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Chapter I: General Presentation 

The development of the Foreign language students’ practicum at the University of 

Pamplona is based on four components: Pedagogical, Research, Outreach and 

Administrative. These components are aimed at developing and promoting the last path of 

foreign language teachers; The entire course has been developed at José Aquilino Durán High 

School, Cúcuta, Norte de Santander. 

Initially, the pedagogical component is promoted in the design of a proposal that aims 

to improve the learning of grammar and vocabulary through infographics. Likewise, the 

execution of this component will be developed virtually, using the Google Classroom 

platform as the main source of information where students will have access to the planned 

activities. 

Subsequently, the second component, that of research, refers to a research project 

where the participation of preservation professors takes place. They have to implement a 

reflection and do a self-evaluation of their work and experiences, in addition to everything 

learned during the process of practice. 

Consecutively, in the third of the components, outreach, the teacher-in-training 

focuses her practice process by supporting and helping the primary grades in the school to 

work, clarifying that some schools do not have a precise learning guide regarding the teaching 

and learning English. 
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Lastly, the administrative component directly involves teachers in different activities 

determined by the school, to experience them and participate in each of them, taking into 

account the real context of the teacher; This component includes extracurricular activities 

and events, such as teacher meetings, flag-raising ceremonies, and more. 

Introduction 

Nowadays, English has acquired great importance within any factor of the daily life 

of any person such as science, technology, money, communication, intercultural 

understanding, entertainment, among others (as cited in Guerrero, 2010). In this way, it has 

become a necessity to be studied from school, being one of the most important stages of 

human growth in terms of learning. English has become a tool that gives you advantages both 

in the personal sphere, when traveling, getting to know and interacting with new cultures, 

and in the workplace, allowing new opportunities. In this way, a research project is carried 

out that wants to put the student of the foreign language program in a real context for the 

practice and staging of his / her learning, which consists of four components: Pedagogical, 

Research, Outreach and Administrative. 

For its development, a diagnostic stage was necessary within the corresponding 

educational center, thus analyzing the pedagogical, technological and administrative 

situation, and noting the needs in the English area. To this extent, it is presented a proposal 

based on research that seeks a way to solve the shortcomings found. 
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During the diagnostic stage, it was possible to notice a lack of learning from the 

students in terms of grammatical competence and lexicon. For this reason, a proposal for the 

creation of infographics is formulated to provide a better explanation to students and that this 

motivates them more to learn English. 

Finally, it is necessary to highlight the fact of the modality and execution of this 

project. Due to the health measures implemented throughout the country by the Ministry of 

Education, the modality of classes for public schools in Norte de Santander is virtual, so 

different platforms will be used for its development, such as Google Classroom and 

WhatsApp. 

Justification 

Today's world current needs suggest that learning and acquiring English is an 

important part of our life as it provides better opportunities (Akbari, 2015). To promote this, 

the Ministry of Education in Colombia, taking into account the constant and growing process 

of globalization, proposed through the National Bilingualism Program the learning of English 

as mandatory. Moreover, it is responsibility of teachers to find a way to adapt to a new style 

of communication and teaching of English in order to attract better attention from the students 

who have declined due to the virtual modality. 

Thanks to a general diagnosis, it is possible to see the way in which students learn in 

this situation, through structured learning guides taking into account the concept of 

Meaningful Learning. Even so, the lack of learning of grammar and vocabulary has been 
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observed, which makes the development of activities more difficult and reduces the interest 

of students to learn the language. 

This situation generates a good starting point for the creation of infographics, since 

they give a space to learn not only through text, but also through images, maps, graphics and 

any type of icons, being striking and innovative, simplifying the content to make it easy to 

understand, remember and share. 

Objectives 

General Objective 

To improve the grammatical and lexical competence of seventh and eighth grade 

students through infographics. 

Specific Objectives 

• To implement reflection as a transforming tool of the pedagogical processes 

of the integral practice. 

• To improve primary children English pronunciation through songs. 

• To participate actively in events proposed and organized by the educational 

institution during the practicum. 

General Conclusion 

As a general conclusion of this project, the teaching practicum leads us to various 

situations in a real context of the country that serve as experience for the professional life. 
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Starting by implementing a class methodology in a school within a classroom with a 

large number of students, the teacher can experience all kinds of experiences and sensations, 

but also the obstacles are placed on the path that must be overcome according to what has 

been learned in the university career. 

In the same way, participating in extracurricular activities and teachers' meetings 

makes future adaptation within the school environment easier. This generates that the teacher 

looks for more solutions to adapt to future problems that could happen.  
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Chapter II: Documentary Analysis 

Topographical location of the school  

The Educational Institution José Aquilino Durán is located in Cúcuta, Norte de 

Santander. The school has four campuses: La Angustias and Atanasio Girardot, with 

academic offerings for preschool and primary school, the central headquarters with basic 

education offers, and the central headquarters that offers all levels of Education. The 

institution has a CASD agreement for 2 technicians: Pharmacy and Computer Maintenance; 

and 1 agreement with SENA: Environmental management. It offers mixed-gender education 

without any type of discrimination. 

Educative authorities  

The institution’s board of authorities is composed of five people, the Principal and 4 

Coordinators. 

CHARGE NAME 

Principal Miranda Miranda Jose Raúl 

Coordinator García Pino Alicia Paola 

Coordinator Gómez Latorre William 

Coordinator Hurtado Rojas Luz Marina 

Coordinator Jaimes Pérez Alfonso 

Table 1 Authorities 
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Educative Institutional Project - Proyecto Educativo Institutional (PEI)  

Mission 

The José Aquilino Duran Educational Institution from San José de Cúcuta, embodies 

in its students throughout their tuition from pre-school to eleven grade a comprehensive 

quality training, focused on the development of basic, labor, civic and affective competences, 

from four fundamental wisdoms and competences: Learn To Be, Learn To Know, Learn To 

Do And Learn To Coexist, to promote individual, institutional, family and community quality 

of life; promoting the inclusion of boys, girls and young people in vulnerable situation, 

guaranteeing the construction of solid life projects that facilitate the improvement of dignity 

and quality of life according to the new assessment scales, the Colombian educational 

legislation and the transformations and advances of a globalized society. 

Vision 

In 2020, the José Aquilino Duran Educational Institution will gain  acknowledge and 

positioning at a municipal level, developing programs and curriculums to meet the demands 

of educational and technical training and implementing projects to expand coverage and 

quality, educating its students in the scientific, ethical and human values aspects, responding 

to the social commitment to become an institution that generates change, progress and quality 

forever. 
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The coexistence handbook 

The handbook or rulebook from the José Aquilino Durán educational institution is 

composed of 11 titles: 

• The Educational Institution Presentation. 

• Generalities. 

• The student. 

• School principals, teachers and counselling. 

• School coexistence. 

• School government. 

• Incentives. 

• Support and welfare service. 

• Parents 

• Clerks. 

• Institutional evaluation system 
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Institutional organization 

 

Figure 1 Organizational Chart 
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Ministry of Education Guidelines for the Health Emergency 

Due to the pandemic situation that began on March 25, 2020, most institutions closed 

their doors to face-to-face classes, limiting the teaching of basic areas of knowledge, but 

without letting this leave them behind. For the health emergency, the Ministry of Education 

took measures to provide public institutions with alternatives both in teaching and in the 

system of evaluation and promotion of education levels. 

