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Presentation  

 

     The following mixed methods research is intended to present the learning and 

teaching processes accomplished by undergraduate students from the University of 

Pamplona in the role of pre-service teachers. Hence, this project encompasses four 

chapters: the pedagogical, research, outreach, and administrative. All of them provide 

wide comprehension about the functions, and experiences of teacher-practitioner in the 

high school INEM Jorge Isaacs in Cali.  

     With this regard, the first chapter is the pedagogical component, it is related to the 

implementation of reading strategies to improve reading comprehension in order to 

fulfill the needs of eleventh-grade students, and to improve learners' ICFES exam 

results. Thus, the proposal emerged from the problem detected during the observation 

weeks.  

      The second chapter introduces the Research component entitled “Reflective spirit 

training in pre-service teachers from the Bachelor of Arts in Foreign Languages degree, 

training tool to qualify the practicum stage”. The main purpose is to foster practitioners' 

reflection about the development of the practicum, allowing critical expansion and 

knowledge acquisition through reflection. 

     The third one is the outreach component; it promotes awareness about the English 

teaching process in primary schools, as an aid to the community, especially fourth and 

fifth-grade learners. Last, the administrative component presents an introduction to the 

practitioners on diverse extracurricular activities such as meetings, events, student 

achievement awards, etc. 
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Introduction  

 

     In the current society acquiring a new language is vital to get better life opportunities 

and understanding of the real world. In Colombia there is no exception, the education 

system highlights that institutions must include a new language to be learned due to its 

essentiality in the personal, social, and professional fields. 

     The Ministry of Education (MEN) states the importance of learning a new language 

in the General Law of Education 115 (1994), it establishes some specific objectives in 

basic learning; one of them is the comprehension and ability to communicate in a new 

language. That is why; learning a language in Colombian institutes is mainly required in 

education.  

  

     However, in some institutions there is not an appropriate acquisition of English that 

is perceived by the observations done where was evidenced that learners do not have a 

high quality on the reading comprehension competence and considering the supervisor’s 

perceptions, students must emphasize the learning process on comprehension activities 

to get better results on the ICFES saber 11 exams. With this in mind, this proposal aims 

at implementing Skimming and Scanning reading strategies to improve learner’s 

comprehension as a tool to guide students to acquire better results throughout mock 

exams containing the same structure as in the ICFES exam. 

  

     Furthermore, it is essential to highlight that this proposal was conducted including 

in-person classes as well as virtual interventions, due to the pandemic COVID-19 that 

affects many countries worldwide. Hence, the education system adapts to fulfill the 

learner’s needs, following the restrictions proposed by the government. In this regard, 
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the pre-service teachers ended the development of the practicum by means of virtual 

material and virtual interventions using technological resources as a way to support the 

learners and schools while facing the confinement at home.  

            

     Bearing this in mind, the pedagogical component was adapted using virtual methods 

to create and provide the required material in different platforms to be implemented in 

the future, due to the circumstances, the entire development of the research proposal 

was not possible. Considering the research component, the pre-service teachers' 

reflections emerged from the experienced gathered during the virtual and in-person 

classes. Those reflections appeared from the teachers, learners, and parent’s role 

throughout the practicum, as well as the role of the technology in education. 

  

    Likewise, the outreach component was conducted, first by having direct contact in the 

school and second by using virtual material to help fourth and fifth-grade students from 

the school Fry Domingo de Las Casas in Cali, while the confinement at home. Last, as 

the administrative component was focused on the accompaniment during the extra-

curricular activities proposed by the institution, the measures set out by the government 

to avoid massive contagion do not allow participating in some of these events, although 

the pre-service teachers get acknowledge during the in-person classes. 

 

 

 

 

 

 



4 

 

 

Justification 

 

     English is taking a worthwhile role in society, it is mainly necessary to communicate 

effectively in this language, including all the learning skills require: speaking, listening, 

reading, and writing. Considering the observation done during two weeks on eleventh-

grade students in the INEM Jorge Isaacs School in Cali, learners require more emphasis 

on reading comprehension which is one of the most considerable competences when 

presenting the ICFES saber 11 exam. Moreover, this interest has yielded from the 

current low performance of English development in Colombia.  

     Hence, the pedagogical component was considered and established during the 

observation conducted, where it was noticed the learners' difficulty and lack of reading 

comprehension and conjugation verbs on learners. Furthermore, the supervisor’s 

perceptions led to reinforce the reading competence. According to learner’s opinions, 

the Saber 11 exam is one of their academic processes.  

     In this sense, reading comprehension is a major aspect to consider when 

implementing this research, due to the absence of practice in the INEM school, that is 

why, this proposal will enhance these needs by implementing strategies, as a tool to 

develop diverse plans to understand the global or specific sense of different academic 

texts. Finally, mock exams are a type of practice text that has similar components and 

structures of the real Saber 11 exam, thus, students are going to be familiarized with the 

ICFES and they are going to have high proficiency when presenting the exam.  
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     Conversely, the research component provided high teaching qualities that are gained 

throughout the reflection, the main idea is to comprehend the pre-service teacher’s role 

as well as to analyze the impact of the research, methodologies, and materials 

implemented in the school. These reflections were accomplished through narratives and 

workshops that lead to the questioning and improvement of the teaching practicum. 

Thus, it is an essential component of the teaching-learning process.  

     Furthermore, the outreach component contributes to raising awareness of the 

teaching-learning process especially to guide primary school learners. The pre-service 

teachers guided learners to reinforce their basis when acquiring a foreign language. 

Considering that in Colombia some primary schools do not have the resources to hire 

many teachers to teach each subject proposed in the curriculum. For instance, the same 

person that teaches mathematics will probably teach English. For that reason, the pre-

service teachers' role might have a great impact when helping teachers and learners.  

     Finally, the administrative project aimed at introducing direct contact in terms of 

educational organization, providing an important impact in the development of the 

practicum leading the teacher-practitioners to acquire knowledge and experience in 

extra-curricular fields. The main purpose was to analyze and comprehend all the areas 

involved during the academic process. It furnished in-depth experience allowing the 

practitioner to know the real context out of the role of teachers being support for 

administrative, parents, and learners. 
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General objective  

 

 To implement reading strategies in eleventh-grade students to improve reading 

comprehension  

 

Specific objectives  

 

 To implement the reflection practice as a transformative tool of the pedagogical 

processes proper to integral practice. 

 To promote critical spirit development in pre-service teachers in order for them 

to analyze their pedagogical work. 

 To attend the needs of the children of the primary school in the city of 

Pamplona. 

 Integrate the foreign language training of students of the Foreign Languages 

English-French program to the educational reality of teaching English at the 

primary school in the city of Pamplona. 

 To learn through the insertion of the extra-curricular activities proposed in the 

institutional context. 
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General conclusions 

 

     The project development furnished a significant role in the pre-service teachers' 

practicum, promoting research in the academic field; the four components have 

provided a broader sense about the aspects involved in the teaching practice. The 

pedagogical component permitted to acquire in-depth knowledge about the population 

under study and the diverse material and sources that lead to corroborate statements. 

This one served as a guide to reach new conclusions. Although the entire 

implementation project could not be conceived, the sources provided and the previous 

studies corroborated that the use of reading strategies is a suitable method to 

acknowledge and improve in terms of reading comprehension.  

     Moving on to the research component, it promoted the reflection during the 

practicum transforming the pedagogical processes. Thus, it could be inferred on the 

importance of reflecting during the learning-teaching process. Leading to the conclusion 

that teachers might be critical individuals capable to enrich their practice experience 

through analytical reflection. 

     Furthermore, the outreach component enabled the proper practicum development, it 

introduced a different facet related to the involvement of teachers in diverse educational 

fields, as well as it humanizes the practice by promoting the significance of guiding the 

communitive to supply needs. Hence the didactic material supported the children’s 

knowledge acquisition guiding them to learn significantly. During the in-person classes, 

it was perceived that learners enjoyed the interaction among them as well as the colorful 

material.  
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Last, the administrative component reinforced the assumption of the teacher's role in all 

educational fields. It can be concluded that participating in extra-curricular events leads 

to an accurate institutional organization and development. However, there was not 

active participation due to the current circumstances. The involvement in each area 

proposed by the institutions is essential to comprehend the institutional procedures and 

progress.  

 

     Institutional observation 

 

     The institutional observation served as a guide to analyze and understand all the 

fields and entities that are involved in the organization of the INEM Jorge Isaacs 

Institution, the observation was conducted during two weeks, allowing a better 

comprehension of the procedures used throughout the academic process. With this in 

mind, this section will encompass different categories that were established to identify 

the main aspects of the educational system in the INEM Jorge Isaacs School in Cali. 

     Topographic Location  

 

     The educational institution INEM Jorge Isaacs de Cali is located in the northeast of 

the city of Cali, with headquarters in the 4
th

 commune, having as the central area of 

influence the communes 4th, 5th, and 6th. The main headquarters is located in the 

Carrera 5ta North126 Industrial Flora District. The community of the educational 

institution INEM Jorge Isaac is composed of enrolled students, teachers, group 

directors, and heads of the training field, teaching managers, school counselors, 

administrative staff and general services, graduates, parents, or students' assistants. 
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     The educational institution INEM Jorge Isaacs provides education with different 

emphasis based on a diversified curriculum following the functional and administrative 

structure set up for the INEM by the Ministry of National Education 

     In this sense, there is a major role that should be accomplished by some special 

entities in every institution to guarantee optimal development in the planning, 

organization, and supervision of the educational institutions. For this reason, the 

education authorities have different roles as; rectors, directors, vice-rectors, 

coordinators, supervisors.  

 
 

Figure 1: Principal entrance at the INEM Jorge Isaacs high school in Cali 

 

Education Authorities  

 

 The Authorities are responsible for supervising the accurate development of 

each purpose established by the government and institutions. Accordingly, the INEM 

School is directed by the rector, academic coordinator, activity coordinator, and other 

guidelines. 
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Table 1: This table demonstrates the education authorities from the INEM high school in Cali. 

 

Main Aspects of the P.E.I 

 

     The General Law of Education (1994) highlights that each establishment must 

elaborate an Institutional Education Project (PEI), as a way to establish a model to 

define the purposes, regulations, teaching strategies, among others. The INEM School 

in Cali encompasses the aspects mentioned above in a project comprising four 

administrative areas; management area, academic area, community management area, 

and administrative and financial area.  

 

In this sense, each one of these areas contributes to the scholar organization and 

administration developed during the academic process. The management area is focused 

on strategic planning through a variety of components such as the academic, 

administrative, financial, and environment, those are guided by the education 

authorities. The academic area converges in diverse actions to ensure student’s learning 

Rector Sollangellie Arango Nieto. 

Academic coordinator Mauricio Enrique Olaya Gaitan 

Activity coordinator Gustavo Rodriguez Valencia. 

Coordinator  Alma Elvira Paez Echeverry. 

Florencio Alvaro Pantoja Rosas.  

Jose Mauricio Arroyo Angulo. 

Maria Mercedes Sinisterra Diaz.  

Patricia Elena Calvo Largo.  

Rosa del Carmen Bolaños Sevillano. 
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and development skills for social, personal, and professional performance. The 

community management works on the relations and the coexistence among all the 

entities presented in the school. Finally, the administrative and financial area determines 

the resources and financial support.  Therefore, these management fields were 

introduced by the educational community and quality control.  

 

Main aspects of the community handbook 

  

     The community handbook is considered as an accord created by the different entities 

inside the institution as it is stated by the article 89 in law 115 this handbook defines the 

rights and obligations of all members as well as some characteristics and conditions of 

the interaction and coexistence among entities in the institution. INEM’s motto is 

“Joined in love, we are the best institution”. 

Vision  

 

     The educational institution INEM Jorge Isaacs provides quality education at the 

following levels: preschool, middle school, education by cycles; with a diversified and 

inclusive curriculum, by use of Information and Communication Technologies, 

allowing the coexistence with the individual and his environment, to leave autonomous 

and competent individuals to society in the 21st century. 

Mission  

 

     The educational institution INEM Jorge Isaacs will be recognized by its inclusive 

work, which raises peace, with a diversified, interdisciplinary, and innovative 

curriculum; developed in the competences of the 21st century, inducing social 

transformation. 

     Institutional principle 
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     Autonomy: can take their own decisions being responsible for them. Allow being a 

protagonist and taking an active role in his /her life project. 

 

General rights and obligations  

  

     In general terms, student’s rights head towards the respect principles and values 

when beings in an academic setting. Some of the remarkable rights cited in the 

community handbook are the following:  

-           Be evaluated comprehensively and continuously, according to the learner’s 

learning pace. 

-         Not be subjected to treatments that degrade the human condition by any member 

of the education community. 

-         To know the Institutional Education Project (PEI), the academic plans and 

programs of the different areas, and the form of evaluation designed for each one of 

them. 

Student’s obligations have to do with the compliance, responsibilities, punctuality, and 

respect. For instance: 

-         Respect the law and the legitimate authority constituted as well as the 

institutional norms.  

-         Take part in the curricular activities that are stated for the integral formation. 
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  Institutional organization structure  

  

     The main headquarter of the institutions provide diverse school blocks of the areas 

proposed in the curriculum. Currently, the INEM Jorge Isaac School infrastructure 

accommodates up to 4000 students. To analyze the institutional structure organization 

chart. (See annex A) 

 
      

Figure 2: INEM Jorge Isaacs  School organigram  
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    School calendar  

 

 

     The academic year in the INEM Jorge Isaacs school composes three periods from 

January to December. The figure below illustrated the previous statement.  

 

 

Figure 3: This figure demonstrates periods for the year including dates, as well as it highlights the 

authorities, teachers and learners recess. 
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     Supervisor’s schedule  

 

 

     The supervisor is in chart of twelve eleventh-grade courses (11-01, 11-02, 11-03, 11-

07, 11-08, 11-09, 11-10, 11-11. 11-12, 11-13, 11-16 and 11, 17) 

 

Figure 4: The supervisor’s schedule includes 7 courses of eleventh-grade learners, the supervisor’s break 

time and meeting time. 
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Pedagogical aspects observed 

 

 

     During the first weeks, I observed six groups of 11º, this allowed me to identify some 

remarkable aspects such as; the student’s English level proficiency, the teacher’s 

methodology, and the supporting material.  According to the CEFR, eleventh-grade 

learners are placed in a B1 level; so that, they can understand the main points of a text 

giving the global sense, as well as write texts form their interest being capable of 

connecting different ideas. Moreover, as the institution is centered on the constructivist 

approach the learner is the central focus on education; through his own experience, he 

can take decisions being autonomous to analyze his academic progress. For that matter, 

the teacher’s methodology is focused on learner’s perceptions and active participation, 

allowing them to construct knowledge on his own. Further, there is a sort of supporting 

materials that facilitate the learning process as; posters, flashcards, projector, 

dictionaries, student’s book “English, please!” and the guide book for teachers. Finally, 

the class sequences are created taking into consideration the scholar curriculum as well 

as the Basic Learning Rights (DBA) and the book guides. 
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Chapter I 

 

Pedagogical Component 

 

Implementing reading strategies and ICFES mock exams as a tool to improve 

reading comprehension on 11th grade students at the INEM Jorge Isaacs School in 

Cali 

Introduction 

 

     Reading comprehension is one of the complex competences when learning a new 

language, as a vital part of the communicative processes it is essential to foster the 

development of this skill. However, in Colombia, it is perceived the lack of 

understanding when reading academic texts. As an illustration for this statement, the 

Instituto Colombiano de Educación Superior (ICFES), evaluates a B1 level on 

Eleventh-grade students, and according to the Common European Framework (CEFR,) 

in this level learners “Can read straightforward factual texts on subjects related to 

his/her field and interests with a satisfactory level of comprehension”. Following the 

learner’s interest in obtaining a high score in this exam, it is accurate to guide the 

education process in order to overcome latent difficulties hindering the academic 

process. 

