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Chapter 1: General Presentation

This pedagogical proposal was the final step of a long trajectory of preparation in the
personal, social, pedagogic and academic fields in which everything knowledge acquired
during the foreign language bachelor degree such as skills, values, attitudes, languages skills
and abilities are fundamental aspects to carry out a successful and rewarding this practicum
with a positive impact on the academic community.

Furthermore, this research was divided into seven main parts: a general presentation, an
institutional observation, three components (pedagogical - research, outreach, and
administrative), reflexive approach and design of teaching materials.

First of all, the general presentation in which presents in general way the important
parts of the project such as justification, objectives and general conclusions.

Secondly, the institutional observation consisted in made a presentation some relevant
aspects of the observation and an acknowledgement of the place in which the practicum was
developed and. It was branch off four aspects: administrative, pedagogical, technology,
population and subject information. In addition, some measures taken in the current health
emergence provoked by the pandemic of COVID-19.

The third chapter was focused on the pedagogical- research component which
described in detail how the pedagogical methodology was implemented in Bethlemitas
Brighton School with ninth grade students during their virtual English classes. Moreover, this
action research was focalized on using infographics as a teaching tool to enhance the reading
comprehension skill. Furthermore, this chapter remarked other aspects including title,

introduction, statement of the problem, objectives, research questions which guided the
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pedagogical-investigative component, theoretical framework, literature review, research
methodology (design/type, research method, techniques and tools for data collection, analysis
and interpretation, the population (sample) where it was implemented, schedule activities,
ethical considerations of the proposal, results, conclusions and recommendations.

Following, the community outreach component presented information about a macro
project entitled “Awareness-raising of the English language in primary schools in Colombia”™
which was focused on English-language training needs of primary school children in Colombia,
and at the same time, it sought to integrate the students of the Degree Program in Foreign
Languages to the educational reality of teaching English in a public primary school.

The five chapter, Intra-institutional Activities Component, the aim of this section was
for the pre-service teachers to acquire the knowledge of the institution to which they have been
assigned and at the same time to achieve their insertion in their practicum contexts.
Furthermore, it presents the methodology and school chronogram, as well as the extra-
curricular activities in which the Student — Teacher was involved during the practicum.

The subsequent section took stock of reflexive approach (weekly narratives). In this
sense, the focal point was to make a pedagogical reflection.

Finally, the last chapter design of teaching materials, the principal purpose of this part
was to give an activity supports to the supervisor in the elaboration of didactic material that
could be implemented in class with the students. In this regard, this chapter described what kind

of material was designed and its objective.
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Introduction

English is the key language for learning today, because it opens the door to more
possibilities and expands the frontiers of study and work. In this way, the globalized world in
which we live, English has become a working and teaching tool. In this way, English has become
a priority and having an intermediate-high command of English has become a prerequisite for
accessing many sources of employment. “The importance of English language has made every
citizen to seek ‘social empowerment” (Kachru, 1983)

That is why, the Colombian Government through the Education Ministry have been
implementing different strategies for to improving the English language of the educational
population. It this case, they have created the National Bilingualism Program 2004 — 20109,
“Colombia Bilingue”. This this program proposed to work standards in English focused on the
development of the four skills (reading, listening, speaking and reading) as stipulated in the
Common European Framework of Reference for Languages (CEFR). In the same way, the basic
learning rights (Derechos Béasicos de Aprendizaje -DBA) were created in order to complement
this bilingual program.

In this context, looking the contribution and interest the government for this purpose. It
could be inferred that the intention is good but not enough for this indispensable but ambitious
goal. In Colombia there is a very large gap between education and the government, which
despite the years is still an impediment to achieve a quality education, because the interests of
the government do not reflect, the needs of the academic community. In others words, if the
government wants a bilingual Colombia, it must invest in the educational field more efficiently,
that is to say, equip classrooms with technological tool in the classroom, train primary school

teachers in English, in order to guarantee environments where teaching English is a priority.
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Accordingly, we should highlight the work that the university and the Foreign Language
Program implement each semester with its pre-service teachers in their practicums. This task
contributes to provide a solution to this problematic that lives the education in Colombia, the
lack of a teacher specialized in English in primary school, given that, pre-service teachers do a
social work by teaching English in this affected sector and at the same time new strategies are
implemented by them which aim to research the pedagogical context, then to identify a need of
learning English and to propose teaching strategies to improve that difficulty propose in order
to help foster the teaching of English.

In this case, the proposal presented in the pedagogic — research component of this project
is about infographics as a teaching tool of visual learning to foster the reading comprehension
skill in in 9th-grade students from Bethlemitas Brighton School. This pedagogical strategy
allowed the students develop a critical thinking, learn vocabulary, recognize grammatical
structures and make a reading comprehension easier and more didactic.

According to Freire & Macedo, (1987, p. 29) as cited in Garzén (2018, p.33) who affirm
“does not consist merely of decoding the written word or language; rather, it is preceded by and
intertwined with knowledge of the world”. This means that we should not limit ourselves to
repeating letters and have a literal comprehension, but, we should deepen and relate it to the context

to achieve a better analysis.

Justification

According to the study EF English Proficiency Index (EPI), of the firm Education
First, which measured the performance in this language in 100 countries whose native

language is another. It constants that Colombia is among the countries with the worst level of
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E?]glish in the world. Additionally, this report conducted an analysis of the English level of
2.2 million people by measuring reading and listening skills. Taking into account these
indicators, it was found that Colombia occupies the 77th position in the list, being also in the
Very Low classification with a score of 448 of 800. This means that the two skills evaluated
the students obtained a very low place and between them was the reading skill.

On the other hand, in the most of the public schools in Colombia, there is a low
English level rate owing to the absence of English sources as pedagogic and technological
tools, materials and appropriate strategies for developing each languages skills. Moreover, the
majority of schools force English teaching and this makes the students have a certain rejection
for this language, complicating the process of learning - teaching a second language.

Bearing this in mind, the pedagogical space of practicum allows the pre- service
student to observe in an attentive and detailed way, the process of teaching a second language
in a real educational context in order to recognize an educational need. In this way, after two
weeks of observation during English classes of ninth grade students from Bethlemitas
Brighton School the teacher noticed that students are discouraged by the English classes and
the classes are focused in oral production and teaching grammar most of the time. Besides,
the reading comprehension is limited to a literal or textual understanding. In this case, it came
to light the necessity to apply a proposal that to complement this reading process and in turn,
to implement a strategy to facilitate this process.

In this order of ideas, the pre-service teacher decided to carry out this pedagogical
proposal aim to foster reading comprehension through infographics as a teaching tool of visual
learning. Since, reading has many benefits, develops critical thinking, is aware of its

surroundings, develops creativity and enriches vocabulary. In this sense, Freire and Macedo
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(1987) cited by Garzdn (2018) claim that “the more I experienced myself, the more perceptual
capacity increases”. In this regard, Goodman and Wilde (1996) state that “meaning is

constructed by the reader in transacting with the text”.

Objectives

General Objective

o To carry out the integral practicum in a public high school following the
guidelines established by the Foreign Languages Program.

Specific Objectives

J To improve 9th graders’ students’ reading comprehension skill

o To promote in pre- service teacher a critical and reflexive spirit that allows them
to analyze their pedagogical process.

o To participate in the intra- activities proposed by the institution, with good
disposition and attitude.

o To integrate the students of the PLEX with the educational reality in primary

school.
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Chapter 2: Institutional observation

In this section, different aspects of Institution Bethlemitas Brighton were
presented such as general aspects of this institution (documentary analysis), MEN
guidelines, PEI, coexistence manual and other scopes which were divided into four

parts: administrative, pedagogical, technological and population information.

Documentary analysis

Topographical location of the school

The Educational Institution Bethlemitas Brighton is located at Pamplona, Norte de
Santander. The school’s foundation was officially known under the resolution N° 0011253
December 14th, 2004, which provided the community education in Pre-school, primary
and secondary levels. This is an official, mixed and public institution which belongs to the
calendar A and its character is full-time for all its educational levels corresponding to
Transition, Primary, Secondary and Intermediate Technical.

This school has two headquarters; the principal headquarters “Afanador y Cadena” is
situated: Cra. 4 N°6-84. Center. tel.: 3142802944 — 5682206 and primary School in Cra 1 No. 5-

90. Neighborhood Brighton; Tel: 3142820660 — 5682206.
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Figure 1 Location Bethlemitas Brighton School

Educative authorities

This public institution is under the direction of the sister Flor Elba Torres Miranda.
Additionally, there are two main school coordinators one in primary school Luz Dary
Solano Villamizar and other in high school Maria Socorro Jauregui Torres and the

psychologist Gladys Parada.

Administrative level

Educative Institutional Project (PEI)

This important text is the set of aspects, components, methodologies,
procedures and among other essentials aspects for a normal functioning and to
achieve the educational goals proposed by the institution, in this way, this book

contains and explains the following principles:

e This Institution aims to guide the implementation of the different activities and/or

actions framed in the four components
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e The Bethlemitas education is based on the Christian anthropology that conceives the
person as "being unique and unrepeatable™.

e The academic education implies the use of reason, intelligence and appropriation of
knowledge, conceptual rigor as well as the interaction between theory and practice:
elements that Bethlemitas education invigorates from the curricular development so
that students achieve the academic excellence.

e The Bethlemitas Brighton Educational Institution, according to the socio-
demographic study carried out in previous years, reveals that there are approximately
900 families, of strata 1, 2 and 3 located in the different neighborhoods and sectors of

the city.

Mission

We are an Educational Institution that in the light of the Bethlemitas philosophy
seeks the participation, update and the service in evangelization. We contribute in integral
training providing education of quality, inclusive, based on ethical, scientific, technical,
investigative, participatory and environmental principles. We have the strength of God
and the legacy of the Saint Founders, the policies of the state and the commitment of the

educative community.

Vision

The Bethlemitas Educational Institution Brighton will be recognized in society as

an entity with projection towards the leadership in educational innovation, investigative,
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pedagogical and technical inclusive nature consolidated in its highly qualified training

processes people.

Philosophy

The apostolic and educational legacy of our holy founders, strengthened by the norms
emanating from the MEN and Secretary of Education, strengthens our pedagogical practices
by building every day a quality education that leads to the dynamization of meaningful
learning, based on the Holistic transformative model educating in love for service.

