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General presentation 

This study is composed of four different components: Pedagogical, Research, Outreach 

and Administrative. Each one of these involves the practice process that is being developed, 

therefore, each one has fundamental aspects that define and contribute the teaching and research 

experience.  

Firstly, the Pedagogical Component shows the research proposal that will be 

implemented to improve students’ written production.  

On the other hand, in Research Component, the pre-service teacher is part of a research 

project which allows the self-evaluation during the practicum process by regarding attitudes and 

teaching strategies used.  

Then, the Outreach Component covers the implementation of a project that will be carried 

out in primary school. 

Finally, the Administrative Component highlights the role that pre-service teachers play 

in the different extra-curricular activities proposed in the institution.  
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Introduction  

The process of learning English as a foreign language requires the development of skills 

focused on listening, reading, speaking and writing; the latter is considered one of the most 

complex during this process because it needs skill and practice, (Martages et al., 2017). It is 

necessary to mention that learning English not only focuses on memorizing vocabulary or 

grammar, but also knowing how to communicate with these aspects learned. 

Sometimes, students do not feel interested in writing given the basic knowledge they 

have about the foreign language, therefore, teachers must implement various strategies that 

encourage students to write in the target language, these strategies must be innovative and 

creative that make the learning process a fun and meaningful environment (Martages et al., 

2017).  

Based on the above, the pre-service teacher must immerse himself/herself in the real 

context of the school to observe, find, research and solve the need that students go through; 

moreover, the pre-service teachers must be part of a process of constant reflection in which 

various questions and answers emerge in order to improve the role as a teacher. 

 As observed from English courses, one of the problems found was the need to improve 

and practice writing. Thus, some studies state that the use of comics is an appropriate and 

creative strategy to help develop students' skills when writing. For this reason, the pre-service 

teacher proposes to work on the improvement of writing through the creation of a comic with the 

eighth grade students.  
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In fact, it is necessary to mention that due to the global health crisis of COVID 19, the 

following project could not be fully developed face-to-face; however, some of its components 

were adapted to the virtual modality for its due execution. 

Justification 

English is used as a communication tool at all levels of education, so students must 

develop the four skills immersed in learning this foreign language (listening, reading, speaking 

and writing) in order to master the language (Rokhayani and Perwikasih, 2014). However, most 

EFL students fail to reach an appropriate level for each skill due to lack of practice, motivation 

or means given that these three factors are essential for the student’s learning process to achieve 

the appropriate levels in the foreign language.  

During two weeks of non-participatory observation at the Cristo Rey institution in the 

city of Pamplona, the pre-service teacher found as a failure the lack of practice in the use of 

writing in the eighth grade due to the learning process focuses most times in learning vocabulary 

and grammar, leaving aside the use of these aspects in written communication. Therefore, a 

pedagogical and research intervention is required to improve and solve this problem. 

Thus, the pre-service teacher proposes to implement the creation of a comic strip to 

improve the writing of eighth grade students since this tool is considered as an appropriate way 

to facilitate the student's learning process; creating a comic strip will provide the student with a 

creative, understandable, meaningful and fun environment to encourage him to write. In addition, 

the writing process linked to the drawing process triggers the imagination and creativity of the 

students and it will be an easy mechanism to understand a written text since words are not only 

words but also illustrations, (Ásbjörnsson, 2018).  
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Objectives  

General Objective  

- To enhance the written production through the creation of a comic strip in eighth grade at 

Cristo Rey School 

Specific Objectives  

- To implement reflection as a transforming tool in the own pedagogical processes of the 

integral practice. 

- To attend to the training needs in English of the primary children school in Colombia 

- To participate actively in every academic and administrative activities organized by the 

institution during the practice process. 
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General conclusions   

Creating a comic strip to improve English writing was a creative and meaningful strategy 

for the student learning-teaching process; although it was not fully implemented face-to-face and 

it could not be adapted to the virtual modality, the project is considered an effective way to 

encourage students to write in the target language. 

It is necessary to emphasize that one of the most relevant factors during the integral 

practicum process was reflection; thanks to this, the pre-service teacher was able to take into 

account different perspectives when teaching, the different challenges that a teacher can go 

through, and the different ways of facing the new changes that are present in current education.  

On the other hand, the teaching of English in primary school is one of the most 

outstanding needs in this educational sector and through this project it can be mentioned that the 

accompaniment of the pre-service teacher throughout this process was of great help since the 

learning of the students improved thanks to the various teaching strategies implemented, among 

these, the use of flashcards. 

Finally, the pre-service teacher did not have great participation in different activities 

proposed by the school given the short time of practicum face-to-face; likewise, the pre-service 

teacher did not have the opportunity to participate in virtual meetings given by the school. 

However, based on her knowledge regarding the role of a teacher outside the classroom, she 

concludes that this is really important for the teacher's learning process. 
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           Institutional observation  

During two weeks proposed to observe, different institutional and pedagogical aspects 

were taken into account for the contextualization and adaptation in the institution, such as: 

location, educational authorities, the institutional educational project, coexistence manual, 

infrastructure of the institution, institutional organizational chart, school calendar, English class 

schedules and support material used.  

Location 

This institution, whose official name is Institución Educativa Instituto Técnico 

Arquidiocesano San Francisco De Asís – ITASFA, Cristo Rey, is located in the city of Pamplona 

in the department of Norte de Santander with the address Calle 5n 12-3660 Barrio Cristo Rey 

parte alta.  

Educational authorities  

The institutional board of directors is composed of Bernardo Wilches Gelves who is the 

rector of the institution, the representatives of the teachers Irmis Adriana Santander Suárez and 

Álvaro Ramón Cárdenas Ortiz, and the academic coordinator of the school José Joaquín Rincón 

Camargo. 

Institutional educational project (IEP)    

The educational institution San Francisco de Asís attends to the children population and 

young people who come from the most popular sectors of Pamplona, where the common 

denominator is unemployment and underemployment. The students live difficult situations such 

as lack of affection, family violence, consumption of addictive substances, youth pregnancies, 
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micro trafficking and other manifestations of the economic needs of their homes; all this allows 

to conclude that the educational institution admits the entire population of the sector without 

discrimination of race, culture, gender, ideology, creed, sexual preference, socioeconomic status, 

or situations of vulnerability, special educational needs, displacement, among others; this fact 

has allowed to make significant progress in the inclusion processes guided by national and 

regional educational authorities. For this reason the institutional educational project and the 

educational service they offer are for AN INCLUDING EDUCATIONAL COMMUNITY.  

Coexistence Manual  

In accordance with article 87 of Law 115 of 1994, the coexistence manual defines the 

rights and obligations of the students and of each of the members of the educational community, 

through which the characteristics and conditions of interaction are governed and coexistence 

between them and indicates the due process that the educational establishment must follow in the 

event of non-compliance. 

Rights  

a. Be respected in their personal integrity, treated with respect, understanding, justice and 

without any discrimination or any other condition, from their parents or tutors or 

representatives. 

b. To know the present coexistence manual and other institutional norms opportunely. 

c. Receive quality training. 

d. Receive timely information about their academic and behavioral performance. 

e. Be evaluated with updated technical and pedagogical criteria according to the SIEE. 

f. Be protected against any form of violence or exploitation within the institution. 
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Commitments 

a. Comply with and enforce the rules of this coexistence manual and other institutional 

norms as agreed in the institutional coexistence agreement. 

b. Attend punctually and fully to all activities in which the educational institution summons 

it. Not escape. 

c. Give polite treatment to all people on and off institution, maintaining respectful 

relationships with them. 

d. Answer for the materials and resources that the institution offers and entrusts to its 

academic training. The damages caused by the student to the infrastructure and 

institutional furniture will be paid by his representative. The educational institution will 

retain documentation in case of not being at peace and safe. 

e. Ensure their good personal presentation, carrying with propriety inside and outside the 

institution, the previously agreed uniforms. The uniform will be the one adopted by the 

Departmental Assembly. The daily uniform and the physical education sweatshirt with its 

shorts are mandatory. Likewise, the student agrees not to wear piercings and / or earrings, 

men cannot have long hair. Women will not be able to put on makeup for the academic or 

representation development of the institution and the skirt of their uniform cannot be 

high. 

f. Demonstrate efficient academic performance. 

g. Abstain from using cell phones in the classroom, formation and formal activities in 

compliance with teaching guidelines 

h. Strictly comply with academic commitments and coexistence when there is special 

enrollment due to repetition, extra age or bad behavior. 
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Situations that affect school life 

Type 1 situations: This type corresponds to conflicts handled improperly and those 

sporadic situations that negatively affect the school environment, and that in no case generate 

damage to the body or health. 

- Default of daily academic commitments. 

- Leave garbage out of the right place. 

- Disorder and / or lack of cleanliness in their personal presentation and academic work. 

- The use of “entubados” pants or garments that do not correspond to the uniform, either of 

the daily uniform or of the sweatshirt, as well as the use of high skirts and makeup during 

class hours or in the development of institutional activities. Up to twice continuous or 

discontinuous. 

- Remain in classrooms during break hours without authorization from a teacher. 

For this situation, annotation must be made in the observer of the students involved with 

the teachers' signature. 

Type 2 situations: Situations of school aggression, bullying and cyber bullying 

(Ciberbullyng) correspond to this type, which do not have the characteristics of the commission 

of a crime or that occur repeatedly. 

- Loss of three or more subjects in the first academic period. Or the same situation for the 

first time in the second academic period. 

- Leaving class without permission. 

- Rude and arrogant treatment with anyone within the institution. 
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- Produce damage to the objects of their classmates to which they must pay what was 

caused immediately once the situation is verified and as compensation is agreed. 

- Present in a state of hangover or presumably in a state of drunkenness or consumption of 

psychoactive substances  

- Systematically promote indiscipline or encourage activities that violate institutional 

norms. 

- Smoking cigarettes or other substances within the institution. 

For this situation, annotation should be made in the observer, there may be periodic 

suspension of academic and extracurricular activities for up to five (5) days. 

Type 3 situations: This type corresponds to situations of school aggression that are 

constitutive of suspected crimes against freedom, integrity and sexual training, referred to in 

Title IV of Book 11 of Law 599 of 2000, or when they constitute any other established crime in 

the current Colombian criminal law. 

- Acts of vandalism, destruction or proven terrorism to the dependencies and / or 

institutional infrastructure. 

- Bribery previously verified to colleagues or staff of the institution. 

- Carry weapons inside the educational institution. 

- Forge notes and / or documents. 

- To provoke or resort quarrels or physical aggressions to classmates, their superiors or any 

member of the educational community inside and outside the educational institution. 

- Traffic of psychoactive substances checked. 

- Proven theft 
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- Proven sexual harassment. 

For this situation, annotation should be made of what happened at the observer, 

cancellation of enrollment, report to the ICBF. 

Distribution of the physical plant 

The Cristo Rey school has the construction of 16 classrooms, a computer room, a 

coordination, a staff room, a multifunctional indoor court, an open multi-functional court located 

in the center of the institution, the adaptation of two sanitary batteries (one near the primary zone 

and the other in the secondary zone) which in total include 24 sanitary units, the construction and 

adaptation of a children's dining room, and a paved playground for preschool that includes games 

(swings, slider) and a coffee shop. 