Social isolation led to the development of virtual classes, the use of educational 

platforms and the use of ICTs to facilitate the learning environment. Unfortunately, not all 

students in public institutions can access to resources to continue their learning, or have an 

education in optimal conditions. However, the Ministry of Education provides a series of 

guidelines through the Agreement 02 of June 3, 2020, based on flexibility in educational 

processes, dividing the academic year not into 4 but into 2 semesters, and changing the 

assignments’ and evaluations’ values as follows: 

• To Know and To Make: 70% 

• To Be: 10% 

• Semiannual evaluation: 20% 

In this way, an attempt was made to give more value to what students learned during 

the lessons and the learning guides than to the assessments themselves. 
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Academic Schedule  
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Table 2 September Chronogram 

 

Table 3 October Chronogram 
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Table 4 November Chronogram 

Supervisor’s academic schedule 

HOUR MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY 

1 
 

7-01 7-02 
 

7-02 

2 6-01 7-02 6-02 
 

8-01 

3 8-01 
 

6-01 
 

6-01 

4 6-02 6-02 8-01 7-01 
 

5 
  

11 6-01 6-02 

6 8-01 7-01 11 7-01 8-01 

Table 5 Supervisor schedule 

Pre-service teacher schedule 

HOUR MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY 

1 
 

7-01 7-02 
 

7-02 

2 
 

7-02 
  

8-01 

3 8-01 
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4 
  

8-01 7-01 
 

5 
     

6 8-01 7-01 
 

7-01 8-01 

Table 6 Preservice teacher Schedule 

Pedagogical Aspects 

English Curriculum 

The planning of the English area of the institution is based on the guidelines proposed 

by the Ministry of Education in its booklets entitled “ESQUEMA CURRICULAR 

SUGERIDO: GRADOS 6° A 11°. ENGLISH FOR DIVERSITY AND EQUITY” and 

“DERECHOS BÁSICOS DEL APRENDIZAJE: INGLÉS. GRADOS 6° A 11°”. These texts 

are adopted and adapted by the institution, basing on them for the creation of Learning Guides 

for students. 
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Table 7 7th Grade English Curriculum Proposal by the Ministry of Education 
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Table 8 8th Grade English Curriculum Proposal by the Ministry of Education 
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Methodology 

The institutional pedagogical model is called "Self-management pedagogy" and is 

based on the constructivist and dialogue model. This proposes the maximum and multifaceted 

development of the capacities and interests of the individual. Such development is 

determined by the society and community, in which productive work and education are 

intimately linked to guarantee not only the development of the collective spirit but also the 

multifaceted and polytechnic pedagogical knowledge and the foundation of practice for 

scientific training of the new generations. 

Within English area, the work is proposed under the communicative approach and 

task-based and project-based methodologies. Likewise, the Way to Go! books proposed by 

the Ministry of Education are taken into account. These books facilitate language learning 

and offers a series of scenarios that promote interaction with contexts as authentic as possible. 

Taking into account the pedagogical model of the institution, English area is based 

on two main components: Meaningful learning, focused on the student's prior knowledge, to 

which new information will be added, enriching their global vision; and conceptual 

pedagogy, which develops the potentialities that allow students to be talented, happy, loving, 

expressive, supportive and competent people. 
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Courses and Resources 

To carry out the classes in virtual modality, the teacher uses the WhatsApp platform 

and follows the established schedules for synchronous meetings. In this platform, he creates 

two groups for each course. In one of the groups, "Explanation", the members' permission to 

write is blocked; here, the teacher upload videos, images and audios explaining the learning 

guides. In the second group, "Attendance", it takes assistance from those who could be at the 

time of the class developing; in addition, he solves students’ doubts, although it is not widely 

used in this way since students prefer to write their doubts by sending direct messages to the 

teacher. 

To keep a record of the qualifications of guides and evaluations, the Webcolegios 

platform is used. 

Learning Guides 

The teaching of English is given through learning guides. These are made up of 6 

parts: Introduction, What am I going to learn?, What I am learning, I practice what I learned, 

How do I know I learned?, What did I learn? 

Population 

The population that will be in charge of the practicing teacher will be the students of 

two grades of seventh, and one grade of eighth. These consist of 39, 38 and 35 students 

respectively, with a level A2.1 and A2.2.  
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Chapter III: Pedagogical Component 

“Infographics as a didactic tool for teaching grammar and vocabulary at José 

Aquilino Durán High School, in Cúcuta, Norte de Santander” 

Introduction 

Nowadays, people have a tendency to are presently getting into a globalized world 

wherever because of the net and new technologies communication (Chamot, 2005). Learning 

a second language has become a necessity to have access to any or all the opportunities the 

world presents by increasing the chances of accessing a more significant job and to travel 

around the world. Consequently, in Colombia, the Ministry of Education had developed the 

Colombia Bilingual Program (2004), that puts learners in a real context of daily life taking 

into account economic, political, cultural aspects, among others, and teaches English from 

these areas. 

Likewise, “Derechos básicos del aprendizaje " curriculum proposed for primary and 

secondary school courses was created with a communicative focus, giving maximum 

importance to real interaction with other speakers of the language. This has helped strengthen 

the teaching of English in public institutions, making use of the planning of different learning 

strategies, and using the physical and technological resources available to this. 

Taking into account the reality in which education is found today due to the pandemic 

caused by COVID 19, this study seeks to increase the attention and interest of the student 
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when learning the grammar and vocabulary of the different topics, in a more didactic way, 

through text, images, maps, icons, among others, when creating an infographic for each 

learning guide.  

For this, the pedagogical component was divided into different sections: Statement 

of the problem, a justification of the reason and purpose of the project, the general and 

specific objectives that will serve as a guide, the theoretical framework, the literary review 

and the methodology how it will be carried out. 

Statement of the Problem 

School children have always been attracted to learn English (Tabors, 1997) but when 

it does not have efficient materials or explanation, children lose interest and are not motivated 

to understand it, so they show a lack of acquisition and practice of the grammatical 

competence and the vocabulary necessary to face a context. 

Due to the virtual modality, many of the students usually develop the activities from 

the worksheet without really learning the topics that are proposed, they pay more attention to 

the explanation of each of the points to be developed than to the content of the guide itself. 

This is why it is required to find a way in which students, through visual 

communication, learn grammar and lexicon in a more didactic way, and then put it into 

practice using the learning guides. 

In order to achieve the objectives from this proposal, some questions must be done: 
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How can infographics serve as a didactic tool to improve grammar and vocabulary 

in eighth grade students? 

How do infographics help children to show more interest in learning English?  

How do the constitution of texts and images in an organized way help students to 

learn at an accurate level? 

Justification  

As stated above, children quickly lose interest in subjects that are not catchy or 

engaging enough in terms of material or way of explaining. For this reason, it is necessary to 

encourage students and scale back the frustration for considering English as a troublesome 

language.  

It is said that 65% of the population from around the world prefer to learn with visual 

resources (Gutierrez, 2014), since visual aids improve the learning process and support 

efficient teaching. When topics are presented in a way that students can see both texts and 

images, it makes it easier to understand new knowledge and to make the retention longer. 

This pedagogical project seeks to help students to engage more with English in a way 

they could find more interest to learn grammar and lexicon through infographics, since this 

can be a useful tool within online classes, presenting the information to distant students filling 

their English needs. 
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Objectives  

General Objective 

To improve the grammatical and lexical competence of seventh and eighth grade 

students through infographics. 

Specific Objectives 

• To raise students’ desire to learn English through visual aids. 

• To improve students’ learning performance with the inclusion of organized 

texts and images. 

Theoretical Framework 

Language learning and teaching 

Firstly, it is necessary to talk about what does Foreign language mean. According to 

Moeller and Catalano (2015), it is defined as a language that is partially or totally not spoken 

in a country where a person lives in, and there is when the teaching and learning of foreign 

languages begins. 

Many people start to learn a second language at a very young age, in fact, many 

schools around the world tend to teach to their children more than one language that, if is not 

a secondary language that is spoken in a country, it could be a really foreign language that is 

not officially spoken in there. For example, in Canada, as it is stipulated a bilingual education 

(Dicks & Genesee, 2017), people tend to learn both English and French since those are the 
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two official languages that are spoken and what partially makes the population to become 

Bilingual but they can opt to learn more languages such as Spanish or Italian. 

