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Presentation 

This proposal contains as a whole of values, knowledge, and abilities that were acquired 

during the last semester in the foreign language bachelor degree with the practicum, hence, it 

starts presenting the institutional observation that describes all the features of the institution and 

their measures taken in the health emergence provoked by the pandemic of COVID-19. This 

project is divided into four main parts concerning the pedagogical, research, outreach, and 

administrative role that the English pre-service teacher must play. The first component 

corresponds to the pedagogical which describes how Aesop’s fables promote students’ reading 

comprehension through the use of workshops. This component is developed as action research in 

a public high school in Pamplona. The second chapter concerning the research component which 

contains a thorough analysis and reflection developed during the practicum. The third one is the 

outreach component which is focused on primary Education entitled “English language 

awareness project in primary schools in Colombia” which includes a subproject that will be 

executed in second and third grade in the institute headquarters; and finally, the last chapter, the 

administrative component which describes the pre-service teacher’s responsibilities and duties in 

the extracurricular activities established by the institution. In this order of ideas, these 

components refer to different features that work in function to the practicum of the foreign 

languages bachelor degree.   
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Introduction  

Considering Dupont & Bicho (2015) nowadays, teachers face the challenge to contribute 

the students’ formation effectively, seeking the accurate methodology, strategies, and techniques 

for teaching a second language, considering that teaching has been changing through the time 

and what it was useful before, and being nowadays not necessarily effective. Therefore, the 

future teachers have the challenge to renew the manner that they transmit the knowledge in order 

to obtain better results in the academic education.  For that reason, as the foreign language 

bachelor degree of the University of Pamplona state that the practicum in last semester students 

become a fundamental experience that consists of a rigorous pedagogical process in which the 

pre-service teacher confronts the reality to teach in a high school. 

Bearing this in mind, the pre-service teacher has the responsibility to foster different new 

strategies and techniques in order to reach an improvement in students’ English competences 

while reflecting on this experience as a teacher.  

Furthermore, this project includes the institutional observation in which the pre-service 

teacher analyzes the necessary information about the administrative,  pedagogical and 

technological features, as well as the population that integrates the institution, in this manner, the 

training teacher must identify the pedagogical needs presented in the specific grades in order to 

carry out  projects that help to enhance the found lacks such as the guide of an English teacher 

for creating and designing workshops for the primary headquarters of the high school; by the 

same token, the students’ weaknesses in the reading comprehension skills in eighth grade. 

Accordingly to the information previously exposed, both the factors observed by the pre-

service teacher and also the recommendation provided by the English teacher supervisor of the 

high school, allowed to reflect on possible forms to seek the improvement of these weaknesses. 
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Hence, the pre-service teacher proposes the implementation of Aesop’s fables in order to foster 

the reading comprehension in the eighth-grade students by means of workshops which will be 

conducted during the fourth term in the public high school and the creation of didactic workshop 

for the second and third grade in the primary school. 
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Justification 

Considering to Echeverri & Ferri (2009) in the majority of the public high schools the 

English level of the students is low owing to the lack of the English material or the motivation 

for learning a foreign language as well as the implementation of the methodology, strategies, or 

techniques that they are not accurate or effective for teaching a second language influencing the 

students’ improvement as Munaworah (2017) states. Therefore, it is important to emphasize that 

teachers confront a huge challenge at the moment to obtain better students’ results in the 

teaching process.  

Bearing this in mind, the practicum permits to have the first experience to confront a real 

teaching context applying everything that the pre-service teacher learned during his degree, not 

only the knowledge acquired, but also the abilities, competences, values, and among other 

aspects.  

In this order of ideas, the pre-service teacher will implement her proposal in the 

Educational Institution Águeda Gallardo de Villamizar and its headquarters which place 

secondary and primary education; thus, the pre-service teacher identifies the students’ needs 

concerning in the foreign language teaching and the grades that were assigned by the English 

teacher supervisor. 

Thence, the proposal is based on reading comprehension considering that it is gained a 

huge status in the foreign language context, since it represents an essential skill that must be 

developed in order to succeed in their learning process at the school and their professional life. In 

this manner, the training teacher proposes the use of fables in order to promote and reinforce 

eighth-grade students’ reading comprehension by means of workshops which aims at reaching an 

improvement and encourage the students’ reading skills. 
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Moreover, the training teacher will conduct a subproject focused on the didactic 

worksheets’ design with the aim to reinforce primary students’ competences through the 

implementation of authentic material that promotes the interest to learn a second language. 

Since, taking into account the health emergency the primary students’ do not have virtual 

meeting leaving as an alternative the worksheets design.   
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Objectives 

General objective 

• To develop the first teaching experience in a public high school considering the main 

components of the practicum. 

Specific objectives 

• To foster eighth-grade students’ reading comprehension through the use of fables. 

• To implement reflection as a transformative tool of the pedagogical processes of integral 

practice 

• To integrate foreign language student-teachers to the educational reality of the teaching 

process in the primary school in Pamplona. 

• To be engaged in the extracurricular activities stablished by the Institution Agueda 

Gallardo de Villamizar. 

 

 

 

 

 

 

 

 

 

 

 



SC

-CER96940 

 

 
Universidad de Pamplona 
Pamplona - Norte de Santander - Colombia 
Tels: (7) 5685303 - 5685304 - 5685305 - Fax: 5682750 

www.unipamplona.edu.co 

“Formando líderes para la construcción de un nuevo país en 
paz” 23 

Overall conclusion 

This project covered the entire objectives and procedures proposed in each component 

during the teaching practice highlighting the different features presented in the four main 

components that comprise this project with the objective to provide meaningful aspects that 

achieve the different purposes to carry out it. Therefore, this proposal responded to the main 

issue established and the context in which the pre-service teacher was immersed regarding the 

setting where the teaching experience was developed and the new circumstances that the world 

confronts with the health emergency since it affects and causes changes in the education giving 

as an alternative the virtual teaching that is a challenge for all the teachers who want to succeed 

and obtain better results in the teaching process.  
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Institutional observation 

Educational institution topographic location 

The Educational Institution Águeda Gallardo de Villamizar is the official name given to 

this setting composed of several facilities located in Pamplona, a city is characterized being 

Educating city that affords high education to young people from around the region, besides, the 

city is recognized as the university and student city. 

Bearing this in mind, the high school offers integral education in the educational level of 

kindergarten, primary, and technical education to a different population in order to be inclusive 

with each student; besides, the educational institution is divided into several facilities such as 

Jardin Nacional, El Escorial, Alfonso Lopez and Santisima Trinidad.  

Identification of educational authorities 

Taking into account the Educational authorities of Águeda Gallardo de Villamizar 

Institution, the main authority is the principal Sor. Sol Cristina Redondo, and the second one is 

academic coordinator Jesus David Ordoñez. 

Documentary analysis 

1. Administrative 

Institutional educational project (PEI) 

The institutional educational project contains a wide number of aspects and features that 

provide guidelines in order to establish the organizational and educational processes of the 
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institution considering essential parameters which is divided into four main components, such as 

conceptual, administrative, pedagogical, and outreach component.  

Conceptual component 

This component provides the institutional features about the population concerning their 

characteristics, their development in the high school demographic and geographic aspects of the 

high school as well as, the objectives, beliefs, values, principles, foundations, and among other 

aspects presented in this component. 

With this in mind, this component includes some fundamental parts as 

Mission 

The Educational Institution Águeda Gallardo de Villamizar affords an academic, 

humanistic, preventive and qualified formation from preschool to the technical middle in the 

different areas with relevant theoretical and practical knowledge, with a high degree of 

responsibility and honesty placed at the service of the region and the country. 

Vision 

 In the year 2020, The Educational Institution Águeda Gallardo de Villamizar will be 

consolidated as a certified institution in the provision of educational service in the department of 

Norte de Santander, in the training of young active and autonomous citizens, agents of healthy 

environments, who developed academic and working skills relevant to personal needs and the 

social context.  
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Institutional principles 

The preventive system seeks within each person, the qualities and talents with which it is 

endowed to favor the development of their potential and it does so through the Salesian 

trinomial: "Work, piety and joy." 

Work: It is the study environment where students live and from which they learn 

responsibility and tenacity towards their own duty. 

Piety: It is a God’s environment, of prayer, the practice of the sacraments, and the hearing 

of the God word that offers boys, girls, the mysteries of salvation. 

Joy: it is the festive atmosphere characteristic of the Don Bosco lifestyle, an environment 

that is expressed in the many proposals and activities for leisure time. 

Institutional objectives 

General objective 

Strengthen the educational-pastoral response of the Educational Institution "Águeda 

Gallardo De Villamizar Technical High School" from the experience of Christian human values 

with a Salesian image, the education quality at all levels, and the family atmosphere in favor of 

one’s own life and the life of others. 

Specific objectives 

• To live co-responsibility relationships, it allows the educational community members to 

participate actively in decision-making and the development of the institutional 

educational proposal. 
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• To guide the formation of the new generations with the style of the preventive system in 

order to be generating agents of safe and healthy environments and strengthen the 

improvement of the quality of life for them and their families. 

• To rationalize human and economic resources in order to offer a quality education with 

access to new technologies and as a response to the human, academic and technical 

qualification needs of the Colombian people of the 21st century. 

Teaching learning objectives 

General objective 

To educate students in basic, civic and labor competences from the pre-school level to the 

technical medium through significant processes enabling them to obtain the Technical 

Baccalaureate with labor skills or Baccalaureate for young people and adults through flexible 

learning models. 

Institutional philosophy 

The Educational Institution  Águeda Gallardo de Villamizar, governed by the community 

of sons of God of Mary, Mother and helper  (Salesians), bases its institutional process on the 

experience of the preventive system, method, and spirituality that becomes San Juan Bosco their 

own educational proposal. 

The educational community is aware of the role that the different stratum, consequently 

defined as an institution of “open house” being an inclusive family without discrimination of 

creed, race, gender, and socio-economic situations with the objective to educate “good 

Christians and honest citizens" considering three fundamental pillars that guide the Institution.  
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Reason: It is the pedagogy of intelligently motivated persuasion, which leads children 

and young people to the progressive acquisition of convictions that orient them towards a 

fundamental life option. 

Religion: It is an environment that favors human development and maturation, it aims to 

lead girls, boys and young people towards a transcendent option in life, assuming their own 

existence as daughters and sons of God and learning of Mary, Mother and helper, the secret of a 

life according to God. 

Kindness: Ability to interpersonal relationship with pleasure and delicacy through the 

reciprocity that is woven into the educational community. 

Administrative component  

This second section explains the organizational structure of the institution, in other 

words, the school government and other different entities that compose it. Moreover, this 

component includes the institution resources, the management policies, the rules that govern the 

Educational institution and among others aspects. It is important to highlight the institutional 

organization of the high school that permit to accomplish the objectives and goals taking into 

account its own mission and vision. This organization is established in a circular shape 

considering the experience of co-responsibility where each one knows and fulfills his 

responsibilities autonomously, assumes authority as a service framed in the life project of each 

one and where the members of all the estates are taken into account. This point can be illustrated 

in the following structure. 
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Figure 1: Circular shape organization 

  

 

 

 

 

 

 

 

 

 

 

 

 

Pedagogical component 

This component provides a deep overview about the pedagogical model based on the 

constructivist educational model considering some exponents as Juan Amos Camenius, St. Jhon 

Bosco, María Montessori, Friedrich Froebel, Jean Piaget, Jeromé Brune, Lev Vygotsky, and 

David Paul Ausubel developing the pedagogical model of integrator: humanist-constructivist. 