Organizational chart
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e ESTUDIANTES  |_.__._ . _ . _____._

(=)
2 g
b g
= =]
S RECTORIA T
=) 2
I =
= =
3 =
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Figure 2 Organizational Chart, Bethlemitas Brighton School
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The coexistence handbook

The coexistence handbook is a tool for the institution to determine rights and obligations of the
students, teachers, and teaching directives, rules, criteria, principles and procedures to promote, to
prevent, to monitor and to evaluate scholars. It guarantees and defends the human, sexual and

reproductive rights of the educational population to obtain a healthy coexistence.

Its principles are:

e Equality: recognition and appreciation of the others without distinction of ethnicity,
sex, creed, age, sexual option and social status.

e Equity: equitable participation among the genders, in the different activities that the
Educational Institution develops.

e Democracy: Inclusion and participation of all members of the educational community,
with equal conditions for making-decision.

e Dignity: recognition of human values as something inalienable to everyone.
Moreover, there are seven basic facts for social coexistence:

Learn to take care of yourself.

Do not attack the other

Learn to communicate

Learn to interact

Learn to work in group

Learn to take care of the environment

Learn to value social knowledge.

Finally, we can find some aspects related to each chapter:
Chapter I. Generalities, justification, objectives and legal basis

ONoGaR~wWdE

Chapter I1. Philosophy and institutional symbols

Chapter I11. Obligations, duties and responsibilities of the institution.
Chapter 1V. Organizations of participation

Chapter V. Rules of personal hygiene and public health
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Chapter VI. Student profile, rights and requirements of the students, stimuli for the students’
procedures and protocol

Chapter VII. Prevention, using and trafficking psychoactive substances, teenage pregnancy
and environment care.

Chapter VIII. Inclusion process

Chapter IX. Educational community, rights and parents’ responsibilitics, profile of
graduates, rights and requirements of graduates.

Chapter X. Rules for using laboratories, computer rooms, audio-visual, technical, artistic,
and games room and chapel.

Journey: Full-time

MEN guidelines and regulations in the face of health emergency
The Institution in order to face of the current health emergency caused by COVID-19 adopt the

strategy that was proclaimed by the MEN in order to advance the education at home as an alternative
to confront this difficult moment. Thus, from each area some adjustments were made with the purpose
of providing students to the teaching-leaning.

Currently the school does not adopt the alternation scheme, since it does not have the basic

biosecurity measures, they continue to teach virtual way.

Pedagogic level

Planning foreign languages — English
The teacher uses the planning format proposed by The Ministry of Education in the English Kits,

following the next structure and MEN guidelines and regulations in the face of health emergency.
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Plan de Aula Emergente para Estudio en Casa
INSTITUCION EDUCATIVA BETHLEMITAS BRIGHTON
MUNICIPIO PAMPLONA

Con acceso
virtual o computador

Herramientas TIC para apoyar los procesos educativos, aclividades virtuales, uso de la plataforma.
www.webcolegios.com/bethlemitas  celular, Whatsap.

Plataformas con recursos virtuales disponibles, Programa Nacional de Bilinglismo
http:/faprende.colombiaaprende.edu.co/colombiabilingue

Recursos digitales: Google Classroom (https://classroom.google.com/)

Edmodo (hitps://new.edmodo.com/)

Comunidad TU CLASE (https://comunidad tuclase net

YouTube Studio (https://studio.youtube.com/)

Zoom (https://zoom.us/)

Sin acceso virtual o

computador

Guias, unidades didacticas, talleres, mateniales impresos disefiados por la docente.
Textos escolares, Materiales de modelos educativos flexibles.

Ruta metodoldgica para estudio en casa momentos

(Indagacion)

Exploracion Saberes previos Saber hacer PROCEDIMENTAL Saber ser ACTITUDINAL

Los tiempos verbales simples

Organiza frases sencillas en todos los tiempos | Se relaciona con firmeza y amabilidad.
verbales simples. Es capaz de integrar y conformar equipos de

Conjugacion de los verbos regulares | Pronuncia, escribe y lee la conjugacion de los manera virtual.

e imegulares. verbos regulares e irregulares en inglés. Valora las diferentes formas de trabajo en casa.

Las estructuras gramaticales. Representa Role-plays o monélogos, haciendo | MNegocia las discrepancias y cambia de idea
énfasis en las estructuras gramaticales ya cuando identifica oportunidades de mejora en
aprendidas. estos momentos de crisis mundial.

La evaluacidon sera continda teniendo en | Recibe con agrado las observaciones hechas
cuenta la participacion activa del estudiante | por parte de la docente en las evaluaciones y

Estrategia y actividades de desde casa, la elaboracion de trabajos, de las | aporta en cada uno de los momentos de
evaluacion guias, y la participacion en actividades desde | encuentro gue se hacen de forma virtual.
las plataformas virtuales o con los materiales
impresos.
Actividades pedagdgicas Cuida el medio ambiente que lo rodea dentro Se solidariza con algunos casos particulares de
transversales de casa. compafieros gue presentan diversas
Desarrolla las actividades pedagogicas de dificultades para hacer entrega de los trabajos
maapara connarativa on comunicaciin con acionadac o tiamno norfalta do conactividady

Figure 3 English Planning

Methodology of the work of the Language Teaching Collective

There is a collective work between the three teachers with regard to the realization of

guides and the construction of plans of areas.

Pedagogic resources

During classes it was observed that teacher uses the students book Outstanding 8 or 9

according to the grade as the main resource to develop her classes and the students must have

their English notebook and a dictionary in every class. In addition, teacher used the book’s

CD to reproduce some audios about conversations or some written exercises dictated. Finally,

even every classroom has with a TV screen in this case the teacher only used it for reproduce

audios not for videos.
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The book Outstanding is divided into four units and each one proposed different
activity to develop the listening, reading and writing competences.

Methodology
The pedagogical model adopted by the Bethlemitas Brighton Educational Institution that
guides the educational activity is the holistic transformative theory based on the approaches of

Dr Giovanni lafrancesco Villegas.

MODELO PEDAGOGICO DE LA INSTITUCION EDUCATIVA BETHLEMITAS BRIGHTON

SOCIALES Y CULTURALES DE LOS

ESTUDIANTES

CONTEXTO SOCIAL'Y CULTURAL J ‘ CARACTERISTICAS PSICOLOGICAS, J
\ |

N I
L

/ * HOUSTICO &
( =) \ _/ B
nificaivo e
@ \

} MODELO PEDAGOGICO IEBB

Transversalidad
Intercufturalidad
Patenciacion de |a persona
Actualizacién cientifica
Orientacion critica
Autonomia
Aprendizaje colaborativo
Ensefianza para la comorension

MODELO PEDAGOGICO: Representacion de relaciones que predominan en el acto educativo
Florez, (1998)

Figure 4 Pedagogic Model
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Academic monitoring

Seguimiente Beodemico

l
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Sepuimiento a los Uso pedagdgico de las Seguimientoa la Actividades Apoyo Seguimiento a los
resultados académicos evaluaciones externas Asistencia Recuperacidn Pedagogico egresados
Notificacion a Padres de Anilisis de los Comunicacién Planteamlfanto de Diferencias Convocatoriaa los

Familia: Entrega de resultados de las permanente entre estrategias de Individuales egresados

boletines pruebas saber la Institucion y mejoramiento T
T Padres de Familia I Plan de trabajo | Encuesta
Sodializaciana la I Desarrollo con T I
Estrategias de comunidad educativa = asesoria de .
o Andlisis rausas Adaptaciones

Mejoramiento a
estudiantes Refuerzo,
correccion evaluaciones
y complementacidn

|
Deteccion de
dificultades en los
diferentes grados por

areas

ausencias de los
estudiantes

Recomendaciones

Recuperaciones a
evaluaciones:
Evidendias de

aprendizaje

Planteamientode
estrategias de
mejoramiento para las
dreas de bajo nivel

Schedule Supervisor teacher

v

| Seguimiento '

| Politica Educativa |

docentes y Padres

curriculares

| Base de datos |

Evaluacion para
observar el
impacto y avances
que se alcanzaron
en el estudiante

v

Alcanzarlos
estandaresy
desarrollalas
competencias

Figure 5 Academic Monitoring

Monday Tuesday Wednesday

Para alcanzar
aprendizajes en
los estudiantes
de acuerdo a
sUs
capacidades y
necesidades

¥

Educacion
Inclusiva

Reuniones de
integracién para
conocer los
niveles de
desempefio y
sugerencias

v

Se hace necesario
un seguimiento
continuo a los

Thursday

egresados

7h -8h

8h- 9h

8th

9h-10h

gth

10h- 11h

10th

10th

gth

11h-12h

12h-1h

8th

1 1th

1 1th

Table 1 Schedule Supervisor Teacher
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Technological level

Platforms:

Technological tools to support educational processes, virtual activities, use of the

platform.

v' www.webcolegios.com/bethlemitas phone, Whatsapp.

Table 3 General Schedule

7h -8h
8th
8h- 9h
3rd Pre-school
9h-10h
gth gth
10h- 11h
11h-12h
8th
12h-1h
Table 2 Schedule pre-service teacher
HORARIO HORARIO
NIVEL
ENTRADA SALIDA
PREESCOLAR 7:00 12: 00
BASICA PRIMARIA 7:00 12:00
BASICA SECUNDARIA 7:00 1:00
EDUCACION MEDIA 7:00 1:00

v Platforms with virtual resources available, National Bilingualism Program

v' http://aprende.colombiaaprende.edu.co/colombiabilingue

v' Digital resources: Google Classroom (https://classroom.google.com/)



http://aprende.colombiaaprende.edu.co/colombiabilingue
https://classroom.google.com/
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v Edmodo (https://new.edmodo.com/)

v' Community TU CLASE (https://comunidad.tuclase.net

v YouTube Studio (https://studio.youtube.com/)

v Zoom (https://zoom.us/)

v Google Meet
Meetings:
Synchronous meetings are two hours once a week and asynchronous, the students must
develop the guide, Guides, teaching units, workshops, printed materials designed by the

teacher. Textbooks, Flexible Educational Model Materials.