Many theories about the language learning and teaching suggest that traditionally, the 

learning a foreign language was considered to be a really mimetic activity since it requires 

someone to repeat and to imitate new information about a language, there was a popular 

method to teach new languages called the audio-lingual approach which consist in where a 

student as a first step of learning a new language had to listen the language, then try to speak 

it in order to, later on, read and write it, this is also possible thanks to the fact that both 

students and teachers were not able to use their native languages in any circumstance. For 

example, if you live in Spain and you are in a French class, teachers and students should 

never talk in Spanish, but only in the language that is desired to learn, in this case, they should 

only speak in French. 

Visual Learning 

Thanks to new technologies and the age in which we are currently, visual aids such 

as photos, illustrations, graphics, etc., have increased their popularity in learning, helping as 

a teaching aid. According to Gutierrez (2014), these visualizations have great importance and 

several advantages within eLearning. First of all, visuals help to retain the information that 

is learned for a longer time, since, by containing both text and images, it facilitates the 

learning of the content that is there. 
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Likewise, transmitting messages using images is more efficient. As stated by the 

visual teaching alliance, “our eyes can register 36,000 visual messages per hour” as it is easily 

processed by brain and it has helped to improve learning by up to 400 percent. 

Moreover, “visuals cause a faster and stronger reaction than words”; images can 

represent anything, enriching communication and stimulating people’s emotional response. 

In this way, visual aids serve as a reinforcement for the course material. 

eLearning, ICTs and the new teaching 

Thanks to the evolution of technology, education has changed through the ages and 

information and communication technologies have been integrated into it (Fernández, 2014). 

eLearning is a new way of learning where teachers adapt to the learning style of the students, 

to their different characteristics, following the role of knowledge facilitator. In this case, the 

teacher must also take charge of motivating the student to have autonomous learning on his 

part. 

One of the most important elements within education is communication, which is 

closely related to these three themes. New technologies have served the teaching-learning 

process, giving new benefits and possibilities to both teachers and students to improve 

interaction not only between people, but also between the person and the computer, thus 

creating new skills in different contexts. 
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Literature Review 

Firstly, Escorcia & Jaimes (2009), in their paper entitled “Tendencias de uso de las 

TIC en el contexto escolar a partir de las experiencias de los docentes” mentioned that at the 

time of using ICTs, a quality was evidenced in the integration of the use of technologies in 

the different levels of the educational community, thus facilitating the construction of new 

learning, and taking into account that the transformation of a digital culture should impact all 

formation scenarios. This study allowed to give a pedagogical use, encouraging new didactic 

strategies for the integral formation of the student. These results are evidenced in the use of 

the tools they use to socialize knowledge at each of the integration levels. 

On the other hand, Yildirim (2016) shows in the results from the paper “Infographics 

for Educational Purposes: Their Structure, Properties and Reader Approaches” that 

infographics facilitate learning. For the participants, infographics are more instructive than 

plain text, they help to review the subject in a more visual and catchy way; moreover, students 

say it is easier to remember information they’ve learnt from infographics. It is necessary to 

take into account that the infographics must be updated, with more recent information and 

taking into account the copyrights. 

In the same way, Matrix & Hodson (2014) conducted a research entitled “Teaching 

with Infographics: Practicing New Digital Competencies and Visual Literacies” in which 

can be shown the importance of Visual Digital Literacy in every discipline, as it enriches 

students’ better understanding of any topic and it serves as a tool for “a more dynamic 
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interaction and a more active role in their learning process”. Students stated that visuals 

enable faster and more efficient communication. Infographics help the different learning 

styles from each student to engage with the content and comprehend it easily. 

In addition, Yarbrough (2019) in her paper entitled “Infographics: In Support of 

Online Visual Learning” conducted a research which reported that students declared that the 

infographics were valuable to their learning experience, as it “offered a summarization of 

key concepts and supported their course retention”. Infographics were clearly identified by 

students as most helpful since the information is better explained and visually better 

organized. Moreover, there is a significant learning difference between infographic and non-

infographic-based courses. 

Finally, Ibrahim & Maharaj (2019), in their research “The impact of Infographics on 

Language Learning”, concluded that although some male students see it more as decoration, 

it can be noted that infographics are eye-catching tools as they blend graphic elements to 

present information in a way that can be more easily understood and retained. It was found 

that although infographics are mostly used for aspects of grammar and vocabulary, they can 

also be very helpful when trying to teach skills such as reading, listening, speaking and 

writing. The person in charge of designing the infographics must have creativity, and bear in 

mind that the creation process can consume more time than it should and can be labor 

intensive. 
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Methodology of Pedagogical Implementation 

Due to the health emergency, and as mentioned above, the classes will be held 

virtually, through WhatsApp synchronously. In this way, this platform will be used as a 

means to upload the documents and files necessary for the development of the proposal. 

Every two weeks, taking into account the content and theme of the learning guides, 

an infographic will be sent to the students through WhatsApp concerning the explanation of 

the grammar and vocabulary of that date, with a video explaining them how the infographics 

are structured. 

For the creation of the infographics, it will be necessary to identify the main aspects 

of each subject, the keywords and the vocabulary derived from this, in such a way that the 

students can clearly understand the content of each Learning Guide. 

Each week, through quizzes done in Kahoot that will be published on Saturdays, 

students will have the possibility to know how much they have learned thanks to the 

infographics. 

Research Methodology 

Due to the current situation of the pandemic caused by the COVID-19, the Colombian 

public schools adopted the necessary measures to continue with an education that can be of 

quality but changing the modality from face-to-face to virtual, as well as the criteria to be 

taken into account for the evaluations were modified and that these were continuous, 

comprehensive, systematic, participatory, formative, qualitative and quantitative. It is 
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necessary to clarify that this study will be carried out virtually, using platforms such as 

Google Classroom and WhatsApp. 

This study is focused on a qualitative action research design. According to Creswell 

(2012), the data collected in a qualitative research design is not numerical, and is analyzed, 

described and interpreted by means of texts. This type of research suits best when exploring 

a general phenomenon and developing a detailed understanding of it. Moreover, a research 

in action is the most used to give a solution to the issues of that phenomenon, while collecting 

the necessary data for being analyzed. The educational setting in which this study is going to 

be carried out is at José Aquilino Durán High School, in Cúcuta, Colombia. 

Population 

This study will be carried out at José Aquilino Durán High School, with 8th grade 

students, working with them 4 hours per week. These students have an A2 level in English 

according to the CEFR.  

The students from these group are going to be selected using a Simple Random 

Sampling, as described in Christensen and Johnson (2014), referring to a straightforward 

procedure to select members from a population for being part of the data collection process, 

having the same possibility of being chosen.  

It is necessary to mention that, bearing in mind that this study will highlight the 

importance of their confidentiality and dignity, the data collected will be anonymously. 
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Data Collection 

Field Notes 

As said in Hatch (2002), “observers need to make a record of what they observe in 

the settings they are studying, and these records usually take the form of raw field notes that 

are written on the spot while the researcher is in the setting” (p.77). The implementation of 

this instrument is essential for the researcher to passively collect data related to his / her study 

bearing in mind the objectivity of what he / she perceives from the environment and the 

individuals. 

Surveys 

Kerlinger (1973) defines a survey used in the research field as a number of questions 

which are based on individuals, people's essential facts, beliefs, attitudes, views, motivations, 

and behaviors. This survey is composed of close-ended questions where the respondent is 

restricted to one of the replies provided in advance, and open-ended questions where 

participants from a project can express what they think about a topic (Mathers, Fox & Hunn, 

2009). In this study, one survey was developed for knowing about students perception of the 

English classes’ development. 

