in class. First, the article entitled 

"Vocabulary Improvement and Reading in English Language Learners: An Intervention 

Study" by McLaughlin et al, (2000) was focused on investigating and improving 

vocabulary knowledge and reading comprehension in fourth and fifth grade students. 

Throughout the research, the authors describe strategies specifically aimed at improving 

students' reading comprehension and vocabulary acquisition during the coursework. In the 

end, it was concluded that the application of such strategies to create an enriched 

vocabulary development program can positively influence communication between native 

and non-native speakers through vocabulary knowledge and reading comprehension. 

By the same token, Zhang (2008), conducted a research entitled "The Role of 

Vocabulary in Reading Comprehension: The Case of Secondary School Students Learning 

English in Singapore" in which the author analyzed and explored the role of prior 

vocabulary knowledge in reading comprehension where the results suggested that students' 

vocabulary knowledge was correlated with their reading comprehension but mostly a 

significant correlation was observed for short answer questions, but not for summary. 

The studies described above demonstrate that the more vocabulary a learner obtains 

during the learning process, the higher his or her level of proficiency in texts, potentially 

matching that of a native English speaker. 



 

 

Methodology 

Research Methodology and Design 

          The methodology of this research is based on the characteristics of 

qualitative research. Since to Denzin and Lincoln (2000), qualitative research involves an 

interpretive and naturalistic approach which means that qualitative researchers study things 

in their natural context, trying to understand or interpret phenomena according to the 

meanings that people have for them.  This type of approach allowed the preservice teacher 

to continually analyze from different angles and perspectives the previously establish 

research questions in order to clarify unexpected findings providing a more complete and 

comprehensive understanding of how the use of short readings strengthen the reading 

comprehension and the acquisition of vocabulaary of seventh-grade students through at the 

Colegio Técnico La Presentación in Pamplona. 

           In addition, given that this research project is carried out at the Colegio Técnico La 

Presentación, which is, an educational setting, an action research design sets the course for 

this investigation. Creswell (2012) stated that an action research focuses more on procedures 

useful in addressing practical problems in schools and the classrooms, allowing the 

researchers to seek, to address and solve local, practical problems, by empowering, 

transforming, and emancipating individuals in educational settings. This systematic 

procedure is used by teachers to gather information about their students with respect to 

teaching and learning data. Therefore, what needs to be studied in this design is a specific 

topic to accurately provide a solution. 



 

 

According to O'Byrne (2016) this type of research consists of four stages that are: the 

selection of a focus (identify the need to solve), the collection of data (make use of different 

instruments to collect the information) data analysis and interpretation (describe and 

summarize the data, grouping them into patterns or themes that allow us to answer research 

questions; this can be done in a deductive or inductive way), and the last step is to take action 

and solve the need. 

Furthermore, this research is focused on the implementation of the didactic sequence 

as a strategy to strengthen reading comprehension reading, taking as a basis different types 

of texts which will be selected depending on the objectives established in the lesson plans in 

order to attract the attention of the girls and bearing in mind the different moments: before, 

during and after reading established by Solé (1992): 

Before reading. This sub process seeks to capture the children's attention, awaken 

their interest children's attention, awaken their interest and activate their previous 

knowledge, as well as to establish the objectives of the reading. What is the purpose of 

reading, what do they know about the text, what is it about? What is the text about, what is 

the text about, what does its structure say? Structure? 

During the reading. This sub process is where we check whether the information is 

where we check if the information provided from the activation of previous activation of 

prior knowledge coincides with the information the text is delivering, it is convenient to 

formulate hypotheses, to make hypotheses, make predictions about the text, ask questions 

about what has been read, this allows clarifying doubts about the text. Likewise, it is 

necessary to identify the main and the secondary aspects of the text. 



 

 

After reading. At this stage the reader is able to answer questions such as: what is 

the main idea, what are the secondary ideas? It is a matter of logically organizing the 

information contained in the text information contained in the text read through 

interpretative summaries, formulating questions and answering questions and using graphic 

computers to give an account of what is understood. 

Setting 

The present study will take place at La Presentación School, which is located in 

Pamplona, Norte de Santander (Colombia). Which is an official institution that has 

elementary and secondary education, as well as Formación Complementaria Program with 

the SENA to complement the administrative skill of students.  

Participants 

The population of this study corresponded to the students of the seventh grade of the 

Colegio Técnico La Presentación in Pamplona city in the department of Norte de Santander. 

It should be noted that this institution has at least 87 students in the above-mentioned grade, 

divided into three classrooms (7th grade A - 7th grade B - 7th-grade C), the pre-service will 

take into account the process of 6 students, 2 per course, in order to analyze their process, 

however the project will be applied to all students. (See annex 1) 

To select the sample from this study, the researcher used a simple random sample 

which is a randomly selected subset of a population. In this sampling method, each member 

of the population has an exactly equal chance of being selected (Thomas, 2020). The pre 

service teacher will used it because this is the most straightforward method only involving a 

single random selection and it does not requires advance knowledge about the population..  



 

 

Planning 

In order for the project to be carried out in the most appropriate way, it was 

necessary to create weekly planners. (See appendix B), however, this depended entirely on 

the needs of the students. at the beginning of the practice stage it had been decided that a 

topic would be worked on weekly, unfortunately this was not possible due, firstly, to the 

activities of the institution that prevented the application of some classes and secondly, the 

process of the students, that is, because they were constantly confused in the explanation of 

the topic. As a result, on several occasions a planner was used for different weeks 

Data Gathering Instruments 

          In order to collect data for the purpose of the study, some instruments will be used: 

Unstructured observations.  While the activities proposed in the project are 

developed, the report of each event is carried out during the classes so that the researcher 

has a written record of the different situations that occur during the pre-service teacher's 

interventions, also to analyze the reaction and response of the students through the stages of 

the project. At the beginning of the project application, there was, maybe, a lack in the 

amount of participation that the students offer, however this instrument goes hand in hand 

with the reflection presented in the field notes and the activities received by students 

committed to the project (See appendix C) 

Students documents  

Diagnostic test. A diagnostic test of reading comprehension was carried out in order 

to know the student's level before implementing the project since diagnostic tests are 

commonly used evaluation processes to measure the degree of mastery of the assigned 

materials by the student's written productions, besides is the process adopted to locate and 



 

 

identify students’ areas of learning difficulties/weaknesses in a subject or skill and the 

cause (Nkechi et al 2020).   

Due to the fact that the student had health complications during the first week of the 

integral practicum where the student assumes the role of teacher, it was impossible to 

implement the diagnosis in this week, however, after being in contact with the supervisor, it 

was decided to carry out the diagnosis in the third week, since the intern could have a week 

to get in contact with the students and adapt to the topics seen before applying the diagnosis. 

In the third week, for the reading comprehension assessment, a reading from the "way to 

go" workbook for seventh grade was taken, which was related to the topics seen in the 

previous weeks such as questions with short answers in the present simple and the modal 

verb can, for this the students, individually, read the reading and on a piece of paper answered 

the questions in a short way.  

The diagnosis was first applied with group B, then with group A, and finally with group 

C, because during the week of application of the diagnosis, some class hours were lost with 

the students, and group C was left as homework. (See annex 2) 

Short readings with reading comprehension questions. For the application of short 

readings to improve students' reading comprehension and vocabulary acquisition, it is 

necessary that: first, the readings are related to the topic, second, they should be no longer 

than two paragraphs, and third, they must have the supervisor's approval. 