Institutional Organization Chart 

 

Figure 1 
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School calendar  

 

Figure 2 
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Supervisor’s academic schedule  

Time Monday Tuesday Wednesday Thursday Friday 

7am-7:55 7th grade 10th grade 8th grade 9th grade  

7:55-8:50 9th grade 10th grade 8th grade   

8:50-9:45 9th grade    10th grade 

      

10:15-11:10 6th 2 grade 8th grade  6th 2 grade  

11:10-12pm 6th 2 grade 7th grade  6th 1 grade  

12-12:50  7th grade  6th 1 grade 6th 2 grade 
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Table 1 

 

Pre-service teacher schedule  

Time Monday Tuesday Wednesday Thursday Friday 

7am-7:55 7th grade 5th grade 8th grade   

7:55-8:50   8th grade   

8:50-9:45   3rd grade 4th grade  

      

10:15-11:10 6th 2 grade 8th grade  6th 2 grade  

11:10-12pm 6th 2 grade 7th grade 1st grade 6th 1 grade  

12-12:50  7th grade  6th 1 grade 6th 1 grade 

Table 2 

Pedagogical aspects observed  

During two weeks, the institutional observation was conducted, whose objective was 

focused on observing the courses assigned in order to notice the relevant aspects that involve 

the institution and undoubtedly to have a contact with the school community in general. All 

these observations were registered through an observation grid in which various school 

environment elements were annotated.  

Support material 

During the two weeks of observation, the supporting material used by the English teacher 

could be evidenced, specifically, books given by the Ministry of Education 
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Figure 3 

On the other hand, the class sequences were not made in a specific format, but were 

written in the teacher's notebook to be developed in stages during the class; stages such as: warm 

up, structuring activities, and closing. 
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Chapter l: Pedagogical Component 

Writing improvement through the creation of a comic strip in 8th grade at Cristo 

Rey School: An action research 

Introduction 

During the process of learning a foreign language, various complications are found by 

teachers and students looking at the skills that are executed (listening, speaking, reading and 

writing); one of these shortcomings focuses on the lack of interest and ability to write in the 

target language since sometimes the means used to develop it are not the most appropriate. 

Thus, writing is defined more as a process than as a product in which various pedagogical 

techniques are involved to carry out the significant development of written production, (Díaz, 

2014). With this in mind, several studies have shown that the implementation of creative 

strategies can help the student improve his skills in written communication; among these 

strategies, we find the use of comics as an efficient tool to teach writing, grammar and 

punctuation, in addition, this type of material attracts the attention of students and encourages 

them to write (Yunus et al., 2012). 

Based on the above, it should be highlighted that the use of comics beyond being a means 

of teaching, can also become a means of refreshment and entertainment for students since for 

them it is necessary to implement something new in their learning process and more when they 

are at school, (Rokhayani and Perwikasih, 2014). Therefore, the creation of a comic strip is an 

interesting and attractive material that can be applied in a lesson plan to give rise to creation and 

meaningful learning. 
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Due to the global health crisis of COVID-19, the following project could not be fully 

executed face-to-face and its different stages of development together with its sequences were 

elaborated for a future implementation using the theme raised in this project. 

Statement of the problem  

The pre-service teacher evidenced the main problem that affects the learning process of 

eighth grade students at Cristo Rey School during the two weeks of non-participant observation; 

first of all, students lack enough bases of English to be able to produce either orally or in writing, 

regardless of the fact that each week they must learn different verbs in English, it is evident that 

when using these verbs to write they find it difficult to form a complete sentence with any of 

them. In addition, the use of translation all the time causes students to try to write something as it 

is said in Spanish to English, resulting in the incorrect use of grammatical structures in English. 

Taking into account the above, it should also be highlighted that most of the students' 

learning process is focused on learning grammar which causes them to lose motivation and 

interest in learning the language; as we know, the teaching-learning process requires the 

implementation of various strategies, activities, purposes and the fulfillment of both linguistic, 

sociocultural and communicative objectives so as not to stay in monotony which negatively 

influences student learning. 

Thus, it is required to propose a different and creative strategy that can improve the 

students' learning process, mainly their writing process in the target language; therefore, the 

creation of a comic strip will be used to improve the writing in English of eighth grade students, 

giving rise to the motivation and interest that this material may cause in them. In addition, it is a 

way in which students can be creative at the time of both writing and drawing. 
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Hence, a grand tour question and three sub-questions are proposed to carry out this 

project:  

Grand tour question 

How does creating a comic strip enhance the written production of eighth graders at 

Cristo Rey School? 

Sub-questions 

1. What activities involved in each research section provide a meaningful English 

environment for eighth grade students? 

2. How does creating a comic strip encourage students in their English learning process? 

3. How does creativity influence the writing process in English? 
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Justification 

Regarding the problem stated in 8th grade at Cristo Rey School, this will be a great benefit 

for both the students and the pre-service teacher; firstly, students will have a space where they 

can use their imagination, draw and produce freely, likewise, they can improve their writing 

process through the comic strip since at the time of writing what they want, they will be guided 

and corrected and at the end of that process, they will have the opportunity to talk about their 

creation which will allow their interests to be taken into account. Secondly, this could be a great 

experience for the pre-service teacher since researching and implementing a creative teaching 

strategy for writing will allow her to find solutions to the difficulties presented. 

On the other hand, this project aims to encourage students to continue learning English 

and to provide meaningful and creative learning that contributes to their academic training. 

Similarly, this proposal can continue to be implemented in the institution by teachers, either for 

teaching English or other subjects. 
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Objectives  

General objective  

- To enhance the written production through the creation of a comic strip in eighth grade at 

Cristo Rey School 

Specific Objectives 

- To provide a meaningful English environment to the students 

- To motivate students’ English learning process through the creation of a comic strip  

- To reinforce the English writing process through creativity   
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Theoretical framework 

In order to develop and better understand the subject of this research, it is advisable to 

take into account the theories which help with the contextualization of this one, such as: Foreign 

language teaching and learning, the writing process, the use of comic strips for teaching and the 

place of creativity and innovation in education. 

Foreign Language Teaching and Learning  

 Moeller and Catalano (2015) affirm that “foreign language learning and teaching refer to 

the teaching or learning of a nonnative language outside of the environment where it is 

commonly spoken”. In other words, learning and teaching a foreign language means that this 

language is not spoken in the native country, for instance, the official language of Colombia is 

Spanish and the Ministry of National Education (MEN) is established to teach English as a 

foreign language. 

The writing process 

In order to begin a written production, it must be taken into account an appropriate 

process to do it; for that, Hyland (2003) proposes the following writing structure:  

A topic selection (by teachers or students); prewriting (through brainstorming, collecting 

data, note taking, outlining, etc.); composing (by getting the ideas on the paper); responding to 

drafts (by teacher or peer assessment of ideas, organization, and style); revising (reorganizing, 

refining ideas, adjusting to the audience, etc.); responding to revisions (by teacher or peer who 

check ideas, organization, and style); proofreading and editing (checking and correcting the 

form, the layout, etc.); evaluation (teacher evaluates the process); publishing (by class 
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presentation, websites, etc.); and follow-up tasks (to address weaknesses, metacognitive 

awareness, etc.) (Hyland, 2003, p.11)  

Therefore, when writing, it is required to follow those steps to have a successful 

production.   

The use of comics strips for teaching 

According to Educomic (2019) “comic strips are a great learning tool for students 

learning a foreign language; this is because the visual element of it makes it more interesting and 

easier to process, thereby helping students retain more information about the language they’re 

learning.”. In other words, comic strips linked the writing part with illustrations in order to 

provide not only a written text, but also drawings that represent the actions involved in the 

text. This is why the students can understand easily what they are reading and looking.  

On the other hand, using comic strips to teach is useful to create a funny 

environment for the students given that it helps to ease the tension and stress they can feel 

at school, likewise, this tool engages students of different learning styles and engaging 

multiple senses at once, (Educomic, 2019).  

Thus, Zimmerman (2015) affirms that “building comic strips would be a way of 

strengthening their emerging English language skills and make the difficult job of learning 

English a much more enjoyable experience”. As a matter of fact, this strategy allows 

students to improve their English skills in a different way, especially the writing process, 

since everything they learn is included when writing and this can be a great way to 

practice and not forget.  
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The place of creativity and innovation in education 

Creative learning requires innovative teaching. Innovative teaching is both the practice of 

teaching for creativity and of applying innovation to teaching. Both aspects call for an 

educational culture which values creativity and sees it as an asset in the classroom. Teachers are 

key figures in constructing a creative climate (Ferrari et al., 2009).  

Undoubtedly, creativity and innovation are linked with knowledge and learning; the 

education field must take into account the important place that not only both have during the 

educator’s teaching process, but also during the student’s learning process.  

Thus, according to Feher in her article called “Creativity in the language classroom”, 

confirms that giving learners creative exercises allows them to practice a sub-skill known as 

"creative thinking" that is relevant when using language. Similarly, she mentions that some 

people cannot learn if they are not provided with an environment in which they can be creative; 

therefore, the author stresses that it is necessary to practice the language with content, purpose, 

result or even a real product. 

Literature review 

To deepen the development of this project, the pre-service teacher read several studies 

that demonstrate the efficiency of the use of comics in learning a foreign language; all these 

studies conclude that implementing comics to improve the writing process is appropriate, 

creative and successful. 
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The use of comic strips as a learning tool 

The use of comics is a potentially exciting and attractive mechanism for learners and 

teachers. This is confirmed by Rokhayani and Perwikasih (2014) in his article entitled “the use of 

comic strips as an English teaching media for junior high school student”; the authors mention 

that the visual and textual content in a comic allows the student to feel interest in language, since 

through illustrations, students tend to have a better understanding of what they see and what they 

read. 

Taking into account the above, it hast to be noted that the use of this material encourages 

the student to write. According to Yunus, Salehi, and Amin (2012) in their article called "Effects 

of Using Digital Comics to Improve ESL Writing", they affirm that the application of comics can 

be an important factor in building motivation in students to write in English. In addition, the 

authors mention that the vast majority of their participants believe that the use of this material 

can create a meaningful environment and that the difficult work of writing in English is much 

more pleasant for low-achieving students.  

On the other hand, Ásbjörnsson (2018) in his article “On the Use of Comic Books and 

Graphic Novels In the Classroom”, concludes that the use of comics for learning a language, can 

increase the analytical skills of the students given that When describing or creating the story of a 

character such as a superhero, the student must use his imagination to establish the situation in 

which he wants to involve the character and thus be able to carry out a chronological order of 

events in the time in which they take place.  

Thus, the teacher's role is relevant when guiding the student in the creation of a comic 

strip. Megawati and Anugerahwati (2012) in their article called “Comic strips: a study on the 
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teaching of writing narrative texts to Indonesian EFL students” say that evidently the teachers 

have the important role of guiding the students when writing, in fact, they conclude that not only 

the writing improvement was through the form of the comics strips, but also for the teacher’s 

guidance. Besides of that, the authors mention that the use of comic strips also contributes to 

improve the spelling and punctuation part and one remarkable thing found in the results was that 

the student became more confident in writing given that they had the opportunity to check and 

correct their texts.  

Finally, it was concluded that evidently the use of comics influences both the student's 

motivation for English, and the improvement of his writing process. This is stated by the authors 

Martages, Suharjito and Santihastuti (2017), in their article “The Effect of Using Comic Strips on 

The Eighth Grade Students' Narative Writing Achievement at SMP Negeri 5 Jember” in which 

they highlight  several times that comic strips make the students excited in learning and it is a 

good benefit to improve their achievement.  

Methodology  

 It has to be emphasized that this methodology was not carried out given that the virtual 

methodology adopted by the school did not allow the development of the project; for this reason, 

some of the instruments were made in written form to be implemented in the future. 