Kahoot Quizzes 

This tool is a game-based online learning program that could be used as a formative 

measurement for students’ knowledge. Likewise, an increase of students’ motivation, 

engagement, and perceived learning through prototypes of this kind of learning activities 
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such as lecture quizzes (Wu et al, 2011). Kahoot quizzes are useful for motivating the student 

to learn and play using what they learnt for winning a game. In this study, this will serve as 

an instrument to collect data of the acquired knowledge from the infographic of each subject, 

using the results of each challenge as a base for it. 

Data analysis 

Hatch’s (2002) inductive and interpretive models of qualitative data analysis which 

proceed from the specific to the general. It is necessary to find connections between all details 

and data collected, in a search of patterns to be analyzed and then answering to the general 

phenomenon under study. For this, it is necessary to follow the steps proposed by Hatch: 

1. Read the data and identify frames of analysis. 

2. Create domains based on semantic relationships discovered within frames of 

Analysis. 

3. Identify salient domains, assign them a code, and put others aside. 

4. Reread data, refining salient domains and keeping a record of where relationships 

are found in the data. 

5. Decide if your domains are supported by the data and search data for examples that 

do not fit with or run counter to the relationships in your domains. 



SC-CER96940 

 

 

Universidad de Pamplona 
Pamplona - Norte de Santander - Colombia 
Tels: (7) 5685303 - 5685304 - 5685305 - Fax: 5682750 

www.unipamplona.edu.co 

“Formando líderes para la construcción de un nuevo país en paz” 

40 

6. Complete an analysis within domains. 

7. Search for themes across domains. 

8. Create a master outline expressing relationships within and among domains. 

9. Select data excerpts to support the elements of your outline. 

Chronogram 

ACTIVITIES 
SEPTEMBER OCTOBER NOVEMBER 

1 2 3 4 1 2 3 4 1 2 3 4 

1. Class’ teaching             

2. Learning Guide #5 creation             

3. Learning Guide #6 creation             

4. Infographics: First Conditional             

5. Field Notes             

6. Infographics: Should             

7. Kahoot: First Conditional             

8. Infographics: Will             

9. Kahoot: Should             

Table 9 Pedagogical component timetable 

Proposal implementation 

Three infographics have been created with the themes First conditional, Should and 

Will (See Appendix E). The infographics are used to explain easier, and in a slightly more 

efficient way (Gutiérrez, 2014) the learning guides and each of the exercises to be 
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developed within it. The infographics were developed after having created the Learning 

Guides, to take into account how it is going to be implemented for the explanatory videos. 

Within the development of the class, and after the prayer and the objective of the 

class, the activities to be developed were explained to the students. In this case, the 

infographics were sent in pdf and jpg format, as some of the students don't have apps to 

read pdf formats. Then, a short video was sent explaining the topic using infographics about 

the grammar and vocabulary in the class. Then another video was sent explaining the 

development of the guide. This video also uses infographics to relate them to the 

explanation when they need to form sentences using grammar. 

Plannings and Didactical Sequences 

Due to the way of executing or carrying out the classes, which were developed 

during one hour of class where the topic and the exercises to be developed from the 

learning guide were explained through a video. During the rest of time, the questions and 

concerns from the students were answered, so it was not necessary to carry out a planning 

that had a certain sequence, where the classes could be developed in a different way, 

implementing different activities such as the Warm Up. 

However, a list was made with the way in which the messages were going to be sent 

within WhatsApp so that it would be more orderly for the students: An initial greeting, a 

prayer to start the day, the objective of the class and the points to be developed from the 

guide, the attendance list was passed, and the explanatory video was given. In some cases, a 
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Kahoot activity was carried out at the beginning so that the students could review the topics 

related to the guide from the previous week, since it is regularly articulated with the topic 

of the week that is being developed. For example, the previous week, the First Conditional 

was worked to express a result and, the current week, the modal auxiliary Should was 

worked to give a recommendation or advice against that result. 

Learning guides 

Two learning guides corresponding to the fifth and the sixth guide from the second 

semester of this year were made. These guides were for eight and ninth grades. (See 

Appendix A, B, C, and D) 

These learning guides were created after several readings of the Way to go! Books, 

from which the exercises were implemented within the corresponding two weeks, 

depending on the theme stipulated within the area plan. 

These guides were sent a week before their implementation to be reviewed by the 

supervisor and then uploaded to the platform, where the school was in charge of printing 

them and sending them to the parents of each student on the given dates. 

Findings 

Párrafo introductorio: tipos de resultados, info con la cual se piensa encontrar, como 

van a ser divididos, se verán a través de respuestas a las preguntas de inv. 

How can infographics serve as a didactic tool to improve grammar and 

vocabulary in eighth grade students? 
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As reported in the survey done at the end of the course, 92,9% from the participants 

affirm that the usage of infographics facilitates the comprehension of grammar and 

vocabulary, due to the fact that “visuals help to retain the information that is learned for a 

longer time, since, by containing both text and images, it facilitates the learning of the content 

that is there.” (Gutierrez, 2014) 

 

The participants from this project suggest that the way in which the explanations were 

given by using the infographics done for each class due to the images and organized 

information which caught the attention of the student and summarized the topic, as some 

students state “para mi era una herramienta muy importante y necesaria para hacer las guias 

y entenderlas major”, who talks about the importance of these and how it facilitates the 

learning; “Debido a que la información es más clara y fácil de transmitir” and “el hecho de 

que la información esté explicada con la ayuda de imágenes hace la comprensión del tema 

más facil”, who mention the convenience of using images for transmitting information; and 
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“Lo hacia mas facil y llamaba la atención al ser algo diferente a lo de siempre”, who remark 

the way in which the virtual modality change all the classes into monotonous processes. 

On the other hand, only one student (7,1%) from the participants demonstrated the 

disapproval to the use of this method for teaching a foreign language. Even though, this 

particular student accepted that he did not read any of the infographics used for the classes 

because he did not understand them. 

How do infographics help children to show more interest in learning English?  

According to the data gathered from the survey, it is evident the interest and 

satisfaction that most of students have when learning a foreign language, in this case English. 

The participants showed in the survey that they felt motivated and enthusiastic about 

studying the necessary topics for each learning guide thanks to the infographics because it 

was easier to study with them, it seemed like a simple and different method to be used in 

classes, and most importantly, it was out of the routine and the way teachers usually teach 

classes virtually. One of the participants says “Me sentí cómodo porque una imagen vale más 

que mil palabras” explaining that images help to catch the attention from the public. 

How do the constitution of texts and images in an organized way help students 

to learn at an accurate level? 

The information collected from the kahoots and the conducted survey notice that 

infographics can bring more benefits than drawbacks when implementing them as a didactic 

tool for teaching English.  
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Firstly, some students related that infographics can help to guide and understand 

easier the topics from each learning guide. In the same way, one of the participants said “Creo 

que muchos porque se sale de la rutina”, which is related to what was stated above about the 

monotonous classes due to the virtual modality; similarly, another participant mention that 

“El beneficio es que puedes aprender mucho más rápido, están muy bien explicadas y esta 

todo lo que necesitas para estudiar, ese es el gran beneficio para mi respectó al uso de 

infografías para aprender.”, which means that you can learn using them easier thanks to the 

organization and synthesis from the content, as a summary of what the students thought about 

the implementation of infographics in the class. However, the biggest drawback related to 

the use of infographics was the lack of resources for some of the students to access them, like 

the internet access. 

Moreover, 85,7% of the students showed they use the infographics for studying for 

the final exam. The results from this exam were higher comparing to the first exam from this 

second semester, in which students demonstrated they developed the learning guides 

correctly following the steps taught in the classes, and they reinforced their knowledge by 

practicing the grammar and vocabulary using the infographics corresponding the topic from 

each week. 