Modal verb can reading. The first reading was related to the explanation of the 

topic seen in class, which was the modal verb can and the activities that people can 



 

 

perform. It should be noted that before the practitioner began to develop her class, the 

students had seen the activities of free time, which made it easier to apply and understand 

this reading, which was taken from the activities proposed by the British Council. This 

reading was not applied on alone, it was set out in a worksheet because during this week the 

students missed classes again due to scheduled leisure activities. (See annex 3) 

Present continuous reading. During the sixth week of class the teaching of the 

present continuous tense was programmed in order for the students to describe what people 

were doing in an immediate time, that is why the second reading to be applied will be one 

based on this theme (See annex 4). 

Present continuous vs Present simple reading. for the seventh week a worksheet 

was designed to practice the differences and the use of the present simple and continuous 

verb tenses, a one-paragraph long reading from the British council was included in the 

worksheet, and in order to assess their reading comprehension, four true/false questions 

were asked for the students to answer. In addition, this activity was proposed as a type of 

quiz with an open notebook so that they could put into practice what they had learned. (See 

annex 5) 

Was and Were Reading. For week nine, a reading was done to contextualize the 

students and introduce a new topic (past simple of the verb to be in the affirmative) for this, 

they were given a small sheet of paper, and it was read in class, for this the students were 

asked to underline the sentences in just past simple and the translate the in the notebook. 

Due to school activities it was not possible to finish the activity and they were left with the 

task of translating it. (See annex 6) 



 

 

Final Test. At the end of the integral practice within the institution a final exam was 

proposed to know if the student has advanced or not in his learning of English as a foreign 

language, it was aimed to evaluate again the reading comprehension of the students, in 

order to evaluate the understanding of the students during the reading process, a small 

reading activity was presented which talked about the routine of a person and how it had 

changed due to some situations, this activity apart from evaluating their understanding also 

evaluated their capacity to retain vocabulary that had been worked on in other classes and 

also their understanding of the previous topics. They also had to answer 10 final questions. 

(See annex 7) 

Field Notes. In order for the students- teachers to carry out a meaningful and 

experiential reflexion of their development as pre-service teachers, the field journal 

becomes a fundamental tool since it is considered a basic instrument for research in the 

classroom that starts from the most general to the most specific, since it can be adapted, due 

to its personal character, in all circumstances (Porlán & Martin 1991) in the case of the 

researcher, it was decided to make only 4 field journals because several hours of class with 

the students were lost. The first field note was focused on the application of the diagnosis, 

the second field note talks about the first application of the project, that is, the first short 

reading focused on the modal verb Can, the third field note establishes the use of the 

second short reading focused on the present continuous tense, finally the last field note is 

related to the application of the third short reading where a comparison was made between 

the present continuous and the present simple. Unfortunately, for the application of the 

fourth reading and the final reading test it was not possible to make a field note because due 



 

 

to institutional activities the classes could not be carried out and were assigned as 

autonomous work at home. (See appendix D ) 

Questionnaire. For this study, the pre-service teacher decided to apply a 

questionnaire at the end of the practicum process since is an instrument used for qualitative 

research. Annum (2015) stated that a questionnaire “is a systematically prepared form or 

document with a set of questions deliberately designed to elicit responses from respondents 

or research informants for the purpose of collecting data or information.” This instrument 

allowed the researcher to have a large collection of participant responses on particular topic 

researchers, obtaining enough information on the students' opinions about the 

implementation of the project. This instrument has 6 questions in order to study the 

perceptions that students had at the end of the project (See appendix E) 

 

Chronogram for applying the instruments 

 

Data analysis and interpretation 

 Type of analysis  

Instrument 
March 

28th- 1st  

April 

4th – 8th  

April 

11th- 15st 
April 

18th- 22nd  
April 

25th- 

29th  

May 

2nd – 6th  
May 

9th- 13th  
March 

16th- 

20th 

March 

23th- 

27th 

March 

30th- 3rd  

Unstructured 

observation 
 X  X  X X    

Field notes   X  X  X X    

Diagnostic   X         

Readings     X  X X  X  

Final test           X 

Glossary           X 



 

 

 In accordance with Ashirwadam (2014) when conducting a research project the 

main objective is to produce findings that can solve the problem that is being researched by 

putting facts and figures together to answer all the research questions but, in order to do so, 

the information gather previously must be analyzed so it can be considered as a finding. 

The data analysis permits researcher to draw conclusions from research and share it with an 

audience. 

Considering the research questions established for this project, the most appropriate 

method to be implemented is a typological analysis method, which is described by 

LeCompte & Preissle (1993) (as cited by Hatch 2002), as the divisions of everything 

observed into groups or categories on the basis of some canon of disaggregation of the 

whole of the phenomenon studied. As explained by Hatch (2002), "The primary strength of 

typological analysis is its efficiency. Starting with predetermined typologies takes much 

less time than “discovering” categories inductively."  

To carry out this type of analysis a chronogram was created in order to follow each 

step proposed by Hatch when doing a typological Analysis, it establishes the dates when 

each step took place. 

Chronogram  

WEEK  STEP OBJECTIVE 

II 1. Identify typologies to be analyzed Analyze the main topic, based on the 

objectives, research questions and theoretical 

framework. 

II 2. Read the data, marking entries 

related to your typologies 
Highlight the evidenced data collected in the 

instruments.  



 

 

III 3. Read entries by typology, recording 

the main ideas in entries on a 

summary 
sheet 

Summarize the main ideas by typology  

III 4. Look for patterns, relationships, 

themes within typologies 
to find similar relationships or themes among 

the data. 

IV 5. Read data., coding entries 

according to patterns identified and 

keeping a record 
of what entries go with which 

elements of your patterns 

Find within the established patterns the codes 

V 6. Decide if your patterns are 

supported by the data, and search the 

data for 
nonexamples of your patterns 

Determine if the patterns are  
Support the information that is not in the 

pattern. 
 

V 7. Look for relationships among the 

patterns identified 
To establish if there are connections between 

the found pins. 
Analyze the correlation between categories. 
 

VI 8. Write your patterns as one-sentence 

generalizations 
To construct sentences in order to organize 

generalizations based on the relationships of 

patterns found. 

VI 9. Select data excerpts that support 

your generalizations 
Choose excerpts that support the validity of 

the generalizations. 

 

Type of Coding 

Qualitative data analysis (QDA) is, according to Ngulube, P. (2015), a process 

focused on interpreting and providing overall meaning to the information previously 

gathered by “transforming raw data and searching, evaluating, recognizing, coding, 

mapping, exploring and describing patterns, trends, themes, and categories”. That is why, 

the researcher followed a deductive coding approach since it provides analytical 



 

 

generalizations as it enhances the focus of coding on those issues that are stated to be 

important in the literature, plus it is often related to theory testing or theory refinement 

(Linneberg & Korsgaard, 2019) 

Once the data was validated, the process of gathering the questionnaires 

highlighting mainly the students' answers, as well as organizing the observation grids and 

the questionnaire began. The aforementioned process was followed by the classification of 

the information by categories, then the researchers started encoding the data gathered in 

order to analyze it and thus obtain the results of this inquiry. 