 

Thus, this methodology can be implemented by taking into account and following the 

different steps that are required to develop the creation of a comic strip. 
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According to Gaiman (2019), a comic is composed of various aspects which all work 

together to create a story; it must follow a structure:  

1. Introduction to the central characters, as well as the comic book’s setting, mood, 

and dominant conflict. 

2. Character development, individual story arcs, setbacks, challenges, what is learned, 

and finally, the climax. 

3. The post-climax resolution in which the characters undergo a transformation 

following what they have learned from their ordeal.  

During seven weeks, it will be implemented this proposal in which 8th grade students will 

create their own comic strip. For that and taking into account the steps previously presented, the 

comic creation will follow some steps that will be developed by sections, each one with a 

different purpose: 

1. First section: the students must create and draw a character, it could be a superhero, 

an animal, an alien, etc; consequently, they must create a name. 

2. Second section: the students must write the character’s biography, taking into account 

aspects such as: full name, age, nationality, family members, profession and likes. 

3. Third section: the students must create and write the character’s abilities. 

4. Fourth section: the students must create and write their character’s past life. 

5. Fifth section: the students must create and write their character’s future.  

6. Sixth section: the students must write their own biography.  

For each section, the students must firstly make a draft which will be corrected by the 

pre-service teacher, then the students must write it already corrected in a white sheet and they 
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must decorate it. Each section will be stuck in a quarter of black cardboard in order to make the 

comic strip.  

The development of this project will take place each Tuesday and the time will be an 

hour. At the end of the project, the students must do a presentation to talk about their character’s 

creation; it will be with their classmates, English teacher, the pre-service teacher and their 

parents. 

Research methodology  

It is necessary to describe the relevant components that surround this project, such as 

approach, design, population, data collection methods and application, and finally the 

chronogram of activities.  

Qualitative approach 

This research adopts a qualitative approach which focuses mainly on an interpretative 

approach to verbal data, and it does not aim to quantify or measure them (GROUM-F, 2008); in 

other words, it aims not to use statistical data if not descriptive, either for interviews, discussion 

groups, observations, among others. 

Action research design 

For the development of this project, the use of an action research as a design will be 

suitable; consequently, Roy and Prévost (2013) maintain that “action research is a research 

approach linked to the paradigm of pragmatism which starts from the principle that it is by action 

that one can generate scientific knowledge useful for understanding and change the social reality 

of individuals and social systems”. In other words, this type of research allows to go beyond the 
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simple theoretical understanding of a problem, because we can deepen and, in a way, improve 

the problem to be studied. 

Project based learning  

This study will adopt the project based learning which is defined by the Education World 

(2013) as “an instructional strategy in which students work cooperatively over time to create a 

product, presentation or performance. Two essential components are an engaging and motivating 

question and a product that meaningfully addresses that question”. In other words, this design 

can allow the students to learn by doing.  

Population 

This project will be developed with the participation of the eighth grade students at Cristo 

Rey School, Pamplona. It is a group of 21 students; 12 girls and 9 boys between the ages of 12 to 

16. Regarding the sample, it will be selected through the judgment (or purposive) sampling in 

which the researcher chooses who to ask to participate. (Taherdoost, 2016). 

Data collection methods  

Observations 

According to Creswell (2002), “the observation is the process of gathering open-ended, 

firsthand information by observing people and places at a research site”. During two weeks, 

observations were implemented in order to identify and analyze the phenomenon presented; an 

observation greed was used for writing all the remarkable details of the problem. It is necessary 

to highlight that I was used the non- participant observation which consist of observing without 

becoming involved in the activities of the community.  
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Participant observation  

According to Díaz (2005), participant or direct observation remains a tool and a method 

that can help understand the mechanisms of social interaction and life in society. Through this, 

we can validate the information collected during the follow-up; we can use it with the objective 

of verifying the learning environment when developing the different sections of the project. 

Journal 

The field journal consists of written traces left by a researcher whose content relates to 

the narration of events (Baribeau, 2004). Thus, this instrument will allow remembering the 

observations and in order to reflect on what the participants did during the section, therefore, 

with the objective of recording the data. (Annex 1, journal model) 

 

 

Interview 

During the development of the project, it will use two interviews in order to know the 

different opinions from the participants regarding the creation of the comic and their English 

writing process. Creswell (202) defines interviews as the fact of asking “one or more participants 

general, open-ended questions and record their answers”.  

Typological analysis 
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According to Hatch (2002), this type of analysis allows the classification and 

organization of the information collected from the identification of specific categories and 

patterns. It is divided into nine steps or steps to follow: 

1. Identify the typologies to analyze. 

2. Read the data by making entries related to their typologies 

3. Read the entries by typology, noting the main ideas in a summary sheet. 

4. Search for models, relationships, subjects in typologies. 

5. Read the data, code the entries according to the identified models and keep a 

record of the entries that go to the elements of the models. 

6. Decide if the models are compatible with the data and examine them without 

looking for sample models. 

7. Look for relationships between the identified models. 

8. Write the models as generalizations of a sentence and select data extracts that 

support generalizations. 

 

Written production evaluation 

It is important to mention the way in which the written productions will be evaluated by 

the pre-service teacher; in this case, she will use a rubric for A2 level proposed and designed by 

the organization called Language Cert. (Annex 2, rubric)  

Chronogram activities 

March 3rd   Presentation of the project 
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First section: character’s creation 

March 10th  Second section: character’s biography 

March 17th  Third section: character’s abilities 

March 24rd  Second and third section: publish the written 

part and decorate 

March 31th  Interview 

Fourth section: character’s past life  

April 14th Fifth section: character’s future 

April 21th Fourth and fifth section: publish the written 

part and decorate 

April 28th   Sixth section: author’s biography 

May 5th  Sixth section: publish and decorate  

May 12th  Oral presentation about comic’s creation 

May 19th  Interview 

Table 3 

 

During the two weeks of face-to-face practicum, the first two sections of the project could 

be carried out: project presentation to the eighth grade students, character’s creation and 

character’s biography; the other sections could not be developed virtually given to the 

methodology adopted by the institution.  
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Ethical considerations 

For developing this project with the participation of some students, it is mandatory to 

have a permission from the parents in order to collect data; likewise, the identity and personal 

information of the participants will not be revealed. (Annex 3, permission letter)  

Each section had its due process centered in a beginning, the development and finally an 

end; before implementing each one, the supervisor reviewed it in order to give suggestions or 

comments for improving it and in this way it could be executed.  

Methodology implementation  

The development of this project could not be done completely due to the worldwide 

health crisis of COVID-19; the educational institution in which it would be implemented, 

adopted the virtual methodology which did not allow the proposed methodology for this project 

to be carried out; despite the circumstances, various workshops were prepared for a future 

execution.  

However, it is highlighted that during the two face-to-face weeks, two sections of the 

project were developed with the students; likewise, some of the instruments were being executed 

as the project implementation. 

 

 

 

Material type 

 

 

 

Description 

 

 

 

Topic 

 

Grade in 

which it 

was 

implemente

 

Was it 

reviewe

d by a 

tutor or 

 

Was it 

delivered 

and 

developed 
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 d or it will 

be 

supervis

or? 

by the 

students? 

Permission letter 

for parents 

https://drive.google

.com/file/d/1sIgzN

EtUZNtskN04s9q5

xIBfQ6wZ25KP/vi

ew?usp=sharing  

 

 

The permission 

letter that was 

designed but not 

delivered to the 

students’ parents in 

order to participate 

in the research 

project 

 

Permission 

 

This was for 

eighth grade 

 

It was 

reviewed 

by the 

supervis

or 

 

It was not 

delivered 

Research project 

presentation 

(written part) 

https://drive.google

.com/file/d/16KzK

xmaXbYWFwC-

rnFHhbCYj60YEz

g83/view?usp=shar

ing  

 

 

The general 

presentation of the 

research project 

gave to the 

supervisor in order 

to receive 

suggestions or 

comments for 

improving it.  

 

Presentation 

 

This was for 

the 

supervisor 

 

It was 

reviewed 

by the 

supervis

or 

 

It was 

delivered 

https://drive.google.com/file/d/1sIgzNEtUZNtskN04s9q5xIBfQ6wZ25KP/view?usp=sharing
https://drive.google.com/file/d/1sIgzNEtUZNtskN04s9q5xIBfQ6wZ25KP/view?usp=sharing
https://drive.google.com/file/d/1sIgzNEtUZNtskN04s9q5xIBfQ6wZ25KP/view?usp=sharing
https://drive.google.com/file/d/1sIgzNEtUZNtskN04s9q5xIBfQ6wZ25KP/view?usp=sharing
https://drive.google.com/file/d/1sIgzNEtUZNtskN04s9q5xIBfQ6wZ25KP/view?usp=sharing
https://drive.google.com/file/d/16KzKxmaXbYWFwC-rnFHhbCYj60YEzg83/view?usp=sharing
https://drive.google.com/file/d/16KzKxmaXbYWFwC-rnFHhbCYj60YEzg83/view?usp=sharing
https://drive.google.com/file/d/16KzKxmaXbYWFwC-rnFHhbCYj60YEzg83/view?usp=sharing
https://drive.google.com/file/d/16KzKxmaXbYWFwC-rnFHhbCYj60YEzg83/view?usp=sharing
https://drive.google.com/file/d/16KzKxmaXbYWFwC-rnFHhbCYj60YEzg83/view?usp=sharing
https://drive.google.com/file/d/16KzKxmaXbYWFwC-rnFHhbCYj60YEzg83/view?usp=sharing
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Research project 

presentation to the 

students: lesson 

plan (first section) 

https://drive.google

.com/file/d/1vmNz

AHGxJFhA3GGY

HN8zYUGNKM8

SJM49/view?usp=

sharing  

 

This was the first 

activity related to 

the project in 

which general 

aspects of its 

development, such 

as its purpose, the 

population and the 

methodology were 

presented to eighth 

grade students. 

Similarly, the first 

stage of the project 

was developed. 

 

Presentation 

to the 

students 

 

First section: 

character’s 

creation 

 

This was for 

eighth grade 

students 

 

It was 

reviewed 

by the 

supervis

or 

 

It was 

developed

.  

Research project: 

lesson plan about 

second section 

https://drive.google

.com/file/d/1Ond1

CK5yJRpNJ0vD9d

8MQG8FgI9O_D

WS/view?usp=shar

 

This is the lesson 

plan of the second 

section concerning 

the project 

development  

 

Second 

section: 

character’s 

biography 

 

This was for 

eighth grade 

students 

 

It was 

reviewed 

by the 

supervis

or 

 

It was 

developed

. 

https://drive.google.com/file/d/1vmNzAHGxJFhA3GGYHN8zYUGNKM8SJM49/view?usp=sharing
https://drive.google.com/file/d/1vmNzAHGxJFhA3GGYHN8zYUGNKM8SJM49/view?usp=sharing
https://drive.google.com/file/d/1vmNzAHGxJFhA3GGYHN8zYUGNKM8SJM49/view?usp=sharing
https://drive.google.com/file/d/1vmNzAHGxJFhA3GGYHN8zYUGNKM8SJM49/view?usp=sharing
https://drive.google.com/file/d/1vmNzAHGxJFhA3GGYHN8zYUGNKM8SJM49/view?usp=sharing
https://drive.google.com/file/d/1vmNzAHGxJFhA3GGYHN8zYUGNKM8SJM49/view?usp=sharing
https://drive.google.com/file/d/1Ond1CK5yJRpNJ0vD9d8MQG8FgI9O_DWS/view?usp=sharing
https://drive.google.com/file/d/1Ond1CK5yJRpNJ0vD9d8MQG8FgI9O_DWS/view?usp=sharing
https://drive.google.com/file/d/1Ond1CK5yJRpNJ0vD9d8MQG8FgI9O_DWS/view?usp=sharing
https://drive.google.com/file/d/1Ond1CK5yJRpNJ0vD9d8MQG8FgI9O_DWS/view?usp=sharing
https://drive.google.com/file/d/1Ond1CK5yJRpNJ0vD9d8MQG8FgI9O_DWS/view?usp=sharing
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ing  

 

Research project: 

lesson plan about 

third section 

https://drive.google

.com/file/d/1HcRA

uTIPq7pItrHkoGY

2GIRCcx_pIoPM/

view?usp=sharing  

 

 

This is the plan of 

the third section 

concerning the 

project 

development, 

which was 

requested by the 

supervisor in order 

to give suggestions 

in this regard. 