Besides, this component includes the curriculum design, the curriculum for the different grades, 

the pedagogical proposal and other items that build up this section. In this order of ideas, it is 

important to emphasize the based curriculum and the interrelationship between the various cycles 

of education and how the institution works.  
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Figure 2: Based Curriculum 
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Figure 3: the interrelationship between the various cycles of education 

Community component  

In the final chapter, it is possible to identify the community aspects in which it is 

described the relationship with other entities or institutions, the citizen participation in the 

educational setting, as well as the different informal and formal programs that offers the 

institution in order to promote the education. 

The relevant aspects in the Educational Community handbook 

The Educational community handbook is the ethical and moral code of the students, 

parents, administrative and operational staff, teachers and teaching executives of the institution 

Águeda Gallardo de Villamizar, based on the right to education as a right –duty. It contains the 

norms that regulate the cohabitation and the members of the Educational Community must 
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respect them and make contributions to improve them. In this manner, this handbook is built 

with the participation of the different levels of the Educational Community to be internalized, 

assumed and lived by all its members. 

Bearing this in mind, this handbook includes the different rights and obligations of the 

students, teachers, and teaching directives, besides the system for the admission of the students 

and term of teachers, the conflict prevention and resolution, as well as the procedures that must 

be followed in case of breach of it, in this manner, the handbook is considered as tool that built, 

evaluated and provide the main foundations for the institution that was created for the 

educational community in order to guarantee a health cohabitation regarding the active 

participation of the community.  

MEN guidelines and regulations in the face of health emergency 

COVID-19 has had a huge impact the different dynamics and realities of society that 

caused some changes in the way we live, considering the leadership related to the education 

sector, office secretaries, technical, and administrative teams, teaching directors and teachers 

who has committed with children, adolescents, and their families in order to provide continuity 

with the educational trajectory under circumstances that have modified everyday people’s 

practices and  how people interact. Therefore, with the aim of strengthening public policy 

management strategies and guaranteeing the educational services during the health emergency 

cause by the pandemic. In this order of ideas, the MEN (Ministerio de Educación Nacional) as 

educative system advanced all actions and protocols that enable to prepare and guide the 

teaching-learning process in students’ houses considering the different situations of each part of 

the country, acting together with the health authorities, and the families and students consent in 
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order to guide a gradual and progressive return to the physical presence in the different 

institutions and educative entities.  

With this in mind, the Institution Águeda Gallardo de Villamizar in the face of the health 

emergency caused by COVID-19 adopt the strategy that was proclaimed by the MEN in order to 

advance the education at home as an alternative to confront these circumstances. Thus, from the 

area of the fundamental humanities education and specifically from the English area, the 

following adjustments were made with the purpose of providing continuity to the teaching-

leaning process of the foreign language regarding the different competences, such as reading, 

comprehension, writing, listening, speaking and expression properly in the second language. 

Syllabus  

Figure 4: Syllabus 7th grade, fourth term  
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Figure 5:Syllabus of 8th grade, fourth term  

Methodological strategies adopted 

• Adaptations of the syllabus following the guidelines and the standards that the MEN 

provided in this health emergency caused by the pandemic of the COVID-19. 

• The texts loan from the National Bilingual Programme for students from sixth and 

eleventh grade who did not receive them, nevertheless, the institution provides the URL 

to download them from the portal “Colombia aprende. 

• Development of worksheets that was applied weekly or fortnightly based on the content 

of the text following the suggestions of the Academic council, each worksheet consists of 

three parts: Implementation, assessment and self-evaluation. 

• Guidance worksheets seek to preserve the exploration class methodology regarding 

theory, appropriation, extension, self-assessment, and references. 

•   Sequencing of learning and designing relevant activities based on the student context 

(area and level). 
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• Planning, programming and execution of synchronous meetings with students who have 

internet access. 

• Creation of WhatsApp groups by grades, to facilitate the orientation of the subject and 

guarantee the access to information for students who do not have connectivity. 

• The delivery of worksheets by the educational institution to students who requested the 

material owing to the connectivity or place of residence. 

• Optimization of ICT resources that the institution have in this establishment, such as at 

the institutional education platform “webcolegios” in order to send the worksheets and to 

communicate with the parents. 

•  Elaboration of explanatory videos focused on the grammar and the workshops, as well as 

the dissemination of them through the WhatsApp groups of the specific subject. 

• Periodic receipts of the learning evidences and work at home by students through 

of WhatsApp and e-mail. 

• Individual and group feedback. 

 

Assessment 

          Taking into account the adjustments, the institution has decided to adopt the assessment 

with some relevant parameters, such as the worksheets have the validity of 60%, the exam 

correspond 30 % which is obtained as an average of students’ grades in the worksheet 

assessment part and the self-assessment that correspond 10%. 
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Practicum schedule 

These schedules are based on the virtual meetings. 

Supervisor Schedule 

 
 LUNES MARTES MIERCOLES JUEVES VIERNES 

1 7:00 -8:00   11º   

2 8:00 -9:00   10º   

3 9:00 -10:00   9º   

4  10:00 – 11:00   8º   

5  11:00 – 12:00   7º   

6  12:00 – 1:00   6º   

Table 1: Supervisor schedule 

 

Pre-service teacher schedule 

 
 LUNES MARTES MIERCOLES JUEVES VIERNES 

1 7:00 -8:00      

2 8:00 -9:00      

3 9:00 -10:00      

4  10:00 – 11:00   8º   

5  11:00 – 12:00   7º   

6  12:00 – 1:00      

Table 2: Pre-service teacher schedule 
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2. Pedagogical 

Foreign language methodology and resources for teaching   

Águeda Gallardo de Villamizar institution has been focusing by the MEN through the 

program “Colombia Bilingüe”. Therefore, the high school in the English subject is based on the 

textbook “Way to go” and the series of ”English, please, likewise, the book “Teenagers” which 

assume as a suggestion to work on them. These different books propose to develop a module that 

includes three units by bimonthly.   

On the other hand, the syllabus is centered in Topic Based Syllabus which permits 

interdisciplinary work with transversal projects and areas concerning to health, sexuality 

education, human rights education, sustainability, the environment, and democracy and peace. 

The principles that support this approach and methodology suggested are: 

• The task-based approach. 

• Language-based learning outcomes and project work. 

• Student autonomy through self-evaluation and reflection. 

• Integrating transferable communication skills. 

• A noticeable approach to language development. 

• Development of learning strategies. 

• Articulation of the international and national standards and guidelines. 

Guide books of the MEN 

The MEN provide a series of textbooks entitled “Way to go” that is used for each student 

of sixth, seventh and eighth grade, and the book “English, Please” for students of ninth, tenth 

and eleventh grade of the high school.   
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Way to go textbook 

In the page “Colombia Aprende” students and teacher can find the first version of the 

textbook “Way to go” which was published in 2016 by the MEN.  The Colombian Ministry of 

Education, through its Colombia Bilingüe program introduces Way to go! , the series of 

textbooks created to support the students’ English learning process for sixth, seventh, and eighth 

grades. This material will guide the students through innovative topics related to the Colombian 

culture and that in other countries by means of varied tasks and projects which integrate 21st 

century skills, created to prepare you for a globalized world. 

English, Please textbook  

The MEN through the program “Colombia Bilingüe” delivers to Colombian students the 

textbook “English, Please” (Fast tract edition) as a strategy that seeks the consolidation of the 

quality process in Education, contributing the adolescents students accomplish pre-intermediate 

level (B.1) in the eleventh grade. This textbook is based on the guidelines of the Basic Foreign 

Language Proficiency Standards: English. 

Modalities to accompany apprenticeships 

Taking into account the health emergency caused by the pandemic of the COVID-19 , the 

administration and the English teacher decide to assist the students during this virtual teaching-

learning process that in some cases, it is difficult for some students that do not have the different 

technologies that facilitate this process; for that reason, English teachers give the possibility to 

accompany the students through the use of WhatsApp as a means of communication in order to 

provide an individual academic counseling for the students that present questions or doubts and 

the material for working at home. Furthermore, the virtual meeting on Wednesday for providing 
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a general academic counseling. Nevertheless, for the students that do not have internet access, 

the institution provides the printed material. 

The guidelines of the Basic Foreign Language Proficiency Standards: English. 

The national Bilingual program aims at forming citizens able to communicate in English 

who can immerse the country in processes of universal communication, global economy, and 

cultural openness through internationally comparable standards. It implicates a structure 

development plan of the communicative competencies throughout the education system 

regarding the adoption of one common language that establish objectives with the performance 

level in the language through the different stages of the educational process, as a result, the MEN 

select The Common European Framework of Reference for Languages (CEFR). In this order of 

ideas, the MEN has adopted those language levels for the different population of the Educational 

system This point can be illustrated in the following chart.  

Figure 6: The guidelines of the Basic Foreign Language Proficiency Standards: English. 

 

 

 

 

 

 

3. Technological 

In this section, it is important to highlight that the institution Águeda Gallardo de 

Villamizar based on the health emergency caused by the pandemic decided that during this 
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Education at home, the English class will develop in a synchronous manner that permits the 

students participate in virtual meetings that develop the English teacher on Wednesday 

considering about 40 minutes for the development of the class in which the English teacher 

explains the different topics proposed and solves the students’ doubts related to the worksheets, 

besides, the English teacher provides an individual academic counseling and the dissemination of 

the English material through the different groups of WhatsApp. 

4. Population  

Teachers 

The Educational Institution Águeda Gallardo de Villamizar has qualified teaching staff 

prepared to assume the responsibilities of education for the 21st century with high intellectual 

preparation. In percentages, the 38,7% of the teachers are in the grade fourteenth, and the others 

are distribute between the category thirteenth and eighth, besides, there are four teacher 

designated by teaching competition considering the decree 1278. This point can be illustrated by 

this following figure. 

Figure 7: Teachers category in the institution 
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Administrative  

Nowadays, the institution has two security guard, one general secretary, two janitors, four 

administrative auxiliary with the duties of paymaster, librarian and two auxiliary secretaries.  

Community of parents 

The community of parents is composed by 90% of families that belong to social stratum 

1 y 2 and 10% of families that belong to social stratum 3. In this order of ideas the majority of 

the families come from suburbs of the city and rural area.   
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Chapter I: Pedagogical component 

Title 

The implementation of fables as a strategy to foster reading comprehension through 

workshops: A classroom action research at the eight-grade students of Águeda Gallardo de 

Villamizar high school 

Introduction 

Considering the MEN (2006) nowadays, reading different texts effectively in a foreign 

language, it is considered as one of the most challenging processes for most of the secondary 

students. Nevertheless, this process helps students to assume a critical position with the written 

texts which it is considered as a fundamental skill that teachers must develop in the secondary 

students in order to enhance their English proficiency level and to succeed in their learning 

process at the school and the professional life (Dechant, 1991). 

With this in mind, it is necessary to develop the students’ reading comprehension, since, 

nowadays the majority of the students have a low level in English and  their reading 

comprehension, having difficulties to understand what they read and the involvement process 

with the written language, for that reason, it is important to emphasize that teachers have to 

explore different strategies, activities, and material in order to enhance and encourage the 

students’ reading comprehension as Echeverri & Ferri (2009) stated. 

Accordingly to there are different literature strategies used in order to teach a second 

language and to develop the students’ reading comprehension effectively taking into account the 

students’ needs and the environment in which they are immersed, thus, one of those literature 
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strategies is the use of fables that is helpful in teaching reading comprehension and improving 

students’ skills. 