After these procedures, to gain a specific analysis, the researcher used MAXQDA, 

which is the most widely used and recognized educational software in the world for 

research with qualitative and mixed approaches and methods.  

The official website of the software (1995) mentioned that with this tool researchers 

can analyze any type of qualitative data, such as texts, images, audio/video files, websites, 

survey answers, focus groups discussions, among others. Also, it was created by and for 

researchers that need this platform without any complicated hardware or software 

requirement or payment but with a simple interface that allows them to use it easily.  

With the objective of exploring and obtaining important information for the 

expected outcomes of this investigation, this software was taken into account in order to 

organize, classify and code the information so that the researcher can establish his analysis 

more successfully. 

  



 

 

Results  

After having validated and analyzed the data through the triangulation technique 

(Ferdousour, 2012), some codes were established considering the information obtained 

from the instruments already mentioned in the research methodology. Therefore, the 

following figure illustrates them. 

 

 

 

 

 

 

 

 

Once the data had been coded, and regarding the implementation of short readings, 

it was possible to say that the codes belong to three categories previously selected. The first 

one was related to the use of readings to acquire vocabulary, the second one was focused on 

the impact that readings have when learning English, and the last one based on the 

influence that the readings had on seven-graders. Later on, this section describes the project 

findings coming up from the pedagogical research implementation which was aimed at 

strengthening reading comprehension and vocabulary acquisition of seventh-grade students 

through the use of short readings at the Colegio Técnico La Presentación in Pamplona, 

answering partially the research questions. 

In order to answer the previously established research questions, it was necessary to 

identify the type of relationships that exist based on the information collected with regard to 

the first research question: How does the use of short reading influence the reading 

Figure 10 codes 



 

 

comprehension skills in seven-graders?  It was possible to determine that according to the 

data that the influence that short readings have in seventh graders, first affects positively 

their way of learning, also it helped them to develop their critical thinking, and it allowed 

them to establish new reading habits  

 

 Figure 11 Short readings influence 

For the second research question how does reading comprehension influence the 

language proficiency in seventh graders?   It could be noted that, when the students began 

to develop the readings as required, their language proficiency improved due to the fact that 

by working on the writing stages previously established, the students were able to first, 

practice pronunciation in class and second to have a better understanding of the topics. 



 

 

 

Figure 12 Reading to improve English 

Finally, for the third question: How does the implementation of short readings 

influence the acquisition of vocabulary in seventh grade students? It was possible to 

determine, according to the observations made by the researcher and the student’s interview 

that, by using short reading, the process of acquiring vocabulary was satisfactory since they 

were able to learn new words that they could use in their daily life  

Figure 13 Reading to acquire vocabulary 



 

 

 

 

Taking into account the research questions, the generalizations that emerged from 

the data analysis with the use of the software program MAXQDA 3 sections are presented: 

(1) Ways in which short reading influence seventh- graders, (2) the effects of reading 

comprehension when learning English, (3) vocabulary acquisition through the use of short 

readings   

Ways in which short reading influence seventh- graders 

 

Regarding this first aspect, the pre-service teacher was able to identify that at the 

beginning of the classes, when explaining the topic, the students felt lost because they did 

not understand the topic and when asked why, they explained that they were bored and did 

not pay attention because they did not usually pay attention. However, at the beginning of 

the application of the project, a change was noticed in the students, both in their attitude 



 

 

and in their development in class and in their work. This was confirmed in the 

questionnaire when the participants affirmed that, it had been easier to learn using the 

readings since, they used the grammatical topics learned previously but they were presented 

with of everyday situations that they could relate to, and due to the new vocabulary it was 

easier to learn English. 

On the other hand, to make learning English a little easier, the short readings also 

managed to create new reading habits in the students, on the one hand, the researcher 

noticed that as the weeks went by there was an evolution of participation in the students, 

this was because, although they had missed hours of class, they reviewed the readings and 

thanks to that, they reviewed the structures and vocabulary. In addition, in the questionnaire 

they also clarified that although they did not have much time due to other duties, the 

readings instigated new ways of learning and that through the readings they were able to 

investigate new topics.  

Finally, although the researcher did not expect the short readings to affect the 

students' critical thinking, she realized that on many occasions the students were able to 

replace or change aspects of the topics explained in order to go deeper into the topic or to 

better understand the reading comprehension questions, which is why some of them stated 

that the short readings helped them to have different ideas about different topics and 

developed their critical thinking. 

The effects of reading comprehension when learning English 

 

For this second result, the researcher relied on her field diaries, on the questionnaire 

given to the students and their progress in the class work, which highlighted, first, that by 

implementing the use of short readings to improve written comprehension, it indirectly 



 

 

improved the understanding of the topics and thus the linguistic proficiency and it was 

demonstrated with their work in class, since, at the beginning they were not able to write 

complete sentences, however, at the end, during the development of the final test, the 

students were able to extract information from the texts to answer the questions. Moreover, 

the students said that apart from reviewing new topics, they also understood English in a 

different way, since for them the readings were not only structural, but there was a story 

that they could not understand before because of their language skills, but now thanks to the 

practice and the readings in class they were able to translate the story in parts without the 

help of the teacher-student.  

On the other hand, although the main focus was to work on reading comprehension 

in order to complement other aspects of the students' learning, the preservice teacher could 

also notice some improvement in pronunciation of the students. This is related to the 

process in which the reading were carried out, since they were worked on together so that 

students first scanned, then did a mental reading, and then did a group read aloud with the 

teacher before moving on to solving the comprehension questions. Besides, the students 

established that they had improved their pronunciation by repeating the unknown words or 

reading aloud with the pre-service teacher. 

Vocabulary acquisition through the use of short readings   

As for this last result, it could be identified that the use of short readings effectively 

helps the acquisition of vocabulary, since, in the first place, by having the vocabulary in the 

notebook, the students could review it and study it as they wished,  making the 

understanding of the reading a bit easier and faster. In addition, for the class explanations 

the students were able to create sentences with these new words being able to translate 



 

 

without the need of a dictionary. On the other hand they also explained that before, they did 

not have much vocabulary and that made difficult their learning process but that during the 

process and development of the project they were acquiring vocabulary that they can use in 

their day to day life. 

Conclusion 

Considering the main objective of the reading project, to explore the effects of the 

implementation of short readings as a tool to encourage reading comprehension and 

vocabulary acquisition in seventh grade students, it is observed that students are not very 

used to reading. In English as a foreign language, so this process of familiarization with 

reading is conceived in a progressive way, from the scanning of the reading to extract 

unknown words to improve understanding to the development of comprehension activities 

since students have difficulties in topics that have been previously addressed, so it is 

evident the use of translators or dictionaries incorrectly and also avoids the process of 

critical thinking to help them identify grammatical structures learned.  

 In spite of these difficulties, the performance obtained is, on the one hand, 

the expected and, on the other hand, varied, which allows to get rid of conjectures since it is 

demonstrated that reading, even if short, can be beneficial for the students. Although the 

project took as an example the process of 6 different students among them, this process was 

applied with all students to not only have an individual but also a group perspective 

highlighting not only individual and group work characteristics which helps us to see until 

the end of the project, there was a significant educational and personal progress of the 

students. 