Conclusions 

It has been shown that not all students show interest in participating in new 

activities, such as Kahoot, even when many of them "attend" to classes according to the 
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attendance lists. Even with the low difficulty of this quiz, a part of the students has 

problems accessing it, and the other part, to answer the quiz. However, some students 

answer it without any problem. This means that the virtual modality has greatly affected the 

education of children due to the lack of resources of families, which causes a lack of 

interest on the part of students. 

To provide an answer to the general objective, students’ performance during the 

implementation of infographics as a way to teach grammar and vocabulary has been 

improved since it could be seen in different activities such as kahoots and tests.  

The first objective, to raise students’ desire to learn English through visual aids., 

was accomplished since students started interacting asking questions about the infographics 

and the learning guides they must develop. 

The second specific objective, to improve students' learning performance with the 

inclusion of organized texts and images, it is possible to be answered in the development of 

the Kahoot, in which 7 students participated, of which they have an average percentage of 

approval of the 74%. Moreover, the performance in the last test was better for some 

students compared to the first test from this second semester. 

Recommendations 

Due to the sanitary emergency, educational institutions and teachers have been 

developing classes through virtual modality using the resources not only them have, but also 

their students. As it is known, public schools are mostly composed of low-income children. 
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This makes virtual education and the way in which teachers reach their students to teach a 

subject difficult or the information that is transmitted is not of the best quality. 

It is recommended that teachers look for different methods they can implement to 

make the class environment more pleasant for the students who are able to connect to them. 

Chapter IV: Research Component 

Introduction 

In PLEX training context, pedagogical practices of pre-service teaching stand out the 

interests and update focus to study and to document for the enhancement of teaching-learning 

process in order to qualify education. 

Even though there is a clear interest in the evident need to understand and transform 

the pedagogical practice, hence, it is beneficial that local studies focus on learning issue 

rather than in matters of teaching. 

It is considered to design a project that involves a reflective approach on the 

practicum with the aim of objective knowledge, behavior and attitudes towards the 

educational work; additionally, as an exercise of internalization, immersion, and mindful 

exploration upon the own teachers’ subjectivity, throughout questions and looking for 

information to seek solutions for any problem and the self-recognition. 
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Statement of the Problem 

At school, the core elements of the constitution of the subjects are assumed, of the 

institutional life without question, are seen as imprints, stable and invariable features that are 

part of the identity and the school culture. When the events unfold without important 

alteration, the teacher takes the risk of getting stuck in a logic of action that does not allow 

the pedagogical evolution and the renovation of the school’s culture. A practicum with lack 

of reflection does not lead to emerge problematic situations; these realities are usually 

ignored, invisible. In this manner, the pedagogical practice is assumed from reproductive 

codes that place teachers in a traditional way, in which cultural reproduction becomes a 

barrier for the appearance of emerging practices that tend to generate transformations of 

thought and knowledge, to respond to social needs. 

Because of this situation, which affects teachers to a greater or lesser extent, it is 

crucial that the teacher training process, in the future teacher, promotes a critical and 

reflective spirit that contributes to the improvement of their pedagogical practices, so that 

these at the same time can have an impact and transform their work and future professional 

performance. 

In the case of the bachelor’s degree in foreign languages of the University of 

Pamplona, reflection is conceived as a fundamental exercise in order for students who carry 

out their integral practice, to self-evaluate, to create a critical and constructive look at their 

work in the teaching role. To start this study, the following guiding questions are formulated: 
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In what way does the implementation of reflection contribute to the transformation of 

the pedagogical processes inherent in the development of integral practice? 

How does the exercise of reflection influence the development of the critical spirit of 

pre-service teacher-students in the analysis of their pedagogical work? 

Justification 

The design of this project in the foreign languages integral practicum context is a part 

of a more professional conception of the practicum as a cutting edge to sharpen educative 

processes in rollout centers where PRADO1 is held. It is claimed that conceding relevance to 

the role of reflection in the teaching process is the first step to fathom the difficulties 

associated with the profession, the own performances and to take an interest on the different 

models and approaches to face a complex situation and establish an analytic look on it. 

In accordance with what the philosopher in education Jhon Dewey, a teaching applied 

reflective thinking realm pioneer, it is justified the necessity of this study to provide analytic 

tools and self-observation to the students that allow them to distinguish between a mere 

routine and reflective action. It is considered that a reflective approach protects the agents in 

a traditional context of inertia and authority in the school. 

 
1 PRADO: Práctica Docente. 
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Objectives 

General Objectives 

• To implement reflection as a transforming tool of the pedagogical processes of the 

integral practice. 

• To promote in Students-Practitioners the development of a critical spirit that allows 

them to analyze their pedagogical work. 

Specific Objectives 

• To consolidate a group of teachers-practitioners with a critical spirit who reflect and 

are willing to provide alternative solutions to the problems presented in their pedagogical 

practice. 

• To socialize criteria, share ideas and guidelines to assume their pedagogical practice. 

• To identify and analyze the different strategies that the students use in their 

pedagogical practice. 

• To implement reflective workshops and didactic units that guide the reflection of 

Students-Practitioners. 

• To analyze teachers’ and students’ beliefs about the teaching profession. 

Theoretical Framework 

The theory about teaching profession, reflection, reflective and pedagogical practice 

comprise the theoretical framework of this study. To be slightly clear about these concepts 

concerning this research project, we present an approximation of each one of them. 
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Teaching profession 

The teacher is one of the most important basics of each educational institution who 

has the function of imparting knowledge based on a certain science or art, but also who has 

the responsibility to educate students integrally. 

Teaching requires the development of some competences that currently constitute a 

conceptualization and a way to operate in the planning and management of human resources 

regarding the simplification of the relation between management, work and education. In this 

sense, each teacher has to meet all the teaching requirements and competences that will allow 

him or her to dominate the set of knowledge and capacities on any particular area since the 

first intellectual requirement of an expert is the level on which he or she develop his or her 

activity. Likewise, each teacher should possess some competences dealing with the 

organization of content. It means, the pedagogical practice encompasses not only the 

planning of the components that are intended for students to be leant, but also to forecast the 

teaching circumstances inside and outside of the educational context. The most important 

function that a teacher must develop is to design and contemplate teaching practice. 

Reflection 

Explaining reflection implies to report different conceptions about this notion. That 

is the reason why aspects such as reflection as a process and reflection as a theme will be 

taken into account to deepen its definition (Correa Molina et al, 2010). 
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Reflection as a process 

Reflection is developed through out a set of stages that result in a cyclical process. 

According to Shön (1983) cited by Correa Molina et al (2010) reflect on the experience 

implies “un tipo de dialogo reflexivo con la situación, donde el lenguaje favorecería el acceso 

a las experiencias del individuo, lo que permitiría extraer una nueva estructuración de la 

situación”. 

The stages of reflection as a process are shown in the following figure: 

Reflection as a theme 

The conception of reflection is based on a theme related to this concept. For this, and 

taking as a point of reference to Grimmet et al (1999) cited by Correa Molina et al (2010), 

Reflection

Stage 1: Action

Stage 2: 
Observation

Stage 3: Analysis
Stage 4: 

Reconceptualization

Stage 5: 
Evaluation

Figure 2 Process of Reflection 
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reflection is based on three different perspectives: reflection as instrumental mediation of 

action, reflection as a deliberation, and reflection as an experience reconstruction. 

 For the first two perspectives, the external features are the source of knowledge that 

allows reflection; and for the third perspective is the contextual aspects which allow the 

reflective exercise. Similarly, these perspectives count with mediators in order to well 

execute these factors, finding at first instance action, context, colleagues and the same person 

that reflects. 

Reflective practice 

Updating and qualifying the academic proposals at the University and guiding the 

learners towards innovative ways to deal with the world, it is needed that teachers question 

themselves about their practice and the impact they are generating; they are in the capability 

of objectifying their behaviors and assuming different roles in the pedagogical relationship. 