 

Third section: 

character’s 

abilities  

 

It was for 

eighth grade 

students 

 

It was 

reviewed 

by the 

supervis

or 

 

It was not 

developed 

Research project: 

lesson plan 

“publish and 

decorate” 

https://drive.google

.com/file/d/1i85bN

hWxHyPd8eqd-

QCgoUUUaZkdB

Bml/view?usp=sha

 

This is the plan in 

which eighth grade 

students had to 

publish their two 

first written 

productions, 

consequently, they 

 

Publish and 

decorate 

 

It was for 

eighth grade 

students 

 

It was 

not 

reviewed  

 

It was not 

developed 

https://drive.google.com/file/d/1Ond1CK5yJRpNJ0vD9d8MQG8FgI9O_DWS/view?usp=sharing
https://drive.google.com/file/d/1HcRAuTIPq7pItrHkoGY2GIRCcx_pIoPM/view?usp=sharing
https://drive.google.com/file/d/1HcRAuTIPq7pItrHkoGY2GIRCcx_pIoPM/view?usp=sharing
https://drive.google.com/file/d/1HcRAuTIPq7pItrHkoGY2GIRCcx_pIoPM/view?usp=sharing
https://drive.google.com/file/d/1HcRAuTIPq7pItrHkoGY2GIRCcx_pIoPM/view?usp=sharing
https://drive.google.com/file/d/1HcRAuTIPq7pItrHkoGY2GIRCcx_pIoPM/view?usp=sharing
https://drive.google.com/file/d/1i85bNhWxHyPd8eqd-QCgoUUUaZkdBBml/view?usp=sharing
https://drive.google.com/file/d/1i85bNhWxHyPd8eqd-QCgoUUUaZkdBBml/view?usp=sharing
https://drive.google.com/file/d/1i85bNhWxHyPd8eqd-QCgoUUUaZkdBBml/view?usp=sharing
https://drive.google.com/file/d/1i85bNhWxHyPd8eqd-QCgoUUUaZkdBBml/view?usp=sharing
https://drive.google.com/file/d/1i85bNhWxHyPd8eqd-QCgoUUUaZkdBBml/view?usp=sharing


46 

 

ring  

 

had to decorate the 

black cardboard in 

which it would be 

stuck.   

Instrument: Journal  

https://drive.google

.com/file/d/14g77g

LxcoAh7_V_apzM

hDjGyKQywBqIw

/view?usp=sharing  

This is the journal 

in which the pre-

service teacher 

writes what she 

observed during the 

implementation of 

the project; this is 

divided into 7 

parts: name of the 

topic, date, 

objective, 

questions, 

description, 

reflection and time 

spent.  

First section: 

description 

and 

reflection. 

Character’s 

creation and 

research 

presentation 

Eight grade 

students  

It was 

not 

reviewed 

It was 

developed 

 

To develop the first 2 sections of the project, the different steps proposed by Gaiman 

(2019) were taken into account; as a first stage, it must have the character to write the story that 

surrounds it. Thus, the two sections focused on the character’s life in order to continue with other 

https://drive.google.com/file/d/1i85bNhWxHyPd8eqd-QCgoUUUaZkdBBml/view?usp=sharing
https://drive.google.com/file/d/14g77gLxcoAh7_V_apzMhDjGyKQywBqIw/view?usp=sharing
https://drive.google.com/file/d/14g77gLxcoAh7_V_apzMhDjGyKQywBqIw/view?usp=sharing
https://drive.google.com/file/d/14g77gLxcoAh7_V_apzMhDjGyKQywBqIw/view?usp=sharing
https://drive.google.com/file/d/14g77gLxcoAh7_V_apzMhDjGyKQywBqIw/view?usp=sharing
https://drive.google.com/file/d/14g77gLxcoAh7_V_apzMhDjGyKQywBqIw/view?usp=sharing
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aspects of it, such as its past and future life. The objective is to create a unique character, who 

exploits the imagination of the students and who inspired them to be able to write freely in the 

English language. 

Therefore, the elaboration of the workshops mentioned above, followed some stages: 

first, a brief and detailed explanation of what the students had to do in the section; for this, the 

pre-service teacher showed her own example in order to guide them, in this way, they could 

better understand the activity. Secondly, not only was the activity explained, but a model 

example was also given, in this case, the pre-service teacher gave each student a small sheet of 

paper that included the written part of her character's biography in order for this to be a guide for 

students when writing. Third, it was necessary to be constantly reviewing what the students were 

writing and also answering their questions. After completing the writing activity, the students 

handed their notebooks to the pre-service teacher to correct this exercise. 

It is worth mentioning that the pre-service teacher asked the students to use half of their 

notebooks to do all the writing exercises concerning the comic strip; this, in a certain way, was 

considered the draft of written productions. Once reviewed and corrected by the pre-service 

teacher, these could be published and decorated on a white sheet in order to create and continue 

the comic strip. (Annex 4, workshops) 

For the following workshops, it is necessary to highlight that these were published on a 

blog included in Blogger; this with the purpose of freely showing the sequences that can be used 

to develop this project and the explanation for each one. It is important to mention that this 

project can be implemented by teachers not only from the English area but also from other 

subjects. (Annex 5, workshops and blog)  
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Expected results  

The implementation of the workshops can be a great opportunity to introduce a new 

teaching-learning strategy; teachers who use these activities can provide a creative, meaningful, 

and fun English environment for students. Not only will the English language be learned in a 

different way, but it will also give rise to the creativity that education has to emphasize from its 

students. 

On the other hand, creating a comic strip to enhance the written production of the 

students would be an effective way to do it, given that not only will they be creating a story, but 

also during this process they will be practicing what they have learned in such a way that 

learning becomes meaningful to them. Likewise, creativity and writing will be linked which will 

allow students to write freely in English, therefore, their written production will be less complex 

than when writing without something that inspires or motivates them. 

Conclusions 

The development of this project in future classes will be an effective way to promote not 

only a better learning process in students, but also to motivate them to use their creativity. 

According to NACCCE (1999) a creative teaching is defined as "teachers using imaginative 

approaches to make learning more interesting, exciting and effective". With this, it can be said 

that creating a comic strip to practice and improve writing in the target language is a fun and 

meaningful option that can be chosen by any teacher. 

In general, the objectives proposed for this project were not fully achieved due to the 

situation that the world faces; however, with the implementation of the first two sections 
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proposed, it is necessary to highlight that creativity plays an important role when writing in 

English since students feel inspired by their own creation which motivates them to write about it. 

Recommendations 

This project can be implemented for teaching and learning a new language; likewise, the 

implementation of a creative strategy to reinforce a target language skill can guarantee successful 

results since according to the different theories mentioned during the project, the creation of a 

comic strip as a teaching tool will allow students to perform better in any topic they are learning 

given that it is a way to practice, to improve, to correct and to advance. Furthermore, it is a 

creative way that will provide a pleasant and academic stress-free environment for students. 

Development of integral practicum 

Face-to-face practicum  

During two weeks of face-to-face practicum, different activities related to class plans 

were developed; in general, the class sequences had to follow a format in which some steps were 

detailed such as: warm up, explanation of the topic, structuring activities, production activities, 

and closure. In each of these stages, what was to be done during the class, the time to be spent 

for each part and the step-by-step of both the explanation of the topic and the proposed activities 

were written down; likewise, the material was prepared according to the proposed activities, 

which mostly focused on games, individual work, and group work, among others. Two class 

sequences were made per group; 6 per week in total. 

Most of the days the pre-service teacher left homework to the students, also, she made 

evaluations concerning the topics once the complete explanation was finished. (Annex 6, lesson 

plan)  
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Virtual practicum  

During the virtual modality, different practice tasks were developed, such as: the 

preparation of workshops for students, the preparation of explanatory videos and finally an 

English exam per group. 

The workshops were composed of 3 stages: explanation of the topic, structuring of the 

subject through exercises and production; the topic for each workshop was chosen taking into 

account a guide that was proposed at the beginning of each school term. The workshops were 

sent to the supervisor by email and these were reviewed by her for any modification or 

correction. 

The institution chose to use WhatsApp as the main means of communication to continue 

with the education of the students; however, the workshops were physically delivered to all 

students in order to be developed. Each week it was given the appropriate instructions to deliver 

the corresponding workshop through photos via WhatsApp. Once all the workshops were 

received, they had to be attached by folders for each grade, consequently, they had to be 

corrected and graded. (Annex 7, workshops)  
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Figure 4 

 

 

Chapter ll: Research component 

Introduction 

In the training context in the foreign languages program (PLEX), the pedagogical 

practices of teachers in training are emerging as one of the main points of interest and updating 
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to study and document for the improvement of teaching-learning processes, for education 

quality.  

Even If it exists a clear interest in the obvious need to understand and transform 

pedagogical practice, it is also that a good part of local studies focus especially on the learning 

issues rather than on teaching.   

It has been considered relevant to formulate a project that establishes a reflective 

approach to practice as a way to objectify knowledge, behaviors and attitudes that guide the 

teaching work; also as an exercise of internalization, immersion and conscious exploration of the 

teacher's own subjectivity, throughout the formulation of questions and information search for 

problem solving and for self-recognition. 

Problem 

At school, core aspects of the constitution of subjects are assumed, of institutional life 

without questioning, they are seen as imprints, stable and unchanging features that are part of the 

identity and school culture. 

When the events unfold without major alteration, there is a risk for the teachers to get 

stuck into logic of action which does not allow pedagogical evolution and the renovation of 

school culture. A practice without reflection does not favor the emergence of problematic 

situations; those realities are ignored, invisible. Seen in this way, the pedagogical practice is 

assumed from reproductive codes that place teachers in a traditional way, in which cultural 

reproduction becomes a barrier to emerge practices tending to generate transformations of 

thought and knowledge, to meet the social needs. 
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Due to this situation, which affects teachers to a greater or lesser extent, it is required that 

the teacher training process fosters a critical and reflective spirit that contributes to the 

improvement of their pedagogical practices, so that these can have essential elements that impact 

and transform their work and future professional performance. 

In the case, at the B.A degree in Foreign Languages of the University of Pamplona, 

reflection is conceived as a fundamental exercise for students who carry out their integral 

practice, self-evaluate, install a critical and constructive look at their work in the teaching role. 

To start this study, the following guiding questions are asked:  

1. In what way does the implementation of reflection contribute to the transformation of the 

pedagogical processes that are inherent when developing the integral practicum stage? 

2. How does the reflective exercise influence the development of a critical spirit in the pre-

service teacher students when analyzing their pedagogical work? 