In this order of ideas, Méndez (2014) affirms that the fables are considered useful in 

teaching reading comprehension, since it encourages the students to read and develop their skills 

taking into account that the fables is a form to catch students attention to read and understand 

what happened in the story and what is the moral of it. 
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Statement of the problem 

The observations carried out at Águeda Gallardo de Villamizar in the eighth grade 

evidence that there is an urgent necessity to reinforce students’ reading comprehension, since, it 

is evidenced the low level in English at the moment to be able to understand what they read in 

written texts for some reasons such as the selection of the texts or the long texts that become 

tedious for some students. In this manner, the fables can be an accurate strategy to help the 

students to foster their reading skills in a motivational and didactic manner, since the fables are 

tales in which most of the characters are animals and are personified taking human 

characteristics, besides, each fable finishes with a moral added in a form of a proverb to be 

learned. 

Bearing this in mind, the fables are a helpful strategy in order to foster students’ reading 

comprehension considering the fables as interesting stories, comprehensible to the students, and 

adequate for their level. In this order of ideas, the observations carried out evidenced the lack of 

the English level in this competence for the eighth grade which will be part of this action 

research project.  

Problem question 

How can the use of fables promote students’ reading comprehension in eighth graders? 

Sub-questions. 

In which way the process of using fables can improve the students’ reading 

comprehension? 

Does fables moral provide an aid to foster students’ reading comprehension? 
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Justification 

“In Colombia, the majority of the students in public high school tend to have low levels 

of English which makes reading comprehension challenging” (Ríos & Valcarcel, 2005) thus, to 

help the students to promote and to reinforce this meaningful process it is important to develop 

different strategies that foster students’ reading comprehension , since, the Academic  

improvement has become a fundamental objective in the public high schools in order to obtain 

better results and an effective manner to teach. 

Bearing this in mind, Gómez (2017) states that the Colombian government has stablished 

policies towards foster English as a Foreign Language in Colombia  in order to contribute to improve 

students’ foreign language skills to achieve a bilingual country which offers the equal working 

and life opportunities; therefore, the National plan of bilingualism has as a main objective  to 

attend to the particular bilingualism necessities of the different Colombian populations giving the 

opportunity to educate citizens who are able to communicate In English in such a way that 

promote the universal communication with internationally comparable standards, hence as guide 

to direct the second language development  the Colombian government establishes the basic 

foreign language proficiency standards in English which stipulate the criteria that Colombian 

students must achieve in their academic development. 

In this manner, these standards are focused on the different competences, such as reading, 

listening, writing and speaking that each Colombian student must reach in the different grades, 

consequently, for the population of this study the standards stipulate certain criteria as the MEN 

(2006) in the basic foreign language proficiency standards in English stablished that in eighth 

grade the students must reach a B1.1 level considering the Common European Framework of 

Reference for Languages (CEFR), thus, these standards stablished some parameters to 
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accomplish the eighth grade students in the reading comprehension, such as they must identify 

the beginning, the conflict and the end to the different stories, to identify the purpose of the 

narrative texts, to understand the implicit information concerning the different text that are 

interest for the students, to value the reading as a fundamental activity for students’ lives, to 

identify the relation of meanings that are expressed in the texts, among other aspects. In this 

manner, to reinforce and foster students’ reading comprehension has become an essential 

objective to achieve in secondary education taking into account the standards that the students 

must accomplish during the academic year.  
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Objectives 

General objectives 

To foster eighth-grade students’ reading comprehension through the use of fables  

Specific objectives  

• To enhance students’ reading comprehension with the implementation of fables through 

workshops. 

• To identify the aid that fables moral provide in reading comprehension fostering. 
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Theoretical framework 

This section addresses the main theories that establish important concepts that offer a 

possibility to support the steps raised along the process. In this vein, this study has three 

fundamental theories. These theories are: reading comprehension, fables as a device to improve 

reading comprehension and teaching strategy. 

Reading comprehension 

Reading comprehension is one of the most important skills that are developed at the 

moment to learn a second language; in this manner, Torres & Constain (2009) define reading as 

a process of identification, interpretation, and perception of any text and the comprehension as 

the understanding process of the meaning of written material that involves the conscious 

procedures that guide through the understanding. Therefore, comprehension is considered as a 

special thinking process in which the readers construct the meaning mentally in order to obtain a 

critical position (Alexander,1998). 

Consequently, “reading comprehension is the perception, making sense of and 

comprehension of written matters” (Ardiana, 2015) that is to say, it is recognized the information 

that the author expresses and to be able to understand the author’s feelings and thoughts that are 

desired to be transmitted in the text without leaving any doubt points left. In this order of ideas, 

the reading comprehension as an active thinking process depends not only on comprehension 

skills but also the students’ experience and their prior knowledge that involve the vocabulary 

comprehension related to the unknown words and the students’ previous knowledge represent 

what they are going to understand about the text and the sense that they will provide of the text 

(Dirham, 2011). 
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Bearing this in mind, Torres & Constain (2009) affirm that the reading comprehension 

provides a critical life that contributes to the satisfactory achievement in different contexts, such 

as in the school, society, or in their professional life because through reading people learn and 

obtain knowledge about others and the world. For that reason, reading comprehension represents 

one of the most fundamental skills that students have to develop in order to learn a second 

language. 

Therefore, this skill has become as an important aspect to develop in students, because it 

stresses the students’ progress during their Educational life, taking into account that it helps them 

to understand the different skills and competencies that are immersed in learning a second 

language as Khusniyah, Rasyid, & Lustyantie (2017) state. Thus, reading comprehension helps 

the students to analyze a situation, event or facts obtaining new knowledge developing their 

competences in English.  

Fables as a device to improve reading comprehension 

The literature is a great component for teaching a second language and strengthening 

students’ competences in the foreign languages, in this manner, the fables are considered a 

literature didactic material focused on developing students’ reading comprehension since the 

fables are short animal tales that have a moral in his story in the form of a proverb in order to 

teach a lesson for the life, hence, the fables are effective to assess students’ reading 

comprehension due to its fundamental message that is transmitted through a lesson of life to 

guide people in how to live properly, provide the students the opportunity to develop their 

reading comprehension at the moment to infer the fundamental moral that the author attempts to 

communicate in his written texts (Pelletier & Beatty, 2015).   
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In this vein, the fables are didactic stories that have a moral explicitly or implicitly that 

the reader has to understand for himself considering some aspects as the actions of characters, 

the plot, the end of the story and the consequences as Dorfman& Brewer (1994) state. 

Consequently, the fable is helpful to foster students’ reading comprehension regarding that it is 

meaningful and comprehensible for all the students considering the vocabulary, the length, the 

story plot and the compelling argument for the moral. 

The fables represent an authentic material for fostering students’ reading comprehension, 

since it is popular in the literature throughout the world considering the various stories focused 

on different topics, such as the disapproval of wealth, hypocrisy, arrogance, their criticism of 

established habits, and their respect for life as Katsadoros. (2011) affirms. As a result, the fables 

are considered as a beneficial tool for the students to evolve their reading comprehension 

constituting pleasant and instructive reading addressed to any age and suitable for teaching.   

Teaching Strategy 

The term strategy has military origins, it is derived from Greek word for generalship, 

considering Bell (2002) a strategy encompasses a coherent set of actions intended to achieve a 

specific objective through a process. Therefore in education, strategy represents a means in 

which the teachers can implement a tool for reaching their objectives in the class or in order to 

improve students’ weaknesses. The University of Nebraska-Lincoln (2016) states that a strategy 

is a tool employ in order to accomplish a task, enhancing the performance of academic task.  

Thus, it helps teachers to reach the different objectives that they propose for their class and 

enhance students’ performance. 

With this in mind, the teaching strategy help the pre-service teacher to accomplish her 

objectives in the eighth grade, regarding  Fu et al., (2014) affirms that the accurate and effective 
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teaching strategy influence the students’ improvement in their reading comprehension which 

constitutes a key to successful in the reading comprehension.  
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Literature review 

The fables as a strategy to foster reading comprehension through workshops have gained 

a huge interest regarding its various studies in which these literary texts are immersed in order to 

research about its impact in a foreign language context. In this manner, the studies based on 

Aesop’s fables to enhance the reading comprehension, Méndez(2014) conducted an action 

research in Colombia, entitled “fifth graders reading skills development through workshops 

based on Aesop’s fables” with the objective to analyze and describe how the participants develop 

their reading skills by means of implementing workshop based on Aesop’s fables, using surveys, 

diagnostic tests, field journals and workshops in order to gather data, in this way, this study 

concluded that the students demonstrated an improvement in their reading skills through the 

workshops applied with the Aesop’s fables that presented a continuous progress to understand 

the fables and also, contributed to enhance the didactic and pedagogical material for the students 

who are more motivated to read and to develop the activities, in this order of ideas, the Aesop’s 

fables are an didactic and suitable strategy to promote the reading comprehension in the students 

and to enhance this skill.  

Furthermore, Pelletier& Beatty (2015) carried out a research entitled “Children’s 

understanding of Aesop’s fables: relations to reading comprehension and theory of mind” this 

study was divided into two research, the first one aimed at examining how Aesop’s fables 

understanding change across the different grades and the second one had the objective to analyze 

how “theory mind” development in Kindergarten is related to fables understanding, in this 

manner, the results demonstrated the students increase understanding of fables since they 

presented progress from identifying story facts to extracting a life lesson, developing their 

awareness and their ability to think critically related to the moral of the story, also the authors 
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concluded that the Aesop’s fables are helpful for improving students’ reading comprehension, 

therefore, Aesop’s fables represent a great option to seek the students’ comprehension 

improvement due to its stories and life lessons. 

Likewise, there is a study called “Using Aesop’s fable to teach reading comprehension of 

narrative text at junior high school” conducted by Puspita & Jufri, (2018) which aimed at helping 

the students to understand more the narrative texts and to teach reading comprehension through 

Aesop’s fables in order to increase students’  reading ability. The authors concluded that Aesop’s 

fable is a good media in teaching students’ reading comprehension making the teaching and 

learning process enjoyable, and obtained an improvement in the students’ reading 

comprehension since, the Aesop’s fables are easy to comprehend and to identify the moral, 

consequently, The Aesop’s fables are very useful and applicable that enhance students’ interest 

and motivation at the moment to read, because the students develop their critical thinking for 

extracting its moral value. 

 There are studies focused on the implementation of fables for improving students’ 

reading comprehension as Mislaini (2015) conducted a study entitled “Improving Students' 

Reading Comprehension of Narrative Text by Using Fable at the Grade X Sman 1 Bonai 

Darussalam" which aim at enhancing students’ reading comprehension by using fables, the data 

was gathered through qualitative and quantitative data. The qualitative gained by analyzing the 

field note, observation sheet and interview. Then quantitative data were obtained from the 

students' writing score of cycle I and cycle II, consequently the author concluded that the 

implementation of fables are successful, because there was an improvement in students’ reading 

comprehension and motivate the students to read narrative texts. 
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Considering the online sources for improving reading comprehension the author Syafii 

(2018)  conducted a study called “Using Online Short Stories to Improve the Reading 

Comprehension Ability” with the objective to benefit these readily used materials to enhance the 

eighth graders’ reading comprehension of narrative texts, the online material applied several 

kinds of narratives such as fable, folk tales, adventure, fantasy, and science fiction. Obtaining as 

results the students’ improvement in their reading comprehension, and also, the increase in the 

students’ interest and motivation of reading.  

These studies concluded the same result that fables increased students’ motivation and 

interest at the moment to read which help the students to obtain an improvement in the reading 

comprehension as a main objective of the study confirming that the fables is an effective 

teaching strategy at the moment to seek an improvement in students’ reading comprehension, 

since they are considered as an authentic and didactic material that catch students’ attention and 

turns reading into an enjoyable activity for the students.    