     In this regard, comprehension is considered as one of the essential aspects of 

reported speech: 

Comprehension can be defined as the ability of the mind to perceive and 

 understand ideas. It refers to a deep mental process in order to appreciate and 
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 recognize essential information within the text. Therefore, the reader can draw 

 information that is directly or indirectly stated in the text to understand its 

purpose. (Benitez & Hernandez, 2017, p.10) 

     Bearing this in mind, this project aims at implementing Skimming and Scanning 

strategies to foster eleventh-grade students reading comprehension using ICFES Saber 

11 mock exams as a way to contextualize the learners with the structure and the 

organization of the exam. Hence this research intends to fulfill the needs that were 

evidenced during the observation.  

     However, it should be pointed out that some changes have been considered due to 

the current pandemic COVID-19, this proposal was adapted according to the new 

challenges that education must confront. Thus, it was not plausible to implement the 

entire proposal because of the measures established by the government, not all the 

population has the resources acquired to work during the confinement, so the main 

purpose was to support the learners, parents, and teachers through virtual material 

accessible for the students.  

     Consequently, the research does not have an implementation phase, instead the 

material required was provided in an educational platform for future development. A 

Google classroom class was created, its main objective is to present workshops, 

activities, and videos that will complement the research execution.   

 

Statement of the problem 

 

     Learners' English proficiency takes center stage in the academic setting, seeing that 

languages allow us to be in direct contact with the globalized world, the main objective 
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is to provide better opportunities for all citizens. However, in some countries the 

educational system does not furnish the student’s necessities, it is the example of some 

public schools in Colombia where the English level is not as good as it is expected, 

especially in comprehension competences. Nevertheless, it is mainly important to 

highlight that some learners are no used to have reading habits, but it is noticed the 

motivation eleventh-grade students have to overcome these issues and to get better 

results in the ICFES exam that might provide them life opportunities. This statement 

was corroborated during the observation week, where students manifested their 

perceptions about their life project, as well as the supervisor’s perceptions and the 

results of a previous evaluation conducted by the teacher. 

     With this in mind, this research will be conducted using some questions as a guide to 

collect data in the research development: 

- How the use of reading strategies might improve learners’ reading 

comprehension? 

- How the reading strategies will allow students to obtain better results in the 

ICFES exam?  

- What are the students’ perceptions of using reading strategies? 

 

Justification  

 

     The notion of this proposal was obtained throughout a series of observations done 

during two weeks, as well as some other relevant aspects mentioned by the supervisor in 

the school. Through the observations, it was noticed that learners do not have a lot of 
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qualities in reading comprehension as well as in grammar competence. Furthermore, the 

supervisor’s perceptions were headed toward the need of working on students’ reading 

comprehension due to the lack of reading habits. The third day during the observation, 

learners had a break to talk about some country issues such as; the government and 

economy, there, students highlighted that there is a lack of opportunities in the 

education field, as well as they mentioned that their only expectancy was obtaining a 

high score in the ICFES exam to apply to a university, otherwise most of them would 

not get the support to accomplish their future plans. 

     Regarding all the aspects mentioned above, and as the researcher of this proposal, I 

conceive that there is a convergent idea which is to provide a guide to learners fostering 

the learning process as well as encouraging the pupils to overcome those difficulties 

through this research implementation. 

Objectives 

 

General objective  

 

- To implement reading strategies in eleventh-grade students as a way to 

improve reading comprehension. 

Specific objectives  

 

- To identify the usefulness of reading strategies addressed to ICFES mock 

exams. 

- To reinforce reading comprehension in eleventh-grade learners using reading 

strategies. 

- To use ICFES mock exams as a means to familiarize students with the exam 

structure. 
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Theoretical framework 

 

     The following section introduces the main concepts to lead and provide a broader 

proposal understanding; reading comprehension, reading strategies, ICFES exam, 

skimming, and scanning.    

     Reading comprehension  

 

 

     Reading is considered a procedure that allows the comprehension of an intended 

message that could be done by finding the global or specific meaning of a text. With 

this regard, Gamboa (2017) highlights that reading comprehension not only has to do 

with the identification of some patterns as printed symbols, but it aims at constructing 

sense to the message transmitted by the writer, it is, in other words, the essence of the 

reading practice.  

     Reading strategies  

 

 

     Reading strategies are considered as a meaningful method, used to overcome 

obstacles when understanding the global or specific ideas of a written production:  

Reading strategies are not the same as instructional strategies. The goal of 

instructional strategies is to teach students how to make sense of the text. 

Instructional strategies are the plans used by the teacher to teach comprehension. 

They include but are not limited to explicit explanation, modeling, pre-teaching, 

organizing learning and scaffolding. Strategies laid out in this chapter emphasize 

teaching and student engagement. Obviously, there is an interaction between 

both reading and instructional strategies. (Marshall, p. nd) 
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      In other words, reading strategies are a guide to comprehend texts, permitting 

learners find a broader way to analyze and organize different themes that maybe when 

reading at once are not very clear.  

 

ICFES saber 11  

 

     The Saber 11 is a Colombian national exam created to evaluate eleventh-grade 

learner’s cognition in different areas; one of these is the English component which is 

focused on the communication skills, the level of reading and use of the language: 

This exam is taken by all last year upper secondary students, which in Colombia 

is in the 11th year. The results serve several purposes with different players in 

the educational system. Firstly they are used as self-evaluation for the students. 

Secondly as an instrument for some institutions of higher education that select 

suitable candidates for their programs. Thirdly all the data collected is used by 

educational institutions and the authorities in their work when improving the 

quality in schools. Moreover, with good results in the test the student can gain 

entrance to some universities and obtain scholarships. (Mattinen, 2012, p. 9) 

     Regarding the previous definition, it is to say that the Colombia Institute for 

Promoting Superior Education (ICFES) is considered as an evaluation tool in order to 

gain access to higher education.  

     With this in mind, the saber 11 exam includes seven components; each one evaluates 

diverse skills of the target language (vocabulary, pragmatic, communicative, grammar, 

reading comprehension). The English component must be completed in one hour that is 
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why this project intends to guide students to comprehend reading materials in limited 

time.  

 

Skimming 

 

     Skimming facilitates the reading process by introducing some steps that allow the 

understanding of a written text; this one is used especially when learners have limited 

time to read a text, so, skimming leads students to comprehend the general meaning of 

it.  

    In this sense, Risdianto (2010) states that skimming is a reading fast method helping 

to acquire a general understanding of a text, as well as it can be used to preview, review, 

to determine the main topic of an extensive text and either to gain new material or 

reference when implementing research. Furthermore, learners must be prepared not to 

read all the text; instead, they should be focused on the overall meaning rather than 

reading every single word proposed in the writing. 

 So that, the author introduces some mainly steps when skimming such as:  

- Skimming to define the author’s attitudes, tones, and purposes on the 

passage; this one is specially used to analyze or comprehend the writer’s 

point of view or the principal ideas stated by the author in the writing.  

- Skimming for Identifying purposes and organizational patterns of texts; it is 

focused on the structuring presented in the text, it guides the reading to 

analyze the content in terms of organization and development.  
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Scanning  

 

     Moreover, scanning extends the reading procedure to the rapid analysis of specific 

facts, in contrast to skimming; it allows learners to emphasize their reading to precise 

information reflected on the writing. 

     In general terms, when learners are required to get some specific facts of reading 

material, this process facilitates the reading because students have in mind to find 

certain information in a paragraph rather than reading the whole text. Fauzi (2018)   

 To complement the steps mentioned above, this author proposes three further 

procedures:  

- Understanding unknown vocabulary from structural clues and word parts; 

the idea is to understand the meaning of words by contextualizing them with 

the rest of the information given in the text. 

- Inferring information from the passage; allows students to predict the 

information presented, is a guide to combine his own knowledge to the facts 

immerse in the reading.  

- Understanding facts and details from the text; learners can analyze precise 

information and contextualize it to the entire reading, especially if they do 

not have much time to read carefully all parts of a text.  
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Literature review 

 

    To implement this mixed methods research, some previous studies were taken as a 

guide to converge and support the development of the project through the following 

studies: Yusuf, Yusuf et al (2017), Barrios (2017) Fauzi (2018), Toro & Ramirez 

(2019), and Irreño (2019)   

    Yusuf, Yusuf, Yusuf, Burhansyah & Nadya (2017), conducted an action research 

project at a high school in Meulaboh, Aceh, Indonesia, with eleventh-grade students, it 

aims at introducing skimming and scanning strategies to improve ELF student’s reading 

comprehension. To do so, an experimental research was conducted guide by the use of 

quantitative data where a pre and a post-test were implemented to collect data. In this 

regard, learners could use these strategies as a way to past the test proposed during the 

research, the results permit to corroborate the initial hypotheses about the effectiveness 

of these reading techniques, 16 students shown improvement on the initial grade they 

obtain, while the others remained with the same score. In this sense, this project gives a 

broader understanding of the use of skimming and scanning techniques.  

    Barrios (2017) aimed at implementing a course to enhance different instructions for 

the application of specific reading and vocabulary strategies to facilitate eleventh-grade 

student’s comprehension. Twenty-six students from Camilo Torres School in Santa 

Marta (Magdalena) took part in the research. To guide this study researcher ere based 

on a Strategy Based Instruction (SBI) intervention, as an intervention to analyze its 

impact on the student’s learning process.  The data collection was gathered through a 

sort of instrument such as an interview, a questionnaire, and a class observation, this as 

a means to identify the initial problem. Furthermore, pre and post-test were 

implemented to analyze the impact of the (SBI) implementation. In the final step, 
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researchers could evidence the positive impact of the Strategy Based instruction because 

learners improve their reading comprehension and vocabulary knowledge due to the 

effectiveness of the techniques that raised their communicative skills. 

    Fauzi (2018), researched about the implementation of skimming and scanning 

strategies in a Study Program of FKIP of Palangka Raya University, with the 

participation of 54 learners. To develop this study, an experimental and a control group 

were used, the two had the same reading comprehension proficiency, so that helped to 

compare the possible improvements learners have during the process. Further, the 

method was done by the use of different components such as Identifying purposes and 

organizational patterns of texts, understanding unknown vocabulary from structural 

clues and word parts, inferring information from the passage, understanding facts and 

details from the text, and defining author’s attitudes, tones, and purposes on the passage. 

Finally, the results emphasize that the experimental group could obtain a high level of 

reading comprehension that corroborates the initial statement as well as the importance 

of conducting this type of research.   

     Toro & Ramirez (2019), implemented action research focused on the development of 

comprehension strategies for eleventh-grade students in the Santa Teresa de Jesus 

School in the city of Armenia, Quindío, as a plan to work on the ICFES (supérate) test. 

To develop the research a pre-test and a post-test were conducted, in the pre-test, 

researcher corroborated the statement of lack of reading comprehension, them they 

carried out two different post-test, the first one was not satisfactory because of  the 

strategies used (1) association of graphic symbols with words (2) Understanding of the 

relationships between the parts of information in a sentence, including elements of the 

structure of the sentence, denial, and placements with words. Nevertheless, the second 

post-test showed improvement due to the students’ familiarity with the structured exam 
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and the strategies. As a final step, it was corroborated that with training reading 

comprehension students can overcome difficulties, and institutes should seek to 

implement these types of strategies.    

    Irreño (2019) researched Eleventh-grade student’s form a school in Bogota, the 

purpose was to work on different technology strategies as a training process for the 

national standardized test Saber 11. The methodology was implemented through a series 

of eight activities such as workshops, diagnostic tests, online forums, the use of Moodle 

platform, tasks based on lessons and feedback. To conclude, this project was 

satisfactorily developed because students improve their linguistic competences and they 

could have a meaningful learning process and good performance in language abilities. 

 

Methodology 

 

Research methodology  

 

     In general terms, this section highlights the research aspects that were considered 

during the proposal establishment. However, it is necessary to point that this research 

could not be implemented due to the circumstances that humans are facing worldwide 

with the pandemic COVID-19, the measures established by the president, and the 

confinement until further orders. Therefore, the education system managed to provide 

academic resources to the learners during the pandemic. Unfortunately, not all the 

learners have technological resources for taking part in virtual classes, as teacher-

practitioners, we provided the virtual material in an educational platform for further 

implementation. 
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     Regarding this, the research was established to be conducted in the high school 

INEM Jorge Isaacs in Cali, Colombia, among a group of eleventh-grade. The method 

for this research is a mixed methods research: 

A mixed methods research design is a procedure for collecting, analyzing, and 

 “mixing” both quantitative and qualitative methods in a single study or a series 

 of studies to understand a research problem (Creswell & Plano Clark, 2011). The 

 basic assumption is that the uses of both quantitative and qualitative methods, in 

 combination, provide a better understanding of the research problem and 

 question than either method by itself. (Creswell, 2012, p. 535) 

Data collection instruments  

 

     So, the methodology was guided with a sort of instruments for data collection to 

provide approval statements in the development of the study. These instruments are 

non-participant observations, interview, pretest, posttest, and document analysis as well 

as to comprehend the role of the strategies used for giving possible solutions to the 

emergent problem which is the lack of learners’ reading comprehension and the 

learner’s needs:  

Non-participant observation 

 

     During the research development the researcher observed participants during two 

weeks as a way to understand the main issue to be treated in the study: 

Observation is the process of gathering open-ended, firsthand information by 

 observing people and places at a research site. As a form of data collection, 

 observation has both advantages and disadvantages. (Creswell, 2012, p. 236) 
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Interview 

 

     According to Hatch 2002, “They provide ways to explore more deeply participants’ 

perspectives on actions observed by researchers”. Thus, interviews converge with the 

observation methods because is it linked to an in-depth participants exploration, as well 

as to analyze their experiences for understanding their position on a specific subject.   

Pretest 

 

     In this study, the pretest is used as an instrument to analyze learners reading 

proficiency before implementing the reading strategies. The purpose is to comprehend 

the improvements in learners’ reading comprehension after the use of the reading 

strategies: 

A pretest provides a measure on some attribute or characteristic that you assess 

 for participants in an experiment before they receive a treatment. After the 

 treatment, you take another reading on the attribute or characteristic. (Creswell, 

 2012, p. 320) 

     Consequently, a pretest was conducted using an ICFES mock exam, the main 

purpose was to analyze the reading comprehension for the control and experimental 

groups. So far, I corroborated the initial statement about the lack of reading 

comprehension on eleventh-grade students, the example of one learner’s results, it is 

evidenced the lack of understanding of the reading proposed. As a researcher this kind 

of results motivates me to implement different activities to analyze if the reading 

strategies promote meaningful changes. (See Annex H) 
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Posttest 

 

     As this research methodology is focused on an experimental group and control 

group, it aims at comparing the development and possible improvements of each one, so 

that, the way to analyze those possible changes is throughout the pretest and posttest to 

better understand the impact of reading strategies. Thereby, Creswell 2002, highlights 

that the posttest allows participants’ assessment before the treatment, providing many 

sources to compare the development of the research.   