Information population

Grades Students Ages
Middle — high school
8th 02
oth 01
9th 02
Primary — Elementary school

3r101
3rd02
3rd03

Pre-school
Pre-01 31 5-6
Pre-02 32 5-6
Pre-03 30 5-6

Table 4 Information population

English teachers
Genis Emilse Navarro: 8°02; 9°01;9°02; 10°01-10°02
Viviana Rueda : 8°01; 7°01; 7°02; 7°03; 6°03; 6°02

Consuelo Cristancho: 6°01; 5°01; 5°02; 5°03; 4°01; 4°02; 4°03; 3°01; 3°02; 3°03.


https://new.edmodo.com/
https://comunidad.tuclase.net/
https://studio.youtube.com/
https://zoom.us/

Infographics as a teaching tool to foster reading comprehension. An action research in 9th-grade students
) from Bethlemitas Brighton School

In general, there are 53 teachers divided into two headquarters; Secondary school there
are 23 teachers and primary school there are 25 teachers.
Administrative body

The School Government in this School is divided into the following bodies:
The managing board, with the participation of the community, educational, academic
and administrative orientation of the institution. The academic council, as a higher
participation in the pedagogical orientation of the establishment. The principal, as
representative of the establishment to the educational authorities and he is the
executive to make decisions in school government. The representative bodies will be
elected for annual periods; they must continue in their functions until they are

replaced. On vacancy, its replacement will be chosen for the rest of the period.

GOBIERNO
ESCOLAR
.
]
CONSEIO CONSEIO
DIRECTIVO RECIOR ACADEMICO
.
|
7 m o o3 ] I_I_l
2 Y 3 3 2 ) ) ) 2
REPRESENTANTES REPRESENTANTE REPRESENTANTE REPRESENTANTE REPRESENTANTES ) DOCENTES
DE PADRES DE DELOS DELOS DEL SECTOR DELOS COORDINACION REPRESENTANTES
FAMILIA estupianTes | | Exaumnos PRODUCTIVO DOCENTES POR AREAS

Figure 6 School Government
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Chapter 3: Pedagogical — Research Component

Title:

Foster reading comprehension through infographics as a teaching tool: An action research in

9th-grade students from Bethlemitas Brighton School

Introduction

The MEN in the Basic Foreign Language Standards, Guide No 22 states that students
must be proficient in “understanding literary, academic and general interest texts written in a
simple language and extract general and specific information from a short text and written in
a simple language”. At the same time, it considers reading as a fundamental aspect in the
learning process, due to, through it, students know new vocabulary, cultural aspects of a
region and essential for the personal and academic growth of the student.

In this context, English teachers face a challenge, given that, the MEN proposes these
standards and The DBA with the aim of ensuring that students can obtain a better level in
national and international tests. Nevertheless, this hard work must be done by teachers who in
the case of primary school, most schools do not have an English teacher and for them, it is
very difficult to supply an area that is not specialty of the teacher, however, they do their best.
That is why, that the majority of students have a weak base in English, making that this
difficulty was more visible, hence, they when they get to high school, this straggle will be
evident and the student will create a rejection by this area, affecting the learning process of a

second language negatively.
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Continuing with this topic, one of the most important skills is reading comprehension,
but it is also the most difficult to develop, because to understand a reading you need several
aspects like a basic vocabulary and a simple grammar. Having said that, if you want to
achieve a critical reading and develop a critical thinking, the student must have a deeper
appropriation of reading and to achieve this, you must implement a series of strategies that
guarantee this kind of learning. For this reason, this pedagogic proposal is focused on
fostering reading comprehension through infographics as a teaching tool of visual learning:
An action research in 9th-grade students from Bethlemitas Brighton School. In other words,
make students develop a better understand of a text, using a didactic teaching strategy that
seeks the critical-reader development of the student. Reading comprehension can be defined
as the ability to understand a text, to analyze or deduce the information, to extract important
aspects, and to interpret correctly what the writer is stating. Mckee (2012) cited to Veeravagu,
et al (2010:206). Who defined reading comprehension as “a thinking process by which a
reader selects facts, information, or ideas from printed materials; determines the meanings
the author intended to transmit; decide how they relate to previous knowledge; and judge

their appropriateness and worth for meeting the learner’s own objectives”

Statement of the problem

According to observations carried out at the Bethlemitas Brighton in the ninth grade
classes, it could be inferred that they have a good level in English, however the current
pandemic situation has negatively affected their learning process a second language, making it
a tedious and boring process for the students, since they are responsible for their own virtual

learning and one of the keys to success in this learning modality is a good reading
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comprehension, especially in English. In view of the fact that, with a better and faster
understanding of a texts, it facilitates the development of activities that the student must
complete. Moreover, most students, learn more visually and this learning is more durable.

For this reason, the project presents infographics as a teaching tool in order to foster
reading comprehension in 9th-grade students from Bethlemitas Brighton School. For this
instance, it was hoped that the process of reading by written questions were completed which
some visual tools, facilitating the analysis and absorption of a text.

In order to achieve the objectives raised in this pedagogical proposal, the following

questions guided the information gathering process

Problem question

How does the use of infographic as a teaching tool help to foster students’ reading
comprehension in ninth-graders from Bethlemitas Brighton School?
Sub-questions.
e How the use of infographic enhance students ‘critical thinking?
e What abilities can students develop through the use of infographics to improve

reading comprehension?

Justification

As already stated, learning a second language is indispensable and it has become a
necessity to access to new opportunities in the academic and labor field. That is way, of the
importance of implementing projects that offer the opportunity to learn English and if we

observe the type of test that the students present, like SABER 11, they are focused on two
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aspécts, the use of the English language and reading comprehension, unfortunately only one
skill is evaluated, isolating the other three (speaking, listening and write) these are
fundamental for learning English.

However, if we analyze the above, we must focus on working more deeply this skill
complemented with the others, because through the reading comprehension the student can
develop essential skills for learning English such as vocabulary, grammar structure, and
cultural aspects, among others. For this reason, this pedagogic proposal wants to strengthen
and deepen the reading comprehension, making it more critical and productive for students.
Moreover, in accordance with observations in virtual class, it can be concluded that the
reading does not have the importance that it merits. Therefore | emphasize in the necessity the
need to foster reading comprehension through infographics as a teaching tool of visual

learning: An action research in 9th-grade students from Bethlemitas Brighton School.

Objectives

General objective

To foster reading comprehension through infographics as a teaching tool
Specific objectives

e To enhance students’ critical thinking through infographics.

e To promote students’ reading comprehension through infographics.

e To increase new vocabulary through infographics.
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Theoretical framework

This section set up some key concepts the main theory that support this study: among the
main concepts, this proposal has infographic, visual learning, reading comprehension and
critical thinking.

Infographic

The principal concept of this project is infographic which is defined by Matrix and
Hudson (2014) as “a good pedagogical strategy that can enrich and nurture the development of
students’ reading comprehension skills. Furthermore, the use of infographics develops digital
and visual skills, analytical thinking, creativity, and long-term memorization of vocabulary”.

Moreover, Lopez and Puerta (2019) mentioned the concept about infographic of
Smiciklas (2012) defines an infographic as ‘a visualization of data or ideas that tries to convey
complex information to an audience in a manner that can be quickly consumed and easily
understood’

Visual learning

This research project is focused on reading comprehension through the visual learning as
a teaching tool. According to (Rodger et.al. 2009) who defined Visual learning as the
assimilation of information from visual formats. Learners understand information better in the
classroom when they see it. Visual information is presented in different formats, such as images,
flowcharts, diagrams, video, simulations, graphs, cartoons, coloring books, slide
shows/PowerPoint decks, posters, movies, games, and flash cards (Rodger et.al. 2009).

Considering the above, we can complement this concept with Daniels (2018) Timothy
Gangwer, who is a teacher and an author that specializes in visual teaching and learning, defines

visual literacy as the ability to understand nonlinguistic communication made with visual
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imagery and the ability to use visual imagery to communicate. In his book Visual impact
teaching, Gangwer states that individuals become visually literate by means of visual encoding—
expressing thoughts and ideas in visual form—and visual decoding—translating the content and
meaning of visual imagery. In this way, visual literacy is:

e Decoding: the ability to understand and translate communications made with

visual imagery. Images that we see. (Decode).

e Imagining: the ability to create, interpret, and manipulate mental models of
visual imagery. Images that we imagine. (Imagine)
e Encoding: the ability to express thoughts and ideas by using visual images to
communicate. Images that we depict, we draw (Encode).
And finally, Riad (2015) who states Visual is a form of communication that is not verbal.
Visual literacy is a group of acquired competencies for interpreting and composing visible
messages. A visually literate person can: (a) discriminate and make sense of visible objects as
part of the visual acuity; (b) create static and dynamic visible objects effectively in a defined
space; (c) comprehend and appreciate the visual testaments of others; and (d) conjure objects in
the mind’s eye. Also, visuals can include but are not limited to: pictures, symbols, signs, maps,
charts, graphs, diagrams, photographs, and models.
Reading comprehension
The second key word for this project is reading comprehension which is explained in
detail by McKee (2012) cited to Veeravagu, et al (2010:206), who defined reading
comprehension as “a thinking process by which a reader selects facts, information, or ideas from

printed materials; determines the meanings the author intended to transmit; decide how they
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relate to previous knowledge; and judge their appropriateness and worth for meeting the
learner’s own objectives”

Likewise, Molina (2018) remarks in her study the definition of Clarke, Truelove, Hulme
and Snowling (2014) who states to comprehend a text is when “language conveys meaning and
allows the sharing of information, ideas and perspectives”

Critical thinking
The last concept is critical thinking, this is defined by Willingham. (2007) who argues that "In
layperson's terms, critical thinking consists of seeing both sides of an issue, being open to new
evidence that disconfirms your ideas, reasoning dispassionately, demanding that claims be
backed by evidence, deducing and inferring conclusions from available facts, solving
problems...”

In this order, Lipman, (1988) affirms “skillful, responsible thinking that facilitates good
judgment because it 1) relies upon criteria, 2) is self-correcting, and 3) is sensitive to context”
Theory

This project will adopt a strategy to make a better reading compression that was proposed by
Solé (1992) and Willis (1996) who divided this process into three moments: before, during and

after the reading comprehension process.

Pre-reading: It aims to explore the previous knowledge of the participants, arouse

interest in reading, and make predictions about the text to be read.

During reading: We show the literary text and we analyze the text, make hypotheses,
predictions, conjectures and gradually discover the meaning of the words according to the

context.

After reading: Aims to achieve comprehension of reading through different types of

activities and explains the subject related to the text.
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Self-employment: Some activities for the student to work in the home to reinforce what

they learned during the session.