 

 

 

 

 

 

 

 



SC

-CER96940 

 

 
Universidad de Pamplona 
Pamplona - Norte de Santander - Colombia 
Tels: (7) 5685303 - 5685304 - 5685305 - Fax: 5682750 

www.unipamplona.edu.co 

“Formando líderes para la construcción de un nuevo país en 
paz” 55 

Methodology 

 Research methodology 

Research design and approach  

This proposal applied a qualitative approach regarding the problem that it focuses in a 

social phenomenon within a natural setting, for that reason, it  implements an action research 

design taking into account that it is important to seek a solution a specific issue stablished. 

Therefore, according to Gibson & Macaulay (2001) the action research is carried out, integrated 

and designed by the participants in the relationship with researchers, in this manner, the action 

research identifies the issue in order to cause an effective positive change. Equally, Bryman & 

Bell (2011) define the action research as an approach in which the researcher and the participants 

collaborate with the objective to develop a solution based on the diagnosis made; hence, this 

study is addressed as an action research design since the action research is a process in which the 

researcher seeks a solution for a specific problem that is developed in the Educational context 

considering that the teacher wants to provide an improvement in the classroom performance in 

which the individuals take part in the environment development, considering the student 

learning, the implementation of a plan action and the others factors that involved the 

development of a class.  

With this in mind, Ferrance  (2000) affirms that the action research helps to examine the 

teachers’ own  educational practice carefully considering the techniques of research in order to 

work to seek a solution to a specific issue that help them in their professional development, thus, 

the action research encourage to assess and examine their own work and in this way, to consider 

different manners to work for obtaining better results in the teaching-learning process.  
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Population 

The target population for this study corresponds to the eighth grade at Águeda Gallardo 

de Villamizar Institution in Pamplona. The students came from Venezuela, Pamplona and its 

surroundings, where this public school is located. The students’ ages range from 13 to 14 years 

old. Therefore, this study will be carried out with one of the groups of 8th grade students. 

Data collection instruments and techniques 

With the objective to know how the implementation of fables helps to reinforce students’ 

reading comprehension, the reflective journal and the use of workshops for implementing the 

fables as a reading strategy. 

Workshop. 

Considering Méndez (2014) the workshops as an educational research instrument are 

composed for several activities that are developed in one lesson, those activities aim to develop a 

specific ability that demonstrate the students’ state with the competence. In this order of ideas, 

the workshop is considered as a common tool that teachers use in order to make students practice 

for improving their weaknesses. Besides, the effectiveness of the workshops depends on the 

selection of activities, the objectives pursues and the manner that the teacher explain the 

instructions of the tasks. 

Reflective journal. 

The reflection is considered as essential in order to develop the understanding about 

experiences, responses to what people are learning, the knowledge acquired, among other aspects 

to recognize some features, factors and aspects that contribute to the research, thus, the reflective 

journals are personal records concerning the experiences, ideas and thought taking into account a 
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specific issue, therefore, a reflective journal is considered as an activity in which the teachers can 

register ideas, thoughts, reflections and feelings about their students in order to think critically 

about the events and the students’ development (The University of Otago, 2014) . 

Data Analysis and interpretation 

Regarding the data analysis process, this study implements the triangulation considering 

Yeasmin & Rahman (2012) it is used in order to interpret and analyze data providing meaning 

for the research results since it supports the data increasing the information validity by using the 

theories about specific topic and the information gathered; in this way, from this data emerges 

some categories that includes subcategories giving a theoretical description that supports the 

statements about the phenomenon studied. Therefore, this analysis method helps to interpret the 

data collected taking into account the theories reflected in the theoretical framework section that 

provides an aid to guide the categories and subcategories selection.  

CATEGORIES SUB-CATEGORIES THEORETICAL 

DESCRIPTION 

Fables to enhance students’ 

reading comprehension  

Development of the reading 

comprehension throughout 

fables’ moral 

The development of the 

reading comprehension is 

reflected on the effectiveness 

of story moral since the 

learners develop a critical 

thinking at the moment to 

analyze the fable and 

understand the life lesson.  

Fostering students’ reading Fables as a teaching strategy The fables were implemented 
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Table 3 Categories, sub-categories of the pedagogic component  
 

 

 

 

 

 

comprehension through a 

teaching strategy  

as a teaching strategy 

regarding the different set of 

actions that reach a specific 

objective in order to carry out 

the workshops; therefore, the 

practitioner used the pre-

reading, while-reading and 

post-reading as a strategy to 

guide the students during the 

fable reading and the 

development of the workshop. 

Fables as a device to 

encourage written production 

Students’ written production  To the extent the students 

answer the fables workshop, 

they develop their written 

production. 
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Pedagogical methodology 

Taking into account the pedagogical methodology of the Águeda Gallardo de Villamizar 

Institution that is based on Constructivism, this proposal will implement this approach in order to 

reach the objectives, consequently, Considering Mcleod (2019) the constructivism is an approach 

to learn that holds people actively construct or make their own knowledge that is determined by 

the experience of the learner, in this vein, constructivism believes in a personal construction of 

meaning  by the learner through the experience  

 This proposal applied certain procedures or stages in order to implement the fables 

through workshops, developing students’ reading comprehension: 

• Pre-reading: it is an introduction of the particular text, providing appropriate 

background knowledge of the text considering the students’ prior knowledge. The 

preview a text helps students to identify the different aspect of the text, such as the 

possible theme, plot or argument.  

• While reading: it is an activity that helps to develop students’ reading 

comprehension, since, the student has to read the text carefully in order to identify 

the different aspects and  features of the texts, employing a tool, such as the 

dictionary or the internet. 

• Post-reading: this is an exercise that permits the teacher to know how much the 

student understand in the text in order to verify students’ comprehension and lead 

students to a deeper analysis of the text. 
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Setting and sample 

 

This research project was developed in “Águeda Gallardo de Villamizar” high school that 

provides an integrated education in the educational level of kindergarten, primary, and technical 

education to a different population in order to be inclusive with each student.   

Bearing this in mind, this project was carried out in the eighth grade that is divided into 

two different parts “8A” and “8B” which contain approximately 80 students. In this order of 

ideas, the specific sample was selected considering the development in the research and their 

skills at the moment to develop their reading comprehension; therefore, the sample has 5 

participants. The students’ range age, from 13 to 15 years old. 

Ethical considerations  
 

During this process carried out was necessary to consider ethical aspects when 

developing a social study in which participants are immersed, in this way, researcher took into 

account protect participants’ confidentiality during the data process they can use a pseudonym 

that won’t be associated with him or her.    
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Results 

Taking into account the objectives established in order to fulfill the project assumption; 

the pre-service teacher emphasizes some material that leads this project through the main 

objective that is focused on using fables to foster eighth-grade students’ reading comprehension 

in Águeda Gallardo de Villamizar high school. In this manner, this research project implement 

workshops and reflective journals in order to provide a deep understanding of the phenomenon 

established. The categories are divided into three main sections: fables to enhance students’ 

reading comprehension, fostering students’ reading comprehension through teaching strategy, 

and fable as a device to encourage students’ writing production.  

Fables to enhance students’ reading comprehension 

During the progress of the workshops’ activities, the students showed an enhancement to 

the extent they developed each fable. The first workshop entitled “the lion and the mouse” 

demonstrated the participants’ reading comprehension skills since the majority of the sample had 

accurate and short answers that comprehend completely the idea of the fable, expressing a 

profound thought of the fable and the moral of the story (appendix1); nevertheless, the others 

wrote a summary or a long idea about the fable in order to broach all the fable’s details 

(appendix 2). Besides, in the multiple-choice activity, the students evinced a great understanding 

of the fable considering most of the answers were right.  

The following workshops demonstrated that the participants improved their reading 

comprehension through fables because they went in-depth in the  general overview since the 

learners explained what they understood about the fables, associating the images, the vocabulary, 

and the title; therefore, they inferred the story theme giving a deeper comprehension of their 

thoughts (appendix 3). Besides, they evinced an enhancement when they expressed their ideas 
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showing up the development of their reading comprehension skills as the researcher affirmed 

(appendix 4) 

“The students presented an improvement at the moment to express their ideas taking into 

account that they had clearer and more coherent ideas; therefore, they developed the workshop 

activities in a better way…” 

In this order of ideas, the participants presented enrichment at the moment to reflect their 

ideas, omitting the confusing points of it.  

In general, the different participants’ workshops demonstrated genuine progress in the 

reading comprehension taking into account the answers that they provided during the workshop 

development since they expressed their ideas or thoughts differently either in a short or long 

manner, they selected the best way to communicate their own perception of the fable in a 

coherent, consistent and concise manner removing some mistakes.   

Development of the reading comprehension throughout fables’ moral 

The participants developed their reading comprehension not only by answering the 

questions related to the plot of the story since they built up a profound understanding with the 

reading when they analyzed the fables moral and reflected on what they understood, developing 

critical thinking in order to answer their ideas, comments, or thoughts deeply about what they 

comprehended from the life lesson that denotes their reading comprehension as a fundamental 

skill (appendix 5) given that they went in-depth of these fables moral considering how it 

influenced and taught an important life lesson (appendix 6). 

According to Price-Mitchell (2020) the critical thinking is the skill to assess information 

and to think critically about an issue or story that means to be open-minded in order to look for 

solutions and analyze different features profoundly to make judgments.  Therefore at the same 
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time that the participants were developing the fables’ activities, they were building up the critical 

thinking since they used the fables’ moral as a means to think critically and understand deeply it 

means as the researcher affirmed in her reflective journal: 

“They built up critical thinking patterns when they analyzed the fables moral and 

subsequently, they disseminated some points of view related to what the moral wanted to bring to 

the reader.” 

Fostering students’ reading comprehension through a teaching strategy  

With the objective to foster students’ reading comprehension, the trainee teacher 

followed a teaching strategy applied in the fourth workshop in order to proceed along with  a 

pattern in the fables activities. It is divided into three main stages in order to develop students’ 

reading comprehension: 

• Pre-reading: the preservice teacher asks to deduce what the story is about 

regarding the title and the drawing associating the students’ prior knowledge as a preview of 

the text that helps students to identify the different aspects of the text such as the possible 

theme, plot or argument.  

• While reading: the learner reads the text carefully in order to identify the different 

aspects and features of the texts, employing a tool, such as a dictionary as well as the 

vocabulary given in the workshop, subsequently, the students must answer different multiple-

choice questions related to the fables.  

• Post-reading: this is an exercise that allows the teacher to test how much the 

student understands of the fable in order to verify students’ comprehension and lead students 

to a deeper analysis of the text, hence the learners must argue the moral of the story. 
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Furthermore, it is important to underline that the reading stages helped to pursue a pattern 

in each workshop that facilitated the development since the pre-reading activated the students’ 

prior knowledge in order to deduce the fable’s theme, while reading developed students’ 

comprehension considering what they understood during the reading and the post-reading set off 

students’ critical thinking since they had to analyze the moral and respond the question with a 

profound argument (appendix 7). 

Fables as a teaching strategy 

During the practicum, the pre-service teacher developed different workshops that were 

focused on different classical fables, such as the lion and the mouse, the fox and the grapes, the 

rabbit and the tortoise, and the boy who cried wolf. These fables are common and traditional in 

education since in some cases, these fables are seen previously in the school, and in this manner, 

the learner can associate their previous knowledge to the English fables as (Méndez, 2014) 

affirms.  

It is an advantage in which the learners can associate prior knowledge in Spanish with 

these fables in English, facilitating the development of the workshop and giving the possibility to 

learn new words and awareness.  

It is important to emphasize that the first workshop was designed by separated of the 

pedagogic worksheet that it is usually sent (appendix 8) nevertheless, the supervisor asked the 

practitioner to incorporate the fables workshops as a section of the teaching worksheet that was 

entitled “reading comprehension activity” (appendix 9). 