Justification 

The formulation of this project in the context of the Comprehensive Practice of the 

foreign languages students is part of the professionalizing conception of the practice as a 

spearhead to improve the educational processes in the application centers where the PRADO is 

executed.  

It is considered that giving importance to the role of reflection in the teaching process is 

the first step to understand the difficulties of the profession, one’s actions and to be interested in 

the knowledge of the models and approaches to address a complex situation and establish an 

analytical look about the fact. 
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In accordance with what was stated by the education philosopher Jhon Dewey, a 

forerunner in the field of reflective thinking applied to teaching, we justify the need for this 

project to provide students with analysis and self-observation tools that allow them to distinguish 

between routine action and reflexive action. We consider that a reflective approach prevents the 

agents from a traditional context of inertia and authority that prevail at school.  

Objectives 

General objectives 

- To implement reflection as a transforming tool in the own pedagogical processes of the 

integral practice. 

- To promote in Student-Practitioners the development of a critical spirit that allows them 

to analyze their pedagogical work. 

Specific objectives 

- To consolidate a group of teacher-practitioners with a critical spirit who are willing to 

provide alternative solutions to the current educational needs. 

- To socialize criteria, share ideas and guidelines to be assumed during their practicum. 

- To identify and analyze the different strategies implemented by pre-service teachers 

during their pedagogical practice. 

- To develop reflective workshops and didactic units as a guide towards pre-service 

teachers’ process of reflection.  

- To analyze teacher's and student's beliefs about the teaching profession. 
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Theoretical framework  

The theory about the teaching profession, reflection, reflective practice and pedagogical 

practice, constitute the conceptual framework of the present study. To have a greater degree of 

clarity on the concepts covered, in close relation to this research project, we present an approach 

to each of them.  

The Teaching Profession 

One of the fundamental members of every educational institution is the teacher, who has 

the function of imparting knowledge framed in a certain science or art, but who also has within 

its responsibilities the integral formation of the students. 

The teaching profession requires the development of a series of competences that 

currently constitute a conceptualization and a way to operate in the planning and management of 

human resources in order to facilitate an articulation between management, work, and education. 

This is how we find that every teacher must comply with some competences in the discipline that 

allow him to have mastery of a set of knowledge and skills in the specific area, since the first 

intellectual requirement of a professional is the level at which he develops his activity. 

Additionally, every teacher must have competences in the organization of the contents, 

meaning that the pedagogical practice encompasses not only planning its components to be 

learned by the students, but also providing for the teaching conditions in the educational context 

or outside it. The most immediate function that teachers must develop is to design or anticipate 

the teaching practice.  

Reflection 
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Talking about reflection implies addressing different conceptions of that notion. For this 

reason, to deepen its definition, two aspects will be taken into account: reflection as a process, 

and reflection as thematic. (Correa Molina et al., 2010) 

Reflection as a process 

The process of reflection is developed through a set of stages that result in a critical 

process. According to Schön (1983) cited by Correa Molina et al (2010), reflecting on experience 

implies “a type of reflective dialogue with the situation, where language would favor access to 

the experiences of the individual, which would allow extracting a new structuring of the 

situation".  

The stages of reflection as a process are presented in the following figure: 

 

 

Reflection

Stage 1: action

Stage 2: 
Observation

Stage 3: 
Analysis

Stage 4: 
Reconceptualizatio

n

Stage 5: 
Evaluation
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Reflection as a process  

Figure 5 

Reflection as a theme 

The conception of reflection is based on a theme related to this concept. For this, it was 

taking into account what Grimmet et al (1999) cited by Correa Molina et al. (2010) stated, they 

affirmed that reflection is based on three different perspectives: reflection as an instrumental 

mediation of action, reflection as a deliberation, and reflection as a reconstruction of experience. 

For the first two perspectives the external aspects were the source of knowledge that 

allowed reflection; and for the third perspective, it was the conceptual aspects what allowed the 

reflection exercise. At the same time, these perspectives counted on mediators who executed this 

process; at first instance, it was found action, context, colleagues and the person who reflected. 

 

Reflective practice 

For the purpose of updating and to qualifying the academic proposals at the university 

and guiding students towards innovative ways of dealing with the world, it is necessary for the 

teacher to question about his/her own practice and the impact that it may have generated; so that 

he/she is capable of objectifying his/her behavior, and assuming the different roles in the 

pedagogical relation. 

The teacher plays a central role in the current educational world; he/she acts in a complex 

space under constant change determined by the interaction of various factors and conditions. The 

teaching profession requires that: “teachers develop their professional knowledge in relation to 
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changing circumstances” (Ebutt and EllioT: 1986). In this context, the problems of practice 

require a particular treatment oriented towards social understanding and interaction. 

The need to articulate the changing social reality to our pedagogical work, is evidenced in 

the existence of numerous attempts to try to explain school phenomena and in the search for 

ways to address these phenomena, to make school work effective. 

This study will serve the teachers that are participating as they will reflect on their own 

methodological processes in the light of reflection as the only rational and ethical mode of 

intervention (Sacristán, 1999). 

According to Van Manen (1997) there are different levels of reflexivity, in a first level in 

the classroom there is the effective application of skills and technical knowledge; the reflection is 

applied to the appropriate selection and use of the teaching strategies that the teacher will use. 

On a second level, reflection deals with the implicit presuppositions in the specific 

practices of the classroom. The consequences of adopted strategies, the curriculum and the 

practices are analyzed so that it opts for the application of educational criteria to the practice of 

teaching to make pedagogical decisions adapted to institutional reality and contexts. 

On a third level, Van Manen proposes an exercise of critical reflection; at this level, the 

most elaborated reflection is presented, as an examination of ethical, normative and moral 

criteria that is related directly or indirectly to the classroom. 
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Pedagogical practice 

For the analysis and reflection on the practice, it is considered appropriate to use 

methodologically a conceptual operation of practice classification; to meet this purpose, it is 

assumed Zeichner's proposal, who has established various modalities of practice such as: 

Academic Practice 

It aims to prepare teachers capable of reflecting on the courses they teach, so that they 

transform them into comprehensible structures for students. 

Social efficiency practice  

It is about achieving effective teaching through the application of didactic techniques that 

are deduced from general principles that pedagogical research has reached. In this case, the 

reflection consists of a strategic decision: «select from the range of available techniques the one 

considered most effective». This is the way of proceeding from technical rationality. 

From development 

Teaching is based on the interests and development of students, at the same time, it 

considers the development of the teacher as a teacher and as a person. 

Social reconstruction 

The object of reflection is the social, economic and political context, as a way to foster 

truly democratic relations in the classroom, equal and fair in the social field. 

Generic 

The programs often refer to reflection in a generic way, without specifying the ambitions 

of neither the programs nor the contents to reflect about nor the strategies to foment reflective 

learning.   
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Reflection triggers 

According to Schulman (1987), these activators are the teacher's cognitive foundations of 

classroom life; they are essential because they constitute the element of reflective thinking that 

contributes in the process of own knowledge that a good teacher needs to make decisions in the 

classroom. 

Critical element of reflective thinking 

This element of reflective thinking relates to "the moral and ethical aspects of compassion 

and social justice" as proposed by Sparks-Langer and Colton 1991: 39. The interest in social 

justice and ethics in education.  

These authors established some classification categories of knowledge 

1. Knowledge of the content 

            2. General pedagogical knowledge 

            3. Curricular knowledge (materials, programs, among others.) 

            4. Teaching knowledge and professional configuration 

            5. Students' knowledge and their features. 

            6. Knowledge of educational contexts. 

           7. Knowledge-based on the philosophical, historical, axiological basis 

According to Georgea Spark-Langer and Amy Colton, the narrative element is another of 

the elements of reflective thinking that is included in the present study as an instrument This is 

related to the teacher's narratives, to encourage the stories of their experiences in the classroom 

they persevere in many ways and fulfill diverse functions in subjectivity, and in the constitution 

of subjectivity. In this component, teachers' journals are placed, in which writing leads to the 
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elaboration of teacher's reflective thinking about his/her experiences of practice, objective, 

subjective and inter- subjective.  

Methodology  

The proposed methodological strategy has as central axis the continuous reflection that 

contemplates additionally the fulfillment of meetings to strengthen the practice’s collective as an 

initial space for tackling the educational and labor problem. The principles of organization are 

autonomy, planning and self-observation. 

To review the incidence of the reflection proposal about this practice process, it will carry 

out a process of socialization and systematization of itself. This study is focused on the 

qualitative research approach, from the perspective of reflection as a professionalizing space that 

will contribute greatly to the description, identification and analysis of the pedagogical practice 

itself. For the process of data collection in this project, it is proposed the application of the 

following instruments: 

Reflective workshops 

The main purpose of implementing these reflection workshops is for them to serve as 

guide in the reflection process of student-practitioners, but also to socialize and share their 

experiences to enrich their process and incorporate new tools to transform their pedagogical 

practice. 

Objectives 

- To consolidate a group of teacher-practitioners with a critical spirit who are willing to 

provide alternative solutions to the current educational needs. 
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-  To socialize criteria, share ideas and guidelines to be assumed during their practicum. 

- To qualify, facilitate and effectively incorporate them into the institutional center 

assigned. 

Self-observation card 

The main objective of the self-observation card is to guide the student-practitioner 

towards a proper view of his practice as teacher and his role in the classroom and in the 

environment of the educational community where he belongs. 

Narrative 

The reflection exercise will allow the student to express himself about his work from the 

narrative of his experience as a way to endow of meaning the everyday life of the teacher. 

Class recordings  

By keeping a track record of student-practitioners’ performance in class, class recordings 

will facilitate the reflection on different aspects of the Foreign Languages teaching and learning 

process that may or may not have been taken into account by the pre-service teacher during 

his/her reflection process. These recordings will allow having an external and constructive look 

at their pedagogical practices. 

Data collection  

The way in which reflection contributes to the practicum transformation  

Reflection is undoubtedly linked to the practice process since it contributes significantly in 

various aspects that make it up; firstly, reflection allows us to realize if the way in which the pre-

service educator teaches really works, moreover, the way in which it should be taught in order to 
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obtain better results. And secondly, reflection gives rise to the importance of questioning oneself 

in terms of attitudes, strategies and vocation when teaching. 

Reflection is definitely essential during the practicum as it helps us to better understand the 

teaching-learning process we are in, likewise, this allows us to improve as teachers, both in the 

present and for the future. 

Data collection chronogram: instruments implemented 

DATE INSTRUMENT 

March 6th Narrative 

March 13th  Narrative 

March 17th  First reflective workshop 

1st May Narrative 

March Self-observation 

May 22th  Narrative 

May 29th Narrative 

Table 4 

During the practicum development, three instruments have been applied: 5 narratives, 1 

self-observation and a reflective workshop; each of these instruments has allowed us to reflect on 

the role of teachers that we are achieving, counting both the advantages and the obstacles that we 

have had.   