Document Analysis 

 

     Document analysis is a method of qualitative research that can be also used on mixed 

methods, allowing the researcher to analyze and interpret the meaning of a specific 

subject being able to create knowledge to generate questioning. Bowen (2009) 

     Regarding this, document analysis is conceived during this research as a method to 

interpret the results and changes in learners’ reading comprehension in order to 

corroborate the main statement about the use of reading strategies.  

Setting 

 

     This study took place at the INEM Jorge Isaac School in Cali, Colombia. The 

educational institution INEM Jorge Isaacs provides education with different emphasis 

based on a diversified curriculum. Providing primary and secondary classes.   

 

Population   

 

     This research was established to be implemented with eleventh-grade students (seven 

courses); each course has among 20 to 30 students. The sampling was chosen 
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voluntarily among them. The sample is constituted by 10 students from the courses 11-

03 and 11-07. The methodology involves an experimental and a control group, each 

group of five students. The main purpose is to analyze and compare the improvements 

and possible changes from one group and another according to the strategies uses.  

Ethical considerations 

 

     During this research some ethical considerations have been established; protect the 

privacy of participants when conducting the research, maintain participants’ anonymity 

with regard to the data obtained in order to guarantee their integrity keeping the 

confidentiality of privacy. 

     So far, the participants were notified about the research development through a letter 

that explained the procedure of the project, one for the experimental and one for the 

control group. (See annex B) 

Finally, this table introduces a preliminary schedule for the proposal; this one includes 

the established dates to work during the implementation of the project. 

MARCH  Proposal development (form March 2
nd

 to 29
th

 May) 

 Participants organization and permission 3
rd

 March 

 Initial test (10
th

  March, mock exam) 

 Initial test analysis (17
th

 March) 

 Mock exam and strategies explanation (27
th

 March)  

APRIL  Mock exam analysis (3
rd

 April) 

 Delivery of advances (3
rd

 April) 

 Mock exam and strategies explanation (10
th
 April) 

 Mock exam analysis (17
th
 April) 

 Delivery of tutor’s corrections (17
th
 April) 

 Mock exam and strategies explanation (24
th
 April) 

MAY  Mock exam analysis (1
st
 May) 

 Interview ( 8
th
 May)  

 Interview Analysis ( 15
th
 May) 

 Final test (22
nd 

May) 

 Data Analysis and corrections (29
th
 May) 
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                             Table 2: Preliminary schedule of the proposal 

 

Pedagogic methodology   

 

 

     In general terms, this section encompasses all the materials, strategies, lesson 

planning, activities, and instruments that were considered during the project 

development. Although, it must be highlighted that the implementation research will be 

carried out in future interventions due to the current pandemic COVID-19 that leads to a 

confinement hindering in-person classes. So far, a pretest was conducted before the 

pandemic, and the required material to implement the study is provided in a Google 

Classroom platform.  

     As a starting point, Skimming and scanning were the main strategies considered for 

methodological development in the research. Thus, Fauzi (2018) introduces these 

strategies through different steps. Hence four steps were estimated: 

Skimming 

- Skimming to define the author’s attitudes, tones, and purposes on the passage; this one 

is specially used to analyze or comprehend the writer’s point of view or the principal 

ideas stated by the author in the writing.  

- Skimming for Identifying purposes and organizational patterns of texts; it is focused 

on the structuring presented in the text, it guides the reading to analyze the content in 

terms of organization and development.  

Scanning 

JUNE   Delivery and corrections final report (4
th
 to 10

th
 June) 
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- Scanning to understand unknown vocabulary from structural clues and word parts; the 

idea is to understand the meaning of words by contextualizing them with the rest of the 

information given in the text. 

- Scanning to Infer information from the passage; allows students to predict the 

information presented, is a guide to combine his own knowledge to the facts immerse in 

the reading.  

First workshop 

 

     As it was established, this research was planned to be implemented through direct 

contact with the participants. However, it could be done just for two weeks. So far, the 

first workshop was implemented, it aimed at introducing the purpose of the research as 

well as to implement the pretest that was established to analyze the reading 

comprehension level of the experimental and control group. Thus, this research intended 

to compare the improvements of each group; the experimental one using the Skimming 

and Scanning strategies while the control group was focused on the topics presented in 

the classes.  

     As the research proposal is focused on improving reading comprehension through 

reading strategies and ICFES mock exams, the planning lesson for the first workshop 

introduces a brief explanation of the Saber 11 exam structure, type of questions, and 

timing.  

     In the following Google Drive link presents the first intervention for the groups:  

https://drive.google.com/file/d/11cAwbXYmtEExq6nfbz6P4F-

PH8SUgjse/view?usp=sharing  

https://drive.google.com/file/d/11cAwbXYmtEExq6nfbz6P4F-PH8SUgjse/view?usp=sharing
https://drive.google.com/file/d/11cAwbXYmtEExq6nfbz6P4F-PH8SUgjse/view?usp=sharing


34 

 

Second workshop 

 

     This workshop introduces the first steps to skim a written production; the researcher 

presents an explanatory video that aims at introducing these steps. As well as, different 

activities are proposed to practice through skimming.  

Objectives  -To comprehend the skimming and scanning strategies 

-To analyze the first steps of skimming and scanning 

strategies 

-To practice the strategies through b1 written productions 

and ICFES mock exams 

Strategies presentation The researcher will present the skimming strategies and 

the two main steps which are the following (video): 
https://www.youtube.com/channel/UCqNtIkrJiOKzUG2y56rz-

qQ  
 

- Skimming for Identifying purposes and organizational 

patterns of texts; it is focused on the structuring presented 

in the text, it guides the reading to analyze the content in 

term of organization and development. 

 

 - Skimming to define the author’s attitudes, tones, and 

purposes on the passage; this one is specially used to 

analyze or comprehend the writer’s point of view or the 

principal ideas stated by the author in the writing.  

Time  20 minutes 

Explanation The explanation will cover the two steps mentioned 

above, where learners must complete some exercises to 

follow each part, to do so, the researcher will be focused 

on the explanation proposed by Fauzi (2018) in the first 

chapter of his book entitled “  The Effectiveness of 

Skimming and Scanning Strategies in Improving 

Comprehension and Reading Speed Rates to Students of 

English Study Programme” 

Taking this into consideration, the strategies will be 

presented in a video, this one will include: 

-The explanation of each strategy; meaning, use an 

importance. 

-Exercises to practice each strategy. 

Reading comprehension For this section learners will read and put in practice what 

they just comprehend from the previous video. The idea is 

to read and answer the questions in approximately 30 

minutes.  

 

Discussion For this part, students will have a comment session where 

they can share their opinions about the strategies already 

https://www.youtube.com/channel/UCqNtIkrJiOKzUG2y56rz-qQ
https://www.youtube.com/channel/UCqNtIkrJiOKzUG2y56rz-qQ
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used. (5 minutes) 

 
Table 3: This table contains a general overview of the second workshop 

1. The teacher will be focused on the presentation video, which introduces the first 

steps for doing skimming and Scanning.  

 

Pre- reading: the students will watch the video and will analyze the explanation 

about the first steps for working Skimming and Scanning. As well as, they will 

pay attention to the examples provided in the video. 

 

While-reading: Students will work on a b1 written production from the British 

Council website, regarding the steps to skim and scan they must answer some 

questions related to these strategies. The idea is to be focused on the purpose of 

skimming and scanning, which is to understand the main information of a text. 

 



36 

 

 

Figure 5: Robots reading production excerpted from the British Council website 

Source: https://learnenglish.britishcouncil.org/skills/reading/intermediate-b1/robot-teachers 

 

Exercises focused on skimming strategies: 

- (Identifying purposes and organizational patterns of texts/ define the author’s 

attitudes, tones, and purposes on the passage) 

 

1. To start, use a watch to time and read this text in less than one minute. After 

you read, answer the following question: 

 

-Cause and effect 

 

a) What is the main cause of the possible replacement from teachers to 

robots?  

__________________________________________________ 

__________________________________________________ 

__________________________________________________ 

b) Do you consider it could have a possible impact in society?  

__________________________________________________ 
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__________________________________________________ 

__________________________________________________ 

- Author’s attitude or role 

 

c) Do you consider that the text presents the author’s opinion about the 

subject? Justify your answer. 

- Yes, _________________________________________________ 

__________________________________________________ 

 

- No, _________________________________________________ 

_________________________________________________ 

 

d) What is the role of the author within the text?  

_________________________________________________ 

_________________________________________________ 

2. Read the text and organize the following sentences in chronological order, 

according to the information presented in the text.  

 

- Chronology 

- There can be a solution to solve problems in some countries where there is 

a lack of teachers.  

- 2027 it’s an estimated date for the robot’s emergence  

- Share personal information with robots might be easier.  

- Robots will be able to analyze humans’ attitudes and movements. 

- Robots can be support for teachers in the future.  

 

- Comparison and difference  

3. Analyze the following chart and read the comparisons and differences 

between teachers and robots and select if they are true or false.  

 

a) Robots will replace teacher in 2027 True False 
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b) Teacher can be supported by robots in different tasks True False 

c) Robots always perform better than doctor  True False 

d) All teachers are leaving their jobs because of robots True False 

 

- Problem and solution 

4. Read the following sentences and choose it they represent problem or 

solution for humans. 

 

- Teachers might leave their jobs and should consider 

finding a new one 

Problem Solution 

- Robots might assist teacher in their jobs  Problem Solution 

- Humans should consider no to involve robots to be 

take on daily life decisions  

Problem Solution 

- Robots will colonize the word in a future Problem Solution 

 

 

5. Write down a short paragraph about your perceptions of robots. Would 

robots benefit human life? 

___________________________________________________________ 

___________________________________________________________ 

___________________________________________________________ 

___________________________________________________________ 

___________________________________________________________ 

 

Post-reading: for this part, students must discus their perceptions when using the steps 

to skim. The idea is to know the impact of these on the learner’s reading 

comprehension.  

Note: For this step, it is recommended for the students to work on the worksheet 

proposed by the British Council which introduces the text and different questions and 

activities related to general and specific information.  



39 

 

Source: https://learnenglish.britishcouncil.org/sites/podcasts/files/LearnEnglish-

Reading-B1-Robot-teachers.pdf 

 

   Table 4: general overview of the third workshop 

 

 

 

Objectives  -To comprehend the scanning strategies 

-To analyze the first steps of scanning strategies 

-To practice the strategies through ICFES Saber 11 mock 

exam 

Strategies presentation The researcher will present scanning strategies together 

with the following steps (video):  
https://www.youtube.com/channel/UCqNtIkrJiOKzUG2y56rz-

qQ 
 

- Understanding unknown vocabulary from structural 

clues and word parts 

 

- Inferring information from the passage 

 

- understanding facts and details from the text 

Time  20 minutes 

Explanation The explanation will cover the two steps mentioned 

above, where learners must complete some exercises to 

follow each part, to do so, the researcher will be focused 

on the explanation proposed by Fauzi (2018) in the first 

chapter of his book entitled “  The Effectiveness of 

Skimming and Scanning Strategies in Improving 

Comprehension and Reading Speed Rates to Students of 

English Study Programme” 

Taking this into consideration, the strategies will be 

presented in a video, this one will include: 

-the meaning for each step. 

-Exercises to practice each step. 

Reading comprehension For this section learners will read and put in practice what 

they just comprehend from the previous video. The idea is 

to read and answer the questions in approximately 30 

minutes.  

Discussion For this part, students will have a comment session where 

they can share their opinions about the strategies already 

used. (10 minutes) 

https://learnenglish.britishcouncil.org/sites/podcasts/files/LearnEnglish-Reading-B1-Robot-teachers.pdf
https://learnenglish.britishcouncil.org/sites/podcasts/files/LearnEnglish-Reading-B1-Robot-teachers.pdf
https://www.youtube.com/channel/UCqNtIkrJiOKzUG2y56rz-qQ
https://www.youtube.com/channel/UCqNtIkrJiOKzUG2y56rz-qQ
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  As perceived in the previous workshop, it is estimated that learners understand the use 

of these firsts steps for Skimming (Identifying purposes and organizational patterns of 

texts/define author’s attitudes, tones, and purposes on the passage) trough exercises that 

provide them better comprehension about the strategies. In this manner, it is considered 

that the results for this workshop will be accurate due to the variety of exercises, it also 

provides an in-depth explanation and that facilitates students’ understanding. Finally, it 

presents a teacher’s and student’s guide, to facilitate the implementation process that 

could be done by the supervisor or other teachers. 

 

Third workshop  

 

     The following workshop introduces the first steps to scan a text; the researcher 

presents an explanatory video that aims at introducing these steps. As well as, diverse 

activities are proposed to practice through scanning. 

1. The teacher will present the presentation video, which introduces the first steps 

for doing Scanning 

 

2. Pre-reading: the students will watch the video and will analyze the explanation 

about the first steps for working Scanning. As well as, they will pay attention to 

the examples provided in the video. 

 

3. While-reading: Students will work on an ICFES saber 11 written production, 

regarding the steps to scan they must answer some questions related to these 

strategies. The idea is to be focused on the purpose of scanning, which is to 

understand specific information in the text. 
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Figure 6: James Salter reading production excerpted from an ICFES booklet 

Exercises focused on scanning strategies: 

(Understanding unknown vocabulary from structural clues and word parts/ inferring 

information from the passage/ understanding facts and details from the text) 

- Clues  

1. The students will do a short activity in which they will list the unknown 

vocabulary presented in the text.  

 

 

 

 

 

- 

- 

- 

- 

- 



42 

 

2. Then, learners must associate the unfamiliar vocabulary to a synonym or 

definition that can be found in the text.  

 

-  ___________________ 

-  ___________________ 

-  ___________________ 

 

3. Look for antonyms; words that seem to be the opposite of the unfamiliar word 

- ___________________ 

- ___________________ 

- ___________________ 

 

4. After this exercise, the students must share their opinions and with the teacher’s 

help, they will analyze the meaning of the unfamiliar words. 

 

- Inference  

 

5. Answer the questions and write down on the box the questions proposed 

a) Why did James abandon his military job? ____________________ 

______________________________________________________ 

______________________________________________________ 

 

 

b) Did he have a good performance during his work in the cinema? 

__________________________________________________ 

__________________________________________________ 

 

c) Who wrote the last book? ____________________________ 

_________________________________________________ 

 

 

 

- Facts and details  

6. Scan the text for the answers to these questions. Work as quickly as you can 

 

How do you know that? 

What information in the text supports your description? 

What information in the text supports your description? 
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Your answer 

1 What is Passionate Falsehoods?  

2 When did he abandon the military profession?  

3 Where can we find the last book?  

4 When was the book “Burning the Days” publish?   

5 Which movie did he direct?   

 

Post-reading: for this part, students must discus their perceptions when using the steps 

to scan. The idea is to know the impact of these ones on the learner’s reading 

comprehension.  

Note: For this step, it is recommended for the students to work on the worksheet 

proposed in a booklet of a Saber 11 exam which introduces the text and different 

questions and activities related to general and specific information.  