Literature review

Over time, a variety of previous studies on working or improving reading strategies have
existed and researchers have repeatedly pointed out that reading comprehension plays a vital role
in foreign language learning. It is also an object that attracts the attention of researchers to
discover its obstacles, its position in teaching and the components of its aid strategy.

However this study highlights a project carried out by Gémez and Avila (2009) and it
took place at universidad Pontificia Bolobariana’students. Thus the main goal of this piece of
research was to implement some reading strategies in 2 elementary courses in EFL in order to
obtain better results in the middle and long term in class and on ECAES, MICHIGAN,
MELICET and PET tests. This study concluded that the students demonstrated an improvement
in their reading skills and some strategies implemented played a significant role because students
promoted their participation. Moreover, the data showed that after implementing the reading
comprehension strategies, the participants could get better results after having taken mid- and
long-term tests in the English course.

On the other hand, talking about the visual learning, Philominraj, Jeyabalan and Vidal-
Silva (2017) indicated that visual learning is an essential part of the overall experience that the
learners gain towards their process of language learning. Also, it constitutes a vital process of
‘Input and Interaction’ for the learner ensuring that his needs, necessities and aspirations are
taken into account and by making him involved, produce genuine learning. This project was

carried out among the students of higher secondary schools to find out how English language
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Iearhing occurs naturally in an environment where learners are encouraged by an appropriate
method such as visual learning.

Likewise, there is a study called “Learning styles and visual literacy for learning and
performance” conducted by Riad (2014). The aim of this paper is to address some of the
fundamental questions about learning styles and visual literacy for learning and performance.
Questions including how people learn; what are the learning styles, and how it is determined. It
also focuses on how visuals can be connected to the learning styles including multiple
intelligences of individuals with learning disabilities such as agenesis of the corpus callosum.
Besides, it concluded visuals have been found to be a powerful tool for both learning and
performance. Also, researcher remarked utilizing visuals in light of the instructional system
design (ISD) approach has been proven to increase the target learners’ retention and optimize
learning. Also, visualization of the learning concepts along with the motivation to learn it has
been found to help students learn the concepts more forcefully and foster their critical and

creative thinking.

Furthermore, Matrix & Hodson (2014) carried out a research entitled “zeaching with
Infographics: Practicing New Digital Competencies and Visual/ Literacies ”. This study aimed at
examining the use of infographics as a teaching assignment in the online college classroom and it
demonstrated how incorporating a research-based graphic design assignment into coursework
challenges and encourages students' visual digital literacies. The paper includes practical insights
and identifies best practices emerging from the authors' classroom experience with the

infographic assignment, and from student feedback.
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Finally, Mohd et al. (2014) in their study “The Use of Infographics as a Tool for
Facilitating Learning” which was focused on the use of infographics as a tool for facilitating
learning in the higher learning institution and the learners’ acceptance of information or
knowledge received through the learning process presented by instructors. Therefore, three
objectives were outlined which were to identify the issues that impedes the learning process; to
determine the most important features in infographics that can influence Graphic Design and
Digital Media learners in learning; and to ensure the acceptance of learners with the use of
infographics as a tool for facilitating learning. Likewise, this research has proven that visual
literacy ability is an important component to determining the ability of the learners to accept the
use of infographics as a tool for effective learning information. In addition, a positive acceptance
among learners of the features available in infographics can also help to resolve some of the
problems.

In addition, Lopez and Puerta (2019) conducted the research “The Use of Infographics to
Enhance Reading Comprehension Skills among Learners” which took place at a public
university in Colombia, with a total of 26 psychology students, aged between 19 and 26 years
old. In this way, this study aimed to help learners develop their English reading skills—from
literal to critical comprehension of short academic texts— through the use of infographics, which
are visual tools that combine texts and graphs to help users communicate information and it had
as conclusions, the infographics were beneficial in developing the students’ reading skills. They
presented an opportunity for the students to paraphrase main ideas from the texts and represent
their understanding of the readings. In addition, this pedagogical intervention was useful for
teachers because it enabled them to explore reading comprehension using a new strategy that

might be helpful in English classes.
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Previous studies converge that the above studies converge that visual learning facilitates
parallelism and critical reading development, just as they show that infographics are an
innovative tool that enables the attention of the student, motivation to carry out the proposed

activities and also this technique allows the student appropriate and better understand a text.
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Proposal Methodology
Methodology

This proposal adopted three stages that should be considered when reading: before,
during and after the reading. At each of these stages and this complemented by reading
strategies such as: Skimming, Anticipation, Contextualization, Question Formulation,
Scanning, Confirming or Correcting Predictions, and Guessing Meaning by Context were
used, all this was framed in a visual learning, using infographics as tool of visual learning.
Given that this tool is essential for this process and as final result students have to create one
in each reading and to expose in the virtual meetings.

Reading Stages

Before-Reading

It consists of the student starting by reading the titles and subtitles of the chapter or
reading; looking closely at the images, graphs and legends in the reading; note the words that
are often repeated. In this way predictions are made about what the content of the reading is
thought to be. This is a general reading.
During Reading

It consists in to explore the previous knowledge that while the student is reading,
observing any visual tool restated to the reading and seeking the answers to the questions
posed, identifying and highlighting the unknown words, thus connecting the text with the
knowledge already acquired. Additionally, it is indicated how the student worked the
inference of the meaning of the words by the context in order for the student to discover what
the words mean without the help of the dictionary. More specific and second reading.

After-Reading
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It consists in confirming or correcting the answers to the questions in the text and the

meaning of the words that were not known after the second reading. The strategies used at this

stage were: Confirmation and correction of predictions and Scanning to quickly locate the

particular idea in the text to obtain the specific information requested. Reading in detail. And

finally, this stage ended with a series of thoughtful questions about reading and the work done

by students.
Strategy Indications Activity
Predicting Show students the reading title or cover book. Predict the possible content of the text.
Before
Reading -Skimming Read quickly for surface-level comprehension or to get Recoanize the main ideas
General reading | an overall sense of a piece. g
Vocabulary Identify the known and unknown vocabulary Highlight in the text
Comprehension
monitoring Readers learn to be aware of their understanding
- = : -Questions of literal comprehension
Move your eyes e}nd mlndful attention qmckly_over a -Questions involving reorganization
. . paragraph or section in search of a particular piece of
During Scanning ' L -
Readi information, i.e., in search of the answer to a specific
cading question.
Teacher shows a simple infographics with
Overview Get an overall sense of a text. the principal ideas or the sequence of a
story.
Reflexive a_nd iN- | Eor a better understan ding and appropriation of the text Quest!ons of inference or reinterpretation.
depth reading Questions of personal response
Search for each word its meaning and
Unknown . synonyms or antonyms.
vocabulary Enrich the vocabulary Extract specific vocabulary from the
reading
Graphic and
After semantic Readers graphically represent the main ideas of Create a graphic for representing some
reading organizers the text aspects or the main ideas of the text.
Expose some graphic acridities created by
Appropriation of | Express what student understood and analyzed of atext | student to classmates and teacher in the
the text or story virtual meeting.
Formative evaluation.
Table 5 Methodology steps
Materials

This proposal implemented a variety of technological online resources for creating

infographics such as

https://edu.glogster.com

https://AMmww.canva.com
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The two previous applications contain formats already established for the creation of
infographics which are free and easy to use and Gloster platform is a didactic and eye-
catching tool, considering that, it allows to create posters that call the attention of student
including gif images, making learning process more entertaining. In the same way, they allow
to download in several formats the created document. In this sense, each synchronic meeting
the teacher presented one or curtains infographics according to the phase of the project.

Additionally, each presentation or virtual class was complemented with slides in
Power Point that deepen the topic to develop, and in some online activities were carried out in
relation to the reading and the corresponding phase of the project. For these activities this
project implement several applications online such as

https://wordwall.net/
https://es.liveworksheets.com/

edpuzzle.com

Description of the implemented activities of the pedagogical proposal

This project created a pedagogic sequence (appendix 1) which explains each activity
developed and the order in which each one was implemented in order to guide the development
of the activities of this proposal. It should be clarified that this grade has in its area, a plan about
implantation of critical reading, the book “The Swiss family Robinson” and this proposal adapted
its stages to this book. It was divided into part according to the schedule established for the
virtual modality by the educational institution. In his same line, students had to develop a guide
for every three weeks, that’s meaning, a total of 4 guides or workshops and 9 grammar topics in

the trimester, including critical reading.


https://wordwall.net/
https://es.liveworksheets.com/
https://edpuzzle.com/assignments/607e239060b5e64115aa432d/watch
file:///C:/Users/moreno/Desktop/Project%20Evidence%20Nathlay%20Ardila/Project%20Evidence%20Nathlay%20Ardila/Plan%20de%20clase%23%201%20proyecto.docx
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It should be noted, that it was very difficult to implement the proposal, given that, the

school works a guide book and two or three lesson by workshop. The students had an over-

burden and also my project. That’s why and to facilitate the process for both the students and me,

| decided to adapt it to the critical reading that they already had in their academic schedule. In

this sense, the teacher service had to teach one or two grammar topics by week and each

workshop was delivered every 20 days by Gmail, three weeks to develop all grammar topics.