 

 

In most of the situations one can perceive the difference in the level of language and 

interest that can be appreciated after observing the process of each student. In fact, the 

progressive participation was consolidated when dealing with topics that sounded 

interesting, addressing personal experiences or affinities, making the students create an 

adequate and entertaining reading environment within the classroom, creating a conducive 

environment for the teaching-learning process. 

However, this is an ongoing work that needs to be polished and practiced with 

longer periods of time, reaching the goals proposed in this project was a challenge that 

could be considered overcome, although the participation of many students was not 

achieved, the effects of participating in the project are visible in the individual educational 

process of the participants. 

Recommendations. 

Encouraging the students to read was challenging because for different situations, 

such as age, interest in the subject or the loss of class due to institutional activities, the 

teaching process and therefore the learning process was interrupted, that is why for future 

intentions to use short readings as a tool to help reading comprehension and vocabulary 

acquisition to guide a foreign language learning project, this project considers some 

guidelines to achieve better results. First of all, it is necessary to use topics that not only 

relate to what has been seen in class, but also relate to the likes of students in order to 

achieve a more active participation from them. And secondly, because when the student-

teacher arrived at the educational institution the chronogram of activities had not yet been 

conceived, she did not take them into account at the time of planning, which seriously 



 

 

affected the implementation of the project, so it is recommended to take into account these 

aspects to apply readings that can be develop on both home and classroom. 

   



 

 

Chapter IV: Community Outreach Component 

The use of flashcards to foster vocabulary acquisition in EFL primary 

students' at La Presentación School 

Introduction  

During the PLEX training process, the practicum stage of the teachers in training is 

foreseen as one of the main aspects to be studied with the objective of improving the teaching-

learning process to guarantee educational quality since, an interest is established before the 

evident need to conceive and renew the pedagogical practicum. That is why, it is pertinent to 

raise a project that focuses mainly on a reflective approach to contemplate the knowledge, 

behaviors and attitudes that lead the educational work.  

Therefore, in order to promote the learning of English as a foreign language (EFL) in 

primary school children in public schools that, for the most part, do not have an English 

teacher, an extension component was proposed to prevent children's learning from being 

hindered by making teachers in training available to contribute as support in the educational 

training of this population.  

In relation to the above, this project had as an objective the incorporation of teachers 

in training in the Technical School La Presentación to work 40 hours with the students of 

fourth grade, where it could be evidenced that the population did not have stipulated 

schedules for English classes nor much less with a teacher specialized in the area of English 

to guarantee an adequate teaching and learning process. For this reason, the preservice 

teacher will implement the use of flashcards within fourth-grade courses in order to increase 

the vocabulary of the students. 



 

 

Justification 

As is well known, learning a foreign language enriches society, in this case, the 

students. however, the acquisition of vocabulary can often be an obstacle since the process 

of acquisition, consolidation and development of vocabulary never ends because language 

is a living organism and new realities to name are emerging (Federacion de Enseñanza de 

Andalucia, 2010).  

 On the other hand, flashcards help students to achieve their objectives by providing 

emphasis in a different way, multiplying the level of understanding of the topic presented in 

class, increasing the student's motivation towards the lessons, and thus encouraging their 

active participation during the development of the lessons by introducing the topic, 

reinforcing it, clarifying points, evaluating, and creating a communicative class to foster 

vocabulary acquisition (Garcia, 2020). 

It was established that students from 8 to 11 years old enjoy learning anything 

through games or getting involved in the dynamics of the learning process. Therefore, it is 

considered that the use of flashcards can be an effective tool for learning new vocabulary in 

English since this strategy allows the student's mind to process and store the information 

given through the images, facilitating the understanding of the words by relating them. In 

addition, it is a valuable tool for teaching or transmitting knowledge (Vargas, 2018). 

  



 

 

Objectives 

General objective. 

● To facilitate vocabulary acquisition of fourth graders through the use of flashcards 

at La Presentación Technical School. 

Specific Objectives.  

 To improve the ability to remember information in 4th grade students.  

 To review terms and concepts according to the language level of the 4th graders. 

 To motivate students to acquire new vocabulary. 

 

  



 

 

Methodology 

Throughout this section, the methodology to be used was flexible, taking into 

account that children are a population that perceives English as a foreign language as 

something totally new and unknown. Nevertheless, the flashcards method is made for long-

term memory, what you intend is that what is learned remains within the being, that is why 

the idea was to increase their vocabulary in pleasant spaces for them, where they can 

express themselves and feel comfortable when speaking, pronouncing a word, and 

interacting with their peers, as well as with the undergraduate teacher. 

Activity schedule.  

Due to the weaknesses presented by the students in the primary grades, the teachers 

in charge of the English area decided to reinforce previous topics leaving aside the topics 

included in the syllabus, so it was recommended to the in-service teacher to go hand in 

hand with the supervisor who decides which are the appropriate topics. 

According to the agreement with the supervisor in charge, for the fourth semester 

there were two hours per week, during the development of the class, the planners handled the 

same structure, during the first weekly hour of class there was an explanation of the topic and 

the vocabulary, and during the second weekly hour the students had to develop a guide based 

on the previous explanation in order to recognize the vocabulary, practice writing and to be 

able to put what they have learned into practice. 

  



 

 

Chronogram  

 

 

Description of the activities  

As previously mentioned, due to health problems, the intern could not attend the 

institution during the first week, during this period the teacher worked on sports, and during 

the following week the teacher in charge had already advanced the seasons of the year, so 

when the intern began her practice during the second week, she dedicated herself to meet the 

students and to continue with the topic previously mentioned.  

For the following week (week 3), flashcards of clothes that were related to the seasons 

of the year were used, these were pasted on the board, and the students copied them in their 

notebooks and after that, they proceeded with the repetition of the words to help the 

memorization of the students, for the second hour of class, the practitioner developed a 

worksheet to practice spelling, and improve their problem-solving skills. (Annex 8-9). 

Due to the fact that during weeks four and five the students lost 2 hours of class in 

total, these two weeks were dedicated to the teaching of the numbers in English from 1 to 50, 

ACTIVITIES 
WEEK 

1 

WEEK 

2 

WEEK 

3 

WEEK 

4  

WEEK 

5 

WEEK 

6 

WEEK 

7 

WEEK 

8 

WEEK 

9 

WEEK 

10 

CLOTHES    
X 

 
       

NUMBERS    X X      

VEGETABLES      
X 

. 
    

JUNK FOOD         X  

INSTRAINSTITUTIONAL  

ACTIVITIES 
      X X  X 

PREVIOUS TOPIC 

(SEASONS) 
 X         



 

 

the class was developed almost in the same way, the numbers were pasted on the board, 

however they were taught the similarity of the numbers so that they could mechanize their 

writing, and for the second hour they were asked to do the work guide in order to learn to 

identify them in the two ways. (Annex 10- 11) 

Then, for the sixth week of class, the teaching of vegetables was planned, for which 

a song was be used and was complemented with flashcards of the vegetables and, as always, 

for the second hour, the development of the worksheet. (Annex 12-13) 

The last topic worked with fourth graders was “Junk Food” and the methodology used 

was the same as the previous ones, the pre-service teacher, during the first hour, dedicated 

herself to explain the vocabulary by using the flashcards and pasting them in the board and 

writing their meaning in English and Spanish and ended the class by doing a repetition 

activity. For the second hours, the girls were asked to develop the respective worksheet 

practice what was learned. (annex 14- 15 ) 

As for the rest of the weeks, unfortunately, 3 weeks of class were lost with the students 

of fourth grade due to different intra-institutional activities, one of them being the note 

delivery to parents. It is worth mentioning that, since there was no fully established planner 

for fourth grade, the student- teacher had be in contact with the supervisor in order to create 

the material one week in advance. 