 

Google Classroom 

     The material proposed to carry out this research is provided in a Google classroom 

platform entitled “Reading Strategies” for teachers that might continue a further 

implementation: 

 

Figure 7: Google Classroom platform “Reading Strategies” 

To know about the use of the Google classroom platform (see annex C) 
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Google classroom Drive link and user /password:_ 

https://classroom.google.com/c/ODQzNTg3MzAyNzFa 

User: readingstrategies20@gmail.com 

Password: readS1234 

Expected results  

 

     In this regard, this research proposal is intended to respond to a determined necessity 

among eleventh-grade students from the INEM Jorge Isaac high School in Cali through 

reading strategies. As mentioned in the justification section of the study, it was 

perceived that learners need to foster the reading comprehension to improve and get 

better results in the ICFES saber 11 exam, as reading is one of the most important 

competences in the exam it is essential to guide the learners to overcome those reading 

difficulties.  

    As presented by the author Fauzi (2018), the strategies are a great source to overcome 

these latent difficulties, allowing learning different alternatives to read a text as well as 

practicing through diverse exercises and activities. Bearing this in mind, the researcher 

proposes a variety of material for the learners, that might transform the reading process, 

inducing the students to become active readers and find interest in what they are reading 

because of the understanding, that allows them to enjoy the reading process rather than 

having anxiety due to the lack of understanding about the information proposed in the 

same. 

     Considering the information stated above, the future results for this research is 

promising because it is guided by different authors that have presented similar 

methodologies in different educational fields and have shown excellent results. Thus, 

https://classroom.google.com/c/ODQzNTg3MzAyNzFa
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the methodology presented in this research was established through a series of questions 

that were considered taking into account previous studies already developed. Hence, the 

reading strategies are considered as a good procedure for improvements in reading 

comprehension due to the types of interventions that a person can find to better 

understand a text. 

      

Conclusions  

 

     The research development provides a broader comprehension of the number of 

sources that are available to create and generate knowledge. During the planning of the 

workshops, it was conceived that the reading strategies are a very useful aid to 

overcome reading difficulties. Barrios (2017) stated that the use of reading strategies 

provide a large quality on students’ communicative skills, as well as they have many 

steps to learn from inference and not only are focused on reading a text but also to 

question themselves about the information proposed in the written productions.  

    Taking the previous information into account together with the positive results of the 

author’s research and the workshops’ development, it is concluded that the workshops 

might furnish the learners with a variety of topics required to work on the reading 

strategies. Using four steps to skim and to scan a text according to the author Fauzi 

(2018),  this is a valuable method due to the structure proposed by the Instituto 

Colombiano para la Evaluación de la Educación ICFES in the exam, where pupils find 

different components related to the use of English; one of them the reading 

comprehension, there is a set time  established to finish the written productions; from 20 

to 30 minutes, including the  multiple choice questions. 
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    Consequently, the workshops’ development included a variety of exercises that 

promote fast reading in order to conceive the most important and relevant information 

of the texts.  As same as, these exercises are an alternative for students when reading a 

text avoiding the anxiety that could emerge because of the lack of understanding and the 

amount of information.  

    Recommendations  

 

    Reading strategies provide many alternatives to understand the meaning of written 

production, considering the studies and assumptions presented during this project and 

the experienced gathered in the practicum process, teachers might consider having an 

in-depth intervention of these strategies during the classes, for all the students to 

acknowledge the alternatives when reading a text. As well as, learners must conceive 

the autonomy to implement them and improve reading proficiency.  

Nevertheless, for future implementations, it should be pointed out the consideration of 

working in the experimental group and control group to analyze the impacts of the use 

of reading strategies.  

    Integral practicum development  

 

    This section encompasses the activities that were carried out in the school during two 

weeks, where pre-service teachers had the possibility to perform having direct contact 

with the pupils. Thus, the supervisor emphasized the development of grammar tenses 

use as well as the use of ICFES booklets. During the first and second weeks, eleventh-

grade students were working on oral presentations about the uses of grammar tenses, 

such as: WH questions, modal verbs, countable and uncountable nouns, present and 

future perfect, active and passive voice, prepositions and ED ending. These topics were 
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worked as a reinforcement of b1 topics that must be understood and take part in the 

ICFES saber 11 exam and considering that are grammar topics proposed in the 

curriculum. 

     In this regard, my role during these weeks was to reinforce the topics mentioned 

about, so that, my planning where related to grammar topics and students’ 

communicative skills. The class sequences were done for two-hour classes, thus I had 

the possibility to implement different activities to foster learners’ communicative skills, 

reading, speaking, writing, and listening. To illustrate the previous information I 

provide an example of a class development plan that I could implement (see annex D)  

    Likewise, during that time I presented the research development to obtain learner’s 

permission, to do so, I provided a letter to each participant containing the main aspects 

of the research. Furthermore, the supervisor received an overview of the chronogram 

and activities to develop throughout the project development. 

 

Figure 8: Pre-service teacher class development 
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Figure 9: students class work about the use of different tenses 

Virtual practicum development 

 

      In fact, the pandemic led to new adaptations for the teachers-practitioners, these 

adaptations permit the continuity of the practicum process through virtual 

methodologies. In this manner, from the practicum coordination and the program 

committee, some activities were proposed such as workshops development, videos, and 

material sources for practicing ICFES Saber 11 exam. (See annex E) 

With this regard, I developed three virtual workshops, four videos about grammar 

tenses (YouTube channel “Learning today”), a blog called “Learning Together” in 

which many activities were uploaded: websites to practice the Saber 11 exam, ludic 

activities, dictionaries, grammar book and so on. The following figure illustrates the 

blog page: 
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Figure 10: Learning Together blog page 
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Figure 11: Youtube Channer “Learning Today”  
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Chapter II 

 

Reflective spirit training in pre-service teachers from the Bachelor of Arts in 
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Introduction 

 

     In the Bachelor of Arts in Foreign Languages degree context of training, pre-service 

teachers’ practicum is defined as one of the focal points of interest and updating to 

study, and document for the improvement of the teaching-learning processes, for the 

qualification of education.  

     Besides the clear interest in the need to understand and transform the teaching 

practice, many local studies also focus especially on the learning issue rather than 

teaching. 

    It has been considered relevant to carry out a project that establishes a reflexive 

approach to the practicum as a way to objectify knowledge, behaviors, and attitudes that 

guide the teaching process. Likewise, this reflective approach is also regarded as a 

conscious internalization, immersion, and exploration exercise of teachers’ subjectivity 

itself, through the formulation of questions and search for information for problem 

solving and self-recognition.    
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Justification  

 

     The proposal of this project in the context of Foreign Languages students’ practicum 

is part of the professionalizing concept of the practicum as a “spearhead” to improve the 

educational processes in the institutions where the teaching practice is carried out.  

It is considered that giving the importance to the role of the reflection in the teaching 

process is the first step to understand professional issues, own actions, and to be 

interested in knowledge of models and approaches to address a problematic situation 

and establish an analytical look at the fact.    

     According to the philosopher of education Jhon Dewey, a pioneer in the field of 

reflexive thought applied to teaching, the need for this project is to provide students 

with analysis and self-observation tools that let them distinguish a routine from a 

reflexive action. It is considered that a reflective approach protects the actors from the 

traditional context of inertia, and authority that permeates the school.      
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Statement of the problem 

  

     Schools assume core aspects of individuals’ training and institutional life without 

questioning that are seen as imprints, stable, and invariable traits that are part of the 

school identity and culture. When events are developed without major disruption, the 

teacher takes the risk of performing in a way that hinders the pedagogical development 

and the renewal of school culture. A non-reflective practicum does not encourage the 

emergence of problematic situations; those realities are ignored or invisible. Viewed 

this way, the practicum is assumed from reproductive codes that make teachers perform 

traditionally, such as cultural reproduction, becoming a barrier to the arising of 

emerging practices aimed at generating transformations of thought and knowledge to 

attend social needs. 

     Due to this situation, which affects teachers to a greater or lesser extent, it is 

necessary for the process of teacher training to encourage a critical and reflective spirit 

in future teachers that contributes to the improvement of their pedagogical practices so 

as to become essential elements that influence and transform their work and future 

professional performance.  

     In the case of the Bachelors of Arts in Foreign Languages degree at the University of 

Pamplona, reflection is conceived as a fundamental exercise for students who carry out 

their practicum, in order for them to self-evaluate and look critically and constructively 

at their work in the teaching role.  

To initiative this study, the following guiding questions are asked:  

How does the implementation of reflection contribute to transform the pedagogical 

processes inherent to the development of the practicum stage?       
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     How does the exercise of reflection influence the development of critical spirit of 

pre-service teachers in the analysis of their pedagogical work? 

General objectives 

 

 To implement the reflection practice as a transformative tool of the 

pedagogical processes proper to integral practice. 

 To promote the critical spirit development in pre-service teachers in 

order for them to analyze their pedagogical work. 

Specific objectives 

 

 To consolidate a group of pre-service teachers with a critical spirit 

that reflects and presents proposals and alternatives for solving 

problems that are present in their practicum.   

 To exchange criteria, ideas and guidelines to take into consideration in 

the practicum and integrate them effectively into the institution.   

 To identify and analyze strategies used by students in their 

pedagogical practice. 

 To implement reflective workshops and the development of didactic 

units that guide pre-service teachers’ reflections.  

 To analyze one’s own beliefs about teachers’ work and students. 
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Theoretical Framework 

 

     The theory about the teaching profession, reflection, reflective practice and 

pedagogical practice, constitutes the framework of this study. In order to clarify the 

concepts addressed, all in close relation to this project, they will be thoroughly defined. 

    Teaching profession 

 

     One of the fundamental members of every education institution is the teacher, who is 

in charge of providing knowledge framed in a certain science or art, and who also trains 

integrally students as part of his responsibilities. 

The teaching profession demands a series of competences, which currently constitute a 

conceptualization and a way of operating in planning and management of human 

resources aimed at facilitating the relation between management, work and education. 

This is how every teacher must reach some competences in the discipline that allow him 

to have mastery of a set of knowledge and skills in the specific area, since the first 

intellectual requirement of a professional is the level at which he develops his activity. 

Likewise, every teacher must have competences related to the organization of the 

contents, which means that the pedagogical practice does not only require ordering its 

components to be learned by the students, but also foresee for teaching conditions in 

and out the educational context. The most immediate function that teachers must 

develop is to design or anticipate the practice of teaching. 

     Reflection 

 

     Reflection implies addressing different conceptions of such notion. For this reason, 

as an attempt to deepen its definition, two aspects will be taken into account: reflection 

as a process, and reflection as thematic, both proposed by Correa Molina et al. (2010). 
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Reflection as a process 

     Reflection is made from a series of stages that cyclically result in a process. 

According to Schön, reflecting on experience implies “a type of reflective dialogue with 

the situation, in which language would favor access to the experiences of the individual, 

which would allow extracting a new structure of the situation" (1983, as cited by Correa 

Molina et al., 2010). 

The stages of reflection as a process are evidenced in the following figure: 

 

Figure 12. As explained before, this schema shows every single step that 

must be followed in order to successfully accomplish reflection as a process as 

proposed by the aforementioned author.    

 

 

Reflection as thematic 

     The conception of reflection is based on a theme that is related to that concept. For 

this, and taking as reference to Grimmet et al. (1999), as cited by Correa Molina et al. 

(2010), the reflection is based on three perspectives: Reflection as an instrumental 

mediation of action, reflection as deliberation and reflection as reconstruction of 

experience.  

Reflection 

1st Stage: Action 

2nd Stage: 
Observation 

3rd Stage: Analysis 
4th Stage: 

Reconceptualization 

5th Stage: 
Evaluation 
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     The first two perspectives are considered as external aspects, sources of knowledge 

that allow reflection; and contextual aspects, which allows to carry out an exercise of 

reflection in the third perspective. In turn, these perspectives have mediators for this 

process to be executed. Firstly, the action, the context, the colleagues and the same 

person who reflects are taken into account. 

     Reflective practice 

 

     Updating and qualifying academic proposals at the University and orienting students 

towards new ways of interacting with the world, it is necessary for teachers to question 

their own practice and the impact it has generated. Likewise, teachers must be able to 

objectify their behaviors, and to assume different roles in the pedagogical relationship. 

The teacher takes on a central role in the current educational world. He acts in a 

complex space under constant change determined by the interaction of various factors 

and conditions. The teaching profession requires that: “teachers develop their 

professional knowledge in relation to changing circumstances” (Ebutt and Elliot, 1986). 

In this context, the problem of the practicum and class space requires a particular 

treatment oriented towards social interaction and understanding. 

The need for assembling the changing social reality to our pedagogical work is 

evidenced by the existence of numerous attempts to explain school phenomena and in 

the search for ways to address these phenomena, to make effective work at school. 

This study will serve the participating teachers to reflect on their methodological 

processes in the light of reflection as the only rational and ethical mode of intervention 

(Sacristán, 1999). 

     According to Van Manen (1997) there are different levels of reflexivity. In the first 

place, the effective application of skills and technical knowledge is carried out in a 
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classroom. The reflection is applied to the appropriate selection and use of the teaching 

strategies that the teacher will use. 

     On a second level, reflection is found in the implicit budgets of the specific 

classroom practices. Therefore, the consequences of the adopted strategies, curricula, 

and practices are analyzed. It is then necessary to apply educational criteria to the 

practice of teaching in order to make pedagogical decisions adapted to institutional 

reality and to contexts. 

     As a third, Van Manen (1997) establishes an exercise of critical reflection; at this 

level, the author stated that a more elaborated reflection, a questioning of ethical, 

normative and moral criteria directly or indirectly related to the classroom are 

presented. 

     The pedagogical practice 

 

     For the analysis and reflection on the practice, it is considered appropriate to 

methodologically use a conceptual operation of classification of the practice; to this end, 

the proposal of Zeichner is assumed. The author established some modalities of 

practice, as follows: 

Academic practice 

     It is focused on the training of teachers who are able to reflect on the courses they 

work in so that they transform them into understandable structures for the students.  

Social efficiency practice 

     It is about a way to achieve an effective teaching through the application of didactic 

techniques that are deduced from general principles that pedagogical research has 

reached. In this case, reflection consists of a strategic decision: “To select among a 

range of available techniques, the one which is considered the most effective”.  

This is the way of proceeding from the technical rationality: 
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Developmental  

     Teaching is based on the interests and the development of students and, at the same 

time, it considers the development of the teacher as a teacher and as a person.  

Social reconstruction 

     The object of reflection is social, economic, and political context so as to promote 

real democratic relations in the classroom, and egalitarian and fair in the social field. 

Generic 

     The programs refer to reflection in a generic way, but without specifying the claims 

of the programs or the contents on neither which to reflect, nor the strategies to 

encourage reflexive learning. 

Reflection activators 

     According to Schulman (1997), these activators are the cognitive foundations of the 

teacher about the life of the classroom; they are essential because they constitute the 

element of reflective thinking that contributes in the process of own knowledge that a 

good teacher needs in order to make decisions in the classroom. 

Critical element of reflective thinking 

     The element of reflective thinking relates to “moral and ethical aspects of 

compassion and social justice” as proposed by Sparks-Lander & Colton (1991, p. 39). 