That is why, this project has been difficult to find a space to implement, because working

compression reading and the way it is proposed in the project must be in stages to give the

student to gradually develop the activities. The 9° grades had synchronous meeting twice a week

on Tuesdays and Fridays by Google Meet platform of two hours each one. It is for that, it was

decided to take a space of 2h or 30 minutes every class for carrying out the proposal according

the stages proposed in this project. In others words, this proposal was developed in the following

way:
Date Step Strategy Time
' . _ 30 minutes
April 12, 2021 Before Reading -Predicting synchronic class
-General reading -
. Before Reading Sl 1h
Svartl] e, 2021 During Reading Synchronic class
-Vocabulary
-Comprehension monitoring.
-Scanning oh
April 19, 2021 During Reading - Overview Svnchronic class
-Reflexive questions and in-depth y
reading.
-Unknown vocabulary 1h
April 23, 2021 After reading -Graphic and semantic organizers. Asynchronous and
- Appropriation of the text. Synchronic class
: . - Evaluation 1h
Aipi) 0, 2zl Pirter rRReling - Workshop delivery. Asynchronous Class
June 15,2021 | Before Reading -Predicting 1h
Synchronic class

Table 6 Chronogram Project
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First class

In this class, the guide that would be developed during those three weeks was
presented and explained (appendix 2), at the end of that class, teacher presented an
infographic (appendix 3) with the cover of the book of literature to read with the purpose of
observing it in detail and making predictions about important aspects such as possible
characters, the meaning of the tittle, some images, the Background, the possible place where
history develops, ideas about what might happen in history and why they were in that place or
situations. This was like the way to introduce the book and let them read the first part of the
book for the next week.
Second class

In the second virtual meeting, an indispensable vocabulary was explained in a second

infographic (appendix 4) with the support of slides (appendix 5) for a better understanding of
the book and finally, a second infographic was presented (appendix 6), in order to analyze
each chapter and its possible hypothesis about each one. They are also invited to read the
book for the following week, as practical activities on reading will take place.
Third class

In this opportunity, the work that took place in the virtual meeting during two hours was
focused on deepening the reading and performing exercises such as textual questions exercises
specific information of the text and reflective questions (appendix 7), those activities were

developed in online platform like edpuzzle.com and wordwall.net . Finally, teacher presented an

infographic with a summary of this book. (Appendix 8),

Fourth class


file:///C:/Users/moreno/Desktop/Project%20Evidence%20Nathlay%20Ardila/Project%20Evidence%20Nathlay%20Ardila/9°%20Workshop%23%204.%20Guia.pdf
file:///C:/Users/moreno/Desktop/Project%20Evidence%20Nathlay%20Ardila/Project%20Evidence%20Nathlay%20Ardila/9°%20Workshop%23%204.%20Guia.pdf
file:///C:/Users/moreno/Desktop/Project%20Evidence%20Nathlay%20Ardila/Project%20Evidence%20Nathlay%20Ardila/9°%20Workshop%23%204.%20Guia.pdf
file:///C:/Users/moreno/Desktop/Project%20Evidence%20Nathlay%20Ardila/Project%20Evidence%20Nathlay%20Ardila/9°%20Workshop%23%204.%20Guia.pdf
file:///C:/Users/moreno/Desktop/Project%20Evidence%20Nathlay%20Ardila/Project%20Evidence%20Nathlay%20Ardila/9°%20Workshop%23%204.%20Guia.pdf
file:///C:/Users/moreno/Desktop/Project%20Evidence%20Nathlay%20Ardila/Project%20Evidence%20Nathlay%20Ardila/9°%20Workshop%23%204.%20Guia.pdf
https://edpuzzle.com/assignments/607e239060b5e64115aa432d/watch
https://wordwall.net/play/12893/614/165
file:///C:/Users/moreno/Desktop/Project%20Evidence%20Nathlay%20Ardila/Project%20Evidence%20Nathlay%20Ardila/9°%20Workshop%23%204.%20Guia.pdf
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In this class, the students voluntarily presented the activity that was proposed in the
last class, which consisted of graphing their family and the reading family, as well as
designing a new cover for the book, adding features of the story. Moreover, in the second
hour, in Asynchronous Class, they were evaluated, (appendix 9), they presented an online text
about this first part of the book “The Swiss family Robinson” this evaluation was created on

the platform liveworksheets.com.

Fifth class

In this class, students had to develop the activities in guide # 4 which was presented in
the first class of this project, the deadline was 30th April.

It should be explained that after 3rd May the institution is under the national strike,
suspending classes completely. This means, that | could not have any contact with students in
an academic field.

Sixth class

Fortunately, on June 14, the institution returned to classes and I implemented the last
class of the project and of my practicum, since the students were in the week evaluations and
for that reason, the virtual classes were suspended that week.

Nevertheless, in that class teacher presented an infographic (appendix 10) with each
title of the second part of the book “The Swiss family Robinson” with the purpose of
observing it in detail and making predictions about important aspects such as possible
characters, the meaning of the tittle, some images and possible plots of each ones.

Moreover, a second infographic was explained (appendix 11), which contained some
words from the book. These would please the students to start reading the second part.
Likewise, they are also invited to read the book for after vacations, because they will have to

develop some activities about autonomous and critical reading.


file:///C:/Users/moreno/Desktop/Project%20Evidence%20Nathlay%20Ardila/Project%20Evidence%20Nathlay%20Ardila/9°%20Workshop%23%204.%20Guia.pdf
file:///C:/Users/moreno/Desktop/Project%20Evidence%20Nathlay%20Ardila/Evidencias
file:///C:/Users/moreno/Desktop/Project%20Evidence%20Nathlay%20Ardila/Project%20Evidence%20Nathlay%20Ardila/9°%20Workshop%23%204.%20Guia.pdf
file:///C:/Users/moreno/Desktop/Project%20Evidence%20Nathlay%20Ardila/Project%20Evidence%20Nathlay%20Ardila/9°%20Workshop%23%204.%20Guia.pdf
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Research Methodology

Approach and design Research

This proposal applied a mixed approach that is defined as “the research in which the
researcher collects and analyzes the data, integrates the findings and draws conclusions
using both quantitative and qualitative approaches in a single study with the objective of
understanding a research problem” Creswell (2007).

However, this study has been centered on a qualitative approach regarding the
problem that it focuses in a social phenomenon within a natural setting, for that reason, it
implements an action research. As mentioned above, the aim of this research is to Foster
reading comprehension through infographics as a teaching tool of visual learning in 9th-grade
students from Bethlemitas Brighton School. That is why, the need to carry out this approach
in order to make a detailed analysis of the problem to be developed.

On the order hand, this proposal adopted an action research, in this sense, according
to Gibson & Macaulay (2001) the action research “is carried out, integrated and designed by
the participants in the relationship with researchers, in this manner, the action research
identifies the issue in order to cause an effective positive change”. Equally, Bryman & Bell
(2011) define the action research “as an approach in which the researcher and the
participants collaborate with the objective to develop a solution based on the diagnosis

made”.



Infographics as a teaching tool to foster reading comprehension. An action research in 9th-grade students
from Bethlemitas Brighton School

Population and Sample

According to Creswell (2012:142) a population is a group of individuals that have the
same characteristic, taking into account this definition, this study was carried out with two
groups of 9™ grade students of English class, from the public school “Bethlemitas Brighton ”,
in Pamplona, approximately 86 students. The students’ ages range from 14 to 16 year.

The sample is just three (3) students of each grade chosen voluntarily, in order to
follow the process and observe the students’ evolution with respect to the implemented

strategy.

Data collection instruments

As stated by Creswell (2002) “one of the steps that are marked by its importance is the data
collections implementation considering that it takes time and it is primary to keep an accurate
record of the information collected”. In this way, this project used some instruments for
collecting date, they were:
e The Documents analysis

Cart-wright defines content analysis as “a technique for methodical, systematic,
objective and occasionally quantitative examination of the content of certain texts with a view
to classifying and interpreting their constituent elements that are not fully accessible to naive
reading.”

This instrument was chosen for the data collection with the objective of identifying
and analyzing aspects to be taken into account during the virtual classes of the implementation
of this project, it was carried out from the documents that contain worksheets work and

develop during this project by the participants.
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e Field Notes.

Garzon (2018) said class observation is an efficient instrument to gather information to
keep track of students’ behavior, the interaction that takes place among them as well as other
aspects which evidence what is going on in a classroom. In this sense, in her study adopted the
concept of (Le Compte & Preissle, 1994, p. 3). Who stated “field notes consist on narrative
descriptions of people, places, human, and natural events, patterns of interaction, statements of
value and belief and the historical content in which the preceding takes place” This instrument
is effective in the way that the observer, who is usually the teacher, makes notes about what
happens in the classroom, to identify and analyze the information gathered.

e Survey

The last data collection technique was a survey. Salés (2006) cited in Matalon (1962)
stated taht the survey is “an interrogative method” in which participants share knowledge or
views in such a way that spontaneous responses are measured. The survey was directed to the
participants; its objective was to know the most remarkable aspects during the development of
different stages of the pedagogical proposal of the project in class, from the perspective of the

participants.
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Chronogram of data collection

April weeks May weeks June weeks
Instruments

General observation,
field access X

Selection of sample

Field note # 1 X

Informed verbal
consent

X

Field note # 2 X

First collection of
documents

Field note # 3 X

Implementation of the
survey X

Systematization of
the information X

Coding and analyzing
data collection

Write the results X

Table 7 Chronogram Data Collection

Data Analysis and interpretation

The process followed to implement the data analysis process involves certain steps to
obtain information on the issues that this project aimed to address. In this way, the following
methodology can be highlighted.

In first place, the data gathered was analyzed following Hatch’s (2002) interpretive
model, which suggested that “using interpretive technique will make studies richer and
findings more convincing when interpretive analytic processes are used along with or in
addition to inductive analyses” this step was essential for this research because, | organized
and selected the information collected and to answer the questions that guided this project and
finally, write the conclusions obtained from the process carried out in this project.

This analytical technique was chosen because it identifies the categories in which the
analysis can be made, taking into account the questions and objectives of the research. In

addition, this process contained 8 steps that were described by Hatch (2002), which in this
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projéct were implemented in order to obtain an analysis that responds to and follows the
instructions of a quality research.

Data coding

In order to carry out the process of codification of information this project used
manual coding then, all of the instruments implemented were analyzed and coded each
instrument, in order to recognize important interpretations and to identify the most essential
excerpts that support that interpretations and facilitate the analysis, grids are created to
systematize the information, and to encode and select the essential information to carry out

the results. For instance: analysis and codification of field notes, (appendix 12); documents

analysis (appendix 13) and survey, (appendix 14)
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Results

Regarding the data collected through certain instruments such as field notes, document
analysis and a survey. In this context, the data was organized in relation to the research sub-
questions of this study and as a result, four categories emerged: firstly, infographics as a
pedagogical method that help students enhance critical and reflective thinking, secondly, derived
abilities from the use of infographics to improve reading comprehension, infographics as an

educational tool to learn vocabulary and finally, infographics as a teaching tool.

Infographics enhance critical and reflective thinking.

The first research sub-question was focused on a key elements, the use of infographics
enhance critical and reflective thinking. In this context and taking into account the definition
about infographic by Matrix and Hudson (2014) as “a good pedagogical strategy that can enrich
and nurture the development of students’ reading comprehension skills. Furthermore, the use of
infographics develops digital and visual skills, analytical thinking, creativity, and long-term
memorization of vocabulary”. In this light, through the information analyzed from the field notes
obtained in the observations remarked that the methodology implemented in class helped to
improve reading comprehension and reflective-critical thinking of the student. Given that, the
infographics contain central information, it explains complex information in a simple way and
allows a better understanding of the message that helps to synthesize and to identify the most
important ideas of reading.