Bearing this in mind, the fables were implemented as a teaching strategy taking into 

account that the trainee teacher used the fables in order to keep the participants engaged in 

practicing their reading skill following a set of actions (pre-reading, while reading and post-
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reading) to guide students in the fables reading and to obtain an enhancement in the students’ 

reading comprehension, as the pre-service teacher affirmed in the reflective journal (appendix 

10) 

“I could realize that this implementation of fables as a teaching strategy for fostering 

students’ reading comprehension was accurate since the students in this last workshop evinced 

their improvement in their texts and their development of them.” 

Fables as a device to encourage written production 

During the progress of the workshops fables activities, the students evinced an 

improvement in their written production taking into account their first workshop (appendix 11) 

to their last workshop activity (appendix 12) in which the students wrote clearer, more coherent, 

and concise ideas that expressed their thoughts in a better manner.  

Students’ written production 

During the development of the students’ workshops activities, they demonstrated 

unexpected results in their written production that showed an enhancement at the moment to 

write in which they progressed the manner to transmit their ideas and thoughts of what they 

understood during the reading of the fable and the comprehension of the moral of the story 

(appendix 13) in contrast with their first workshop (appendix 14).  

Moreover, it is important to underline that some of the participants presented this 

improvement thanks to the question two and four that made them practice their written 

production supported by the feedback that the trainee teacher was done during the students’ 

development of the fables activities, as the practitioner wrote in her reflective journal (appendix 

15) :  
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“It is important to highlight that to the extent the students received the feedback of their 

written corpus, they improved it since the participants took into account the recommendations in 

order to practice and enhance their written production with the objective to have clearer and 

more coherent ideas.” 
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Recommendation 

Taking into account the process and the results that the students had considering their 

enhancement in their reading comprehension skills, the researcher recommend the constant work 

with short stories as the fables since they help the students to foster their reading comprehension 

through authentic material that provide an aid to develop the critical thinking to make judgments 

and reflect about them. Therefore, if the students follow with the fables’ work, they could 

improve their English reading and writing level.  
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Chronogram 

 

Table 4: pedagogic component's chronogram of activities 

 

 

 

 

 

 

 

 

 

 

ACTIVITY SEPTEMBER OCTOBER NOVEMBER 

 1 2 3 4 1 2 3 4 1 2 3 4 

A. First workshop “the lion and the 

mouse” 

    X        

B. First reflective journal      X        

C. Second workshop “the fox and the 

grapes” 

     X       

D. Second reflective journal       X       

E. Third workshop “the rabbit and 

tortoise” 

      X      

F. Third reflective journal       X      

G. Fourth workshop “the boy who 

cried wolf” 

       X     

H. Fourth reflective journal         X     
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Conclusion 

In conclusion, the teaching proposal in order to foster students’ reading comprehension as 

an important necessity evinced during the observation that incorporated the use of fables as an 

accurate teaching strategy through this authentic and functional material that provided an aid to 

reach an enhancement during the development of the fables activities workshops; therefore, the 

accomplishment of better results in the students’ reading comprehension seemed as a challenge 

considering these pandemic times and the students’ level proficiency in English, for that reason 

the implementation of classical fables represented an aid to encourage and foster students 

reading through this didactic and authentic material that gained students’ attention and made the 

participants’ reading process enjoyable  bearing in mind the previous studies that suggested an 

intensive and steady progress in their reading comprehension by the continuing use of stories that 

contained a moral that develop students’ critical thinking and awareness of different life lessons 

that they could live.  

Furthermore, the implementation of three important stages (pre-reading, while reading, 

and post reading) in the development of the fables workshops activities that highlight a teaching 

strategy in order to proceed along with a pattern in each activity in which the participants 

deduced what the story is about considering the title and the images and then, after reading the 

fable he answered some questions and finally, the learners proved what they understood of the 

moral that enhanced their written production taking into account the recommendations given.  
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Chapter II: Research component 

 “The formation of reflective spirit in PLEX practitioners, training tool in order to qualify 

the pedagogical practice” 

Introduction 

In the context of training in the PLEX, the pedagogical practices of teachers in training 

are emerging as one of the focal points of interest and updating to be studied and documented in 

order to improve teaching-learning processes, for obtaining the qualification of education. 

Although, there is a clear interest in the obvious need to understand and transform the 

pedagogical practice, besides, most of the local studies focus especially on the problem of 

learning rather than teaching. 

It has been considered appropriate to formulate a project that establishes a reflective 

approach regarding the practice as a way to objectify knowledge, behaviors and attitudes that 

guide the teaching work; also, as an internalization exercise, of immersion, and conscious 

exploration of the teacher's subjectivity, through the formulation of questions and the search for 

information in order to solve problems and for the self-recognition. 
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Justification 

The formulation of this project proposal in the context of the Comprehensive Practice of 

the students of the Foreign Languages is part of the professionalizing conception of the practice 

as a spearhead to improve educational processes in the application centers where the teaching 

practice is executed. 

It is considered that giving importance to the role of reflection in the teaching process is 

the first step to understand the difficulties of the profession, the actions themselves and to be 

interested in the knowledge of the models and approaches to attend a problematic situation and 

to establish an Analytical look about the fact. 

According to the education philosopher John Dewey, a forerunner in the field of 

reflective thinking applied to teach, it is justified the need for this project to provide students 

with tools for analysis and self-observation that permit them to distinguish between routine 

action and reflexive action. In addition, it is believed that a reflective approach protects the 

different agents of the traditional context of inertia, and authority that permeates the school. 
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Statement of the problem 

At school, it is assumed fundamental aspects of the constitution of subjects, of 

institutional life without question; it is seen as imprints, stable and invariable features that are 

part of the identity and school culture. When the events are carried out without major alteration, 

the teacher runs the risk of settling in the logic of action that does not permit the pedagogical 

evolution and the renewal of the school culture.  A practice lacking reflection does not contribute 

to the emergence of problematic situations; these realities are ignored and made invisible. In this 

manner, the pedagogical practice is assumed from reproductive codes that set up the teachers in a 

traditional savoir, of cultural reproduction becoming a barrier to the appearance of emerging 

practices aimed at generating transformations of thinking and knowledge, to meet social needs.  

Considering this situation, which affects teachers to a greater or lesser extent, it is 

necessary that the process of teacher training must encourage in the teacher training or the future 

teacher, a critical and reflective spirit that contributes to the improvement of their pedagogical 

practices, therefore, these are essential elements that impact and transform their work and their 

future professional performance.  

Considering the Foreign Languages of the University of Pamplona, reflection is 

conceived as a fundamental exercise for the students who carry out their integral practice, self-

evaluate themselves, and implement a critical and constructive view of their work in the teaching 

role. In order to start this study, the following guiding questions are asked: 

How does the implementation of the reflection contribute to the transformation of 

the pedagogical processes proper to the development of the integral practice?  

How does the exercise of reflection influence the development of the critical spirit 

of students-practitioners in the analysis of their pedagogical work?  
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Objectives 

General objetives  

• To implement reflection as a transformative tool of the pedagogical processes of integral 

practice 

• To promote in the Students-Practitioners the development of a critical spirit that permits 

them to analyze their pedagogical work. 

Specific objectives  

• To strengthen a group of teachers-practitioners with a critical spirit that reflects and 

presents proposals and alternative solutions to the problems present in their pedagogical 

practice. 

• To socialize criteria, share ideas and guidelines to assume their pedagogical practice and 

being immersed effectively into the institution. 

• To identify and analyze the strategies that the student implements in his pedagogical 

practice. 

• To implement reflection and development workshops about didactic units that guide the 

reflection of Student-Practitioners. 

• To analyze own beliefs about teaching work and about students’ patterns. 
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Theoretical framework 

The theory about the teaching profession, reflection, reflective practice, and pedagogical 

practice, constitute the theoretical framework of this study. In order to have a greater degree of 

clarity on the concepts covered, in close connection with this research project, it is presented an 

approach to each of them.  

Teaching profession  

One of the fundamental members of every educational institution is the teacher, who has 

the function of imparting knowledge framed in a certain science or art, but who also has within 

his responsibilities the integral formation of the students. 

The teaching profession requires a series of competencies, which currently constitute a 

conceptualization and a manner of operating in the planning and management of human 

resources aimed at facilitating an articulation between management, work, and education. 

Therefore, this is how to find that every teacher must comply with some competences in the 

discipline that permit him to have mastery of a set of knowledge and skills in the specific area 

since the first intellectual requirement of a professional is the level at which he develops his 

activity. In the same way, every teacher must have some competences in the organization of the 

contents, that is to say, the pedagogical practice does not only require to order its components to 

be learned by the students but also to provide for the condition of teaching in the educational 

context or outside it. The required function for teachers is to design or anticipate the teaching 

practice. 
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Reflection  

Talking about reflection implicates addressing different conceptions about that notion. 

For this reason, to deepen its definition, two aspects will be taken into account: reflection as a 

process, and reflection as thematic. (Correa Molina et al 2010) 

Reflection as a process.  

The reflection is made from a series of stages resulting in cyclically in a process. 

According to Schön (1983) cited by Correa Molina et al (2010), reflecting on the experience 

implies “a kind of reflective dialogue with the situation, where language would favor access to 

the experiences of the individual, which would permit a new structuring of the situation". 

The stages of the reflection process as a process are evidenced in the following scheme 

Figure 8: The stages of the reflection process 

  

Reflection

Stage 1: Action

Stage 2: 
observation

Stage 3: analysis
Stage 4: 

Reconceptualization

Stage 5: 
assessment
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Reflection as thematic. 

 The conception of reflection is based on a theme that is related to that concept. For this 

purpose, and taking as a reference to Grimmet et al (1999) cited by Correa Molina et al (2010), 

the reflection is based on three perspectives: reflection as an instrumental mediation of action, 

reflection as a deliberation, and reflection as a reconstruction of the experience. For the first two 

perspectives, the external aspects, the source of knowledge that permits reflection; and the 

contextual aspects, which allows the exercise of reflection in the third perspective. At the same 

time, these perspectives have mediators in order to carry out this process; in the first instance, it 

is possible to reach the action, the context, the colleagues, and the same person who reflects. 

The Reflective practice 

 Updating and qualifying academic proposals at the University and orienting students 

towards new ways of relating to the world, it is necessary for teachers to question themselves 

about their own practice and the impact it has generated; that is able to objectify their behaviors, 

and to assume the different roles in the pedagogical relationship. 

The teacher plays a central role in the current educational world; it acts in a complex 

space under constant change determined by the interaction of various factors and conditions. The 

teaching profession requires that: “teachers develop their professional knowledge in relation to 

changing circumstances” (Ebutt and Elliot: 1986). In this context, the problems of practice, of 

class space demand a particular treatment oriented to the understanding and social interaction. 

The need to articulate the changing social reality to our pedagogical work is evidenced in 

the existence of numerous attempts to try to explain school phenomena and in the search for 

ways to address these phenomena, to make schoolwork effective. 
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This study will serve the participating professors to reflect on their methodological 

processes in the light of reflection as the only rational and ethical manner of intervention. 

(Sacristan 1999). 

According to Van Manen (1997), there are different levels of reflexivity, in the first level 

in the classroom there is the effective application of skills and technical knowledge; the 

reflection is applied to the suitable selection and use of the didactic teaching strategies that the 

teacher will use. 

On a second level, the reflection bears on the implicit budgets in the specific classroom 

practices. The consequences of the adopted strategies, of the curricula, the practices are then 

analyzed. SE then opts for the application of educational criteria to the practice of teaching to 

make pedagogical decisions adapted to the institutional reality and the contexts. 

In a third Van Manen establishes an exercise of critical reflection; at this level, it 

formulates that the most elaborate reflection is presented, a questioning of ethical, normative and 

moral criteria directly or indirectly related to the classroom.  