The interest of aspects related to social justice and ethics in education. 

These authors established some classification categories of knowledge: 

1. Knowledge of content. 

2. General pedagogical knowledge. 

3. Curriculum knowledge (programs, material, etc.). 

4. Teaching knowledge and own professional configuration. 

5. Knowledge of students and their characteristics. 
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6. Knowledge of educational contexts.  

7. Knowledge of fundamentals: philosophical, historical, and 

axiological. 

 

     According to Georgea Spark-Lander & Amy Colton, the narrative element is another 

element of reflective thinking included in this study as an instrument. This one is related 

to the teacher’s narrative in order to encourage the stories of their experiences in the 

classroom they go through in many forms and fulfill various functions in subjectivity, 

and, in the constitution of subjectivity. In this component, it is found the teaching 

journals in which the writing triggers the elaboration of the teacher’s reflective thought, 

about objective and subjective or inters subjective practice experiences. 
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Methodology  

 

     The central axis of the methodology proposed is a process of constant reflection 

while it also includes the carrying out of meetings that allow the strengthening of the 

practicum stage as an initial point to address the labor and educational phenomena. 

      The methodology organization’s principles are autonomy, planning, and self-

observation. 

     In order to review the importance of this proposal on reflection for the practicum 

process, a set of “socialization” and systematization of the process itself will be done.  

This study falls within the qualitative research approach, taking as a starting point the 

perspective of reflecting as a professional space that will contribute greatly to the 

description, identification and analysis of the teachers’ own pedagogical practicum. 

In the process of gathering data for this research, the following instruments teachers-

practitioners presented: one self-observation, five narratives, and one reflection 

workshop. (See annex F)  

     Data collection schedule  

 

  FEBRUARY MARCH APRIL 

 ACTIVITIES AND 

STAGES 

1
ST

  MONTH  

 

WEEK 

2
ND

  MONTH  

 

WEEK 

3
RD

  MONTH  

 

WEEK 

I II III IV I II III IV I II III IV 

1 Self-observation      X       

2 Narrative     X X       

3 Reflection workshop        X     

  MAY JUNE 

 ACTIVITY 4
TH

  MONTH  

 

WEEK 

5
TH

  MONTH  

 

WEEK 

I II III IV I II III IV 

1 Self-observation         

2 Narrative X X  X     
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3 Reflection workshop         

 

     Reflection workshops 

 

     The main purpose of the reflection workshops was to guide the process of reflection 

carried out by the teachers-practitioner. Besides, it is also about sharing and 

communicating experiences that are an intrinsic part of their professional activities. The 

idea behind this is that they get to enrich their process and to implement new tools that 

will allow them to transform their pedagogical practicum. 

 

     Besides, the reflective workshop is the second method to express the progress behind 

the practicum process; so far, I have participated one workshop. That was conducted on 

March 24th; regarding the institutional observation and all the aspects learned during 

this one, we reflected on the importance of knowing the academic area. 

 

Objectives 

 To strengthen the organization of teachers and practitioner teachers to 

as a group of individuals endowed with a critical spirit, able to reflect 

and to present alternative solution proposals when facing an 

educational issue in their pedagogical practice.  

 To communicate the criteria, to share ideas and guidelines for students 

to take over their pedagogical practicum.  

 To qualify students for them to effectively join the educational 

establishment. 
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Self-observation sheets 

 

     The self-observation sheet aimed at guiding the practitioner teachers towards 

developing a perspective of their practicum as teachers and their role in the classroom 

and the educational community in which they have been included. 

     Moving on to the self-observation sheet in the second week of March, I have 

evaluated the planning and organization process, thus, I evaluated and reflected all the 

experiences and methodologies worked so far. 

      Narrative journal 

 

     The reflection exercise will allow the student to express themselves about their 

professional activity through a narrative of their experience as a way of providing some 

meaning to the teacher every day’s life. 

     Up to now, I have presented three narratives; the first one from 2nd to 9th March 

2020, this one was centered on the first impressions of being in the practicum process, 

which allowed me to analyze my perceptions when teaching as well as the development 

of my research implementation, lesson planning, and engagement. Furthermore, I 

conducted the choice of the participants and I could notice that must of the learners 

were willing to participate; I inferred how active and interested they were. 

     In the second narrative from 9th to 16th March 2020, I reflected on the 

implementation of the first workshop, which put in mind the presentation of the Saber 

pro exam structure, as same as I implemented a Saber pro mock exam, to analyze the 

learner’s reading comprehension. As my research intended to work with an 

experimental group and a control group, I did implement the same mock exam to 
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compare the difference and similarities of each group. Keeping this in mind, this 

narrative allowed me to express my opinions about the development of this workshop, I 

realized that learners did have engagement in my research, and that motivates to 

continue its implementation.  

     The third, fourth and fifth narrative from 17th March to 1st May was intended to 

analyze the teachers, parents and learner’s role regarding the pandemic, the impact of 

the transition between in-person class to virtual class and the use of technological tools 

during the pandemic in the school context as well as the design, execution, material 

evaluation, etc. So that, during these weeks I am centered on material creation 

including; a blog; as the main platform where learners may work using guides, videos, 

webs, etc. All of this, as a way to support my supervisor and the INEM high school to 

accomplish the new demands that are required. Moreover, I am working on lesson 

plans, workshops, narratives, grades, and videos. This experience is helping me to 

enrich and reinforce the practicum process by proving my capacities in different 

situations. 

                 Class recording 

 

     Evidence of the practitioner teacher’s actions inside the classroom allows reflecting 

on different aspects, related to the foreign language teaching-learning process. These 

aspects may have been noticed or overlooked by the teachers; therefore, such recordings 

are useful to obtain outside, constructive view of their pedagogical practicum.  

    However, the class recording could not be implemented due to the changes and 

circumstances presented by the pandemic that hindered the development of in-person 

classes.  
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Context 

     Pamplona city was founded in 1549, meaning it is the most ancient city in Norte de 

Santander. Located in the “Espíritu Santo” valley in Colombian Andes. Founder of 

many other cities during the colonial times it has been the meeting point of and 

influenced by religion throughout its history. It fostered different religious communities, 

such as: “La comunidad de franciscanos”, “Las hermanas clarisas”, “Los hermanos de 

San Juan de Dios”, “La compañía de Jesús”, “La comunidad la Sallista”, as well as 

religious female communities: “ Hermanas de la presentación”, “Hermanas 

bethlemitas”, among others. The acceptance of these communities in the city leads to 

the construction of educational establishment with emphasis on their beliefs and values.  

The aforementioned context is where this study takes place and their schools where the 

practitioner teachers from the Foreign Language Program will play their role.  

     The term “school” can be defined as an educational community that takes over the 

institutionalized education, acting as an organization. This means that it is the 

establishment where education takes place, education is commanded and education is 

accomplished.   

     Nowadays, the “school” is seen as an example of living in community. In other 

words, the school transfers knowledge and values that are necessary in a community 

and which lead students to better use their skills and to improve them for own and 

society’s benefit.  

     At school we will always find a set of fundamental elements, such as teachers and 

students, whose actions and behaviors are connected to a specific socio cultural order 

upon which the organization of the institution is built. 
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     A school is an organization that depends on society. A social institution commanded 

to provide the systematic education, conditioning the “teaching-learning” process and 

the organization of groups composed by teachers and students (Crespo, 2010). 

     In such sense the school as an educational institution has the following functions: 

Socialization function 

     This function is connected to the learning of values, rules, behaviors, attitudes and 

aptitudes that focuses on social culture in the politic and economic context they belong 

to. This function embraces every socialization process involving the school members. 

Instructional function 

    The instructional function uses two more functions. It optimizes the spontaneous 

processes of socialization, in order to guarantee the training of human capital that is 

required for the good functioning of labor market. This function attempts thus to 

provide a higher level of culture, knowledge and values, among others, and to produce a 

higher possibility of adaptation.  

Educational function 

     This function requires a life community, in which democratic participation exists, by 

participating in an intellectual search for discussion and learning. This means, an 

educational community that is able to break the existing barriers between school and 

society; a space of culture, where new concepts, technical tools and culture codes are 

learned. The aforementioned as a consequence of the active participation in the 

exchange of desires and behaviors with colleagues and adults (Vizcaino, 2010). 

Population 

     Participants in this study are 30 pre-service teachers of tenth semester, belonging to 

the Bachelor of Arts in Foreign Languages degree at the University of Pamplona. 



68 

 

Direct beneficiary population 

 Pre-service teachers. 

 Supervisor teachers. 

 Student community from the educative institutions for practicum 

implementation. 

Indirect beneficiary population 

This population comprises the teacher community of the Bachelor of Arts in 

Foreign Languages degree, since the results of this will provide a useful feedback for 

the view of the program members about their practice as the Practicum group. 

Institutional departments articulated to the project 

 The Bachelor of Arts in Foreign Languages degree. 

 Language and communication department. 

 Faculty of education sciences. 

External institutions linked to the project 

 José Antonio Galán School 

 Brighton School 

 La Presentación School 

 Pamplona Normal Superior School 

 José Rafael Faría School 

 Cristo Rey Educational Institutional  

Setting proposed for the execution of activities, second semester 2016  

Education institutions from Pamplona city in which proposals related to the 

practicum stage are implemented. 
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Expected results 

Expected results are derived from the aforementioned proposed objectives, as 

follows: 

 Reflective spirit training in pre-service teachers from the Bachelor of 

Arts in Foreign Languages degree as a training tool to qualify the 

practicum stage. 

 Analysis of pre-service teachers’ realities, surroundings and social 

representations along with notions and different concepts related to 

schools.  

 

Conclusions 

 

     Integral practicum development 

 

     Pre-service teacher’s methodology 

     During the classes development, the planning and methodology followed a sequence 

where learners could practice the four English skills, the main objective was to furnish a 

space for the students to participate and interact among them. I usually plan two hours 

for each class. My planning methodology is centered on the curriculum provided by the 

institution as well as the students’ needs and level.  

 

     Interaction with learners 

     Likewise, the teaching experience is surrounded by many factors that are required to 

educate. As a pre-service teacher, I emphasized on learner’s participation, as well as I 

analyze the approach followed by the school, the INEM aims at introducing the 

constructivist approach providing autonomy to the students.  
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     The amount of students for each eleventh-grade course in the INEM is 

approximately 25 to 30 learners, so, I reinforce the interaction by group work, where 

students are able to learn from each other. So the interaction was done most of the time 

in mother tongue reinforcing the English use as well.  

     Activities in the classroom  

     The activities used the main English skills, reading, writing, listening, and speaking. 

For instance; if I present a reading exercise I implement pre, while and post activities, 

all of that to help them to recognize unknown vocabulary, the main topic of the written 

text as well as a concluding exercise such as; changing the final of the story, being in 

the protagonist place, etc. I noticed that they enjoy doing role play talking about their 

routines or even culture topics they are interested in.  

     Resources and classroom organization  

     The activities were organized depending on the classroom resources; I used the 

projector, books, speakers, guides, worksheets. The classroom organization varies 

according to the activities. The institution provided a great number of sources to 

develop the classes. 

     Classroom atmosphere  

     In fact, the INEM school learners are responsible and attentive that leads to an 

excellent classroom atmosphere, as I highlighted before the learners enjoy participating 

in the class, including participation improve the environment of each course.   

     Instructions, clarifications, and orientations of the students’ tasks  
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     To introduce the activities I use English and most of the students understand, then I 

clarify it in Spanish and give an example to start. I usually supervise the learner’s 

progress if they have any doubts, just in case of lack of understanding the way to 

reinforce it is by introducing presentations or tutoring. Another way to present the 

content is by inference, for the class, I introduced different activities where students 

could recognize the class topic           

    Monitoring of the teaching-learning process 

    The development of the class is evaluated by the learners at the end of each period 

they express their perceptions and what they think must be improved. In contrast, if I 

noticed that learners did not understand the course or did not have good academic 

performance, there was an intervention guided by tutoring. Furthermore, the learner’s 

needs are headed by observation and feedback.  

     Methodologies to control discipline 

     The management of the classes was documented in a control sheet, for each course; 

there were grids to note student’s grade and participation. In the case of indiscipline, 

there is an academic record or grid use to note bad behaviors if the learners accumulate 

many of these, they will go to the principal’s office with their parents. I have concluded 

that this method helps to maintain control classrooms.  

     Student needs analysis 

     The analysis was done through observations and evaluations as a way to comprehend 

learner’s progress, these were implemented considering the topics (every three grammar 

tenses explanations, presentations, or activities). In case that the learner has difficulties 

with them the analysis leads to the recognition of these issues.  
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Virtual practicum development 

 

    Regarding the virtual field, I presented some videos because not all learners have the 

accessibility for every tool; I try to offer them: guides, worksheets, lyrics of songs, 

resources that can be used in case they do not have a good Internet connection. 

Likewise, I do my lesson and class planning in direction to these aspects, I see myself as 

a guide and students are the ones that construct knowledge with the basis I provided 

them. In contrast, the instructions for the virtual side are in Spanish and the doubts are 

clarified by email.  

     To sum up, the development of the practicum in both sides provided knowledge on 

the organization of the planning and methodologies carried out by teachers. My 

supervisor support guided me to understand many teaching strategies and aspects that I 

did not know that was fruitful to my practicum development.  

     Bearing this in mind, it is mainly important to answer the following question; how 

does the implementation of reflection contribute to the transformation of your 

practicum? 

     In this regard, the reflection allowed me to find a broader sense in the teacher’s role; 

it remained to maintain an analytical posture about my progress as well as to analyze 

my strengths and weaknesses. The main part of this is to recognize that as teachers, I am 

not only focused on providing knowledge, it is a teaching-learning process, I must learn 

from my learners and my social context.  

     Considering the current situation of the world, due to the massive contagion of the 

virus Covid-19, education has to adapt to new requirements, and technology is 

furnishing a huge advantage to cover the needs of learners, teachers, and parents. I 

understand the importance of reflecting at this point because as a teacher, I admit that 
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there are many aspects to be considered. So, the narratives, the reflective workshops, 

and the self-observation sheets are a way to recover the thinking about the teaching-

learning method, contributing to major engagement with the practicum as well as 

growing personal and professional. 
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Presentation 

 

     During this proposal, the reader will find a twofold objective: to organize in a project 

the social impact of the Languages Program from the implementation of the outreach 

component to the community of Integral Practicum, and to raise awareness students of 

the elementary school to the basics of the foreign language, English. 

     It presents in the first instance, the justification, and the objectives of the project, its 

characterization and the lines of contribution to which it contributes. 

The theoretical framework guiding the proposal, the target population, the timetable and 

the budget estimate table to be prepared by each participant are presented below. 
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Introduction 

 

     Participating in world policies in the academic, cultural and economic fields 

impelled the Colombian National Government to promote the learning of foreign 

languages in the different educational areas of the country; hence citizens have the 

opportunity to participate in cultural exchanges that allow them to access more equal 

conditions for the personal and social development of the country.  

     With a view to promote English language learning in Colombia and doing 

Colombians more competitive citizens, the Ministry of National Education launched its 

bilingual policy in 2004, the main objective of which is to “to have citizens able to 

communicate in English, with internationally comparable standards, that insert the 

country in the processes of universal communication, in the global economy and in the 

cultural openness. In this way, the Ministry has been implementing a wide range of 

strategies at the distinct levels of education with a view to achieving this goal, a prime 

example of which is the creation of English quality standards for basic and secondary 

education, the definition of a sound and logical evaluation system and the description 

and development of training plans. 