Moreover, students preserve information more easily thanks to the combination of image

and text. Thus, in this kind of pedagogic tool, participants retained main ideas and essential
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information of sequence of the story in an organized form, in order to summarize that
information in several sequential steps. Facilitating the participants to have a clear central idea of
the text and to allow them a better appropriation of reading. In this way, their opinions were
composed of arguments with a great reflective and critical sense of the text.

In relation to answers in the survey on participants and regarding the question which was
emphasized in if infographics helped in the development of critical thinking, in which with a
100% (Figure7), participants stated that this methodology improve considerably a reflective and
critical way of thinking of some situation or problem derived from the text or the life that

surrounds them.

2. ;Cree usted que la metodologia implementada en la lectura y anélisis del libro “the Swiss
Family Robinson” desarrolla un pensamiento reflexivo en el estudiante?

21 respuestas

® sl
® NO

Figure 7 Survey, question 2

Derived abilities from the use of infographics to improve reading

comprehension

Infographics are very useful when explaining ideas and concepts, simplifying them which
can sometimes be complex or extensive. Making a reading boring and the student decided to
abandon or to be disinterested in reading. In this context, analyzing the field notes collected, this

pedagogical proposal stated the derived abilities from the use of infographics are the following:
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1. Develop a significant increase in interest for participating: Thanks to the infographics
and the interesting content presentation, this makes the student have an incredible participation
and their opinions have a critical and analytical value

2. Foster creativity and imagination: Through the images presented in the infographics at
the prediction stage, the students dared to make their own hypothesis of what could happen in the
story, developing imagination and creativity in their arguments.

3. Increase in the motivation and encouragement for reading: The importance of
making a good presentation or introduction of the text should be highlighted, so in the prediction
stage, they are left with doubts and full of curiosity about what can occur in the story, leading

them to read the text. Moreover, (Figure 8) the survey remarked infographics promote reading.

6. ;cree que este tipo de proyectos incentivan la lectura en los estudiantes?

21 respuestas

®s
® NO

Figure 8 Survey, question 6

4. Caught the attention and enhance the concentration: The striking and different way of
presenting the information, makes the student concentrate and understand easily in the content of
infographics.

5. Improve the oral production: in some cases, participants are allowed to exhibit their
graphic activities on a voluntary basis. In that occasion, there was an interest in carrying out the
activity and at the same time the students practiced the oral production.

6. Contribute to development of autonomous work: The infographic presented a brief,
clear and concrete information. However, this was supplemented with other activities for reading

comprehension that required an autonomous and responsible reading.
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Infographics as an educational method to learn vocabulary.

Taking into account some field notes, this project demonstrated that infographics facilitated
the learning of new vocabulary and due to the combination of image and text, the student manages
to have a better understanding of the vocabulary, facilitating the memorization and its meaning.

Likewise, it is important to note that the participants recognized learning of new vocabulary
to infographics, with a 100% clear and undoubted result (Figure 9). They maintained that the
words presented memorize them more easily and the images convey the clear message of its

meaning.

3. Cree usted que a través de infografias (material visual o posters) se facilita el aprendizaje
de nuevo vocabulario en inglés?

21 respuestas

®s
® NO

Figure 9 Survey, question 3

Infographics are ideal for gathering a large amount of data, information, in a simple and
easy to understand format. Students not only appreciate the format, but memorize and process
information and this occasion vocabulary more quickly. In this way, they improve their speech,
quickly acquire new words that will help you to have better fluency when speaking in English.
The above affirmation was supported with Lépez and Puerta (2019) who mentioned the concept
about infographic of Smiciklas (2012) defines an infographic as “a visualization of data or ideas
that tries to convey complex information to an audience in a manner that can be quickly

consumed and easily understood”



Infographics as a teaching tool to foster reading comprehension. An action research in 9th-grade students
from Bethlemitas Brighton School

The implementation of infographics as a teaching tool

In the light of the above, it can be assured that implementation of infographics as a
teaching tool brought many positive benefits at the moment of improving students' reading
comprehension. Besides, are considerable the skills that the students can improve with
infographics. Additionally, the creation an environment for the student can express with freedom
and safety in this process it is indispensable.

Furthermore, it is important to highlight the visual material that methodology proposed in
the development of this project would not have the same impact without the support and
complement of activities proposed in the three stages adopted in the methodology of the project.

In this order of ideas, a strategy to make a better reading compression that was proposed
by Solé (1992) and Willis (1996) who divided this process into three moments: before, during

and after the reading comprehension.

Pre-reading: It aims to explore the previous knowledge of the participants, arouse
interest in reading, and make predictions about the text to be read and a explication about new

words which can useful during reading, with an infographic.

During reading: After an autonomous work of reading and selecting the unknown texts
of the text, the students developed different activities online for a better understanding and
appropriation of the reading. Including questions of literal comprehension, questions involving
reorganization, in search of the answer to a specific question, among others. Finally, teacher
explained an overall sense of a text with an infographic.

Moreover, to achieve comprehension of reading through different types of activities and

explains the subject related to the text, especially questions of inference or reinterpretation and
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queétions of personal response which help to develop a critical and reflective thinking, with
questions of deepening and reflecting on topics which emerged from that book. To think
critically you have to be able to understand the world around you, that’s why the importance of
teaching students to be reflective of the problems around them. Also, thanks to this activity, the
student was awareness of the problems that can relate to reality, to its environment and reflect on
them.

After reading: Students enriched their vocabulary with some activities contemplated in
the guides, readers graphically represent the main ideas of the text, express what student
understood and analyzed of a text or story. The written evaluation is supplemented with a
formative note, in which the whole process carried out with critical reading is taken into account,
aspects such as, active participation in the virtual classes, punctuality in the delivery of guides
and online activities.

Self-employment: Some activities for the student to work in the home to reinforce what

they learned during the session.

On the other hand, during the implementation of the project and the information
collected, certain negative aspects of mythology were evident, one of them was the low or no
participation of a group of participants who were connected but did not interact in the activities,
this was an aspect that indirectly affects the development of the project and its proposed
objectives. Another, negative aspect that highlighted in the analysis of documents, was the ability

to argue critically and thoughtfully. Low quality was noted in this type of response.
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To conclude this part, it is important to bring up some of the suggestions made by
students on methodology, in their survey, in which they suggested to continue with the
implantation of this type of strategies for critical reading as the researcher affirmed:

“Que los estudiantes escogieran el libro que quieran leer y que se sigan dando

actividades inclusivas para que hasta los chicos mds timidos participen”.

Ethical considerations

The ethical considerations attached to the study were established and contemplated in
order to protect the identity and integrity of the participants, which were summarized in
certain fundamental principles that guide the development of the study as stated by Van Der
Maren (1999) who identified three essential categories: Free and Informed Consent; Respect
for the dignity of the subject and Respect for privacy and confidentiality. Also, as Harrison
(2000, p. 39) pointed out, “Ethical judgment today is based on balancing the impact of the
research process on human subjects with respect to the benefits and risks to subjects. Human

integrity is the central concept in risk assessment”.

Conclusions

The pedagogical proposal proved to be efficient in the classroom, and at the same time,
infographics as a pedagogical tool improved significantly students’ reading comprehension skills
in a satisfactory and didactic way. Similarly, I must highlight the influence of infographics when
capturing the attention of the student, improving their concentration and their ability to argue

with concrete and clear ideas.



Infographics as a teaching tool to foster reading comprehension. An action research in 9th-grade students
from Bethlemitas Brighton School

Nevertheless, this study stated that the most important contribution of the implementation
of infographics was to improve the capacity of analysis of students’ opinions, it facilitated and
guide them to have a reading synthesis, and thus they were able to have a more reflective, deeper
and critical understanding of reading.

On the other hand, it should be mentioned the great welcome that this methodology tube
in the students, thanks to the infographics, facilitates the creation of space academies in which
the student feels motivated to interact and participating in class. In addition, other skills are
strengthened with this methodology, such as creativity, imagination, wetting oral production,
interest for learning English, etc.

Another contribution of this methodology was the facility to learn and memorize new
vocabulary, thanks to the combination of images and precise information, those aspects made the
participant retained and incorporated new words into their daily lives, as well as improving their
level in English. Additionally, this proposal promoted and helped to motivate and encourage
reading, each stage was fundamental to awaken the interest and curiosity of students, leading
them to continue reading.

Furthermore, the implantation of infographics complemented with the stages (before,
during and after reading) and strategies (prediction, Skimming, Comprehension monitoring,
Scanning, Overview, Reflexive and in-depth reading, Graphic and semantic organizers and
Appropriation of the text) and activities in each ones, made this methodology a great success, since
the results achieved both in class, as in the development of workshops, online activities or
evaluations were surprising, supporting the effectiveness of infographics as teaching tool help to

foster students’ reading comprehension in ninth-graders from Bethlemitas Brighton School.
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Recommendations

Taking into account the research and pedagogical process carried out with the ninth grade
students from Bethlemitas Brighton School in which the objectives were satisfactorily achieved,
obtaining a significant improvement in reading skills, specifically in the development of critical
and reflective thinking, the facility of learning new vocabulary and an extraordinary increasing in
interest and motivation in reading. This is why, autonomously, the students must follow each
stage of the proposal and suggest teachers to continue implying this methodology since it has
excellent results in the students.

On the other hand, I would like that in a next project, students can make their own
infographics, so the learning is completed because they synthesize their ideas and translate them

into infographics.



Infographics as a teaching tool to foster reading comprehension. An action research in 9th-grade students
from Bethlemitas Brighton School

Chapter 4: Outreach Component

Introduction

Language acquisition is a long and complex process from a child development
perspective. That’s why the importance of starting training English as soon as possible because it
is the better for the child. In this context, among some opinions regarding the progress in
learning English of children, it is appropriate to highlight that is that the brain acquires behaviors
unconsciously until the age of seven. For this reason that children learn faster, and the
importance to learn English at an early age.