The pedagogical practice 

For the analysis and reflection on the practice, it is considered appropriate to use 

methodologically a conceptual operation of classification of the practice; for this purpose, 

Zeichner's proposal is assumed, who has established several Modalities of practice as follows: 

Academic Practice. 

 It is aimed at preparing teachers capable of reflecting on the courses they teach so that 

they transform them into understandable structures for students. 
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Social Efficiency Practice.  

The aim is to achieve effective teaching through the application of didactic techniques 

that are deduced from general principles that pedagogical research reached. In this case, the 

reflection consists of a strategic decision: «select from the range of available techniques the one 

that is considered most effective».  This is the way of proceeding from technical rationality. 

Developmental  

Teaching is based on the interests and development of students, and, at the same time, it 

considers the development of the teacher as a teacher and as a person. 

Social reconstruction 

 The objective of the reflection is the social, economic, and political context, in order to 

promote really democratic relations in the classroom, and egalitarian and fair in the social field. 

Generic  

The programs refer to reflection in a generic manner, but without specifying the 

aspirations of the programs or the contents on which to reflect or the strategies to promote 

reflexive learning. 

Reflection triggers  

According to Schulman (1987), these triggers are the cognitive foundations of the teacher 

about the life of the classroom; they are essential because they constitute the element of 

reflective thinking that contributes to the process of own knowledge that a good teacher needs to 

make decisions in the classroom. 
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The critical element of reflective thinking 

 This element of reflective thinking relates to "the moral and ethical aspects of 

compassion and social justice" as Sparks-Langer and Colton 1991: 39 contemplated. Interest in 

social justice and ethics in education. 

These authors established some classification categories of knowledge:  

1. Knowledge of the content. 

2. General pedagogical knowledge. 

3. Curriculum knowledge (materials, programs, etc.) 

4. Teaching knowledge and own professional configuration. 

5. Knowledge of the students and their characteristics. 

6. Knowledge of educational contexts. 

7. Knowledge of fundamentals: philosophical, historical, and axiological. 

According to Georgea Spark-Langer and Amy Colton, the narrative element is another of 

the elements of reflective thinking that is included in the present study as an instrument. This is 

related to the narrations of the teacher, to encourage the stories of their experiences in the 

classroom that they present under many forms and perform diverse functions in subjectivity, and 

in the subjectivity constitution. In this component are the teaching journals in which the writing 

triggers the elaboration of the reflective thinking of the teacher, about his experiences of practice, 

objective, subjective and intersubjective manner. 
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Methodology 

This proposed methodological strategy has as a main objective the progressive reflection 

that additionally contemplates the holding of meetings to strengthen the practice group as an 

initial space for addressing the educational and labor issues. The principles of organization are 

autonomy, planning and self-observation.  

To review the incidence of the proposed reflection on this practice process, processes of 

socialization and systematization will be carried out.  

This study is part of the qualitative research approach, from the perspective of reflection 

as a professional space that will contribute greatly to the description, identification and analysis 

of the pedagogical practice itself. 

For the gathering of data in this project, the implementation of the following tools is 

proposed: 

Reflective workshops  

The reflection workshops have the fundamental aim to guide the reflection process of the 

student-practitioners, but at the same time to socialize and share experiences of their work to 

enrich their process and insert new tools to transform their pedagogical practices.  

Objetives. 

• To consolidate a group of teachers-practitioners with a critical spirit that reflect and 

present proposals and alternatives to solve the educational problem of their 

pedagogical practice. 

• To socialize criteria, share ideas and guidelines in order to assume their pedagogical 

practice. 

• To qualify, facilitate and integrate effectively in the educational center.  
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Record of self-observation  

The main objective of the self-observation form is to guide the student-practitioner 

towards a proper view of his or her practice as a teacher and of his or her role in the classroom 

and in the environment of the educational community of which he or she is a part.  

Self-observation forms 

The self-observation has as its main objective to guide the student-practitioner towards an 

own look of her practice as a teacher and her role in the classroom and in the environment of the 

educational community of which she was a part.  

Narrative. 

The reflection exercise will permit the student to express herself about her work from the 

narrative of their experience as a manner to make sense of the daily life of the teacher's life.  

Class records  

Having evidence of the actions of the student-practitioners in the classroom will permit to 

reflect on different aspects of the process of teaching / learning foreign languages that may or 

may not have been taken into account by the teacher in training in their reflection exercise. These 

records will allow an external and constructive look at their pedagogical practices. 
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Analysis and results  

In this section is divided in certain categories as the English teacher methodology, the 

teaching planning, the content presentation, interaction, and several activities. 

 The English teacher methodology 
 

Taking into account that Águeda Gallardo de Villamizar high school is focused on the 

program “Colombia Bilingüe” proclaimed by the MEN parameters, the English subject is based 

on the textbook “Way to go” that develops a module that includes three units that were adapted 

to the health emergency.  

With this in mind, the English teacher methodology was adjusted to current conditions in 

which the teacher based the English class on the completion of a central task in which the 

learners evolve their autonomy and implement the philosophy of the high school “good 

Christians, honest citizens” through the self-assessment whereby the students develop their 

reflective process appraising their work. Furthermore, the development of learning strategies that 

help this virtual teaching-learning process to facilitate communication and knowledge 

acquisition. 

This teaching experience has been a challenge owing to the constant change that suffered 

the society, the education and the people around the world on account of the health emergency, 

therefore as a practitioner is dare to renew the way to transmit knowledge properly since the 

virtual education has complicated the communication and the contact with the learners making 

think about how to confront this situation and to obtain better results.  

 



SC

-CER96940 

 

 
Universidad de Pamplona 
Pamplona - Norte de Santander - Colombia 
Tels: (7) 5685303 - 5685304 - 5685305 - Fax: 5682750 

www.unipamplona.edu.co 

“Formando líderes para la construcción de un nuevo país en 
paz” 83 

Teaching planning 
 

Regarding the classes are designed flexibly in order to make an easy and motivational 

environment, using a pedagogical worksheet as planning, since the virtual encounters rest on the 

material that provides the procedures to follow in order to explain the topic of the week. Hence, 

the planning of each virtual meeting has become a complaint since merely 10 to 15 students 

attended these classes and the others are limited through WhatsApp or E-mail.  

Content presentation 
 

With the objective to present the established content for each period, the teacher sends a 

document that contains the relevant information about the topics that will be broached during the 

term, equally the activities for the months, giving a general vision of the instruction. 

Accordingly, this content develops in the weeks following certain criteria and guidelines.  

Besides, the pre-service teacher underlines this form to present the content considering 

that the learners obtain a general overview of the themes that they are going to broach each term, 

nevertheless the topics have halved owing to the guidelines and regulations in the face of health 

emergency complicating the learning process.  

 

Activities and resources design and implement  
 

The pre-service teacher implements and designs the activities and materials following an 

established schedule for each grader, in this manner, the practitioner considers the students’ 

English level at the moment to select the kind of exercises that can be included in the material, in 

the same way with the explanation of the themes since it must be clear and concise information 

to provide a general overview. 
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With this in mind, the different activities catch the students’ attention that cause to see the 

learning a second language as a fun and attractive exercise, likewise, the implementation of 

interactives material such as the fables, pictures, slides and games that help to enhance and 

promote learners’ English proficiency.  

The interaction with students and parents 
 

Regarding the health emergency, the interaction is limited through virtual application and 

platforms, such as mail, WhatsApp, Webcolegios and Zoom since the virtual education is 

divided into two manners, the first one Asynchronous way through WhatsApp, mail and 

Webcolegios in which the supervisor and the practitioner resolves doubts about the pedagogic 

worksheet and gives tutorials. The second one in Synchronous meetings through Zoom which are 

proposed each Wednesday during 40 minutes in which the pre-service teacher explains the 

material and the topic in order to clarify doubts and comments.  

Bearing this in mind, the trainee teacher tries to be in constant communication whether 

by WhatsApp groups or by inbox in order to obtain a suitable interaction, following some 

protocols since it emerges questions that implies the personal environment and in the same way 

with the parents. Nevertheless, a small numbers of students communicate with the teachers, 

denoting a lack of interaction between teachers- students up to the point of knowing only one-

third of the high school community.  

 Teaching – learning process monitoring 

The implementation of pedagogic worksheets, the activities, assessment and self-

assessment represent the manner to be under constant monitoring of the students’ learning 

process at the moment to know whether they present an improvement or on the contrary the 

progress diminishment, because it exists some limitations as the learners’ irresponsibility with 
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the tasks and the obstacle that sometimes represents the virtual education due to the flexible 

manner in which learners have a great opportunity to deliver the material at any time. 

 Students’ need analysis  

Students’ linguistic necessity are huge considering the lack of English management and 

the great number of learners that fail when overcoming English in the virtual education. The 

greatest learners’ need is to confront the virtual education and accomplish the learning 

objectives, hereto, the pre-service teacher identifies and analyses the needs with the view to work 

on it, seeking an improvement in their learning process. 

Students’ applied assessment 
 

The standards and guidelines given by the MEN established the flexibility to evaluate the 

students’ knowledge, for that reason the Águeda Gallardo de Villamizar high school decided to 

implement a section in the pedagogic worksheet that is focused on the assessment process, 

hence, this grade counts as 30% percentage of the final grade. 

This decision is a better manner to estimate and to identify the different students’ 

weaknesses and to facilitate the teaching-learning process for the students considering the virtual 

education has been a challenge to adapt to the circumstances. 
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 Instruments analysis  

Considering the research objectives, the reflective process, and the critical spirit 

developed during this teaching practicum in the pandemic times, the pre-service teacher carried 

out a thoughtful process with the view to enhance and transform the pedagogical teaching 

practice exercise in a deeply reflective process that provides certain beliefs and perceptions of 

the teaching experience in a public high school in an unusual time. In this order of ideas, this 

research component is focused on instruments such as the narratives, the self-observation forms, 

and the reflective workshops. 

 Narrative 

This reflection activity permits the pre-service teacher to evaluate this teaching 

experience in order to express and share the perceptions about the work in a virtual context. 

Therefore, this reflective exercise is a fruitful way to make sense of the different situations, 

circumstances, and difficulties that happen in the teachers’ life. It is a better manner to tell 

experiences and vent her feelings. 

During the practicum, the pre-service teacher developed around seven narratives 

considering the weeks of the teaching experience, in this way the practitioner told what she did 

explicitly in the week as a journal of her teaching activities in which she described how she 

developed her English virtual encounters with the students (appendix 16) as well as the pre-

service teacher explained in detail the extra-curricular activities that were developed virtually as 

a transversal project with the objective to integrate the different grades in categories and 

challenge their English proficiency (appendix 17). 
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Self-observation form 

The main objective of the self-observation is to lead the trainee teacher towards an own 

perception of her teaching practice. This form was adjusted to the current circumstances of the 

health emergency, the educational community of which she is part, and the guidelines that follow 

the high school (appendix 18) therefore, this self-observation provides an accurate standard that 

helps to be aware of the educational teaching- process and reflect about the different conceptions 

that emerge during this teaching practice.  

Reflection workshops  

The reflection workshops have as a principal purpose to guide the reflection process and 

provide a space to think about the teaching experience and share ideas, comments, and 

perceptions about different circumstances, hence these workshops enrich her teaching process 

since the discussion about the experiences that occurred in the last week permit to identify with 

those situations.  