     This program has been developed throughout the country and has integrated the 

work implemented by the secretariats of education, public and private universities and 

language institutes. However, the results obtained so far have not been very heartening 

since many of the educational institutions of the nation have not yet been touched by it. 

With regards to primary education, the government is advocating the coverage 

extension of English language education for boys and girls, since many of these 

educational establishments sometimes do not have an English teacher to guide teaching-
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learning processes and therefore the results of evaluations implemented at the national 

level are not very optimal. 

     The University of Pamplona of Colombia in its capacity as a public training 

institution for trainers and more specifically the Foreign Languages English-French 

Program, has come close to the reality facing the primary school in the city of Pamplona 

as regards the National Bilingual Policy; Many of the educational institutions in this city 

do not have English teachers to meet the preparation needs of the primary sector. 

    In recognition of this reality and the problems it generates, the present proposal for 

social projection seeks to meet the needs of training in English, of the primary school 

population in the city of Pamplona and to integrate the foreign language training of 

students of the Foreign Language English-French Program into the educational reality 

of this area to deal with, to reduce the gap between public and private schools in the 

foreign language field. 

     Government policies identify the problem, but their attention is not sheltered by 

legislation, effective support is needed, for the specific case, by trainers in the field of 

foreign languages, so that the results of the examinations, the tests and results of our 

students are in accordance with the proposals of Colombia the most educated. 
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Justification 
 

     The learning and acquisition of a foreign language, allows to be at the vanguard of 

the own needs that today the world demands. That is why it is necessary to implement 

and work on this process from the very beginning of children’s education so that when 

they complete their basic education cycle, having basis for continuing the learning 

process in secondary education, middle vocational and higher education, so that more 

people are trained in this area. 

     The aim of this project is to raise awareness of the teaching of English in primary 

schools in the city of Pamplona, contributing to the basic foreign language training that 

is required and essential at these levels. For this reason, it is carried out as part of the 

outreach component to the community of the integral practice developed by students of 

last semester of the Foreign Languages program of the University of Pamplona, as a 

way of contributing to the strengthening of English teaching in the primary education 

field 

     The development of this project benefits both institutions and the student population 

of the city of Pamplona, as well as the Foreign Languages Program and the students 

who develop their integral practice. This benefit results in the possibility for primary 

school children to have contact with the foreign language and in turn with students who 

complete their university practicum process so that they know the educational realities 

and needs of the environment and of this how they can help, intervening in processes 

that impact on the improvement of these needs. 
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General objectives of the proposal 

 

    The development of this social extension project by the Foreign Languages in 

English-French Program of the University of Pamplona is heading toward the following 

purposes:  

 To attend the needs of the children of the primary school in the city of 

Pamplona. 

 Integrate the foreign language training of students of the Foreign Languages 

English-French program to the educational reality of teaching English at the 

primary school in the city of Pamplona. 

 

Specific Objectives 

 

Looking toward a better understanding of the aspects mentioned above, this 

proposal will attempt: 

• To familiarize the child of the primary school of Pamplona with basic 

knowledge of English.  

• To involve students of the Program in Foreign Languages English-French in 

the processes of teaching English in the primary school in Pamplona.  

• To join the preparation g of students of the Bachelor’s Degree Program in 

Foreign Languages English-French with the social projection programs 

offered by the Office of Social Interaction of the University of Pamplona. 
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Typology of the project 

 

     This is a formative project, disciplinary in the area of curriculum; "open to the 

institutions where the Integral practicum is carried out and offer basic training in 

primary education in the city of Pamplona. It is part of the training project of the 

Foreign Languages program at the University of Pamplona.  

     This proposal is articulated to the social projection, transcends the institutional space 

and makes possible the articulation of the PLEX to the Pamplona’s community.                                             

The main objective at the pedagogical and communicative level is framed within the 

institutional lines of projection and outreach to the community of the University and the 

program. 

 

Contribution lines 

 

• Contribution to the academic training in the field of foreign languages.  

• Citizen preparation (attention to issues of the educational setting aimed at 

reducing the inequity of the educational system)  

• Projection to the school community at the university and program levels 
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Theoretical framework 

 

Language teaching 

International Linguistic Policies  

    “UNESCO has been concerned for several years about the role of languages in the 

global context. At a general conference in 1999 it adopted the term 'multilingual 

education' to refer to the use of at least three languages: the mother tongue, a regional or 

national language, and an international language. This resolution was based on the idea 

that the requirements of national and global participation, and the special needs of 

culturally and linguistically distinct communities, can only be catered through 

multilingual education. Cross M, Loyo G, & Mendez E, (2011). 

     UNESCO (2003) considers that languages are not just a mean of communication, but 

they represent a true sector of cultural expressions; they are bearers of identities, values 

and visions of the world. Therefore, it proposes as a principle for cultural diversity to 

maintain and strengthen the diversity of languages (including those with nomadic or 

isolated populations) and, as well as, support the learning of international languages that 

provide access to global communication and information exchange. To accomplish this, 

UNESCO suggests the promotion of multilingualism and intercultural dialogue, 

together with development of policies for the translation, by all possible means, of 

written and visual materials in order to promote the circulation of ideas and artworks. 

     According to Lima M, (2006).  The learning process of foreign languages is now an 

real necessity, but so is the learning of the cultures they represent. Languages are the 

spirit and conscience of peoples, the poet highlights; they are the best instrument for 

accessing other cultures, other histories, other ways of seeing and understanding the 

world; they delate distances and also bring us closer to science and technology. All 

types of learning are of vital importance for the sociability of the human being as long 
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as it allows it to have a proper development in different contexts; The learning of a 

foreign language or several languages focuses both the professional and personal life of 

an individual allowing it to be successful and fruitful in its doing and know-how. 

 

National Bilingual Program 

    Colombia, like other countries in Latin America and the world, has adopted academic 

policies aimed at publishing the English language as a foreign language, through the 

national bilingualism program established in 2004 with three specific lines of work: 

institutions of primary, secondary, higher education, programs of education for work 

and human development; ethno-education; and flexible models of education. This 

program aims at training competitive and productive human talent in a global 

environment in different fields of action. (MEN, 2006, p. 6). 

     The following table shows the levels sought by the national bilingual program for the 

year 2019: 

 

                                                  Tomado de: Cárdenas, R.; Miranda, N. (2014). 
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Bilingualism 

     Bilingualism refers to the different level of control by which an individual 

communicates in more than one language and culture. This level depends mainly on the 

context in which the individual is. Therefore, according to how another language is 

used, different from the native one, these languages are considered second languages or 

foreign languages. MEN (2006) 

 

Teaching English in primary school 

    According to Yesser A, & Chacon C, (2011) “The acquisition of a foreign language 

is a complex process which involves multiple variables of cognitive and affective 

character inherent in the individual as well as specific factors to the socio-cultural and 

educational context such as curriculum, methodology and training and updating of 

foreign language teachers, among others”. 

     Thus, the importance of reaching to the point of understanding how the child learns 

and incorporates a foreign language makes it necessary to analyze the theoretical basis 

that explain the process of learning or acquiring a second language. (L2) o LE and how 

this process is related to the mother tongue”. On the basis of what was written above 

Krashen (1991) quoted by Yesser A & Chacon C, (2011) makes a distinction between 

the terms acquisition and learning in relation to the LE.  “language acquisition is natural 

and unconscious in form of an understandable input, which is processed and 

internalized, while learning involves consciously learning the rules of the language.” 

    “This distinction has been questioned because it is complex to demarcate both terms 

which are part of a continuous process between the unconscious and conscious 

(Richard-Amato 1996)”. the authors present their point of view on the subject and differ 
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“that for purposes of this discussion, the terms learning and acquisition interchangeably 

because the LE can be acquired through inductive recreational activities and naturally 

which also involves learning processes”. 

     “It is important to note, however, that the contributions of Krashen and Terrel (1983) 

regarding the natural approach of language are relevant to the process of acquisition of 

LE in children and nourish the Total Physical Response method (TPR) proposed by 

Asher (1976). According to Krashen and Terrel (1983), a child acquires a language in 

three stages: 

     Pre-production:  it is the stage in which the child develops the ability to listen and 

understand language through gestures and actions, it is a period characterized by 

silence. Therefore, at this stage, it is advisable to use the Total Physical Response (TPR) 

method proposed by Asher (1976) to stimulate the development of LE through 

psychomotor activities, without emphasizing in the oral production. 

     Early-Production: it begins to produce one or two words and / or phrases. It is 

recommended to focus on the meaning by avoiding grammatical errors.  

     Extended-Speech: in this period, the child is already able to produce complete 

sentences and participate in conversations. Now, the teacher must help the child to 

improve fluency in the foreign language”. 

     To support the aforementioned about the process of acquiring an LE, it can be said 

that regarding to Berko and Bernstein (1999), quoted by Yesser A & Chacon C, (2011) 

“The children ability to learn, understand, discover and formulate communicative forms 

in a foreign language mainly underlies the need to establish new social approaches” (p. 

467). Consequently, children build meanings of the world around them through the 

language and establish their own criteria of semiotic interpretation to each concept they 
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discover. For this reason, learning the LE must be based on prior knowledge and 

schemes mother tongue since the representations developed in prior learning and 

previous experiences are the scaffolding to build by LE, new mindsets or expand the 

existing ones”. 

     Yesser A & Chacon C, (2011), quote Ausubel (1986) who establishes “from the 

point of view of cognitive psychology, explains that there are differences between child 

and adult cognitive abilities in relation to cognition and emotions, which are manifested 

in motivation, creativity, spontaneity, and flexibility that characterize children and far 

from the adult, who usually is more prone to emotional blockage at the time of 

expressing themselves in another language”. “From the above statements, it appears that 

age is a factor that affects learning English as LE, particularly in the acquisition of 

pronunciation. That is to say, at a younger age, the greater the probability of the child to 

develop the pronunciation of a native”. 

Why learn LE in elementary school? 

 

     Frandiño Y, Bermudez J, & Vasquez V, (2012) quote Madrid and McLaren (1981) 

who claim “there are different kinds of reasons for learning a foreign language at 

school. Noting that the real reasons are pedagogical and formative. For example, based 

on several studies, it is indicated that: 

 Children who begin studying foreign language in school tend to achieve a more 

positive performance than others. 

 Children show not only a special ability to imitate sounds and colloquialisms but 

also great flexibility, spontaneity and audacity that surpasses those of young and 

adults. 
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 Children not only tend not to be afraid of committing failures, but often acquire 

and transmit meaning through gestures and pantomime. 

 Children are in a stage of their life in which the plasticity of their brains makes it 

easier for them to learn languages”. 

 

      To summarize it is found that the learning process of the human being is based on 

experiences with the environment in that is influenced by prevailing cultures and 

identify their idiosyncrasies and autonomy especially among young people in the life 

cycle of childhood, wherefrom many theories from the psychological, sociological area 

it is argued that learning takes place through the observation and listening of sounds that 

put the main attention of the senses of each individual. Highlighting that the cognition 

process directs and brings significant learning for the children who are starting the 

learning especially of an EFL language. 

Pamplona’s context 

 

     Pamplona’s city has institutions of basic and secondary education, being mainly 

public. Most of them are grouped by general Colleges as follows:  

 Escuela Normal Superior, which has as headquarters “Escuela Rural Cariongo, 

Instituto Aurora”. 

 Colegio Provincial San José, which has as headquarters “Escuela la Salle, 

Escuela Santa Cruz, Escuela Gabriela Mistral, Colegio Rafael Faría Bermúdez”. 

 Colegio Águeda Gallardo de Villamizar, which has the “Escuela Santísima 

Trinidad, Escuela el Escorial, Escuela Nueva Iser, Jardín Infantil Nacional”. 
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 Institución Educativa San Francisco de Asís: which is in charge of “Colegio 

José Antonio Galán, el Colegio de Cristo Rey, la Escuela 4 de Julio, la Escuela 

Juan XXII”. 

     Likewise, there are two institutions that do not have the nature of a General College 

but that provide basic and secondary education of a public nature. They are: 

 Colegio Técnico la Presentación 

 Institución Educativa Brighton Betlemitas. 

     In this context where the students of Foreign Languages program of the University 

of Pamplona carry out their integral practice, and doing social projection in primary 

schools. 

     The scenarios in which the activities of the Project will be developed are the 

educational institutions described above. The specific course will be included once the 

students - practitioners finish the observation stage and provide the courses and 

schedules in which they will be implementing the Social Projection component. 

Subproject 

     This space aims at establishing a line of action for the Languages Program regarding 

social projection. In this regard, in the implementation of the extension component to 

the community, each practitioner will adapt the general guidelines of this proposal to 

the educational reality of the institution in which the integral practice is carried out.  

     The objective of this proposal is part of the concept of social interaction of the 

university with Pamplona's community through the design of a project to support 

training in English.  

 



88 

 

Use of didactic materials in EFL learning for third and fifth grade students from 

the Fry Domingo de las Casas School in Cali 

 

Introduction 

 

     The use of didactic materials in English teaching has become very useful for the 

acquisition of new knowledge. This is intended to attract the attention of children and to 

create meaningful learning. Thes main objective of this proposal is to promote the 

learning of a foreign language through the use of didactic materials such as flashcards, 

word cards, videos, songs, short films, etc. All of this in order to provide support to the 

primary students of the Fray Domingo de las Casas School in Cali, as well as they can 

reach the level A1 that is proposed by the Common European Framework of Reference 

for languages: Learning, teaching, and assessment where the learner is able to express 

sentences and simple structures in English. 

     Regarding the development of this component, many perceptions have emerged; the 

first one leads to the great advantage of helping the students from primary school, it is a 

valuable academic support for the learners.  Unfortunately, the entire schedule could not 

be accomplished because of the current situation, what it is set is to continue doing 

workshops for the students. The virtual workshops include support materials to 

reinforce the subjects worked in classes. 
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Justification 

 

     Based on the above information, this project focuses on the reinforcement of English 

as a foreign language through didactic materials; the main purpose is to attract the 

learner’s attention, in this case, the students from third and fifth grade. To present an 

alternative for learning through visual resources, allowing the students to explore and 

encourage them through motivation. 

     In this regard, it is hoped to reach the level of these courses established by the 

Common Frame of Reference for languages: Learning, teaching and assessment, In fact 

must of the students do not have the established level, it is proposed to encourage the 

use of flashcards, word cards, videos, songs, short films, etc. Everything set up to 

motivate the learners without making them feel suffocated by the information that 

maybe will not be meaningful because of  the pupil’s lack of interest.  

Objective 

 

General objective of the project: 

- To promote EFL learning through the use of didactic materials. 

Specific objectives: 

- To guide students in the English learning process 

- To reinforce the students' knowledge of English through didactic materials 

- To motivate students to learn English through the use of didactic materials. 
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Methodology  

 

    Moving on to the methodology implementation, the didactic materials were produced 

according to the needs of the students and the topics proposed in the curriculum and by 

the teacher. For the class planning, it was taken into account the 30 minutes available to 

support each course, it is important to highlight that the teacher needed to continue 

working on the students’ book, so, my interventions were support for the activities and 

workshops done by the teacher. Another important aspect is the number of students in 

each classroom (20 to 30) and access to the different technological resources (projector, 

speakers). 