Taking into account the last instrument concerning recording a class, it could not be 

developed due to the short time of face-to-face practicum and the virtual methodology 

implemented in the school. 
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Conclusions 

Regarding the narratives, these have allowed us not only to reflect on our experience 

when teaching, but also to express what we feel as teachers and as human beings in the face of 

various situations. In the first two narratives, we talked about our first contact with educational 

reality; reflect on the fact that we had a great challenge knowing the school environment, the 

students’ rhythm, the way to plan classes according to needs, the discipline control, the attitudes, 

the academic load, the pressure, stress, among other factors. For the third, fourth and fifth 

narrative was a kind of different given that we reflected on virtual teaching experience; the 

situation we are going through has been the main source to reflect on, the teacher role has 

become more complex since academic work has increased and the process of teaching in an 

suitable way has become the greatest challenge. (Annex 8, Narrative)  

On the other hand, the first reflective workshop was ideal to know the importance of the 

teacher within a society, likewise, how education has changed and how this change has benefited 

or affected it.  Another aspect taken into account was the motivation that students must have 

when learning; here the teacher plays an essential role to maintain this motivation, it is necessary 

to look for alternatives, implement effective ideas or other means to encourage students and to 

show them how significant education is in their lives. (Annex 9, reflective workshop) 

Finally, it was implemented a self-observation in which we quantitatively evaluated our 

process as teachers; in general terms, this was focused on the way of teaching, the methodology 

used, the lesson planning, the aspects taken into account to develop a class, the classroom 

environment, discipline, inclusion, activities proposed, among others. (Annex 10, self-

observation) 
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Face to face and virtual teaching 

Teaching is undoubtedly one of the most difficult professions but one that most enriches 

our knowledge; during two weeks of face-to-face practicum, my vocation as a teacher was 

sometimes questioned by various adversities that arose, however, these situations are what make 

us continue in this profession and therefore be better educators. 

At the beginning of the classes, the methodology used when teaching was adapted 

according to what was proposed by the supervisor in terms of sequence, topic, and possible 

activities; moreover, it was taken into account the way in which the supervisor taught the 

students since it was not recommended to make a drastic change in the usual teaching-learning 

process of them.  It has to be highlighted that little by little the lesson plans were better done, 

thanks to the suggestions and comments of the supervisor before, during and after doing them. 

However, it was difficult to implement different activities or different resources to teach due to 

lack of time, not enough money, and lack of discipline or other factors; occasionally it was 

implementd other activities that were enjoyable for the students, such as games, teamwork, etc. 

As for the instructions for any activity or topic, the students understood only by giving 

them in Spanish and with many examples, thus, English was always included and its translation, 

in this way, they were associating what was said. It has to be emphasized the fact that the 

students were very attentive to what was explained, even though most of the classes were 

focused on grammar, the students had a good participation; one of the biggest challenges at the 

beginning was discipline, despite the fact that the vast majority of students paid attention to the 

classes, there were some that encouraged indiscipline, therefore, the classes were reduced in time 

due to the attention calls made to them. Unfortunately, the only strategy that worked to control 

discipline was through scolding, bad grades, or annotations. 
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Another important aspect during this classroom teaching experience was inclusion; in one 

of the grades, specifically in sixth grade, there was a student with a type of autism that made his 

learning process go at a slower pace and almost similar to that of an elementary student. When 

teaching and knowing the situation of the student, some material was given to him according to 

his need; material based on illustrations along with the explained topic, evidently, the topic was 

given in a more summarized way but for greater understanding through the drawings. During 

class activities, adequate instructions were given to this student to carry out his workshop and 

also it was reviewed what he was doing each moment to guide or encourage him. 

On the other hand, the experience of virtual teaching was the main factor to realize that 

being a teacher is definitely a task that requires patience; both teachers and parents and students 

are facing the situation the whole world is going through in the best possible way to continue 

education. During these weeks, the role of a teacher is more essential since basically teachers in 

these times of pandemic are the ones who must be most willing to continue teaching, therefore, 

the work during this virtual practicum was based on doing workshops for fifth, sixth and seventh 

grades; these workshops undoubtedly contain the explanation of the topic to be taught, for this 

reason the explanation was made in a way that was easy enough to understand for the students, 

furthermore, the exercises must not be as complex or as long and these must be adapted to the 

students level. 

The workshops are physically delivered to the parents and these are sent already 

developed by photos via WhatsApp; once sent, these are evaluated taking into account know-

how (structuring exercises) and knowledge (production exercises). Given that sometimes 

students tend to have doubts regarding the workshops, it was proposed to make explanatory 
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videos of each one to make it more understandable; in addition, hours from 7am to 12pm were 

proposed for tutoring via WhatsApp. 

Regarding the performance that the students have presented through the workshops, it has 

to be highlighted that this has been outstanding; unfortunately, some adversities have arisen, for 

example that some students have not been able to send the photos of the respective workshops or 

other students who do not understand very well the given topics which is reflected in the 

development of the exercises and undoubtedly it is worrying and discouraging for their learning 

process.  
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Chapter lll: Outreach component 

“Awareness project to English language in elementary schools in Pamplona, 

Colombia” 

Introduction 

Participating in the academic, cultural and economic fields at a global scale motivated the 

Colombian National Government to promote foreign languages learning in the different 

educational sectors of the country, so that all citizens have the opportunity to participate in 

cultural exchanges that allow them to get access to more equitable conditions regarding the 

personal and social development of the country. 

To encourage the English language learning in Colombia as well as having Colombians 

to be more competitive citizens, the Ministry of National Education designed a policy of 

bilingualism in 2004, whose main objective is “to have citizens being capable of communicating 

in English, with internationally-comparable standards, that incorporate the country in the 

universal processes of communication, in the global economy and in cultural openness". To do it 

so, the Ministry has been implementing an extensive set of strategies at different levels of 

education in order to achieve this goal. For instance, a clear example is the creation and 

consolidation of the English language quality standards for basic and secondary education, the 

definition of a solid and coherent evaluation system and the description and development of 

training programs. 

This program has been developed throughout the country in which the work done by the 

secretaries of education, public and private universities and English language centers has been 
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integrated. However, the results obtained to date have not been very encouraging since many 

educational institutions at a national level have not been impacted by this project yet. 

In reference to primary school, the National Government advocates for the augmentation 

of the English language teaching to children coverage, since many of these educational 

institutions do not usually have an English teacher that guides the teaching and learning of the 

English language and for this reason, the results of the evaluations applied at a national-level are 

not very promising. 

The University of Pamplona in Colombia considered as a public training institution for 

trainers, and more specifically the Foreign Languages B.A. degree in English and French, has 

approached the reality that the primary schools in the city of Pamplona often face in terms of The 

National Bilingualism Policy; many of the educational establishments in this city do not have an 

English teacher to respond to the training needs of the primary sector. 

By recognizing this reality and the difficulties that it generates, this proposal of social 

projection aims not only to respond to the English language educational needs, those of the 

primary school children in the city of Pamplona but also to integrate foreign languages’ students 

training at the B.A degree in Foreign Languages English and French to the educational reality of 

this sector so that the gap between public and private schools in the area of foreign language can 

be minimized. 

Governmental policies identify the issue, however, the attention to these problems goes 

beyond mere regulations, there is a lack of funding support, educators in the foreign languages 

area so that the outcomes in terms of exams, tests, and students' results are in agreement with 

Colombia's proposal of being the most educated country of the region. 
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This project was developed face-to-face for 2 weeks; in the rest of weeks, the project was 

implemented in a virtual way due to the world health crisis of COVID-19. 

Justification 

Learning and acquiring a foreign language provide us with the opportunity to be up with 

the requirements of today's world current needs. That is why it is necessary to implement and 

work towards this process since the beginning of children's schooling path so that at the end of 

their basic education cycle, they have the foundations that will allow them to continuous learning 

process in the secondary, technical and superior education, to get more people to be trained in 

this area. 

The main purpose of this project is to raise awareness towards English language teaching 

in primary schools in the city of Pamplona, by contributing to the basic training in a foreign 

language which is essential and required at these levels. For that reason, this project is carried out 

as part of the outreach component in the practicum stage that is developed by last semester 

students of the Foreign Languages degree at the University of Pamplona, as a way to contribute 

to the strengthening of English language teaching in primary school. 

The implementation of this project benefits greatly and reciprocally both, the institutions 

and the student population of Pamplona, as well as the Foreign Languages program and the 

students who are carrying out their practicum. This benefit results in the possibility for primary 

school children to have contact with the foreign language and, in turn, for students who are at the 

end of their training process at the university so that they get to know the realities and 

educational needs of the environment, and in this way, they can contribute by taking part in the 

processes that have a positive impact on the improvement of such needs. 



71 

 

Objectives 

General objectives 

The main objectives to work on are the following: 

- To respond to the English language teaching needs of the child population in primary 

school in the city of Pamplona 

- To provide pre-service teachers with the opportunity of teaching English in a real 

educational context, in this case, at primary school level. 

- To use flashcards as a tool for teaching English vocabulary at primary school 

Specific objectives 

- To better understand the aspects previously stated, this proposal will attempt: 

- To familiarize primary schools' children of Pamplona with the fundamentals of the 

English language. 

- To involve students from the B. A. degree in Foreign Languages English-French in the 

English language teaching processes at a primary school level in the community of 

Pamplona. 

- To articulate the teaching training that students from the B. A. Degree in Foreign 

Languages English-French have received with the outreach programs offered by the 

Social Interaction office at the University of Pamplona. 

- To improve the English vocabulary through the use of flashcards 

- To teach English vocabulary in a creative way 

- To improve the spelling of English vocabulary  

- To improve the pronunciation of English vocabulary  
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Typology of the project 

This is an educational, disciplinary project dealing with the curriculum area; open to all 

the institutions in which the integral practicum will be developed and which offer primary 

education in Pamplona. This project is part of the teaching training plan of the Foreign 

Languages program at the University of Pamplona. 

This proposal is connected with social projection and goes beyond the institutional scope 

and makes facilitates the articulation of the Foreign Languages program to the community of 

Pamplona. 

The main purpose at a pedagogical and communicative level is framed within the 

institutional lines of projection and outreach of the University of Pamplona and the Foreign 

Languages program. 

Lines of contribution 

At the heart of this project lie the following lines that aim to contribute to: 

• Academic training in foreign languages. 

• Citizen training (addressing educative problems in order to reduce inequality in the 

educational system) 

• School community outreach as University and as Foreign Languages program. 

Methodology  

This proposal aims at using flashcards as tool for teaching vocabulary in primary school; 

according to Ngarofah and Sumarni (2018), the use of flashcards is considered as a media that 
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can help and encourage the students to learn and to be interested in learning English. For 

carrying out this project, it will be taken into account the population to whom it is addressed and 

the pre-service teacher schedule.  

Population 

This proposal will be developed with primary school students of first and fifth grades at 

Cristo Rey School a public educational institution located at Pamplona.  

Timetable 

Time Monday  Tuesday Wednesday Thursday Friday 

7am-7:55am  5th grade 5th grade   

7:55 – 8:50      

8:50 – 9:45      

9:45 – 10:15      

10:15 – 11:10     1st grade 

11:10 – 12 pm   1st grade   

Table 5 

Data collection 

Face-to-face practicum  

During the two face-to-face weeks, the pre-service teacher could develop the explanation 

of topics in first, third and fifth grade; topics such as: I like and I don't like expressions, body 

parts, disease vocabulary, personal presentation, basic commands, numbers from 1 to 10, and 

nouns vs actions.  



74 

 

All these topics were explained through the use of flashcards; the use of this material 

allowed the students to be attentive to the explanations, likewise, this facilitated the practice of 

pronunciation and spelling. (Annex 11, flashcards) 

Chronogram of activities developed 

DATE TOPIC MATERIAL 

March 3rd 

 

I like and I don’t like Flashcards about food, 

hobbies 

March 4th 

 

Commands Flashcards about commands 

March 10th 

 

When to use “to” Flashcards about hobbies 

March 13th 

 

Introduce yourself Workshop 

Table 6 

Virtual practicum 

During the virtual practicum, various activities were developed for primary school; these 

activities were based on: workshops consisting of 3 stages (explanation, exercises and 

production), explanatory videos, English exam, corrections and grades. 