Planning 

Although the creation of planners was not an obligatory activity for the preservice 

teacher, the student-teacher was asked to create the planners a week in advance, since there 



 

 

was no specific syllabus for this grade and she had to be in contact with the teacher in 

charge. it can be said that the planners in fourth grade were quite useful, since the girls 

were around 9 years old and had to be kept entertained so as not to lose the objective of the 

class.  

Results 

Thanks to the activities proposed to promote the learning of new vocabulary, it could 

be noticed a great progress in the students, since by teaching the vocabulary and then 

developing the activities, the students were able to mechanize and identify what was 

previously taught. On the other hand, the students' grades supported that learning, which was 

very satisfactory. Unfortunately, since without the attendance of the pre-service teacher, the 

fourth grade students would not have structure English classes, it can be said that it is 

expected for the development to change. 

Nevertheless, a negative aspect to highlight is the fact that the students did not have 

yet a level of autonomy it was impossible to assigned homework because they did not 

perform it or if they did, it was not developed correctly. 

  



 

 

Conclusions  

Despite the short time in which the activities were developed in fourth grade due to 

missed classes, the educational process of the fourth grade girls in the area of English needs 

support material and the direction of an adequate teacher for this, since the teachers in 

charge showed a lack of confidence in English and did not feel confident to teach it. 

On the other hand, although this process of creating flashcards and worksheets is a 

bit extensive, it also allows polishing the message, the intonation and the visual stimuli, 

these aspects well used are an excellent tool for the students and their parents to develop the 

activities proposed by the institution without any inconvenience. In addition, the process of 

repetition of the methodology and the union of the class themes allows the students to have 

a material to resort to at any time, thus being a great help since their notebook and work 

folder is full of vocabulary that they can use in everyday life. 

 This creative process was on the one hand an enriching experience because 

first of all, the pre-service teacher had not had the opportunity to work with this population 

and learned to have classroom management and even better to establish a student-teacher 

relationship that she had not experienced before. In addition, thanks to the joint work with 

the supervising teacher and her guidance during the process, practical material was 

obtained that, in the teacher's words, allowed the students to complete their work in an 

autonomous and effective way.  Therefore, the main purposes of creating this material are 

aligned and comply with the objectives of the extension component. 

 In addition to generating content that enhances the educational processes of 

fourth graders, the educational experience is by far the most important objective in this 

component. The strategies to face the difficulties of elementary school education were 



 

 

effectively conceived and it was definitely possible to contribute to the educational process 

of this group of students. Perhaps the approach was hindered by the different 

circumstances, however, by focusing such approach to generate strategies that promote 

education, this educational project was successfully carried out.  

 

 

  



 

 

  Chapter V: Instra-institutional Component 

Introduction 

During the whole practicum in a high school, it is necessary to participate in some 

events and extracurricular activities prepared for or by the students in order to get a better 

development as a member of a community either acquaintance or unknown.  The preservice 

teacher must be an active part of these activities to obtain knowledge about how to organize 

an event for so many people, how to keep the assigned group in silence, and, above all, how 

to give an example of respect, good posture, and good personal presentation during the 

development of these activities that are most commonly, celebrations of civic days, flag 

risings and activities by the National Police or another team from the municipality.  

  



 

 

Objectives  

General objective  

● To take part in cultural, institutional, religious, and Academic events carried 

out by the Institution.  

Specific Objectives  

● To get acquainted with the administrative features at school and the activities 

commonly developed in this context. 

● To collaborate in the organization, discipline, and development of the 

activities executed by the institution.  

  



 

 

Methodology 

The practitioner is an active part of the institutional events in order to demonstrate a 

sense of belonging to the institution, a fundamental value for the proper development of the 

teaching work. Through these activities, the pre-service teacher not only learned about the 

organization and development of these activities but students also saw reflected in her an 

example of determination and dedication that was evidenced when carrying out 

presentations, when preparing the place and some details for the activities to be developed, 

and so on, taking part of each activity where she was asked for. 

Institutional Schedule and Programming  

La Presentación School works a monthly institutional calendar in this schedule from 

the most basic to the most important activities. 

 

 

 

 

 

 

 

 

 

 

 

Figure 14 institutional schedule 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Chronogram  

   Week 

 

Activity 

Week 

1 

Week 

2 

Week 

3 

Week 

4 

Week 

5 

Week 

6 

Week 

7 

Week 

8 

Week 

9 

Week 

10 

Hallway rule 
 X X X X X X X X X 

Democracy 

Hearing 

 

 X         

Personera 

and   X        



 

 

derivative 

elections 

Viacrusis 
  X        

Physical 

activity day   X       X 

Monthly 

mass    X       

Language 

day     X      

Happy day  

Walk        X    

Teacher’s 

day       X X   

Organization 

of the school 

government  

       X   

Verb  

Contest          X X 

 

Description of intra-institutional activities 

During the development of the integral internship, the pre-service teacher must 

comply with certain duties within the institution.  

Hallway rule  

The first, and the one that must be developed daily, is the control of the hallway on 

the second floor during recess hours, to be more specific, the hallway where the rectory and 

the teachers' lounge are located. The pre-service teacher must make sure that no student 

crosses this area during recess since, from coordination, this duty was established, however, 

if it is very necessary for a student to enter to be in contact with a teacher, the pre-service 



 

 

teacher must indicate that she must go to coordination and seek a special permit that allows 

her to enter 

 

Figure 15 hallway view 

Democracy Hearing 

During the second week of the integral practice, the social studies area conducted an 

audit in which the teachers explained the importance of democracy since the elections of 

the personera, personerita, contralora and contralorita were to be held the following week. 

Throughout this activity, the intern, because she had classes with seventh grade B, had 

to be in charge of this group and be in charge of the students' behavior. This activity lasted 

about two hours. 



 

 

 

Figure 16 Democracy Hearing 

Personera and derivative elections 

In the third week of class, the election of the personeras, comptrollers and 

representatives took place. Since, during the whole student day there were no classes, but 

another audit was held to explain the voting process, the teacher had to be attentive again to 

the behavior of the students and because she had class with all seventh grades. She was in 

charge of organizing the 3 groups, assigning voting codes and taking the students to the 

computer room to vote. 

Physical activity day 

During that same week, the health department came to the school to have a talk with 

the students who were divided into groups, that is, the students from sixth to eighth grade 

did the activity in the main courtyard and the students from ninth to eleventh grade were in 

the theater. During this activity the pre-service teacher was asked to be in charge of the 

order and discipline of the seventh grade C, so the student-teacher helped the students to 

carry out the proposed activities. at the end of the activity the students, together with a 

developer of the activity, performed a dance with white balloons.  