To assess the students' progress, the strategy was using homework where they could 

continue practicing English outside the classroom. In the same way, work was assigned 

in groups, and individually, the interaction served as a basis to foster the development 

of the students' communication skills. 

     In this way, the students had the possibility to see the classroom as a more 

comfortable space where they could learn in a didactic way without thinking that the 

grade is everything during the learning development. So far, I develop four classes, in 

which I supported the teacher and students, the main topics of these classes were the 

numbers, sports, food, daily routine, and body parts. In this manner, the planning class 

included the main English skills in order to foster students’ learning.  

     To illustrate this assumption, the following chart presents an implemented planning 

class  
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Time 30 minutes 

Topic Favorite sports 

Objectives To learn sport vocabulary 

To express the favorite sport 

Task Development Material Time  

Warm-up 

activity  

Learners will look for some sports word 

cards (Appendix 1) pasted under some 

chairs. 

In pairs they will look for one and try to 

name the sport in English.   

Word cards  5mn 

Memorization 

activity  

For this activity students must work 

individually on a word search (Appendix 

2) containing 10 sports, and then they will 

show the possible answers among them. 

Word search 8mn 

Listening 

activity 

Pre: learners will mention if they play 

any sport in their free time 

While: they will identify the sports 

mentioned in the song (Appendix 3) 

Song 7mn  

Writing 

activity 

Post: they will answer the question 

provided in the song “What do you like?/ 

¿Qué te gusta?”. They must answer in 

English as the examples that teacher will 

give: 

-I like soccer 

-I love tennis 

-I like swimming  

Sheet 8mn 

Homework Each learner will look for a family 

member and will ask them about his/her 

favorite sport according to that will create 

a sentence, for example: 

-my father loves running  

Notebook 2mn 
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   Table 5:  This table provides the schedule of the activities implemented on the Primary school Fray 

Domingo De las Casas in Cali. 

 

Virtual methodology  

 

      As support for the primary school learners, a sort of material was conceived 

according to the topics already mentioned. Thus, the supporting material was; three 

workshops and three videos, the workshops were delivered to the primary school 

teacher and the videos were uploaded on a YouTube channel called “Learning today”, 

the main purpose was to provide accessible material for all the students during the 

confinement. 

     Hence, the workshops introduce colorful exercises for the students to complete at 

home, including games, puzzles, and activities to complete. In the following illustration, 

it is an example of a workshop for third-grade students. For more evidence (see annex 

G) 

  FEBRUARY MARCH APRIL 

 ACTIVITY MONTH 1 MONTH 2 MONTH 3 

I II III IV I II III IV I II III IV 

1 Friday:  from 7 to 9’ o’clock third-grade 

students. My favorite food 

   X         

2 Friday: from 10 to 12 o’clock fifth-grade 

students. My daily routine 

   X         

3 Friday: from 7 to 9 o’clock third-grade 

students. The numbers 

    X        
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Figure 13: First workshop for primary students  

 

 

 Timeline for virtual activities  

  MARCH APRIL MAY 

 ACTIVITY MONTH 1 MONTH 2 MONTH 3 

I II III IV I II III IV I II III IV 

1 First third-grade workshop ;numbers and 

food 

      X      

2 Second fifth-grade workshop: Daily 

routine and favorite sport  

       X     
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Table 6: schedule of the virtual activities provided to the Primary school Fray Domingo De las Casas in 

Cali during the confinement. 

Population  

 

     The benefit population for this study are the learners from fourth and fifth grade of 

the Fry Domingo De Las Casas School in Cali, the average age of the students is from 8 

to 11 there are about 30 learners per class. The purpose is to provide them a support 

using didactic materials. 

Setting  

 

     Fry Domingo De Las Casas is one of the headquarters of the official School INEM 

Jorge Isaac in Cali. It offers different levels for education such as: preschool and basic 

primary.  

Conclusions  

 

3 Third workshop: body parts         X    

4 First video: the numbers           X   

5 Second video: my favorite sport           X  

6 Third video: My body parts           X  
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All of the aspects mentioned above, introduce a meaningful conclusion regarding the 

procedures of the project as a support for primary school students. This, as a way to 

supply the needs of primary students in the learning process, taking this into account it 

is necessary to answer the following question: How has the primary education through 

mentoring, contributed to teaching practice? 

It was perceived that  the development of this component contributes positively in the 

practicum, as a pre-service teacher, I can express the importance of helping others to 

reinforce the learning process it is very rewarding and motivates the development of the  

teacher’s role as well as it helps to grow in different fields professional, personal and 

social. 

 

Benefited population 

The direct beneficiary population:  

It is composed of the student academic community of the primary schools of 

Pamplona in which the Integral Practice is implemented. The benefited audiences are 

mentioned below; the number of participants will be defined once the observation 

period ends. It is estimated a population that can range between 50 and 60 students per 

institution. 

 Elementary students 

 Teachers of the courses of the Primary elementary language area 

 Students-Practitioners of the Foreign Languages Program 

The indirect population benefited: 

 Foreign Languages Program Community 

 Pamplona educational community 
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Institutional dependencies articulated to the Project 

 Foreign Languages Program  

 Department of Languages and Communication 

 Faculty of Education 

 Social Interaction Department 

External institutions linked to the Project 

 Colegio  José Antonio Galán 

 Normal Superior Pamplona 

 Colegio Técnico La Presentación 

 Colegio José Rafael Faría 

 Institución Educativa Cristo Rey 

 Institución Educativa Brighton Bethlemitas 
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Chapter VI 

Administrative component 

 

Introduction 

 

     This project section was conducted a mean to take in-depth participation and 

knowledge on the extra-curricular activities established by the INEM Jorge Isaacs in 

Cali. It must be emphasized that due to the pandemic COVID-19 the pre-service teacher 

did not participate in many of the events proposed by the institution.  

     Furthermore, it must be highlighted that this component served as a guide for the 

teacher-practitioners to understand the aspects that involve the teaching practicum. It is 

conceived as a very structured quality to acquire knowledge on the organization and 

administrative academic process.  

 

General objective  

 

 To collaborate on the extra-curricular activities proposed in the 

institutional education. 

Specific objectives    

 

 To enhance the knowledge obtain during on the observation week 

concerning to the academic organization 

 To analyze students organization and learning development 

 To enrich the pre-service teacher role through diverse institutional 

activities. 
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Methodology 

 

     The purpose of this component was to be engaged in the activities proposed by the 

institution, as well as adapting the schedule proposed by the school to my own, as same 

as the instructions given by the supervisor. As well as, the pre-service teachers had a 

meaningful role in the teaching process and expanded their experiences in the 

institutional field. 

Timeline activities  

Table 7: schedule of activities  

 

Conclusions 

     Due to the pandemic, the pre-service teacher could take part of one activity which 

introduced the students’ representative election, this event aimed at electing one 

candidate who is in charge of the students’ representation as well as she/he can 

participate in the meetings established by the institute with voice and vote. Bearing this 

in mind, I might conclude mentioning the importance of taking part in the extra-

  FEBRUARY MARCH APRIL 

 ACTIVITY MONTH 1 MONTH 2 MONTH 3 

I II III IV I II III IV I II III IV 

1 Students representative’ 

election    

   X         

2 Cultural meet at the “Bus 

Biblioteca” 

            

3 Song festival              
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curricular activities because these provided engagement in the activities proposed by the 

institutions. As future teachers, it is essential to foster acknowledge and involvement in 

the school organization.  

Thus, the teacher-practitioner had the possibility of participating in meetings, 

events that are included in the academic year. Furthermore, it allowed to delve into the 

academic setting, as well as teachers could learn and provide new knowledge to 

different authorities, involving the educational community to be familiarized with the 

institutional organization.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



101 

 

References  

 

Altablero (2005). Bilingüismo. Altablero (37). Recuperado el 27 de febrero de: 

 ttp://www.mineducacion.gov.co/1621/propertyvalue-32266.html 

Barrios, A. (2018). Explicit reading strategies instruction for the improvement of 

 reading  skills of 11 grade learners (Master's thesis, Universidad del 

Norte).  

Benitez, L. & Hernandez, T. (2017) Teaching reading comprehension strategies 

 through a  genre oriented reading course. (Master's thesis, Universidad del 

Norte 

Bowen, G. A. (2009). Document analysis as a qualitative research method. 

Brewster, J., Ellis, G., & Girard, D. (1992). The primary English teacher's guide. 

London, UK: Penguin. 

Correa, E. et al. Concept de réflexion: un regard critique. Retrieved from 

http://numerica.uqam.ca/sites/default/files/livres/1002160ar.pdf  

 

Creswell, J. W. (2012). Educational research: Planning, conducting, and evaluating 

quantitative and qualitative research (4th ed.). Boston, MA: Pearson 

Cruz M, Loyo G, & Mendez E, (2011). Políticas lingüísticas nacionales e i

 nternacionales sobre la enseñanza del inglés en escuelas primarias. Revista 

 Pueblos y Fronteras Digital, vol. 6, núm. 12, diciembre-mayo, 2011, pp. 167-197 

 Universidad Nacional Autónoma de México Distrito Federal, México. 

http://www.mineducacion.gov.co/1621/propertyvalue-32266.html
http://numerica.uqam.ca/sites/default/files/livres/1002160ar.pdf


102 

 

Recuperado el 29 de Febrero de 2106 de 

http://www.redalyc.org/articulo.oa?id=90621701007 

Domingo, A. Niveles de reflexividad sobre la práctica docente.  

Niveles, Activadores y Pautas 

 

Elliot, J. La investigación-acción en educación. Ediciones Morata. 

 

Fauzi, I. (2018), The Effectiveness of Skimming and Scanning Strategies in Improving 

Comprehension and Reading Speed Rates to Students of English Study Programme. 

Journal Register. 

Fonseca,M.,Martin-Pulido,S.(2015). Enseñar inglés en educación infantil: 

 materiales y  recursos.Core, 1-20. 

Frandiño Y, Bermudez J, & Vasquez V, (2012). Retos del Programa Nacional de 

Bilingüismo. Colombia Bilingüe. Educación y Educadores, Vol. 15, N°3 (2012). 

Recuperado el 29 de Febrero de 2016 de 

http://educacionyeducadores.unisabana.edu.co/index.php/eye/rt/printerFriendly/2172

/2951  

Gamboa-González, Ángela María. (2017). Reading Comprehension in an English as a 

 Foreign Language Setting: Teaching Strategies for Sixth Graders Based on the 

 Interactive Model of Reading. Folios, (45), 159-175 

Hatch, J. A. (2002). Doing Qualitative Research in Education Setting. State University 

NewYork Press. 

http://www.redalyc.org/articulo.oa?id=90621701007
http://educacionyeducadores.unisabana.edu.co/index.php/eye/rt/printerFriendly/2172/2951
http://educacionyeducadores.unisabana.edu.co/index.php/eye/rt/printerFriendly/2172/2951


103 

 

ICFES. (2019) Guia de orientación saber 11°. Ministerio de Educación. Retrieved from 

 https://www.icfes.gov.co/documents/20143/193560/Guia%20de%20orientacion

%20de%2 0saber%2011%202019%20-%202.pdf 

Irreño,L. (2019). Preparing Secondary Learners For Standardized Tests, Supported By 

Moodle.  Semantics Scholar.  

 

Lima M, (2006), La enseñanza de lenguas extranjeras en el CELE de la UNAM 

Reencuentro, núm. 47, diciembre, 2006, pp. 9-16 Universidad Autónoma 

Metropolitana Unidad Xochimilco Distrito Federal, México, Recuperado el 29 de 

febrero de http://www.redalyc.org/articulo.oa?id=34004702 

Marshall, P. (n.d.). “The importance of reading comprehension”. Retrieved from 

http://www.k12reader.com/the-importance-of-reading-comprehension/ 

Mattinen, p. (2012). A study of the state exams in upper secondary schools in Bogotá. 

Medina, Jarauta & Imbernon. (2010) La enseñanza reflexiva en la Educación Superior. Editorial 

Octaedro.  

 

Mena, M. El enfoque crítico reflexivo en educación: Experiencias en el aula (abril, 2000).  

Retrieved from 

http://www.micentroeducativo.pe/docente/fileproject/file_docentes/150bi_aa69ca.pdf 

  

https://www.icfes.gov.co/documents/20143/193560/Guia%20de%20orientacion%20de%252%090saber%2011%202019%20-%202.pdf
https://www.icfes.gov.co/documents/20143/193560/Guia%20de%20orientacion%20de%252%090saber%2011%202019%20-%202.pdf
http://www.redalyc.org/articulo.oa?id=34004702
http://www.k12reader.com/the-importance-of-reading-comprehension/
http://www.micentroeducativo.pe/docente/fileproject/file_docentes/150bi_aa69ca.pdf


104 

 

Ministerio de Educación Nacional (2006). Serie Guías 22. Estándares básicos de 

competencias en lenguas extranjeras: inglés. Formar en lenguas extranjeras: el 

reto! Lo que necesitamos saber y saber hacer. 

Muzás et al. Propuestas metodológicas para profesores reflexivos. Narcea, S.A. de Ediciones. 

Risdianto, F. (2012). Effective and Efficient Reading. Solo: Rustam. 

 

Sacristán & Gimeno J. (1998). El curriculum. Una reflexión sobre la práctica. Madrid. Editorial 

Morata.    

Sparks-Langer, G & Colton A. Synthesis of research on teachers’ reflective thinking. 

Retrieved from  

http://www.ascd.com/ASCD/pdf/journals/ed_lead/el_199103_sparks-langer.pdf 

Toro, A. & Ramirez, R. (2019). Development of reading comprehension strategies for 

the high school Icfes (Supérate) tests, eleventh grade. Sofia – sophia. 

 

Van Manen, M. (1977) Linking ways of knowing with ways of being practical. 

Curriculum Inquiry, vol.6, n.3. 

 

Yesser A & Chacon C, (2011), El enfoque lúdico como estrategia metodológica para 

promover el Aprendizaje de Ingles en niños de Educación Primaria. SABER. 

Revista Multidisciplinaria del Consejo de Investigación de la Universidad de 

Oriente, vol.23, num.1, enero-junio, 2011, pp69-76. Universidad de Oriente 

Cumana, Venezuela. recuperado el 28 de febrero de 2016 de 

http://www.redalyc.org/articulo.oa?id=427739445011  

http://www.ascd.com/ASCD/pdf/journals/ed_lead/el_199103_sparks-langer.pdf
http://www.redalyc.org/articulo.oa?id=427739445011


105 

 

Yusuf, Q. Yusuf, Y. Yusuf, B. & Nadya, A. (2017). Skimming and Scanning 

Techniques to  Assist EFL Students in Understanding English Reading 

Texts. Indonesian Research  Journal in Education 

Zeichner, M. El maestro como profesional reflexivo. Retrieved from 

http://www.practicareflexiva.pro/wp-content/uploads/2012/04/Org-El-maestro-

como-profesional-reflexivo-de-Kenneth-M.-Zeichner..pdf  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.practicareflexiva.pro/wp-content/uploads/2012/04/Org-El-maestro-como-profesional-reflexivo-de-Kenneth-M.-Zeichner..pdf
http://www.practicareflexiva.pro/wp-content/uploads/2012/04/Org-El-maestro-como-profesional-reflexivo-de-Kenneth-M.-Zeichner..pdf


106 

 

Annexes  

 

Annex A: Institutional organization structure 

 

 

 

 

 

 

 

Annex B: Example of letter consent for the control group 
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Annex C: Instructive for Google classroom  
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Annex D: Implemented workshop  
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Annex E: Virtual material evidences 

Type of 

material 

Brief description 

of the material  

Subject Course to be 

implemente

d or has 

already 

been 

implemente

d 

Was it 

checked by 

tutor or 

supervisor

?  