Furthermore, these workshops permitted the constant self-reflection about this special 

situation in which the practicum was developed during the pandemic times and the virtual 

education was implemented as a contingency strategy; in this manner, these helped the pre-

service teacher to debate about different factors that happened in the teaching experience such as, 

the way that the teacher provided the classes, how this new circumstance affect or change the 

teaching experience, the English class development, among other features (appendix 19).  
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Chronogram  

 AUGUST  SEPTEMBER OCTOBER 

ACTIVITIES  

MONTH 1 

WEEKS  

MONTH 2 

WEEKS 

MONTH 3 

WEEKS 

I II III IV 

I

I 

II III IV I II III IV 

Formulation of the Project              

Presentation of the Proposal             

Narratives              

Reflection workshops              

Implementation of the 

proposal 
            

Implementation of the 

instruments  
            

 NOVEMBER DECEMBER  

ACTIVITIES 

MONTH 4 

SEMANA 

MONTH 5 

SEMANA 

 

I II III IV I II III IV I II III IV 

Implementation of the 

proposal 
            

Implementation of the 

instruments 
            

Analysis of the data              



SC

-CER96940 

 

 
Universidad de Pamplona 
Pamplona - Norte de Santander - Colombia 
Tels: (7) 5685303 - 5685304 - 5685305 - Fax: 5682750 

www.unipamplona.edu.co 

“Formando líderes para la construcción de un nuevo país en 
paz” 89 

Presentation of the proposal              

Table 5: research component's chronogram 
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Conclusion  

Reflection represents an important part of the teaching experience that provides the 

possibility to question the actions and patterns in the teaching-learning process that helps to see 

the misconceptions and reinforce it. This transformative tool provides awareness in order to 

confront the different circumstances and succeed in this process to learn about the experience 

and to face the real educational context.  

Regarding the role of the reflexive approach in the teaching practicum, it has contributed 

to enrich the first professional experience of the practitioner, making sense of all years of study 

and work since as trainee teacher, the reflection process plays an important role in order to 

understand different aspects that emerge during the practice and contribute to have a general idea 

about the real context that the teachers confront daily. The reflection  allows expressing and 

discussing her beliefs.  
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Chapter III: Community outreach component 

“Awareness of the English language in primary schools in Pamplona” 

Introduction. 

Participating of the global policies in the academic, cultural and economic field, motivate 

the Colombian national government to encourage the foreign languages teaching in the different 

educative fields of the country in order for the citizens to have the opportunity to participate in 

cultural exchanges that allows them to access to equals conditions face to the individual and 

social development of the country. 

With the objective to promote the English language learning in Colombia, to be more 

competitive citizens, the Ministry of National Education launched in 2004 its bilingual policy 

which aims to “have citizens who are able to communicate in English with the international 

standards that add the universal communication processes in the country related to the global 

economy and the cultural opening’. Therefore, this ministry has been implementing a wide 

variety of strategies into the different education levels focused on the achievement of this goal; 

for instance, it is the creation of the English quality standards for secondary and basic education, 

and the definition of a cohesive and a solid evaluation system, the description and development 

of training plans. 

Furthermore, this program has been developed throughout the country and integrated the 

work carried out by the Education Secretaries, the public and private universities, and the 

language centers in the country. Nevertheless, the achieved results so far have not been very 

uplifting, since, most of the educational institutions of the country did not reflect any impact on 

themselves.  



SC

-CER96940 

 

 
Universidad de Pamplona 
Pamplona - Norte de Santander - Colombia 
Tels: (7) 5685303 - 5685304 - 5685305 - Fax: 5682750 

www.unipamplona.edu.co 

“Formando líderes para la construcción de un nuevo país en 
paz” 92 

Taking into account the National Government tends to cover widely the English teaching 

language addressed to children in the primary school since some of these educational institutions 

sometimes do not have an English teacher that guides the teaching-learning process, thus, the 

results of the national evaluation are not appropriated.  

The foreign language program at the University of Pamplona as a public institution is 

engaged to the reality that the primary school faces in Pamplona with regards to the national 

policy of bilingualism owing to most of the Educational institutions need an English teacher to 

overcome the needs of formation in the primary. 

With this in mind, this proposal is aimed to meet training needs in English of the primary 

school in Pamplona and integrate foreign languages training of the students who belong to the 

foreign language program English and French to the Educational reality in order to decrease the 

rift generate among the private and the public school related to the foreign language, besides, this 

proposal includes a subproject entitled “The implementation of virtual encounters to teach 

English vocabulary” which will be carried out in the headquarters of the institution Águeda 

Gallardo de Villamizar, since the headquarters are focused on  teaching to primary students. 

 The governmental policies identify the problematic, nevertheless, it is not well covered 

normatively in doing so, it is essential to train individuals focused on the foreign language area 

so as to get better results in the exams, tests and achieving the goal that the students’ results will 

be according to the proposals to become one of the most educated countries.  
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Justification 

The acquisition and learning of a foreign language permits to get involved in the own 

necessities that the world demands. This is why, it is necessary to implement this process and to 

work on it from the beginning of schooling in order to at the end of the primary school, they have 

the basis for continuing the learning process in the vocational and secondary education to 

achieve that more students are well-prepared on this area. 

This project aims at raising awareness of the English teaching in primary schools in the 

city of Pamplona, contributing to the basic training in a foreign language that becomes necessary 

and primordial at these levels. For this reason, it is carried out as part of the outreach component 

by pre-service teachers of the foreign language degree of the University of Pamplona, as a way 

to contribute to the strengthening of English teaching in the primary school. 

Bearing this in mind, it is important to highlight the necessity that presents the schools in 

Pamplona considering that in some schools, there is not the presence of an English teacher who 

develops students’ English skills in a better way, therefore, the University of Pamplona and the 

Foreign languages bachelor degree offer the opportunity that the pre-service teachers provide an 

essential aid to those schools in order to help teachers and to strengthen students’ English skills 

from an early age. Hence, the subproject aims at fostering students’ English vocabulary. 

The implementation of this project favors to a high degree and a mutual manner in the 

Institutions and student population, as well as the Foreign Languages Program and the pre-

service teacher. This benefit results for the school children as their first contact with the foreign 

language and also to the practicum students who culminate their training process at the university 

in order to become familiar with the reality and educational needs of the setting given that, they 
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are able to help by implementing procedures based on the improvement of these needs the school 

must support.  
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Objectives 

General objectives 

With the aim to carry out this community outreach project by the Foreign Language 

program of the University of Pamplona is aimed at the following objectives: 

• To meet the training needs in English of the primary school children in the city of 

Pamplona.  

• To foster primary students’ English vocabulary through the implementation of virtual 

encounters.  

Specific objectives 

With the purpose to obtain a better understanding of the aspects mentioned above, this 

proposal seeks to: 

• To involve student-teachers in the teaching of English in the primary school in Pamplona. 

• To provide virtual encounters order to develop primary students’ vocabulary. 
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Typology of the project 

This is a formative Project, discipline in the curriculum area that it is opened to the 

institutions that offer primary education in Pamplona city and the pre-service teaching process 

will be carried out. This project belongs to the formation of the foreign languages program 

English and French. 

This proposal is articulated to the social outreach which transcends the institutional space 

and permits the articulation of the bachelor of PLEX to the Pamplona community. 

Considering the main objective at the pedagogical and communicative level that is 

delimited within the institutional lines of projection and outreach to the community of the 

university and the degree. 

Contribution lines 

• Contribution to the academic formation in foreign languages areas. 

• Civic education (focusing the attention on educational problems aiming at reducing the 

inequality of the educational system.) 

• Outreach towards the educational community in terms of University and program. 
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Theoretical framework 

Teaching languages 

Languages international policies. 

"The UNESCO has been concerned for several years about the role of the language in the 

worldwide context. In 1999 regarding the general conference, it adopted the term “multilingual 

education” that refers to the use of three languages: mother tongue, the regional or national 

language, and international. This resolution was based on the idea that the requirements of 

National and global participation, and attention to the particular needs from communities with 

different cultures which speak different languages, they just can be met thought Multilingual 

Education”. Cruz M, Loyo G, & Mendez E, (2011). 

The UNESCO (2003) considers that languages not only are means of communication but 

also they represent the cultural expression, identities, values and worldviews. Therefore, the 

UNESCO proposes as a principle for cultural diversity in order to maintain and strengthen the 

diversity of languages (including those with nomadic or isolated populations) and at the same 

time, to support the learning of international languages that offer access to the global 

communication and information exchange.  To accomplish this, the UNESCO suggests fostering 

multilingualism and intercultural dialogue, to develop the policy for translation, written and 

visual material in order to promote new ideas and works of art. 

According to Lima M, (2006) “The foreign language learning is currently an unavoidable 

necessity, but also the cultures that they represent. Languages are the spirit and people’s 

awareness, besides, they are the best instrument to access to another culture, other stories, other 
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manner to see and understand the world, eliminating the distances and approaching us to the 

science and technology”. All kind of learning is extremely important for the human being 

sociability given that it permits to function properly in different contexts; learning a foreign 

language focuses the professional and personal life, permitting that this process can be successful 

and beneficial in his/her knowing and savoir-faire. 

National bilingualism program. 

Colombia, as other countries in Latin America and the world, has adopted academic 

policies conducted to spread the English language as a foreign language, through the national 

bilingualism launched in 2004 with three specific lines: institutions primary, secondary, higher 

education, education for work programs and human development; ethno-education and flexible 

models of education. This program aims to the formation of competitive and productive human 

talent in a global environment in different fields of action. (MEN, 2006, p. 6). 

The following table shows the levels aspired by the national program of bilingualism to 

the year 2020: Taken from: Cárdenas, R.; Miranda, N. (2014). 

Figure 9:English language level in the PNB 
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Bilingualism. 

Bilingualism refers to the different degrees of mastery by which an individual 

communicates in more of a single language and culture. This degree depends principally on the 

context in which the individual is found. Hence, regarding how another language is used, 

different from the native one, these languages are considered second or foreign languages. MEN 

(2006) 

Teaching English in primary school. 

According to Yesser A, & Chacon C, (2011) "The acquisition of a foreign language is a 

complex process in which multiple variables of cognitive and affective character take part, 

inherent to the individual as well as factors specific to the socio-cultural and educational context, 

such as the curriculum, the methodology used and the training and updating of the foreign 

language teacher, among others”. In such a way the importance of reaching the point of 

understanding how the child learns and incorporates a foreign language, in this manner, it is 

necessary to analyze the fundamentals theories that explain the process of learning or acquiring a 

second language (L2) or LE and how this process relates to the mother tongue". Taking into 

account that Krashen (1991) quoted by Yesser A & Chacon C, (2011) makes a differentiation 

between the terms acquisition and learning concerning LE. "The acquisition of language is done 

naturally and unconsciously in the form of comprehensible input, which is processed and 

internalized, while that learning involves learning consciously the rules of language".  

"This distinction has been questioned owing to it is complex to distinguish between the 

two terms which are part of a continuous process between the unconscious and the conscious 

(Richard-Amato 1996)". The authors establish their point of view concerning the subject 

and differ "that for this dissertation, the terms learn and acquire interchangeably since the LE can 
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be acquired through playful activities inductively and naturally that also implies learning 

processes". "It is important to highlight, nevertheless, that the contributions of Krashen and 

Terrel (1983) about the natural approach to language are relevant to the process of LE 

acquisition in children and support the Total Physical Response method proposed by Asher 

(1976). According to Krashen and Terrel (1983), the child acquires a language in three stages: 

• Pre-production: it is the stage where the child develops the ability to listen and 

Understand the language through gestures and actions, it is a period characterized by 

silence. Thus at this stage, it is recommended to use the Total Physical Response (TPR) method 

proposed by Asher (1976) in order to stimulate the development of LE through psychomotor, 

without emphasizing oral production.  

• Early Production: One or two words and/or phrases start to be produced. It is 

recommended to focus on meaning by avoiding grammatical errors. 