 

 

 

Figure 17 Physical activity day 

Viacrusis  

On Friday, before leaving for the holy week break, an activity took place in the school 

where the students of the tenth and tenth grades represented a viacrusis, this activity was 

carried out in the last two hours of class. During this activity the preservice teacher was 

assigned to take care of students from different grades who were sick or of other religions. 

Monthly Mass  

During the 4th week of class, a mass was held at the church of carmen where all the 

students of the institution had to attend, the mass was held on Thursday and covered the first 

3 hours of class since the pre-service teacher had to be again attentive to the behavior of the 

students, in this case only students of the 7th B course. 



 

 

 

Figure 18 monthly mass 

Verb contest.  

The English area has planned a verb quiz activity, which, unfortunately, does not have an 

exact date yet, however, for this activity the teacher was assigned to create a format where 

100 verbs will be evaluated in their infinitive and past form for the sixth, seventh and 

eighth grades. (appendix) 

Language day  

For the fifth week of class, the language day activity was proposed where the area in 

charge was Spanish, therefore, the English area had no assignments for this activity, which 

means that the preservice teacher was in charge of the order of the seventh grade during the 

development of the event, since the activity was carried out in the school theater, the 87 

students were in the same area.  

Happy day walk  

Since the month of May is dedicated to the Virgin Mary, and since the school is a 

Catholic school, once a week, throughout the month, the students celebrated "happy days" 



 

 

which consisted of a sharing activity with their classmates and the teachers in charge of the 

courses. Not being the supervisor in charge of any course, the preservice teacher did not 

take part in these activities, however, during the seventh week, the institution established a 

walk to celebrate the happy day in a different way, for this, the student-teacher was asked to 

accompany the teacher in charge of ninth grade, unfortunately due to complications on the 

way, the teacher was reassigned to be in charge of the fourth grade students during this 

activity. 

 

Figure 19 Happy day way 

 

Teacher’s day  

Teacher’s day was celebrated over the course of two weeks. In the first week, each class 

celebrated with their teacher in charge, and for the second week, the eleventh grade students 

prepared an activity that took place in the theater. Unfortunately, for this activity the student-

teacher was unable to attend due to medical issues. 

Organization of the School Government  

On Wednesday of the eighth week, during the first two hours of class, the 

organization of the school government previously elected during week two, this ceremony 

took place in the main courtyard where all students were present, along with some parents. 



 

 

During the activity, the preservice teacher was asked to be aware of students with physical 

ailments while the coordinators were in charge of calling their parents. 

 

Figure 20 Organization of the School Government 

  



 

 

Conclusions  

During the development of the internship project, it was fortunate that the 

educational institution promotes training spaces outside the classroom, which was very 

enriching for the preservice teacher because thanks to this she established a relationship not 

only with the teachers, but also with the directors and more importantly with the students 

outside of a purely academic space such as a classroom.  

It can be said that in this process, the student-teacher had the opportunity to 

experience something completely new for her since she had not had a similar experience, 

which was encouraging and comforting at the same time because, in the first place, she 

became completely involved in the educational environment, also, being recognized as a 

colleague without having finished her training process was a motivational aspect that had a 

great impact on the practice. 

On the other hand, it was possible to have a wide experience of the different internal 

processes, whether academic or organizational. The socialization of the aspects discussed in 

the meetings, the communiqués issued by the administration and the decisions taken in the 

area meetings, give the trainee teacher a way to explore the academic and administrative 

processes of the institution in which the internship takes place. And having the opportunity 

to be part of all the events that an institution offers as part of its annual program is 

ultimately an experience that can be the most enjoyable of the whole process. 

 

 

 



 

 

Chapter VI: Reflective approach component  

 The reflective component has an important role in any investigative process. Since 

this gives the researcher a space of introspection, which focuses on the personal experience 

of the researcher. Every week a reflection process is carried out in which the pre-service 

teacher has the possibility of expressing their experiences and considerations about the 

progress in the practicum. These reflections will allow the student-teacher to have a field 

journal available to analyze the educational experience in a collection of experiences 

illustrated by the reflections of the pre-service teacher (appendix) 

The integral practice experience of the first weeks was undoubtedly marked by a 

constant nervousness and adaptation to this final stage of the educational process. In 

addition to knowing the different courses in which was worked, the first observations were 

given to an educational work environment and the responsibilities that were obtained for 

the practicum process were also known. A very important aspect of these first experiences 

was to directly qualify the works that were pending, this was the first view of the students' 

work, which continued to accumulate day by day. This was a very accurate view of the 

workload involved in teaching.  

 After having formally started teaching activities directly, the teaching 

experience was changed by direct contact with students. You get a direct view of how 

students are not really interested in learning, an aspect that can demotivate the teacher, 

however this became a motivational aspect when trying to get students involved with the 

class and their own learning. Everything that goes into creating material, teaching and 

interacting with students is an experience full of ups and downs, some days the experience 



 

 

is positive and other times it is negative, but it is always a new way of learning something 

else.  

Further into the development of the practice, there were situations that remind you 

that you are not the authority in the establishment, you must answer to committees, parents, 

directors and the students themselves. Many times stress is the protagonist in these life 

stories, since work can become the only thing you can know due to the immense load that is 

generated. Deep down, this experience made me think of my teachers at school, so I even 

went through a nostalgic stage during integral practice.  

 One situation that I would not like to continue experiencing is reviewing the 

work of students who do not have the slightest interest in learning, it is inevitable to face 

difficult situations to face and balance. On one side, seeing the progress of students 

generates a feeling of self-fulfillment while the opposite case, a student who plagiarized or 

cheated with other classmates using poorly done work, is totally demoralizing.  

 Finally, at the end of the classes, a review process begins, loading notes, 

meetings and evaluation commissions, which becomes an exhausting but enjoyable 

experience, it is an incredible opportunity to have an approach to the supervising teacher 

and the other teachers.  This experience could be considered negative if we take into 

account that eternal working hours are carried out for teachers since the amount of work for 

each course is immeasurable.  

Conclusion  

The reflective experience was in its totality an enriching exercise for the 

development of the practice, even though I was not very constant in writing them of each 

week of writing the reflection that was made allowed to download the emotions and 



 

 

experiences that were molding during each week in the different editions of the reflective 

component. From the first approach with the courses, the different responsibilities with the 

educational process of the students were witnessed. The role of the teacher was not only to 

teach classes in virtual meetings, much of the work was based on grading papers and 

dealing with situations of copied work among classmates. This experience was 

overwhelming, but it also marked the process of the teacher in training, since these 

decisions are also a responsibility to assume. Despite difficulties such as my personal state 

and fear, this immersion experience is remarkable as essential for the development of the 

teaching identity, an aspect that highlights the effectiveness of approaching the teaching 

role in a direct and raw way.  

 The interaction with the supervising teacher is widely noted, this 

professional relationship became a mutual work, a teamwork to carry out all the 

responsibilities that fall on a teacher. An aspect that also demonstrates the need for a 

healthy working relationship in all types of educational institutions. In general, the teaching 

experience, in addition to being an educational experience, is a work experience, so it 

implies the management of professionalism in the interaction and fulfillment of the 

teaching work. Being a strange experience for the teacher in training, which has always 

been linked to educational issues, its processes, methodologies and interactions, while 

leaving aside the integration at the labor level, of a company called institution that also 

works under a larger company that responds to the teaching profession. 
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Appendixes 

Appendix A. Observation grid  

Friday, march 4th Seventh grade/ group C and A 10 am / Just 1 hour (50 min) 

Minutes Activity  Observation  

 10: 08 Am   The class started  

 The teacher picks up the 
homework  

 Not all the students 
delivered the homework 

 10: 12   The teacher got mad due 
to the students’ attitude 
towards their duty during 
the class so she decided 
to scold them  

 The students remained 
silent during this period 
of time. 