Was it 

delivered 

and 

developed by 

students? 

Material 

source 

Lesson plan This planning was 

carried out 

according to the 

topics provided by 

the supervisor 

especially grammar 

topics appropriate 

to the ICFES 

presentation. 

Present and 

past 

continuous 

Eleventh-

grade  

YES YES https://drive.

google.com/o

pen?id=1T0d

Stw_JewjlJC

aI5wSSokme

xXKpZ4nq 

 

Lesson plan This planning 

presents the use of 

WH questions, 

including its 

application in 

different contexts as 

an important topic 

for B1 students. 

WH 

questions & 

possessive 

adjectives 

Eleventh-

grade 

YES NO https://drive.

google.com/o

pen?id=1J1G

Hx-

10R8br_yDA

-

rbnAsy3vzL

KDmGa 

 

 Blog 

creation 

(Learning 

Together) 

This blog was 

created as an 

academic 

alternative where 

students can find 

some materials to 

reinforce the 

learning process. 

ICFES mock 

exams 

Eleventh-

grade 

YES NO https://ingles

facil6179075

7.wordpress.

com/ 

 

Activities for 

the blog 

(Educaplay) 

These activities are 

proposed as an 

alternative to catch 

students' attention 

in a ludic way. 

Verb to be, 

listening 

exercises  

Eleventh-

grade 

YES YES https://ingles

facil6179075

7.wordpress.

com/ 

 

ICFES 

material 

(mock exams, 

exercises, 

webpages, 

books…) 

This part was 

focused on mock 

exams and exercises 

inclusion, according 

to the students’ 

level. 

ICFES mock 

exams, 

review 

exercises of 

different 

verbal tenses 

worked in 

class 

Eleventh-

grade 

YES NO https://ingles

facil6179075

7.wordpress.

com/2020/03

/11/sitios-

web-con-

simulacros-

icfes-

examenes-y-

ejercicios-de-

ingles/  

 Lesson plan  This planning 

presents the use and 

importance of 

Modal verbs  Eleventh-

grade 

YES YES https://drive.

google.com/o

pen?id=1odG

https://drive.google.com/open?id=1T0dStw_JewjlJCaI5wSSokmexXKpZ4nq
https://drive.google.com/open?id=1T0dStw_JewjlJCaI5wSSokmexXKpZ4nq
https://drive.google.com/open?id=1T0dStw_JewjlJCaI5wSSokmexXKpZ4nq
https://drive.google.com/open?id=1T0dStw_JewjlJCaI5wSSokmexXKpZ4nq
https://drive.google.com/open?id=1T0dStw_JewjlJCaI5wSSokmexXKpZ4nq
https://drive.google.com/open?id=1T0dStw_JewjlJCaI5wSSokmexXKpZ4nq
https://drive.google.com/open?id=1J1GHx-10R8br_yDA-rbnAsy3vzLKDmGa
https://drive.google.com/open?id=1J1GHx-10R8br_yDA-rbnAsy3vzLKDmGa
https://drive.google.com/open?id=1J1GHx-10R8br_yDA-rbnAsy3vzLKDmGa
https://drive.google.com/open?id=1J1GHx-10R8br_yDA-rbnAsy3vzLKDmGa
https://drive.google.com/open?id=1J1GHx-10R8br_yDA-rbnAsy3vzLKDmGa
https://drive.google.com/open?id=1J1GHx-10R8br_yDA-rbnAsy3vzLKDmGa
https://drive.google.com/open?id=1J1GHx-10R8br_yDA-rbnAsy3vzLKDmGa
https://drive.google.com/open?id=1J1GHx-10R8br_yDA-rbnAsy3vzLKDmGa
https://inglesfacil61790757.wordpress.com/
https://inglesfacil61790757.wordpress.com/
https://inglesfacil61790757.wordpress.com/
https://inglesfacil61790757.wordpress.com/
https://inglesfacil61790757.wordpress.com/
https://inglesfacil61790757.wordpress.com/
https://inglesfacil61790757.wordpress.com/
https://inglesfacil61790757.wordpress.com/
https://inglesfacil61790757.wordpress.com/2020/03/11/sitios-web-con-simulacros-icfes-examenes-y-ejercicios-de-ingles/
https://inglesfacil61790757.wordpress.com/2020/03/11/sitios-web-con-simulacros-icfes-examenes-y-ejercicios-de-ingles/
https://inglesfacil61790757.wordpress.com/2020/03/11/sitios-web-con-simulacros-icfes-examenes-y-ejercicios-de-ingles/
https://inglesfacil61790757.wordpress.com/2020/03/11/sitios-web-con-simulacros-icfes-examenes-y-ejercicios-de-ingles/
https://inglesfacil61790757.wordpress.com/2020/03/11/sitios-web-con-simulacros-icfes-examenes-y-ejercicios-de-ingles/
https://inglesfacil61790757.wordpress.com/2020/03/11/sitios-web-con-simulacros-icfes-examenes-y-ejercicios-de-ingles/
https://inglesfacil61790757.wordpress.com/2020/03/11/sitios-web-con-simulacros-icfes-examenes-y-ejercicios-de-ingles/
https://inglesfacil61790757.wordpress.com/2020/03/11/sitios-web-con-simulacros-icfes-examenes-y-ejercicios-de-ingles/
https://inglesfacil61790757.wordpress.com/2020/03/11/sitios-web-con-simulacros-icfes-examenes-y-ejercicios-de-ingles/
https://inglesfacil61790757.wordpress.com/2020/03/11/sitios-web-con-simulacros-icfes-examenes-y-ejercicios-de-ingles/
https://inglesfacil61790757.wordpress.com/2020/03/11/sitios-web-con-simulacros-icfes-examenes-y-ejercicios-de-ingles/
https://drive.google.com/open?id=1odG3RVu7V11xdY6OyD_7rSB08lN59ESw
https://drive.google.com/open?id=1odG3RVu7V11xdY6OyD_7rSB08lN59ESw
https://drive.google.com/open?id=1odG3RVu7V11xdY6OyD_7rSB08lN59ESw
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modal verbs in 

daily context as it 

proposes memory 

exercises and group 

exercises. . 

3RVu7V11x

dY6OyD_7r

SB08lN59ES

w 

 

 

Video Introduction and 

explanation of 

Modals verbs  

Modal verbs  Eleventh-

grade 

YES NO  

https://www.

youtube.com/

watch?v=bZ

hk2DptrLs  

YouTube 

Channels (all 

videos) 

https://www.

youtube.com/

channel/UCq

NtIkrJiOKzU

G2y56rz-qQ 

 

Type of 

material 

Brief description of 

the material  

Subject Course to be 

implemented 

or has 

already been 

implemented 

Was it 

checked by 

tutor or 

supervisor?  

Was it delivered 

and developed by 

students? 

Material 

source 

First 

workshop 

creation 

(project) 

 

This one aimed at 

introducing the 

purpose of the 

research 

Project 

socialization  

Eleventh-

grade 

YES YES https://driv

e.google.co

m/open?id

=1LSvLHh

AlqIuAf5

ma22HHa

Onhm23F

GZrV  

First 

workshop 

implementati

on  

An initial test was 

conducted (ICFES 

mock exam), this, in 

order to analyze 

student’s reading 

comprehension of the 

(experimental group 

and control group). 

Initial test 

implementati

on 

Eleventh-

grade 

YES YES  

Second 

workshop 

creation 

(project) 

The main objective is 

to present the some 

of the reading 

strategies and their 

uses by examples in 

a video, then to do an 

ICFES mock exam. 

Reading 

strategies  

Eleventh-

grade 

YES NO https://driv

e.google.co

m/open?id

=1LSvLHh

AlqIuAf5

ma22HHa

Onhm23F

GZrV  

https://drive.google.com/open?id=1odG3RVu7V11xdY6OyD_7rSB08lN59ESw
https://drive.google.com/open?id=1odG3RVu7V11xdY6OyD_7rSB08lN59ESw
https://drive.google.com/open?id=1odG3RVu7V11xdY6OyD_7rSB08lN59ESw
https://drive.google.com/open?id=1odG3RVu7V11xdY6OyD_7rSB08lN59ESw
https://www.youtube.com/watch?v=bZhk2DptrLs
https://www.youtube.com/watch?v=bZhk2DptrLs
https://www.youtube.com/watch?v=bZhk2DptrLs
https://www.youtube.com/watch?v=bZhk2DptrLs
https://www.youtube.com/channel/UCqNtIkrJiOKzUG2y56rz-qQ
https://www.youtube.com/channel/UCqNtIkrJiOKzUG2y56rz-qQ
https://www.youtube.com/channel/UCqNtIkrJiOKzUG2y56rz-qQ
https://www.youtube.com/channel/UCqNtIkrJiOKzUG2y56rz-qQ
https://www.youtube.com/channel/UCqNtIkrJiOKzUG2y56rz-qQ
https://drive.google.com/open?id=1LSvLHhAlqIuAf5ma22HHaOnhm23FGZrV
https://drive.google.com/open?id=1LSvLHhAlqIuAf5ma22HHaOnhm23FGZrV
https://drive.google.com/open?id=1LSvLHhAlqIuAf5ma22HHaOnhm23FGZrV
https://drive.google.com/open?id=1LSvLHhAlqIuAf5ma22HHaOnhm23FGZrV
https://drive.google.com/open?id=1LSvLHhAlqIuAf5ma22HHaOnhm23FGZrV
https://drive.google.com/open?id=1LSvLHhAlqIuAf5ma22HHaOnhm23FGZrV
https://drive.google.com/open?id=1LSvLHhAlqIuAf5ma22HHaOnhm23FGZrV
https://drive.google.com/open?id=1LSvLHhAlqIuAf5ma22HHaOnhm23FGZrV
https://drive.google.com/open?id=1LSvLHhAlqIuAf5ma22HHaOnhm23FGZrV
https://drive.google.com/open?id=1LSvLHhAlqIuAf5ma22HHaOnhm23FGZrV
https://drive.google.com/open?id=1LSvLHhAlqIuAf5ma22HHaOnhm23FGZrV
https://drive.google.com/open?id=1LSvLHhAlqIuAf5ma22HHaOnhm23FGZrV
https://drive.google.com/open?id=1LSvLHhAlqIuAf5ma22HHaOnhm23FGZrV
https://drive.google.com/open?id=1LSvLHhAlqIuAf5ma22HHaOnhm23FGZrV
https://drive.google.com/open?id=1LSvLHhAlqIuAf5ma22HHaOnhm23FGZrV
https://drive.google.com/open?id=1LSvLHhAlqIuAf5ma22HHaOnhm23FGZrV
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Annex F: Narrative, self-observation and reflection workshop  

- Narrative: 

https://drive.google.com/open?id=1syrbKvU2Akb51jIMaexqv9HQjcjX3QN7- 

 

- Self-observation 

 
 

 

 

 

 

 

https://drive.google.com/open?id=1syrbKvU2Akb51jIMaexqv9HQjcjX3QN7-
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- Reflection workshop  
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Annex G: Virtual material evidences (primary school)  

Type of 

material  

Brief description of 

the material  
Subject 

Course to 

be 

implement

ed or has 

already 

been 

implement

ed 

Was it 

checked 

by tutor or 

supervisor

?  

Was it 

delivered 

and 

develope

d by 

students? 

Material 

source: 

workshop 

This workshop was 

created for the third 

grade students, for 

them to work at home 

during the pandemic. 

Numbers 

and favorite 

sports 

Third-

grade 

students 

YES YES 

 

 

https://drive.g

oogle.com/op

en?id=1MLD

yMmxF_rpAL

jozPTQgbm09

NUzWRysJ 

 

Workshop 

This is an extra aid 

create for fourth-grade 

students to reinforce 

what they learn in the 

period. 

Food and 

eating 

routine  

Fourth-

grade 

students 

YES YES 

https://drive.g

oogle.com/op

en?id=1uR7n

En_FuOF1fIN

LtrgGdhDish

EMct35 

 

Workshop 

This workshop offer 

some exercises that 

students can complete 

such as: reading, 

drawing, completing 

exercises, etc. 

Body parts 

and daily 

routine 

Fifth-

grade 

students  

YES YES 

https://drive.g

oogle.com/op

en?id=1_J_zp

bL1IyHkFCO

8fw1dzELqfA

1wZ_dy 

 

https://drive.google.com/open?id=1MLDyMmxF_rpALjozPTQgbm09NUzWRysJ
https://drive.google.com/open?id=1MLDyMmxF_rpALjozPTQgbm09NUzWRysJ
https://drive.google.com/open?id=1MLDyMmxF_rpALjozPTQgbm09NUzWRysJ
https://drive.google.com/open?id=1MLDyMmxF_rpALjozPTQgbm09NUzWRysJ
https://drive.google.com/open?id=1MLDyMmxF_rpALjozPTQgbm09NUzWRysJ
https://drive.google.com/open?id=1MLDyMmxF_rpALjozPTQgbm09NUzWRysJ
https://drive.google.com/open?id=1uR7nEn_FuOF1fINLtrgGdhDishEMct35
https://drive.google.com/open?id=1uR7nEn_FuOF1fINLtrgGdhDishEMct35
https://drive.google.com/open?id=1uR7nEn_FuOF1fINLtrgGdhDishEMct35
https://drive.google.com/open?id=1uR7nEn_FuOF1fINLtrgGdhDishEMct35
https://drive.google.com/open?id=1uR7nEn_FuOF1fINLtrgGdhDishEMct35
https://drive.google.com/open?id=1uR7nEn_FuOF1fINLtrgGdhDishEMct35
https://drive.google.com/open?id=1_J_zpbL1IyHkFCO8fw1dzELqfA1wZ_dy
https://drive.google.com/open?id=1_J_zpbL1IyHkFCO8fw1dzELqfA1wZ_dy
https://drive.google.com/open?id=1_J_zpbL1IyHkFCO8fw1dzELqfA1wZ_dy
https://drive.google.com/open?id=1_J_zpbL1IyHkFCO8fw1dzELqfA1wZ_dy
https://drive.google.com/open?id=1_J_zpbL1IyHkFCO8fw1dzELqfA1wZ_dy
https://drive.google.com/open?id=1_J_zpbL1IyHkFCO8fw1dzELqfA1wZ_dy
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Video 

Short explanation 

about the sports in 

English  

My favorite 

sport  

Fifth-

grade 

students 

YES YES 

 

Video 
Review of the 

numbers in English  

The 

numbers  

Third-

grade 

students 

YES YES 

 

Video 
Review about the 

body parts  

My body 

parts  

Fifth-

grade 

students 

YES YES 
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Annex H: pretest  
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