For each workshop, the corresponding topic for the week was taken into account, 

likewise, the visual part (images) should be included more than the written part (explanation) in 

order for the students to better understand. (Annex 12, workshop) 

On the other hand, it was necessary to make explanatory videos for each workshop, in 

this way, the students could understand what they should do in each one and also it was given a 

space to practice the pronunciation of some words.  
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Figure 6 

Virtual activities 

 

Material 

 

Description 

 

Topic 

Grade in 

which it was 

implemented 

or it will be 

Was it 

delivered 

and 

developed 

by the 
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students? 

Conduct of workshops for 

fifth grade: second term 

https://drive.google.com/d

rive/folders/1yGpCOTyjm

yu-

Eb4ijjFdF4l1kT32YvKN?

usp=sharing  

 

Workshop consisting 

of 3 stages: 

explanation, 

exercises, practice. 

 

Evaluation 

workshops about the 

topics learned 

 

Celebration

s, Nouns, 

opposite 

adjective, 

hobbies, 

comparative

s 

 

It will be 

implemented 

in fifth grade 

 

It will be 

delivered 

next month 

Templates for fifth grade: 

second term 

https://drive.google.com/d

rive/folders/15kTMhGkjat

qEJAk0BNxARG2VhWO

fxFj2?usp=sharing  

These are the 

templates of the 

workshops done in 

which the answers to 

the exercises can be 

found 

Celebration

s, Nouns, 

opposite 

adjective, 

hobbies, 

comparative

s 

It will be for 

fifth grade 

teachers 

It will be 

delivered to 

fifth grade 

teachers 

Explanatory videos: first 

term 

https://drive.google.com/fi

le/d/1wKVwCGHn7_BT9

 

Explanatory videos 

concerning the first 

term topics; these 

 

Daily 

routine 

 

It was sent via 

WhatsApp 

 

It was sent 

https://drive.google.com/drive/folders/1yGpCOTyjmyu-Eb4ijjFdF4l1kT32YvKN?usp=sharing
https://drive.google.com/drive/folders/1yGpCOTyjmyu-Eb4ijjFdF4l1kT32YvKN?usp=sharing
https://drive.google.com/drive/folders/1yGpCOTyjmyu-Eb4ijjFdF4l1kT32YvKN?usp=sharing
https://drive.google.com/drive/folders/1yGpCOTyjmyu-Eb4ijjFdF4l1kT32YvKN?usp=sharing
https://drive.google.com/drive/folders/1yGpCOTyjmyu-Eb4ijjFdF4l1kT32YvKN?usp=sharing
https://drive.google.com/drive/folders/15kTMhGkjatqEJAk0BNxARG2VhWOfxFj2?usp=sharing
https://drive.google.com/drive/folders/15kTMhGkjatqEJAk0BNxARG2VhWOfxFj2?usp=sharing
https://drive.google.com/drive/folders/15kTMhGkjatqEJAk0BNxARG2VhWOfxFj2?usp=sharing
https://drive.google.com/drive/folders/15kTMhGkjatqEJAk0BNxARG2VhWOfxFj2?usp=sharing
https://drive.google.com/file/d/1wKVwCGHn7_BT94-jCRHWHKSKyBSby92A/view?usp=sharing
https://drive.google.com/file/d/1wKVwCGHn7_BT94-jCRHWHKSKyBSby92A/view?usp=sharing
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4-

jCRHWHKSKyBSby92A/

view?usp=sharing 

https://drive.google.com/fi

le/d/1-

__e48OUaynLNlKlMNDr

ttC9ArRPyiWf/view?usp=

sharing  

videos are sent via 

WhatsApp at the 

beginning of each 

week 

vocabulary 

 

Frequency 

adverbs 

Workshops correction: 

first term 

https://drive.google.com/fi

le/d/1ZZ_VaAEpufSq9TJ

aDPs56LTJnZyCUtFz/vie

w?usp=sharing 

https://drive.google.com/fi

le/d/1au6o1furl5yZWDG

DeCiZFF957I2_p5sF/vie

w?usp=sharing  

 

 

Correction of the 

first two workshops 

delivered by the 

students and 

assignment of a 

grade 

 

Daily 

routine 

vocabulary 

 

Frequency 

adverbs 

 

It was 

corrected and 

sent to the 

English 

teacher 

 

It was sent 

 

https://drive.google.com/file/d/1wKVwCGHn7_BT94-jCRHWHKSKyBSby92A/view?usp=sharing
https://drive.google.com/file/d/1wKVwCGHn7_BT94-jCRHWHKSKyBSby92A/view?usp=sharing
https://drive.google.com/file/d/1wKVwCGHn7_BT94-jCRHWHKSKyBSby92A/view?usp=sharing
https://drive.google.com/file/d/1-__e48OUaynLNlKlMNDrttC9ArRPyiWf/view?usp=sharing
https://drive.google.com/file/d/1-__e48OUaynLNlKlMNDrttC9ArRPyiWf/view?usp=sharing
https://drive.google.com/file/d/1-__e48OUaynLNlKlMNDrttC9ArRPyiWf/view?usp=sharing
https://drive.google.com/file/d/1-__e48OUaynLNlKlMNDrttC9ArRPyiWf/view?usp=sharing
https://drive.google.com/file/d/1-__e48OUaynLNlKlMNDrttC9ArRPyiWf/view?usp=sharing
https://drive.google.com/file/d/1ZZ_VaAEpufSq9TJaDPs56LTJnZyCUtFz/view?usp=sharing
https://drive.google.com/file/d/1ZZ_VaAEpufSq9TJaDPs56LTJnZyCUtFz/view?usp=sharing
https://drive.google.com/file/d/1ZZ_VaAEpufSq9TJaDPs56LTJnZyCUtFz/view?usp=sharing
https://drive.google.com/file/d/1ZZ_VaAEpufSq9TJaDPs56LTJnZyCUtFz/view?usp=sharing
https://drive.google.com/file/d/1au6o1furl5yZWDGDeCiZFF957I2_p5sF/view?usp=sharing
https://drive.google.com/file/d/1au6o1furl5yZWDGDeCiZFF957I2_p5sF/view?usp=sharing
https://drive.google.com/file/d/1au6o1furl5yZWDGDeCiZFF957I2_p5sF/view?usp=sharing
https://drive.google.com/file/d/1au6o1furl5yZWDGDeCiZFF957I2_p5sF/view?usp=sharing
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Conclusion 

The needs of English in primary school and its contribution to the integral 

practicum 

The needs that primary education has regarding the English teaching process is highly 

visible; during the face-to-face practicum experience, most of the elementary teachers required 

extra help to teach English due to sometimes it was difficult for them to pronounce or explain as 

such a specific topic. In the first week, 4 primary grades was assigned to the pre-service teacher: 

first, third, fourth and fifth; in the second week since the social work students were going to start 

their practice, only 2 grades was left to her: first and fifth. 

During this teaching experience in these two primary grades, the pre-service teacher 

realized that although English is considered one more subject for these students, most of them 

were motivated to learn it. In the same way, she also realized that the role of the teacher includes 

helping other teachers when required, obviously, as everyone knows in primary school there is 

only one teacher for all subjects and that is where teachers should consider the companionship to 

face any obstacle when teaching. 

On the other hand, it is important to mention that during the two weeks of face-to-face 

practicum, implementing the use of flashcard as a tool for teaching vocabulary was in a certain 

way effective; using flashcards not only allowed students to learn new vocabulary in English, but 

also they learned to associate it by just seeing the image that represents it. Moreover, through the 

flashcards it was possible to include the practice of pronunciation; as the students looked at them 

and listened the word, they immediately repeated several times to pronounce it correctly. 
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Chapter lV: Administrative component 

Introduction 

Pre-service teachers play relevant roles within an institution, they are not only those who 

teach a second language, but they are also those who, beyond being teachers, immerse 

themselves in different situations that characterize a school, such as religious, cultural, artistic 

activities, among others.  

During the practice process, pre-service teachers must be part of extra-curricular activities 

proposed in the school since it involves the real sense of belonging. For that reason, pre-service 

teacher must attend to the activities posed.  

General objective  

- To participate actively and punctually in the extra-curricular activities proposed by the 

institution during the practice process.  

Specific objectives  

- To attend all academic and administrative activities of the institution 

- To enrich the role of teacher through institutional activities 

- To know the purpose for which these activities are implemented and their importance 

within the educational institution 

Methodology 

The pre-service teacher must play an important role during the organization and 

development of institutional activities in order to enrich his/her experience as a teacher in a real 
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context. For that, the pre-service teacher will attend and participate actively, likewise, she/he will 

be a guide and support when English events take place in the school.  

Timetable of the activities  

MONTH ACTIVITY 

February 28th Women's and men's day 

March 27th Experience activity about transversal 

pedagogical project “paths of peace and good” 

March 31st Simulacrum 3°, 5°, 9°, 10°, 11° 

April 8th Institutional bingo 

April 23rd Language day 

May 14th Teacher’s day 

Table 7 

Conclusion 

Due to the global health crisis of COVID-19, the pre-service teacher was unable to 

participate in any of the extra-curricular activities mentioned above; however, it is considered 

that this type of activity influences teacher training since it allows to know the different roles of a 

teacher within an educational institution. In short, the teacher's purpose is not only to teach, but 

also to participate in cultural activities that help in his own learning. 

On the other hand, these types of activities allow the pre-service teacher to enrich herself 

of the importance that each one of tasks has in the institution and why they should be developed 

with the entire educational community. 
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ANNEXES 

Annex 1.  Journal model  

 

 

 

 

 

 

 

 

 



85 

 

Journal completed 
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Annex 2. Rubric: written production evaluation 
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Annex 3. Permission letter for parents 
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Annex 4. Workshops: Comic Strip 
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Annex 5. Research blog 
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Link: https://reasearchproject2020.blogspot.com/  

 

 

 

 

 

 

 

 

 

 

 

 

 

https://reasearchproject2020.blogspot.com/
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Annex 6. Lesson plan 
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Annex 7. Virtual workshops 
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Annex 8. Narrative 
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Annex 9. Reflective workshop 
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Annex 10. Self-observation 
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Annex 11. Flashcards  
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Annex 12. Virtuality 

 

 

Material type 

 

 

 

Description 

 

 

Topic 

 

Grade in 

which it 

was 

implemente

d or it will 

be 

 

Was it 

reviewe

d by a 

tutor or 

supervis

or? 

 

Was it 

delivered 

and 

developed 

by the 

students? 

Conduct of work 

guides for 7th 

grade: first term  

https://drive.google

.com/drive/folders/

1PYzNrsOL0kYz0

kH1jdpFvUWzuu

wO8lnw?usp=shari

ng  

 

 

Workshop consisting 

of 3 stages: 

explanation, exercises, 

practice. 