 10:16   The teacher began a 
socialization of the 
assignment by asking 
questions to each 
student and then has the 
girls quiz each other, the 
topic in question was 
adverbs of frequency 
answering the question 
“how often?" 

 Almost 15 students were 
asked to ask questions to 
their peers during the 
socialization, the 
students who asked the 
questions seemed more 
confident and more 
participative than those 
who had to answer. 

 10: 20   The teacher called the 
attention to a student in 
the back of the class 
room for doing homework 
from another subject, and 
made a note on the 
classroom observer. 

 the rest of the students 
remained silent 

 10:22  The teacher started 
calling the roll to hand 
out the workbooks with 
the help of the 
representative. Each 
student has a code 
number from 1 to 30 and 
the code number is equal 
to the code number of 
the book. 

 the rest of the students 
remained silent and they 
were attentive to be 
called by their code 

 10:25   The students were asked 
to open the book on page 
11 of the way to go 
workbook.  

 Students were asked to 
make sentences based 
on the information in a 
chart. 

 Some of the students 
worked individually and 
others in pairs. 



 

 

 10:45  The teacher made the 
correction of the 
sentences on the board 

 the students took notes  

 10:50  
End of the class 

 Homework: 
Look for the meaning of unknown 

words and answer to 8 questions 

related to the topic  

 the students took notes 

  

Appendix B. plannings 

 

Appendix C. Unstructured observation 

observation 
Diagnostic  

Date: third week 

April 4th- 8th 
During the development of the diagnostic test, the students of the different groups acted in a 
similar way, they looked at each other, and looked at the board to find answers. Some of 
them as they did comprehend they stopped reading showing a kind of disinterest for the 
activity   
During the 30 minutes of the test some general errors could be observed while walking 
around the classroom.  
One of the common one was the bad use of pronouns and that it was difficult for them to 
replace the subject, also the misuse of the auxiliary verbs  
ex:  

 carbohydrates was replaced by the pronoun he 

 They used the auxiliary do or does in questions where they had to answer with the 
modal verb can or with the verb to be. 

Appendix A plannings 



 

 

Appendix B unstrucured interview 

observation 
Reading modal verb can 

Date fourth week 

April 18th- 22nd 

During this application I noticed that the students felt more comfortable because of the explanation 
given before the development and because they were familiar with the vocabulary of certain skills.  
I realized that at the time of scanning they confused two words basketball and baseball but after 
clarifying the hard one it was easier for them to answer.  
I noticed that at the end of the reading they were talking about two activities together and because 
they did not have a complete structure the students omitted a skill. 
since this activity was free, they had the opportunity to socialize with their classmates and among 
them they also solved their doubts. 
 
 

 

observation 
Reading present continuous   

Date Sixth week 

May  2nd- 6th 
Since this was a new topic, the students were a little confused because they did not remember the 
verb to be.  
When the reading was applied, I had to call the attention to certain students in all groups because 
they showed disinterest, in group B due to their high level of participation the girls talked more so 
the activity of raising their hands helped me to maintain order.  
In group A I noticed disinterest on the part of two girls in particular, since they were constantly 
talking among themselves and doing other things in other subjects, but in general the group 
maintained order and worked individually.  
As for group c, due to extracurricular activities, the reading could not be carried out completely, i.e., 
they were asked to solve the questions as homework.  
When doing this reading immediately followed by the explanation, I noticed that the number of 
questions from the girls was not high. 

 

observation 

Reading present continuous vs present simple  

Date seventh week 

May  9th- 13th 

during this class I noticed the students a little quieter than usual, as I walked around the 

room and watched the girls' responses I could tell, generally speaking, that the girls 

were slowly reading the text and looking at the notebook for words that we had already 

seen. I also noticed that they were able to substitute words in order to analyze the 

questions and their answers.  



 

 

Some of them approached me as there was an exchange of words that they did not 

understand very well (computer-internet) and they were not sure of their answer. I gave 

them a brief explanation and they understood immediately. 

Despite the silence I could also notice that they were all working, unlike the first time 

when many just gave up. this time they tried to solve everything in their own way and 

individually 

 

Appendix D. Field notes 

Field notes  

Field notes Diagnostic 
Date: third week 

April 4th- 8th 

Pre-service teacher notes 

I started the class by doing a review of the topic, mainly about food vocabulary since the 

diagnostic test is about that but I decided to make a review of the present simple tense, the use of 

the modal verb can and how to answer to short question in order to ease the reading 

understanding  

The students took out the “way to go” workbook and look for the reading related to healthy food. 

The diagnostic activity was based on an eight-line long text and 5 short-answer questions were 

asked to assess reading comprehension.  

To answer the questions, since the text was in the book, the students were asked to answer the 

questions on half a sheet of paper 

In order to keep the diagnostic test as fair as possible, I decided not to help the student body, but I 

did give them some guidelines on how to solve the test.  

First they were asked to scan the text in order to recognize the words and to read the questions in 

order to facilitate their comprehension process, then they were asked to read the text in detail and 

pay attention to the structures previously explained and underline what could possibly be the 

answers. 

The test was carried out in the last hour of the week each group had and they were given 30 

minutes to answer the questions.  

During this period I was walking around the room in order to maintain order and prevent students 

from sharing answers. 

With 5 minutes left before the end of class, the answer sheets were collected and the students 

were asked how they had felt.  

 

In group A there was total silence to this question. 

in group B, 3 students expressed that  

Student 1. Had not paid attention to the explanation.  

Student 2. That even though we had seen the vocabulary, they had not been engaged in going 

through it.  

Student 3. Felt very lost because she didn't think English was easy. 

As for group C. one student experienced that although they had seen how to answer the questions 

they were confused because they had seen the topic at the beginning of the year.  

 

 



 

 

 

 

 

Field notes Reading present continuous vs present simple  
Date: seventh week 

May  9th- 13th 

Pre-service teacher notes 

 During that week of class I dedicated myself to explaining the topic again to avoid doubts and 

confusion between the present simple and present continuous verb tenses. 

The reading was applied within a worksheet, and it was only one paragraph long where the two 

verb tenses were mixed. In this reading we used vocabulary of daily activities that the students 

already handled. 

The reading comprehension was evaluated with four points for flash and true. 

At the end of the week in the last hour with group B the reading activity was applied. Unfortunately 

with the other groups it could not be done due to school activities and for that reason it was left as a 

homework.  

With group B it was decided to apply it as a quiz with an open notebook individually since we had 

been working on that topic for several weeks and therefore I decided not to be an active entity 

during the class.  

When the class was over the girls picked up the sheets and gave them to me. 

 

 

 

Field notes Reading present continuous   
Date: Sixth week 

May  2nd- 6th 

Pre-service teacher notes 

  

The third reading was worked on in the two-hour block of each group since it was used to practice 

what was being explained, which was the present continuous.  