The teacher plays a vital role in the current educational world; he or she acts in a 

complex space with constant changes determined by the interaction of numerous factors and 

conditions. The teaching profession requires that: “teachers develop their professional 

knowledge in relation to changing circumstances” (Ebutt and Elliot:1986). In this context, 

the practice’s problems demand a special treatment aimed at understanding and the social 

interaction. 
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The necessity of articulating the changing reality to our pedagogical practice is 

evidenced in the many challenges when trying to explain the school phenomena and seeking 

ways to attend those phenomena, to make school work effective. 

This study will serve to participant teachers to reflect on their methodological process 

in the light of reflection as the only rational and ethical mode of intervention. (Sacristán, 

1999). 

According to Van Manen (1997) there are different levels of reflexivity. On a first 

level, the effective application of technical skills and knowledge is given in the classroom; 

the reflection is applied to the selection and correct use of didactic strategies that teachers 

will implement. 

On a second level, the reflection about the implicit presuppositions in the specific 

practices of the classroom. The consequences of adopted strategies, the curriculum, and 

practices are analyzed. The application of educational criteria opts to make pedagogical 

decisions in teaching practice adapted to the institutional reality and the contexts. 

On a third level, Van Manen set up an exercise of critical reflection; at this level, the 

most elaborate reflection is presented, a questioning of ethical, normative and moral criteria 

related directly or indirectly with the classroom. 

Pedagogical practicum 

For the analysis and reflection on the practice, it is considered appropriate to turn 

methodologically to a conceptual operation of classification of the practicum; with this 
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purpose, it is assumed the Zeichner’s proposal who has established several modalities of 

practicum as follows: 

• Academic practicum 

It is focused on preparing teachers who are able to reflect about the courses they teach, 

so that they transform it into clear structures for the students. 

 

• Social efficiency practice 

The purpose is to achieve an effective teaching through the application of didactic 

techniques that are gathered from general principles to which the pedagogical research has 

reached. In this case, reflection is a strategic decision: “to select among the range of available 

techniques what is considered most effective”. 

This is the way of proceeding from technical rationality. 

• Development 

Teaching is based on the interests and development of students, and, simultaneously, 

it considers the development as a teacher and as a person. 

• Social reconstruction 

The object of reflection is the social, economic and political context, consequently 

fostering trustworthy democratic relations in the classroom, and equal and impartial in the 

social field. 

• Generic 
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The programs allude to reflection in a generic way, but without specifying the 

determinations of the programs or the contents on what to reflect nor the strategies to promote 

reflective learning. 

• Reflection triggers 

According to Schulman (1987), these triggers are the teacher's cognitive base for 

classroom life; they are essential because they constitute the element of reflective thinking 

that contributes in the process of one’s own knowledge that a good teacher needs to make 

decisions in the classroom. 

• Critical element in reflective thinking 

This element of reflective thinking is associated to "the moral and ethical aspects of 

compassion and social justice" according to Sparks-Langer and Colton (1991: 39). The 

interest in social justice and ethics in education. 

These authors established a classification category of knowledge: 

1. Knowledge of content. 

2. General pedagogical knowledge. 

3. Curricular knowledge (programs, materials, among others). 

4. Teacher’s knowledge and professional configuration. 

5. Students’ knowledge and their characteristics. 

6. Knowledge of educational contexts. 

7. Knowledge of fundamentals: philosophical, historical, and axiological. 
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According to Georgea Spark-Langer and Amy Colton, the narrative is another factor 

of reflective thinking that is included in the present study as instrument. This element is 

directly linked to teachers’ narratives, to encourage stories of their experiences in the 

classroom that are presented in many forms and achieve diverse functions in the subjectivity, 

and in the constitution of subjectivity. In this component, teachers' journals are placed in 

which writing leads to the elaboration of the teacher’s reflective thinking, about their 

experiences of practice, objective and subjective and inter-subjective. 

Methodology 

The proposed methodological strategy has as central axis the ongoing reflection that, 

additionally, contemplates the convening of meetings to strengthen the collective practicum 

students as an initial space to approach the educational and professional problematic. The 

organization principals are autonomy, planning and self-observation.  

To review the incidence of the reflective proposal about this practice process, it will 

be carried out a process of socialization and systematization. 

This study is recognized as a qualitative research approach, from the perspective of 

reflection as occupational space that will contribute to a large description, identification and 

analysis of the pedagogical practicum. 

For the data collection process, it is proposed to implement the following instruments: 
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Reflective workshops 

These reflection workshops’ main purpose is to serve as guide in the reflection 

process of student-practitioners, but also to socialize and share their experiences to improve 

their process and integrate new tools to transform their pedagogical practice. 

Objectives 

• To strengthen a group of teacher-practitioners with a critical spirit who are 

willing to provide alternative solutions to the existing educational needs. 

• To socialize criteria, share ideas and guidelines to be assumed during their 

practicum. 

• To qualify, facilitate and effectively incorporate them into the institutional 

center assigned. 

Self-observation sheet 

The self-observation sheet has as main intention to guide the student-practitioner 

towards a self-perspective from their professional activity as teacher; and from their role in 

the environment of the educational community which they belong. 

Narrative 

The reflection exercise will allow teacher in training to express about his work from 

the narrative of his experience to endow of meaning the everyday life of the teacher. 
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Class recordings 

Having evidence of what teacher students do in class, class recordings will facilitate 

to reflect upon different aspects in the foreign languages teaching and learning process that 

may have been taken into account or not by the pre-service teacher in his reflection process.  

These recordings will allow having an external and constructive view of their pedagogical 

practices. 

Chronogram 

ACTIVITIES 
SEPTEMBER OCTOBER NOVEMBER 

1 2 3 4 1 2 3 4 1 2 3 4 

1. Narratives             

2. Self-assessment sheets             

3. Reflective ateliers             

Table 10 Research component timetable 

List of activities 

1. Project formulation 

2. Diagnosis socialization 

3. Proposal implementation 

4. Data collection methods application 

5. Data Analysis 

6. Results socialization 
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Data Analysis and Results 

Bearing in mind that the work proposed by the English area is under the 

communicative approach and task-based and project-based methodologies, it was decided 

to continue implementing the methodology that the supervisor had for the development of 

synchronous classes. As explained previously, the classes are being developed via 

WhatsApp based on the learning guides created by the teacher in charge of the subject. In 

the case of English, these guides are created based on the Way to go! recommended by the 

government for public schools. These books facilitate language learning and offers a series 

of scenarios that promote interaction with contexts as authentic as possible. 

The classes developed synchronously are intended to help students who can attend 

to them, to develop the guides and explain doubts or questions they may have in this 

regard. This has been the easiest and most effective way to reach students, since, due to the 

virtual modality, many do not have access to the internet and can connect once every 2 

weeks to be able to send evidence of what they have been developing during that time. 

Plannings 

Due to the lack of total synchronous classes where all students have access to the 

internet or a computer to use a platform where they can be taught and perform various 

activities to motivate them to learn, it is not necessary to carry out planning to run the 

classes. Classes are carried out only with explanatory videos and solving doubts during the 

hours assigned to each subject. 
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However, it is necessary to create learning guides that are sent to students physically 

so that they can continue learning. 

Contents 

The contents and topics covered during these class weeks were taken taking into 

account the area plan (See Appendix F). 

For 8th grade, Guide 5 and Guide 6 corresponded to the competence: To understand 

and express facts and opinions. For the ninth grade, Guide 5 corresponded to the 

competence: To advise on how to have good habits, and Guide 6 corresponded to the 

competence: To discuss what you do in your free time. 

All these contents are taught to the students through the learning guides, the 

infographics and the YouTube videos. 