• Extended Speech: In this period, the child is able to produce complete sentences and 

participate in conversations. The teacher must help the child to enhance fluency in the 

foreign language.  

In order to support the above mentioned about the acquisition process of an LE, 

according to Berko and Bernstein (1999), quoted by Yesser A & Chacon C, (2011) "The 

children's ability to learn, understand, discover and formulate communicative forms in a foreign 

language underlie principally in the need to establish new social approaches" (p. 467). 

Consequently, children construct through language meanings of the world around them and 

establish their criteria of semiotics interpretation to each concept that they discover. Therefore, 

the LE learning should start with the previous knowledge and the schemes of the mother tongue 
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given that the representations developed in previous learning and experiences constitute the 

scaffolding to construct through LE, new mental schemes or to extend them".  

Yesser A & Chacon C, (2011), cited Ausubel (1986) who states that " from the point of 

view of cognitive psychology, explains that there are differences between cognitive abilities of 

the child and the adult concerning cognition and affectivity, which are manifested in the 

motivation, creativity, spontaneity and flexibility that characterize the children and that differ of 

the adult, who is generally more inclined to emotional blockage at the moment to express 

themselves in another language". "From the above approaches, it is clear that age is a factor that 

influences the learning of English as a foreign language, particularly in the acquisition of 

pronunciation. In other words, the younger the child, the more likely to develop pronunciation of 

a native" 

Why learn a foreign language in primary school? 

Frandiño Y, Bermudez J, & Vasquez V, (2012) cite Madrid and McLaren (1981) who 

state "there are different types of reasons that justify learning a foreign language at school. 

Emphasizing that the real reasons are pedagogical and formative. For example, based on several 

studies, it is indicated that: 

• Children who start studying a foreign language at school tend to achieve a higher 

performance than others. 

• Children show not only a special ability to imitate sounds and colloquial expressions but 

also a great flexibility, spontaneity and boldness that surpasses those of young people and 

adults. 

• Children not only tend not to be afraid to make mistakes, but also they tend to acquire 

and transmit meaning through gestures and pantomime. 
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• Children are at a stage in their lives that the plasticity of their brains makes it easier for 

them to learn languages. 

As a summary, it demonstrates that the learning process of the human being is based on 

experiences with the environment in which he is influenced by cultures that predominate and 

identify his idiosyncrasy and autonomy; especially in the young population in childhood, 

considering several theories from the psychological field. Sociological it is argued that learning 

is given through the observation and listening of sounds that put the main attention of the senses 

of each individual. Emphasizing that the process of cognition from the mental processes address 

and bring to a successful conclusion a significant learning in children who are at the beginning of 

learning especially an SL. 

Vocabulary. 

Hornby (1995) defined vocabulary in three senses that cover the total number of the 

words which make up a language; all the words known a person and develop in their lives; and a 

list of words with their meaning. In this manner, the vocabulary represents an important part of 

the learning a foreign language since in order to develop every English competence, the learner 

have to use the vocabulary to express themselves, to write as an activity, to read different texts 

and among other aspects, therefore,  the importance of vocabulary was also noted by Richards 

and Renandya (2002) believing that vocabulary plays crucial part in one’s foreign language 

learning and language proficiency that can affect how well learners speak, listen, read and write. 
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Results  

This community outreach component aimed at promoting primary students’ English 

vocabulary through the implementation of virtual encounters in second and third grade in the 

headquarters of the institution Águeda Gallardo de Villamizar in the city of Pamplona in order to 

teach English vocabulary through the virtual encounters in second and third graders, using a 

worksheet to guide the virtual meetings with the aid of some slides and videos.  

Worksheets 
 

The worksheets are different for the two grades. For second grade, the worksheet is 

named “from home to school” and it is based on the first unit, consequently this facilitator guide 

contains audios, didactic activities for kids, songs, and a project that catch learners’ attention 

since it is enjoyable and innovator since the learners can do it in their homes with the aid of their 

family, besides the worksheet is focused on command and school supplies as a vocabulary theme 

(appendix 20).  

For the third graders, the facilitator guide is called “rocking out” and it rests on the first 

unit, accordingly it includes audios, didactic activities for the learners, songs, and a project that 

develops students’ skills, in addition, this facilitator guide is focused on the parts of the body and 

descriptive adjective as a vocabulary topic (appendix 21).  

It is important to underline that for the third grade the trainee teacher designed a 

worksheet taking into account the theme of the pedagogic worksheet, since the teacher did not 

believe that it was suitable for the students’ level, consequently the practitioner elaborated a 

didactic and easy-to-understand worksheet that broached the theme “parts of the body” of the 

unit “rocking out” (appendix 22). 
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With this in mind, this facilitator guide provided a complete and in-depth content that 

explains the vocabulary through didactic and enjoyable activities for kids  

Virtual meetings 
 

The virtual encounters were developed through Zoom over 40 minutes in which the pre-

service teacher explained the vocabulary by means of slides (appendix 23) following a pattern in 

which she repeated the words in English and then, she translated the word associating with 

images and real objects, and at the end of the slides she made a review, asking questions about 

the link between the English word and the image.  

With this in mind, the students were very active to participate and shared their doubts and 

comments, they cooperated whole the tutorial through Zoom that demonstrated the willingness to 

learn new topics.  

Videos 
 

The pre-service teacher recorded certain videos in order to provide an aid for those kids 

who could access the virtual tutorial, therefore the trainee teacher used the platform “loom” with 

the view to record the screen with the slides and the worksheet. 

In this order of ideas, the professor filmed the video explaining point by point of the 

facilitator worksheet and providing an explanation of the vocabulary (appendix 24). 
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Chronogram  

Table 6: outreach community component's chronogram 

 

 

 

 

 

 

 

 

 

 

ACTIVITY SEPTEMBER OCTOBER NOVEMBER 

 1 2 3 4 1 2 3 4 1 2 3 4 

A. The virtual encounters with the 

second grade of the headquarter 

“Jardin Nacional” 

      X 
 

    

B. The virtual encounters with the 

second grade of the headquarter 

“Escorial” 

      X      

C. The worksheet “from home to 

school” 

      X X     

D. Videos as a didactic material        X X     

E. The virtual encounters with the third 

grader of the headquarter “Jardin 

Nacional” 

        X    

F. The worksheet “rocking out”         X    

G. Videos as a didactic material          X   
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Conclusion  

The outreach component presents certain objectives that aids to explain the need that 

have the primary schools in Colombia with the English learning process and remarkably in this 

pandemic times that change the Education and adjust a flexible manner to teach, therefore the 

subproject provided a new perception about teaching vocabulary through virtual encounters in 

order to foster students’ English skills giving the possibility to receive an aid and obtain an 

improvement in the vocabulary skills providing a reflective process in which the practitioners 

thought about the needs in the community and sought  how to overcome them.  

Furthermore, the implementation of virtual encounters helped to develop students’ 

vocabulary through the use of pedagogic worksheet in which the students could practice their 

competences such as the listening, reading, writing and speaking with the objective to foster 

learners’ skills from an early age.    

Bearing this in mind,  the reflective spirit contributes to the high school community since 

it aids to identify the different weaknesses that are presented in the virtual educational context 

that is immersed the primary students, for that reason the spirit develops an aid to understand and 

overcome the necessities. Besides, the project offers a help for the primary school that in some 

occasions, there is not an English teacher that guides the English teaching-learning process in a 

better manner.   
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Chapter IV: Administrative component 

Introduction  

In the process of the integral practice, the pre-service teacher not only is involved in 

working with the students, teaching certain topic, understanding the different problems presented 

inside classroom, supporting students’ knowledge, among other aspects, but also the pre-service 

teacher must be engaged in extracurricular activities made by the institution; therefore, the pre-

service teacher is involved in all the academic, religious and cultural events or activities 

established by the institution. 

Bearing this in mind, Águeda Gallardo de Villamizar high school during the scholastic 

year proposes academic and cultural events in its annual chronogram for teachers, parents and 

students. Those events are developed with the school community in the institution, nevertheless, 

considering the health emergency caused by the pandemic of COVID-19 which do not allow the 

events, activities or the classes, the pre-service teacher cannot participate in this activities, since 

the MEN (Ministerio de Educacion Nacional) decided to cancel the classes and the institution do 

not made the extracurricular activities in order to protect students and teachers’ health. 

Regardless, the pre-service teacher must be aware of the different basis, principles and 

foundations that integrate the educational institution, helping to develop the awareness about the 

internal situation in the high school in order to involve with the institution and its community.  
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Objectives 

General objective 

• To be engaged in the extracurricular activities stablished by the Institution Águeda 

Gallardo de Villamizar 

Specific objectives 

• To contribute as a member of the educational institution in order to help the teachers. 

• To acquire knowledge about the institution considering its basis, principles and 

foundations. 

• To establish a relationship with the others English teachers and the students. 

• To be engaged in the extracurricular activities stablished by the Educational Institution 

Águeda Gallardo de Villamizar 
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Methodology 

Bearing this in mind, it is important to highlight that the Águeda Gallardo de Villamizar 

Institution at the moment does not conduct extracurricular activities or events that were proposed 

for this year owing to the impact that caused COVID-19 since the education was implemented a 

virtual manner with the objective to protect students, teachers and all the community people in 

the institution health and life considering the conditions nowadays. Nevertheless, merely one 

extracurricular activity was developed and the pre-service teacher was presented in two virtual 

meetings of the extracurricular activity.  

Extracurricular activity 
 

The first extracurricular activity in which the pre-service teacher could be involved, it 

was “Salesian’s English Olympiads” that was about a competition  in which the learners of 4th to 

11th graders must participate in different categories, such as beginner, elementary, intermediate 

and upper-intermediate  in which the learners had to develop the English competences as 

listening, reading, grammar, vocabulary and writing through two different questionnaires, the 

first one in a virtual way in which the students could access to a google forms and the second 

one, offline by means of PDF manually. This extracurricular activity was developed 29th October 

in two sessions, the first one in the morning implementing the questionnaire virtually and the 

second one, in the afternoon offline through a PDF that contains the questioner and answer sheet.  

Bearing this in mind, the pre-service teachers and supervisors are in charge of one task 

for example the design of the questionnaire and to receive the answer sheet, in this way, the 

practitioner was in charge of design the questionnaire of intermediate category in PDF and in 
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Google forms (appendix 25) as well as the task to receive the answer sheet of this category 

(appendix 26).  

 

Virtual meetings 
 

The first virtual meeting was developed in order to explain the modification in the 

outreach project and the first Salesian’s English Olympiads, in this manner the meeting was 

explained by the supervisors with the aid of some documents that contained the guidelines and 

the criteria to develop this extracurricular activity. 

The second virtual encounter was focused on   new information about the Olympiads and 

the allocation of the charges with the primary questionnaire in which the pre-service teacher was 

in charge of the grammar part. 
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 Chronogram 

Table 7: Administrative component's chronogram 
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SEPTEMBER. 
1         2        3        4 

OCTOBER. 
1         2          3          4 

NOVEMBER. 
1         2         3          4 

Event  
  

X 
         

Teachers 

meeting  
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Conclusion  

Considering the administrative component, the practitioner took part at the end of the 

teaching practice in the extracurricular activities since the other activities were private for the 

other people, nevertheless the Salesian’s English Olympiads allowed the trainee teacher to be in 

contact with the community and share ideas to develop it. In this order of ideas, the pre-service 

teacher was engaged with the community and the high school considering that she shared as a 

member of the educational institution in order to help the English teacher in the Olympiads 

providing an aid in the development of it, equally she acquired knowledge about the institution 

during this teaching experience regarding it basis, principles, beliefs and foundations that 

brought the opportunity to expand the awareness concerning the high school.  
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