 

This reading was worked on a little differently than the previous ones since it was not on a worksheet, 

that is to say, it was worked on by itself.  

After explaining the topic, the worksheets were handed out individually.  

the first thing the students were asked to do was to scan the reading and underline the unknown 

vocabulary, for this they were given 10 minutes and after this process was finished they were told that 

while i read they should follow the reading and raise their hand the moment i said one of the words 

they had underlined, when a word stood out i wrote it on the board together with its translation. After 

having taken out all the unknown vocabulary, the students wrote it in the notebook and proceeded to 

do the reading of the text again, this time, I read and the students repeated and tried to translate to 

understand the text, after this part was finished the students were asked to answer the questions.  

 

For this activity I also made an active participation in order to solve the doubts, one of the most 

common, since it is still difficult for them to replace the subject by the pronoun, was the fact of not 

knowing which conjugation of the verb to be to use.  

When the hour was over, they were picked up and graded. 

 



 

 

 

Appendix E. Questionnaire  

  

Field notes Reading modal verb can  
Date: fourth week 

April 18th- 22nd 

Pre-service teacher notes 

The activity took place at the last hour of the week for each group and the classes began with a review 

of the topic and a round of questions to clarify the students' doubts. 

This reading was worked into a worksheet along with other activities and the reading was one 

paragraph long about skills that could or could not be done, which is a topic that the students already 

know.  

To assess reading comprehension, the students were asked to classify the information according to the 

skills they could or could not do depending on the reading. 

For this activity, I decided to collaborate as much as possible with the students without revealing the 

answers. As in the previous reading, I asked them to go through the scanning process and to analyze 

the vocabulary before solving the activity. 

While the students were solving and had doubts, I approached them and explained again 

 



 

 

Annexes 

Annex 1. Student list 

 

Annex  1students ' list 

Annex 2. Diagnostic test 

 

Annex  2 diagnostic test 

Annex 3. Modal verb can-can´t reading 



 

 

 

Annex  3 Reading 1 

Annex 4. Present continuous reading  

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Annex 5. Present simple vs present continuous 

Annex  4 reading 2 



 

 

 
Annex  5 reading 3 

  

Annex 6. Was-were reading 

 

 
Annex  6 reading 4 

Annex 7. Final test 



 

 

 
Annex  7 final test  



 

 

Annex 8 Clothes flashcards 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Annex 9. Clothes worksheet 

 

 

  



 

 

Annex 10. Numbers flashcards 

  

Annex 11.Numbers worksheet 

  



 

 

Annex 12.Vegetables flashcards 

 
 

Annex 13. Vegetables worksheet 

 

 
 



 

 

 

Annex 14.Junk food flashcards 

 

Annex 15. Junk food worksheet 

 

  



 

 

Modal verb can reading  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 



 

 

  



 

 

Ps. Vs Pc. Reading  



 

 



 

 



 

 

 
  



 

 

Was were reading  

 

 

 

 

 

 

 

 

 

 

 

 

 

  



 

 

Final test  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  



 

 

Narratives 

 

First week 

Journal  

I can't say much about this week, unfortunately the weekend before starting my 

practicum, I got sick and as the symptoms that surfaced in me were very similar to those 

of covid I decided to go to the doctor, but as it was no longer necessary to take the test 

they only sent me the incapacity for isolation for 7 days. I really feel very frustrated 

because I know that my classmates have already started their experience as teachers and I 

have not yet, plus my motivation levels are at rock bottom and my work obligations are 

overwhelming me.  

The moment I found out about the precautionary isolation I contacted my 

supervisor, but since I was not going to be at school she told me that it was not necessary 

to plan this week's classes.  

This means that I have a week less than the rest of the class and since my 

proposal is not certain, I feel like I am wasting my time. 

 

Second  week 

Journal  

week two has already started, before the end of week one I talked to my 

supervisor to know the topics to see and plan. When I sat down to plan I felt bored and 

unmotivated so i sent her the planner late. Also, when this week started I felt very 



 

 

anxious, because it was my first time in a school for the first time after a long time and I 

felt anxious to know if the students and i would have a good relationship. 

The first classes I had was in elementary school, I was terrified because the 

classrooms were huge and in each classroom there were 35 girls, thank God the class 

went well, I had help from the teachers who were very kind and as I only had to 

complement what my supervisor was doing it seemed easier to me.  

But then I had a class with a seventh grade, I still haven't learned the classrooms 

and this school seems like a labyrinth, I have to wait for my supervisor because I still 

don't remember the schedules.  

with the first seventh grade I had class with, the teacher left and a student tried to 

encourage the disorder so I calmly asked her to please sit down but she raised her voice 

and I didn't know what to do, clearly I got angry and tried not to let the students see my 

nerves and tried to be as strong as possible to make her sit down. Then the teacher 

arrived and the classes with that class passed normally. However I commented to my 

supervisor but she didn't give her importance, which frustrated me more because I think 

that was the moment for a teaching or a feedback.  

With the rest of the classrooms it was normal, nothing relevant happened apart 

from realizing that the classrooms of the courses were terribly noisy, big and some were 

together divided by a thin wall and everything could be heard.  

I had to plan for the 3rd week of classes but I got really bored and sent it late 

again. 

 



 

 

Third week 

Journal  

This week started off super bad, I got my first warning call for sending in my 

planners late but, sometimes I feel like I don't care, what has motivated me a little are the 

fourth grade girls, they are very kind and participative and I feel free because the teachers 

left me alone and gave me full authority of the classes and that makes me better as a 

teacher.  

In seventh grade, it's not that I feel bad but I just don't feel like myself, my 

supervisor is not bad in any way, I just feel like it's not my time. She tells me things in an 

assertive way, very kind and serious, but she is not very wordy and direct, I would like 

her to teach me more about being a teacher, not just in the classroom. The good thing is 

that she has not taken away my authority or anything like that, but she does not let me 

develop the classes freely, and I know that I have to adapt to her but this makes me lose 

love to practice because I do not feel autonomy in my way of teaching, and I understand 

her, she drinks to meet the proposed goals.  

This week too much class was lost because of democratic talks and school 

government issues, which I think are exaggerated and necessary class hours are lost, but 

on the positive side, I learn to integrate myself to the institution which is something that 

takes me personally, I hate socializing . 

 

 

Tenth week 



 

 

Journal  

This last week I didn't have many classes, Monday was a holiday, Tuesday was 

the grade delivery so I didn't have to go to elementary school, I was a little nostalgic 

because it was the last week, so I went anyway to say goodbye. On Wednesday I had 

normal classes and the girls were amazing, I had the opportunity to share even more, and 

Thursday went normally and the verb contest was applied to some groups, although 

during the classes I was interrupted by the supervisor and the head of the group so they 

gave me permission to leave. And on Friday there was no class because the institution 

very kindly dedicated an activity to the interns, so that the students could say goodbye.  

At that moment I felt anxious I did not know if my students had taken my best 

impression because of all the difficulties I had and my attitudes, however when the girls 

went up to give the words I felt very happy, I was comforted to know that although I was 

not at my best moment they had felt a bond, they appreciated my patience and my way of 

explaining things and talking to them, they appreciated the free spaces that I had given 

them to know them and listen to them and I think that was what filled me the most. 

 

 

 

 

 

 

 

 

 

 

 

 

 