In this vein, the foreign languages English — French Degree Program of the University of
Pamplona supports the teaching English language from preschool age. In the same way, it
contributes to the improvement and quality of education of the Pamplona community,
specifically the pedagogical scope of the teaching English in primary school. That is way, the
University of Pamplona’s English-French Foreign Language Degree Program has created a
project on titled “Awareness of the English language in primary schools in Pamplona”. This
launch of this social extension project by is aimed at the following objectives: First of all, to
meet the English language training needs of the primary school children in Pamplona; in the
same time, to integrate the pre- server teachers of the Degree Program in Foreign Languages
English-French into the educational reality of teaching English in the primary school in
Pamplona. That’s meanings, this macro-project works on two essential aspects, the teaching
processes of English in the primary school and the incorporation of the pre- server teachers in an

educational social reality.
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Taking into account the above objectives of the macro-project, the next sub-project
is consolidated which will be implemented in Pre-school and third grade of the Primary
School Bethlemitas Brighton in Pamplona. Moreover, this proposal aims at enhancing the
learning English through short videos and interactive online worksheets in primary school

students.

Sub project: “Enhancing the learning English through short videos and

interactive online worksheets in primary school students”.

Justification

[ ]
Learning a foreign language can put you at the forefront of the needs of today’s

world. Therefore, this process should be implemented in the first grade with a foreign
language base, allowing them to continue developing English skills in secondary education,
vocational and post-vocational training to ensure that more people have received training in
English. This range

This project aimed to promote an interactive strategy of teaching English through short
videos and interactive online worksheets in primary school students, specifically with pre-
school and third grades. At the same time, that pre-server teachers interacted in the real
educational field and facing the challenges of English teaching education in primary school.
For that reason, the outreach component comprises the practicum which carried out by
students in their last semester of Foreign Languages Program from Pamplona University, as

manner of contributing to the reinforcement of English teaching in primary level.
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Moreover, pre-server teachers must understand the different guidelines, principles and
standards that make up an educational institution in order to help raise awareness about the
internal conditions of the baccalaureate and participate in the institution and its community, in

this case with primary school students.

Objectives

General objectives

e To enhance the learning English through short videos and interactive online
worksheets in primary school students.

e Tointeract in the real educational field and facing the challenges of English teaching
education in primary school
Specific objectives

e To enrich the English vocabulary in primary school children

e To strengthen English language skills through short videos and interactive online
worksheets.

e To know the English educational needs of elementary schools and provide a pedagogical

support to primary teachers.

Methodology
The pedagogic strategy implemented in this sub-project included the use of short videos and
interactive online worksheets related to the subject purposed by BDA, the standards and

objectives set by the institution in the planning of each grade, so that students were able to
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improve languages skills such as listening comprehension, learning grammar and new
vocabulary through short stories, among others.

Observing the context in which children is involving due to the pandemic, the teacher
must facilitate the child’s autonomous work by guaranteeing comprehensive and quality
learning. For that reason this sub- project implemented interactive online worksheets in order to
arouse the interest of students for learning English. In the same way, this strategy strengthened
the responsibility and autonomy of learning English.

Finally, the virtual meetings were by Zoom platform, given that, children are familiarized
with this technologic tool. In the case of third grade, each virtual meeting was of two hours per
week. In addition, I worked with primary school until 3 May, as the school was on national strike

and 1 did not teach in primary school again from that date.

Description of the implemented activities third grade.

During this period four classes have been developed, each one with different topic. it
must be specified that two-hour synchronous meetings are held every Monday and explanatory
videos for children who due to different problems cannot connect, these videos together with the
material implemented in class are uploaded to the classroom platform, which they got together in
a row and was created to organize the work that comes up in the English classes. Besides, the

following chronogram explains dates and topics taught:

Date Topic a0llls
April 5, 2021 Review of household and online classroom rules Synchro%lr(])us class
April 12,2021 | Delive_ry aTnedll?:g Iglrla;rgrcilrl?‘fot,f;?ovcvlgfkshop H Synchroir:)us class
April 19, 2021 Numbers 100 to 999 Synchro%lr(])us class
April 26, 2021 REVile.W E)afoz(a)l(lj tr?ft;;:tss seen during the first period Synchroir:)us lass
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Health problems

Household — classroom rules
Numbers 100 t0 999

Telling the time “o’clock”

agrwn

Table 8 Chronogram Third Grade

Class model

Each Monday, students has two hour of English classes by zoom platform. The school has
worked a workshop for three weeks, a grammar topic by week and an evaluation by topic. This
means topic explained seen topic. Additionally, each grammar topic has been explained
according to the following structure or class sequence.
1. Warm up: In this part teacher introduce the topic with deferent activities such as songs,
videos, among others. But those activities have to relate to the topic to develop. This parts aims
at knowing the pre- knowledge of students and presenting the topic.
2. Conceptualization: In this part teacher explain the grammar topic
3. Practice and socialization: Some activities are presenting in order to students put in
practice as topic explained. Then teacher corrects the above activities.
4. Autonomous work: The teacher proposes some activities for the students to work what
they learned in class, these activities are not mandatory.
5. Verification: Students have to develop all activities prepare in the workshop and they
have to present an evaluation each week according the explained topic.

Example of an implemented class

Topic: Numbers 100 to 999
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Figure 10 Warm up Third grade
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Figure 13 Autonomous Work



The teacher proposed an online activity to do at home and
practice what she learns at home. In general, those activities are in

the liveworksheet platform.

Verification: In that week students had to present an
evaluation about explained topic” numbers” and they had to
send the workshop # 4 with all exercise developed, the

deadline for this activity was April 30. Those activities were
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Figure 14 Evaluation

sent for Classroom Platform. Finally, students should conduct assessments on the platform

WEBCOLEGIOS.

In addition, all the evidence of third and preschool grades such as workshops, evaluations and

guides developed by the children are stored in an online folder. (Appendix 15)

Description of the implemented activities in preschool

During this period six classes have been developed, each one with different topic. It must

be specified that one -hour synchronous meetings are held every Wednesday and explanatory

videos for children who due to different problems didn’t have the possibility to connect, those

videos together with the material implemented in class are send by Whatsapp. Besides, the

following chronogram explains dates and topics taught:

Date Topic Hour
March 24, 2021 Toys ( doll, car, teddy bear, airplane and ball) Synchro%lr;us class
March 31, 2021 | Colors (yellow, blue, red, black, orange and purple) Synchro%]r:)us class

April 7, 2021 Adjectives (small, big, clean, dirty, short, long) Synchro%lr;us class
April 14, 2021 Numbers 1 to 5 1h

Synchronous class
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. Actions verbs (jump, climb, sing, walk, run, swim 1h

il 21 202 and fly) Synchronous class
. Review of all topics seen during the first period 1h

April 30, 2021 Synchronous class

Table 9 Chronogram Preschool

The methodology was similar to third grade, students has one hour of English classes by
zoom platform and planning has the same aspects but with them the evaluations was different,
we implemented a formative evaluation, focused on the process in class.

In brief, this pedagogical strategy had great acceptance among students, parents and
teachers in charge. Students have shown more interest in learning English and the proposed
activities have called them attention to the point of manifesting that they are very creative and
playful. Likewise, this pedagogical space allows pre-service teachers to have direct contact with
students in a real context and helps them to grow professionally and personally. Similarly, it
brings us closer to the community and its needs, in this case the service provided as academic
support has been valued by primary teachers providing support and support to develop the

project in primary.

Conclusions

The implemented methodology was highly relevant and was safely adapted to the current
pandemic situation in the community. The implementation of interactive platform
(Liveworksheet) helped to develop a sense of responsibility and encourage self-training in
children. At the same time, it promoted autonomous work in English, given that this platform is a
complement of virtual classes for the child to practice what he or she learns in class, at the time

that is most convenient for the child and his or her family.
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As is well known, short and children’s videos are very common in primary education.
That is why, videos were of great importance, especially for pre-school, because through these,
children learned basic vocabulary in English, according their age, facilitating their acquisition in
a fun way. Similarly, this methodology is a tool for teachers and mothers, as it is they who are
responsible for the education of their children, in this pandemic time. Besides, this platform will
be useful for children to study English and improve their language skills in English and to

increase vocabulary according to the age and learning rhythm of each child.
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Chapter 5. Administrative Component

Introduction

This section corresponds to the administrative and teaching intra- institutional activities
carried out by the teachers of the Bethlemitas Brighton Educational Institution. The purpose of
this component is to involve pre- service teachers in the school and administrative life of the
school, their participation is not only to participate in classroom activities, but also to participate
in all activities promoted by the education sector during the scholastic year proposes academic

and cultural events in its annual chronogram for teachers, parents and students.

Objectives

General objective

e To participate in the extracurricular activities proposed by Bethlemitas Brighton institution

Specific objectives
e To be a pedagogical and human support for the teachers of the institution
e To understand the internal functions of the educational institution system

e To assume an active role as a member of Bethlemitas Brighton School.

To immerse yourself in the educational environment of the institution.

Methodology and intra-institutional activities

The supervisor kindly welcomed and allowed me to participate in all possible

extracurricular institution events, among them we have:
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v' Masses
v" weekly reflections by director of this institution
v' Celebration of Mother Language Day
v" Spelling bee
v" Flag raising
All those activities were carried out by the zoom platform and my role has been of
spectator. This opportunity. Those activities allow us to be more in touch with the
responsibilities that a teacher in the institution, in the same way they involve us and does not
expect to have a better relationship with the teachers of the institution. All evidences about those
activities are collected on a word sheet in an online folder. (Appendix 16)
Activity organized by the pre-service teacher
My supervisor allowed me to participate in the celebration of the day of the man, in
which my role was to realize an activity to celebrate this great day to the young of the eleventh
grade. In this occasion we organize and perform a bingo for students of eleven, in order to they
had a beautiful and inserting day. Thinks to this activity, students feel more comfortable with me

and there is a good relationship between us based on respect and admiration.

k& ———
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Figure 15 Celebration Men's day
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Conclusions

This type of pedagogical experience was very productive for the pre-service teacher,
since it allowed me to interact in a real pedagogical and professional context. In addition, the
inclusion of pre-service teacher in extracurricular activities allows to know the reality the teacher
role. Moreover, it showed me that our work as a teacher is not limited to a classroom, but to an
entire institution and as part of it, we must coexist and collaborate in what we can, creating a
working environment that contributes to a better functioning of the institution. Additionally,
teamwork with administrators, teachers and directors of an educational institution is very
important, because, so the educational community can progress forward and achieve the goals of

education by the hand of all.