Activities and resources 

Due to the current situation as a consequence of COVID-19, students receive classes 

through virtual modality, where greater use is seen on the WhatsApp platform. Among the 

resources that were added to make the teaching process more efficient are Kahoot's games, 

infographics, and songs. These different tools allow the student to be more motivated to 

learn English and want to participate more during synchronous classes since it increases the 

student's interest (See Appendix G).  
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Interaction with the educational community  

During the weeks that the practicum has been developed, it has been possible to 

attend meetings as a passive participant, which means that there has been no direct 

interaction with the other professors of the institution and of the other headquarters, but it 

has been listened to the opinions of others regarding each of the meeting topics. 

However, it was possible to participate during the teacher training by giving 

opinions and making comments about what the speaker was asking for. This was one of the 

best experiences of the administrative part of the project due to what was learned in it and 

that it was focused on a real context that exists in the country and with which a teacher can 

be found at some point in his life professional. 

In addition to this, it was possible to participate in the realization of a flag raising, 

which seems a good opportunity for the cultural part of the institution. 

Monitoring of the teaching-learning process 

The fulfillment of duties as a practitioner has been carried out correctly and on time, 

following the indications of the supervisor in charge, who is the person in charge of 

monitoring these activities and duties. All the activities proposed by the institution and 

those stipulated in the schedules of the various components of the study have been carried 

out. 
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Students’ needs analysis  

The needs that can be more evidenced by the students have to do with the lack of 

resources to be able to develop the activities and be able to connect to the class through the 

explanation of the guides. This lack of resources means that students or their families do 

not know exactly what to do in each of the points of the guides or understand them 

differently even with the instructions given. 

Applied evaluation 

During the first week of practice, the students were in bimonthly and I was assigned 

to create these exams for the corresponding dates (See Appendix H). The exams were 

created based on Learning Guides 1, 2 and 3, from the second semester of the current year. 

As there was no knowledge of these guides, it was necessary to do several readings and to 

take into account the exercises that were most related to the main topic and the competition. 

After this, the ten questions that were going to be part of the evaluation were selected and 

modified a bit so that the students did not cheat.  In addition, it was considered that the 

students of the different seventh grades did not have the same questions, so a different 

evaluation was made for each one. 

Conclusions 

During the development of the practices, reflection has been evidenced as a point to 

improve at all times. A clear example of this are the infographics of the pedagogical 

component, which had more content due to the needs of the students and the need to 
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explain something that is not found in the learning guides. In addition, it has been possible 

to see the use of reflection during meetings and trainings when dealing with issues of the 

context in which we live, the problems we present, and we always try to find solutions to 

this, not just make complaints. 

On the other hand, the data collection instruments used have also served to note 

certain factors and reflect on them. Questions about the students, showing concern that 

everyone will have a quality education with the few resources that there are is the way in 

which it is shown that a teacher is fulfilling her duty and has a certain feeling towards it. 
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Chapter V: Outreach component 

“The implementation of songs to improve primary school students’ pronunciation at 

the Educational Institution José Aquilino Durán, in Cúcuta, Norte de Santander” 

Introduction 

Participating in world trade in the academic, cultural and economic fields has 

motivated the Colombian National Government to foster the learning of foreign languages in 

the different education sectors of the country, so that all the citizens have the opportunity to 

participate in cultural exchanges t that will allow them to gain access to equitable conditions 

concerning the social development of the country. 

With a view to sensitize the learning of English language in Colombia as well as 

shaping competitive citizens, the national Ministry of Education proposed its bilingualism 

policy in 2004 whose objective is “Having Citizens that can be able to communicate in 

English, with international comparable standards that incorporate the country in the global 

communication processes, in the global economy and in the cultural openness”. To do it so, 

the Ministry has been implementing an extensive set of strategies at different levels of 

education in order to achieve this goal. A clear example of that is the creation of “Basic 

Standards of Competence in Foreign Languages” for primary and secondary education, the 

definition of a solid and coherence evaluation system as well as the development of training 

programs. 
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This program has been developed throughout country in which the work done of 

Education Secretary in public and private universities; and institutions of English work has 

been integrated. However, the results obtained until now have not been very encouraging 

since many educational institutions have not been impacted by the project yet. 

In reference to primary school, the National Government tends to expand the English 

teaching coverage to children, since many educational institutions do not often count with an 

English teacher that guides the teaching and learning process, consequently, the results of the 

evaluations applied at a national-level are not very promising. 

The University of Pamplona in Colombia as institution where professionals are 

trained, especially, the Foreign Languages Program English and French has further 

approached to the reality that faces primary schools in Pamplona regarding to the National 

Bilingualism Policy, many educational institutions of the city do not count with an English 

teacher to meet the educational needs of this sector. 

By recognizing this reality and the difficulties that it generates, this social projection 

proposal aims to meet both, English language educational needs of childhood population 

from Pamplona and the integration of the foreign languages training of the pre-service 

teachers from the Foreign Languages Program English and French to this reality in order to 

decrease irregularities between the public and private area in EFL. 

Governmental policies have identified the problem, however, the attention to these 

problems goes beyond mere regulations, there is a lack of funding support, instructors in the 
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foreign languages area so that the outcomes in terms of exams, tests, and students' results are 

in conformity with Colombia's proposal of being the most educated country of the region. 

Justification 

Learning a foreign language provides the opportunity of being at the forefront of what 

today’s world demands. This process is therefore necessary to be implemented from the first 

grades having basic foundations in foreign language that allow them to continuous learning 

process in the secondary, technical and superior education, to get more people to be trained 

in this area. 

The main purpose of this project is to raise awareness towards English teaching in 

primary schools in Pamplona, contributing to the basic formation in foreign language that it 

is essential and prior in these levels. For that reason, this project is carried out as part of the 

outreach component in the practicum stage that is developed by last semester students of the 

Foreign Languages degree at the University of Pamplona, as manner of contributing to the 

reinforcement of English teaching in primary level. 

The self-realization of this project will not only favor the student population of 

Pamplona, but also the Program of Foreign Languages, especially, the students carrying out 

their practicum This benefit results in the possibility for primary school children to have 

contact with the foreign language and, in turn, to the students who finish their university 

education process knowing the realities and educational needs of the environment, and in this 

way, intervening in processes that impact in the improvement of such needs. 
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Objectives 

General objectives 

To improve primary children English pronunciation through songs. 

Specific objectives 

• To familiarize school children from Cúcuta with fundamental knowledge of English. 

• To involve PLEX teacher students teaching processes in primary school in 

Pamplona city. 

• To articulate the education of students belonging to the Program of Foreign 

Languages with outreach programs offered by Social Interaction office. 

Typology of the project 

This is an educational, disciplinary project dealing with the curriculum area; open to 

all the institutions in which the integral practicum will be developed and which offer primary 

education in Pamplona. This project is part of the teaching training plan of the Foreign 

Languages program at the University of Pamplona. 

This proposal is connected with social projection and goes beyond the institutional 

scope and makes facilitates the articulation of the Foreign Languages program to the 

community of Pamplona. 

The main purpose at a pedagogical and communicative level is framed within the 

institutional lines of projection and outreach of the University of Pamplona and the Foreign 

Languages program. 
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Methodology 

When it began to work with primary school children, it had been agreed that these 

classes would be by video call, using the Jitsi platform, with the students who could connect 

(there were approximately ten students, but at the end there were fewer, around five). The 

development of the classes began with questions that were asked to the students about the 

topics they were seeing and from there deriving more questions to arrive at the vocabulary. 

The students only responded in Spanish so they were encouraged to do so and English with 

questions like "Does anyone remember how to say it in English?" 

After this, a video was played that had part of the vocabulary (as the vocabulary was 

so punctual and there were words that were not related to others, it was difficult to find a 

good video), and they were asked what words they found in the video, which they were 

pronounced and the pronunciation was corrected. The video was used approximately four 

times for the children to hear the pronunciation within the song. 