Past 

simple of 

verb to be 

 

Regular 

and 

irregular 

verbs  

It was being 

implemente

d in seventh 

grade 

It was 

reviewed 

by the 

supervis

or  

It was 

delivered 

and it was 

being 

developin

g  

Conduct of work 

guides for 7th 

grade: second term 

https://drive.google

 

Workshop consisting 

of 3 stages: 

explanation, exercises, 

Past 

continuous  

When vs 

While 

It will be 

implemente

d in seventh 

grade 

It was 

reviewed 

by the 

supervis

It will be 

delivered 

next 

month  

https://drive.google.com/drive/folders/1PYzNrsOL0kYz0kH1jdpFvUWzuuwO8lnw?usp=sharing
https://drive.google.com/drive/folders/1PYzNrsOL0kYz0kH1jdpFvUWzuuwO8lnw?usp=sharing
https://drive.google.com/drive/folders/1PYzNrsOL0kYz0kH1jdpFvUWzuuwO8lnw?usp=sharing
https://drive.google.com/drive/folders/1PYzNrsOL0kYz0kH1jdpFvUWzuuwO8lnw?usp=sharing
https://drive.google.com/drive/folders/1PYzNrsOL0kYz0kH1jdpFvUWzuuwO8lnw?usp=sharing
https://drive.google.com/drive/folders/1PYzNrsOL0kYz0kH1jdpFvUWzuuwO8lnw?usp=sharing
https://drive.google.com/drive/folders/1c_SJeUTrAP-L-PKNx3ZWXpyxVApuzGSX?usp=sharing
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.com/drive/folders/

1c_SJeUTrAP-L-

PKNx3ZWXpyxV

ApuzGSX?usp=sh

aring  

practice. 

 

Evaluation workshops 

about the topics 

learned 

 

Going to 

or 

Conduct of work 

guides for 6th 

grade: second term 

https://drive.google

.com/drive/folders/

1Q6Xou_sd-

TYPcDzI9hVyeJw

8h7aQYtyW?usp=

sharing  

 

 

Workshop consisting 

of 3 stages: 

explanation, exercises, 

practice. 

 

Evaluation workshops 

about the topics 

learned 

Numbers, 

hour, 

countable, 

uncountab

le, how 

much, 

how many 

It will be 

implemente

d in sixth 

grade 

It was 

reviewed 

by the 

supervis

or 

It will be 

delivered 

next 

month 

Conduct of work 

for 5th grade: 

second term 

https://drive.google

.com/drive/folders/

1yGpCOTyjmyu-

  

Workshop consisting 

of 3 stages: 

explanation, exercises, 

practice. 

 

Celebratio

ns, Nouns, 

opposite 

adjective, 

hobbies, 

comparati

It will be 

implemente

d in fifth 

grade 

It was 

reviewed 

by the 

supervis

or and 

another 

It will be 

delivered 

next 

month 

https://drive.google.com/drive/folders/1c_SJeUTrAP-L-PKNx3ZWXpyxVApuzGSX?usp=sharing
https://drive.google.com/drive/folders/1c_SJeUTrAP-L-PKNx3ZWXpyxVApuzGSX?usp=sharing
https://drive.google.com/drive/folders/1c_SJeUTrAP-L-PKNx3ZWXpyxVApuzGSX?usp=sharing
https://drive.google.com/drive/folders/1c_SJeUTrAP-L-PKNx3ZWXpyxVApuzGSX?usp=sharing
https://drive.google.com/drive/folders/1c_SJeUTrAP-L-PKNx3ZWXpyxVApuzGSX?usp=sharing
https://drive.google.com/drive/folders/1Q6Xou_sd-TYPcDzI9hVyeJw8h7aQYtyW?usp=sharing
https://drive.google.com/drive/folders/1Q6Xou_sd-TYPcDzI9hVyeJw8h7aQYtyW?usp=sharing
https://drive.google.com/drive/folders/1Q6Xou_sd-TYPcDzI9hVyeJw8h7aQYtyW?usp=sharing
https://drive.google.com/drive/folders/1Q6Xou_sd-TYPcDzI9hVyeJw8h7aQYtyW?usp=sharing
https://drive.google.com/drive/folders/1Q6Xou_sd-TYPcDzI9hVyeJw8h7aQYtyW?usp=sharing
https://drive.google.com/drive/folders/1Q6Xou_sd-TYPcDzI9hVyeJw8h7aQYtyW?usp=sharing
https://drive.google.com/drive/folders/1yGpCOTyjmyu-Eb4ijjFdF4l1kT32YvKN?usp=sharing
https://drive.google.com/drive/folders/1yGpCOTyjmyu-Eb4ijjFdF4l1kT32YvKN?usp=sharing
https://drive.google.com/drive/folders/1yGpCOTyjmyu-Eb4ijjFdF4l1kT32YvKN?usp=sharing
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Eb4ijjFdF4l1kT32

YvKN?usp=sharin

g 

 

Evaluation workshops 

about the topics 

learned 

ves English 

teacher 

Explanatory videos 

for 5th grade: first 

term  

https://drive.google

.com/file/d/1wKV

wCGHn7_BT94-

jCRHWHKSKyBS

by92A/view?usp=s

haring  

https://drive.google

.com/file/d/1-

__e48OUaynLNlK

lMNDrttC9ArRPyi

Wf/view?usp=shar

ing  

 

 

Explanatory videos 

concerning the first 

term topics; these 

videos are sent via 

WhatsApp at the 

beginning of each 

week 

 

 

Daily 

routine 

 

 

Frequency 

adverbs 

 

 

It was 

implemente

d in fifth 

grade 

 

 

It was 

reviewed 

by the 

supervis

or  

 

 

It was sent 

Guide corrections 

(5th, 6th, 7th, 8th 

grades) 

 

 

Daily 

routine 

Simple 

 

It was 

implemente

 

It was 

reviewed 

 

It was 

corrected 

https://drive.google.com/drive/folders/1yGpCOTyjmyu-Eb4ijjFdF4l1kT32YvKN?usp=sharing
https://drive.google.com/drive/folders/1yGpCOTyjmyu-Eb4ijjFdF4l1kT32YvKN?usp=sharing
https://drive.google.com/drive/folders/1yGpCOTyjmyu-Eb4ijjFdF4l1kT32YvKN?usp=sharing
https://drive.google.com/file/d/1wKVwCGHn7_BT94-jCRHWHKSKyBSby92A/view?usp=sharing
https://drive.google.com/file/d/1wKVwCGHn7_BT94-jCRHWHKSKyBSby92A/view?usp=sharing
https://drive.google.com/file/d/1wKVwCGHn7_BT94-jCRHWHKSKyBSby92A/view?usp=sharing
https://drive.google.com/file/d/1wKVwCGHn7_BT94-jCRHWHKSKyBSby92A/view?usp=sharing
https://drive.google.com/file/d/1wKVwCGHn7_BT94-jCRHWHKSKyBSby92A/view?usp=sharing
https://drive.google.com/file/d/1wKVwCGHn7_BT94-jCRHWHKSKyBSby92A/view?usp=sharing
https://drive.google.com/file/d/1-__e48OUaynLNlKlMNDrttC9ArRPyiWf/view?usp=sharing
https://drive.google.com/file/d/1-__e48OUaynLNlKlMNDrttC9ArRPyiWf/view?usp=sharing
https://drive.google.com/file/d/1-__e48OUaynLNlKlMNDrttC9ArRPyiWf/view?usp=sharing
https://drive.google.com/file/d/1-__e48OUaynLNlKlMNDrttC9ArRPyiWf/view?usp=sharing
https://drive.google.com/file/d/1-__e48OUaynLNlKlMNDrttC9ArRPyiWf/view?usp=sharing
https://drive.google.com/file/d/1-__e48OUaynLNlKlMNDrttC9ArRPyiWf/view?usp=sharing
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https://drive.google

.com/drive/folders/

1NG6kN8E7rMJ5

GGLUA-

DwImJ5duk73L8Q

?usp=sharing  

Correction of the first 

two workshops 

delivered by the 

students and 

assignment of a grade 

past 

Past 

continuous 

Frequency 

adverbs 

d in 

5th,6th,7th,8t

h grade 

by the 

supervis

or and 

the fifth 

grade 

teacher 

and sent 

to the 

teachers 

Guide reduction 

(6th and 7th grade) 

https://drive.google

.com/drive/folders/

1R0Uw_Ik6aXNV

htQqzBK5RDa9Iw

7wEGqp?usp=shar

ing  

 

 

Reduce content of 

workshops given that 

these had more than 

three sheets. 

Simple 

past 

 

Regular 

and 

irregular 

verbs  

There is-

there are 

 

It was for 

sixth and 

seventh 

grade 

 

It was 

reviewed 

by the 

supervis

or 

 

It was 

delivered 

and it was 

being 

developin

g 

Guide templates 

for 5th grade: 

second term  

https://drive.google

.com/drive/folders/

15kTMhGkjatqEJ

Ak0BNxARG2Vh

 

These are the 

templates of the 

workshops done in 

which the answers to 

the exercises can be 

 

Celebratio

ns, Nouns, 

opposite 

adjective, 

hobbies, 

comparati

 

It was for 

fifth grade 

teachers 

 

It was 

reviewed 

by the 

supervis

or and 

another 

 

It was sent 

https://drive.google.com/drive/folders/1NG6kN8E7rMJ5GGLUA-DwImJ5duk73L8Q?usp=sharing
https://drive.google.com/drive/folders/1NG6kN8E7rMJ5GGLUA-DwImJ5duk73L8Q?usp=sharing
https://drive.google.com/drive/folders/1NG6kN8E7rMJ5GGLUA-DwImJ5duk73L8Q?usp=sharing
https://drive.google.com/drive/folders/1NG6kN8E7rMJ5GGLUA-DwImJ5duk73L8Q?usp=sharing
https://drive.google.com/drive/folders/1NG6kN8E7rMJ5GGLUA-DwImJ5duk73L8Q?usp=sharing
https://drive.google.com/drive/folders/1NG6kN8E7rMJ5GGLUA-DwImJ5duk73L8Q?usp=sharing
https://drive.google.com/drive/folders/1R0Uw_Ik6aXNVhtQqzBK5RDa9Iw7wEGqp?usp=sharing
https://drive.google.com/drive/folders/1R0Uw_Ik6aXNVhtQqzBK5RDa9Iw7wEGqp?usp=sharing
https://drive.google.com/drive/folders/1R0Uw_Ik6aXNVhtQqzBK5RDa9Iw7wEGqp?usp=sharing
https://drive.google.com/drive/folders/1R0Uw_Ik6aXNVhtQqzBK5RDa9Iw7wEGqp?usp=sharing
https://drive.google.com/drive/folders/1R0Uw_Ik6aXNVhtQqzBK5RDa9Iw7wEGqp?usp=sharing
https://drive.google.com/drive/folders/1R0Uw_Ik6aXNVhtQqzBK5RDa9Iw7wEGqp?usp=sharing
https://drive.google.com/drive/folders/15kTMhGkjatqEJAk0BNxARG2VhWOfxFj2?usp=sharing
https://drive.google.com/drive/folders/15kTMhGkjatqEJAk0BNxARG2VhWOfxFj2?usp=sharing
https://drive.google.com/drive/folders/15kTMhGkjatqEJAk0BNxARG2VhWOfxFj2?usp=sharing
https://drive.google.com/drive/folders/15kTMhGkjatqEJAk0BNxARG2VhWOfxFj2?usp=sharing
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WOfxFj2?usp=sha

ring  

 

found ves English 

teacher 

 

Annex 13. Excel report 

https://drive.google.com/file/d/1ZVnXDvIc92s_eTUfmwz3hRbh2fxigaOU/view 

 

 

 

 

 

 

 

 

https://drive.google.com/drive/folders/15kTMhGkjatqEJAk0BNxARG2VhWOfxFj2?usp=sharing
https://drive.google.com/drive/folders/15kTMhGkjatqEJAk0BNxARG2VhWOfxFj2?usp=sharing
https://drive.google.com/file/d/1ZVnXDvIc92s_eTUfmwz3hRbh2fxigaOU/view