General conclusion of the proposal

The development of the practice allowed me to propose, plan, implement and give results
of a proposal in a real pedagogical context. To face difficulties that arise in class, whether with
teachers, directors, students or parents, | learned how to solve situations that a teacher lives in
their daily work. Besides, this experience left me great learning in my professional and personal
field, because not everything is based on qualifying and giving a note, you should reflect and
know the world of each student, before judging or pointing.

In the same way, | teach myself to be responsible for my own work, to be interested in
eukaryotic problems and to involve myself in them, looking for the way to give solution through
academic research, which will be focused on improving the educational experience. In this same
line, a teacher must never stop his education, we must be at the forefront of the changes in
education and adapt to them, not close the doors but always be at the forefront of teaching

technology and methods.
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Chapter 6. Reflexive Approach

In relation to the reflexive process of the practice can be highlighted the role that had the
pedagogic narratives that must be carried out weekly. In general, 6 narratives were made
(Appendix 17) in which we expressed how we feel in our practices and make a reflection of the
good or bad of the week of practice. However, the principal objective is to evaluate the process
that we carry out in the practicum and to recognize the errors, seeking solutions to avoid
committing them again, all in order to improve our practice process.

Likewise, the elements that were taken into account to elaborate the narratives, were
pedagogical, personal and institutional. The experiences lived in virtual classes, whether good or
bad, those moments where | felt helpless and out of the reach of students, without knowing the
process and evolution of the process of teaching, moments filled with happiness for the
satisfaction of doing things well, moments of anger with parents and their lack of education and
respect for teachers and their work. In short, every relevant moment of my practice that required
an analysis and left me a teaching that contributes to personal and professional growth as a
teacher.

In the other hand, these narratives were a means of communication between the tutor and
the pre-service teacher, considering that, many times the feelings or opinions are expressed better
by writing than by talking. Likewise, through this medium we can freely express our feelings
during the practice. All this helps us to grow professionally as teachers and allows us to reflect
on our role as teachers. Equally, this reflective process permitted the pre-service teacher to
evaluate this teaching methodology in order to express and share the perceptions about the work

in a virtual context. It also provided a way to improve or change something that does not work in
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the teaching process or on the contrary strengthening a strategy that was well received by

students.

Conclusions

A process of reflection is an important aspect in our teaching experience, it offers the
possibility to analyze behaviors and patterns in the teaching process, helping to discover and
strengthen difficulties. This transformative tool provides pedagogic tools for confronting different
situations and achieving success in the process, understanding the experience and facing the real
educational background. In this way, this process enriched professional experience as a teacher.

Furthermore, It can be concluded that through the weekly reflections, | managed to
develop a critical and reflective sense of the work | performed during the practicum, thanks to
this | was able to self-evaluate myself in certain aspects of difficulty that were considered in the
development of the proposal, analyzing them and trying to find the best solution without harming
the development of methodology or having any negative impact on the studies. In general terms,
these reflections helped us to focus on what is truly important, on the importance of teachers in

and out of the classroom and the impact of their decisions on the teaching-learning process.
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Chapter 7: Design of Teaching Materials

This chapter was focused on the description of the material designed in order to give a

support to English teacher when school return to class, they can engage with students. Given that

the implantation of the proposal and the normal development of the practicum are interrupted in

an overwhelming way by national strike and mid-year holidays. This is why, the following

teaching material was made by pre-service teacher.

Type of
material
designed

Topics

addressed

Brief description of the material

Explain each grammatical topic in a simple way, its
uses and give examples. It also includes exercises
to practice each grammatical topic. Moreover, the

Objective of the designed material

-The student will be able to recognize and
use Present Perfect Continuous, past
simple and Present Perfect correctly in

Workshop | Critical pages and the activities to be developed of the book | simple sentences in English.
for 9° Reading guide related to topic specified in the guide. ?The student will be able to extract main
second part ideas f_rom thg text and argueina
- Present ’ rgflec_tlve-crltlcal way on topics or
situations of reading.
Perfect — -
Continuous Cre_ate one or two activities by gra_mm,ar topic on
- past simple Oﬁlme p.latf(l)rms’ USIhng the STpemsor s email, so Provide pedagogical support to the
Online - Present she can Implement t em. In class. teacher in order to facilitate the
L the platforms used were: P . .
activities | Perfect https://wordwall.net/ conceptualization of the topics explained.
9° https://es Iivewo.rksheets com/ Students Wi|! be ablt_a to put _into practice
https;//ed.puzzle.com/ * the grammatical topic explained in class.
https://es.educaplay.com/
Explain each grammatical topic in a simple way, its | -The student will be able to recognize and
W uses and give examples. It also includes exercises use Connectors of sequence, Present
orkshop : - . X
o to practice each grammatical topic. Moreover, the Perfect Continuous and Future
for 8 -Connectors | pages and the activities to be developed of the book | Continuous correctly in simple sentences
of sequence | guide related to topic specified in the guide. in English
-Present Create one or two activities by grammar topic on Provide pedagogical support to the
Perfect online platforms, using the supervisor’s email, so teacher in order to facilitate the
Online Continuous | she can implement them in class. conceptuali_zation of the topi_cs explaiped.
activities -Futu_re the platforms used were: Students will be able to put into practice
o Continuous | https://wordwall.net/ the grammatical topic explained in class.
8 https://es.liveworksheets.com/
https://edpuzzle.com/
https://es.educaplay.com/
g?il\?:r on https://unipamplonaedu-

my.sharepoint.com/:f:/g/personal/nathaly ardila_unipamplona edu co/EgJB3mRrC3NNo9UBeM7ZagnkBef

v8o_1K5YIjrCn2_yi85w?e=KAfGbhU

Table 10 Designed material



https://wordwall.net/
https://es.liveworksheets.com/
https://edpuzzle.com/
https://es.educaplay.com/
https://wordwall.net/
https://es.liveworksheets.com/
https://edpuzzle.com/
https://es.educaplay.com/
https://unipamplonaedu-my.sharepoint.com/:f:/g/personal/nathaly_ardila_unipamplona_edu_co/EgJB3mRrC3NNo9UBeM7ZqnkBefv8o_1K5YljrCn2_yi85w?e=KAfGbU
https://unipamplonaedu-my.sharepoint.com/:f:/g/personal/nathaly_ardila_unipamplona_edu_co/EgJB3mRrC3NNo9UBeM7ZqnkBefv8o_1K5YljrCn2_yi85w?e=KAfGbU
https://unipamplonaedu-my.sharepoint.com/:f:/g/personal/nathaly_ardila_unipamplona_edu_co/EgJB3mRrC3NNo9UBeM7ZqnkBefv8o_1K5YljrCn2_yi85w?e=KAfGbU

Infographics as a teaching tool to foster reading comprehension. An action research in 9th-grade students
from Bethlemitas Brighton School

References

Creswell, J. W. (2007). Qualitative inquiry and research design: Choosing among five

Approaches. Thousand Oaks, us: Sage Publications.

Sander, Moulenbelt and star 2015, defining critical thinking: how far have we come?

Lopez and a Puerta (2018) the Use of Infographics to Enhance Reading

Comprehension Skills among Learners.

Riad (2014) Learning styles and visual literacy for learning and performance

Adriana. (2015). Improving the students reading comprehension in narrative text through

patterned partner reading.

Ministerio de Educacion. (2006). Estandares Basicos de Competencias en Lenguas

Extranjeras: inglés.

Zabala (2016) analyzing secondary student’s perceptions regarding to the use of reading

comprehension strategies through the interactive model

Price-Mitchell, M. (2020). Critical Thinking: How to Grow Your Child's Mind.



Infographics as a teaching tool to foster reading comprehension. An action research in 9th-grade students
from Bethlemitas Brighton School

Davis, M., & Quinn, D. (2014). Visualizing text: The new Literacy of Infographics.

Matrix and Hodson (2014). Teaching with infographics: Practicing new digital
competencies and visual literacies.
Philominraj, Jeyabalan and Vidal-Silva (2017). Visual Learning: A Learner Centered

Approach to Enhance English Language Teaching.

Duke, Pearson, Strachan and Billman (2011) Essential Elements of Fostering and Teaching

Reading Comprehension.

Gomez and Avila (2009). Improving Reading Comprehension Skills through Reading

Strategies Used by a Group of Foreign Language Learners.

Garzén (2018) Fostering reading comprehension in an EFL class. Constructing Meaning

by Using Metacognitive Reading Strategies in an EFL Classroom



Infographics as a teaching tool to foster reading comprehension. An action research in 9th-grade students
) from Bethlemitas Brighton School

Annexes
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Evidence folder https://unipamplonaedu-

my.sharepoint.com/:f:/g/personal/nathaly ardila unipamplona edu co/EhAONbob8mdJjiD1w70
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Appendix 3

Infographic about cover book “The Swiss family Robinson”
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Appendix 8

Infographic summary chapters part 1 about book “The Swiss family Robinson”

THE SWISS FAMILY R
ROBINSON

The first job in that island was fo improvise a tent using
sailcloth. Then they explored the place to find food and |
CRITICAL READING for some days, they slept with guns in their hands in order
to protect themselves of dangers there are on that
island.

—
AN NS 55

They went out in search of more survivors but in that

ABANDONED!

/| 'The Swiss Family Robinson began a voyage like other
emigrants in order to start a new life in the colonies. But
they ran into a terrific storm that lasted seven days. When
the ship was going down People and crews were getting
into the lifeboats, each one was full of people but the
family was abandoned in the middle of the storm and left
alone on the boat.

. WHAT TO DO?

Dawn breaks and when the storm passed, they
devised land, an island. Then, they started to build a
boat with some barrels they found in the ship. They
built their improvised boat and they entered a rocky
cove of what they later discovered to be an island.

place, there were no human footprints, they were
alone. Next, they entered a wood, they found food
and from a hilltop of that island, they conclude that
they were certainly its only human inhabitants.

Y RICHES FROM THE WRECK
They put a flagstaff near to their tent and attached a flag
as a signal that all is well. Especial for the mother, If she
was in danger, lower the flag and fired a gun three times
while the others returned to the ship for more useful tools.

Appendix 8 Infographic summary chapters part 1
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Evaluation chapters part 1 about book “The Swiss family Robinson”
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Infographic chapter titles part 2 about book “The Swiss family Robinson”
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