After this, and due to the lack of resources and internet connectivity by the students, 

pronunciation classes were held through WhatsApp where they stopped looking so effective. 

Topics 

For the development of the outreach component, it was worked with 4 different 

grades: 
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-Second: Animals and their habitats. 

-Third: Imperative, parts of the house. 

-Fourth: Hobbies, favorites, global community. 

-Fifth: Verbs, past simple, adverbs of frequency. 

Resources 

YouTube videos containing songs with vocabularies for children (See Appendix I), 

and the Jitsi platform were used to make video calls with the students. Then, the WhatsApp 

platform was used to develop these classes. 

Chronogram 

ACTIVITIES 
SEPTEMBER OCTOBER NOVEMBER 

1 2 3 4 1 2 3 4 1 2 3 4 

1. Institutional Observation             

2. Class teaching             

Table 11 Outreach component timetable 

Conclusions 

Primary English teachers don't usually have focused studies on English, and while 

teaching vocabulary isn't that difficult, pronouncing it is more so. The same happens with 

the teaching of grammar. Teaching pronunciation to children is difficult for 2 reasons. 1. It 

is possible that during school they have not learned to pronounce the words well so all that 
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learning has to be started again, and 2. The virtual mode limits the teaching of this a bit. In 

the same way, it is possible to see that not all students can receive this type of teaching. 

You can see the interest and desire of children to pronounce and participate in class, 

they want to guess how the words are pronounced. That makes the classes more enjoyable 

for everyone, because they encourage each other to participate. 

Not only the children but also the teacher in charge of the English course thinks that 

teaching pronunciation helps her to improve these skills in the future and apply them to her 

courses. 
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Chapter VI: Administrative Component 

Introduction 

The pre-service teaching staff practice process does not only consist of taking charge 

of a certain number of courses, but also joining the institution in the development of different 

pre-established events, such as: religious and institutional events scheduled by the school 

calendar. 

During the course of twelve weeks in which the practices are developed, being 

involved not only favors the development of these activities, but also the coupling of the 

teacher to the institution. The pre-service teaching teacher will play and represent the role of 

any other teacher in the institution who has to participate in events, activities, parades, flag 

raising, and other extracurricular activities, and the way they are being developed virtually. 

Objectives 

General Objective 

To actively include the teacher in the academic and administrative activities 

organized by the educational institution during the development of the practice. 

Specific Objectives 

• To become familiar with the administrative characteristics of the educational 

institution. 



SC-CER96940 

 

 

Universidad de Pamplona 
Pamplona - Norte de Santander - Colombia 
Tels: (7) 5685303 - 5685304 - 5685305 - Fax: 5682750 

www.unipamplona.edu.co 

“Formando líderes para la construcción de un nuevo país en paz” 

73 

• To manifest during the absolute development of the events with 

responsibility and under the standards established by the educational institution. 

Methodology 

As a fundamental factor during practice, the teacher in question of pre-interview must 

be actively involved in the events and activities proposed by the educational institution. This, 

with the aim of acquiring knowledge, focusing on participation within the community. 

Likewise, the teacher will exercise a guiding role for students, teachers and other people who 

decide to participate in any English event such as: songs in English, plays, plays or any other 

type of event focused on the use of the language of the English. 

Chronogram 

DATE ACTIVITY 

September 29th Meeting: STS Language Cycle III 

October 2nd Meeting: Results’ análisis 

October 5th Training: PANARCEROS 

October 12th Flag raising: Colombus Day  

October 19th  Meeting: STS Mathematics Cycle III 

October 22nd  Meeting: Curriculum assessment and management 

October 27th Meeting: Profcast 

October 29th Meeting: Bi-monthly exams 

October 30th Meeting: STS Early education 

Table 12 Administrative component timetable 
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Parents’ attention 

Parents only came to ask about the learning guides, or the assignments left to students, 

and only very few were present (3). In addition to this, I did not have a direct approach with 

them, with the exception of those whom I spoke to request authorization from participants. 

Teacher training 

During the PANARCEROS meeting, teachers were trained on the difference between 

a migrant and a refugee, the current situation in the country with respect to Venezuela, how 

to deal with students of this type to avoid discrimination, etc (See Appendix J). Active 

participation due to the fact that several questions were asked within the same training about 

previous knowledge, personal opinions, etc. 

Teacher Meetings 

The role in the meetings was always that of an observer, it was not necessary to 

intervene because it was never seen the need to do so, teachers never asked questions in 

which it could be possible to participate or where it was necessary to comment or to give any 

opinion on the subject. 

• Meeting: STS Language Cycle III, about the articulation between orality and 

writing. 
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• Meeting: Results’ análisis, in which it was possible to see, thanks to the tests 

carried out in previous years, how education will take in other years, what are the school’s 

strengths and weaknesses, etc. 

• Meeting: STS Mathematics Cycle III, about geometry of things, flat and round 

surfaces, etc. 

• Meeting: Curriculum assessment and management, being an accompaniment 

of the different areas for the revision of school curriculum. 

• Meeting: Profcast, about podcasts, audios recorded by the teachers 

themselves, how they are used in a lesson plan, etc. 

• Meeting: Bi-monthly exams, about the introduction of a test already 

formulated by the government to be used as a bimonthly test by students. 

• Meeting: Early education, about the relationship of the contents of the 

curriculum and the context and situation of the child and his/her family as a new educational 

institution. 

Conclusions 

Being part of the school meetings made me get closer to the reality of what is lived 

not only within the school but also to have empathy with the other teachers. In addition, the 

training given about the conditions in which some students find themselves and how to avoid 
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certain situations in a classroom is a great help for those who are going to face any of these 

problems in the future.  

Also, being able to participate in a flag-raising (See Appendix K) on cultural issues 

and seeing students expressing themselves in different ways has been one of the best parts of 

this practitioner experience.  
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Annexes 

Appendix A 
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Appendix B 
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Appendix C 
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Appendix D 
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Appendix E 
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Appendix F 

https://drive.google.com/file/d/1v1-

vDV92k7OD8jHEty274G7VNgyUnL98/view?usp=sharing  

Appendix G 

 

https://drive.google.com/file/d/1v1-vDV92k7OD8jHEty274G7VNgyUnL98/view?usp=sharing
https://drive.google.com/file/d/1v1-vDV92k7OD8jHEty274G7VNgyUnL98/view?usp=sharing
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Appendix H 

https://forms.gle/HzFyMESDpzPothXj6 

https://forms.gle/XCwqTYqd5F6Ug1tL9 

https://forms.gle/SpcDx3EkCVHgT3Hy6  

Appendix I 

https://www.youtube.com/watch?v=qZyJPZxsmZk 

https://www.youtube.com/watch?v=kzqHmSgskmQ 

https://www.youtube.com/watch?v=tL2zlFNfbFs  

 

 

https://forms.gle/HzFyMESDpzPothXj6
https://forms.gle/XCwqTYqd5F6Ug1tL9
https://forms.gle/SpcDx3EkCVHgT3Hy6
https://www.youtube.com/watch?v=qZyJPZxsmZk
https://www.youtube.com/watch?v=kzqHmSgskmQ
https://www.youtube.com/watch?v=tL2zlFNfbFs
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Appendix J 

https://drive.google.com/file/d/19H4mdmRRrDhiodBfk50n4x32plm6OdQo/view?usp=shar

ing  

Appendix K 

https://www.youtube.com/watch?v=Y4iM5YeDhtE&feature=youtu.be  

 

 

 

https://drive.google.com/file/d/19H4mdmRRrDhiodBfk50n4x32plm6OdQo/view?usp=sharing
https://drive.google.com/file/d/19H4mdmRRrDhiodBfk50n4x32plm6OdQo/view?usp=sharing
https://www.youtube.com/watch?v=Y4iM5YeDhtE&feature=youtu.be

