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General overview

The next proposal aimed at improving an educational matter and also improving the
professional formation of a pre-service teacher. This proposal was composed of four chapters:
the pedagogical component, the research component, the outreach component, and the
administrative component.

The pedagogical component described in detail the proposal to be implemented regarding
the phenomenon under study; this one is based on the theoretical framework and literature
review, which were related to the problem and its remediation. Moreover, this component
included the methodology of the execution of the proposal and the research methodology; this
latter contained the chronogram of its implementation and the data collection.

Following the research component, it sought to implement reflection as a transforming
tool of the proper pedagogic process and promote in the pre-service teacher the self-assessment
process when implementing the research proposal. Subsequently, the outreach component dealt
with the English teacher’s training process in terms of ICT, thus promoting the use of technology
when teaching English.

Finally, the administrative component is related to those extra-curricular activities that
the pre-service teacher virtually participated in within the institution; moreover, this component
contributed to the professional training of the training teacher in terms of responsibility and sense

of belonging as a member of the educational institution.



Introduction

This proposal arose as a response to the phenomenon observed during the diagnostic
week, which is related to students’ writing skill since it was not properly enhanced during this
year as a consequence of the Coronavirus pandemic. This problem was also related to the
teaching methodology implemented in the previous school years because students were
accustomed to a teaching methodology, which did not allow them to learn and practice English
appropriately.

Regarding the current teaching methodology, it was difficult to look for a strategy
adopted to students’ English weaknesses since the teacher was in charge of several English
courses, thus limiting the time allocated to correct these aspects; the new virtual mode had also
promoted students’ conformism towards their learning process in terms of responsibility and
motivation.

Subsequently, the strategy that fitted appropriately to improve this phenomenon was the
use of blogs to improve 10th-grade students’ written skills; this strategy aimed at encouraging

students to express their ideas making proper use of the grammar structure and vocabulary.



Justification

This proposal aimed at improving students writing skill taking into the proper use of
grammar rules and vocabulary according to the context, for this, it was created an educational
blog where the pre-service teacher uploaded English material related to grammar, vocabulary
and creative writing activities where students put into practice their English proficiency.

On the one hand, the trainee teacher got a lot of benefices from these experiences given
that this situation allowed her to adapt at any educational context, in this case, the virtual mode
which was currently implemented in all schools in Colombia. Likewise, this circumstance
enabled the pre-service teacher learning how to adopt her teaching methodology regarding
students’ English proficiency, since it was important to implement activities and tasks that
encouraged students to see English as a key aspect to success in both personal and working life.

The creation of this blog beneficiated both educator and students. Regarding the EFL
teacher, she had a blog that can be repurposed in the following years to upload English material

or implement the same writing strategy.



Objectives

General objective

To improve Tenth grade students’ written skills at ‘José Rafael Faria Bermudez’ through

the use of an educational blog.

Specific objectives

e Implementing reflection as a transformative tool of the pedagogical processes of the pre-
service teaching process.

e Promoting in the pre-service teacher the development of critical thinking that allows them
to analyze their pedagogical activity.

e To reinforce English knowledge to High school students in Pamplona city.

e To integrate the foreign language training of the students of the Degree Program in
Foreign Languages English-French into the virtual educational reality of the teaching of
English in the school of the city of Pamplona.

e To participate in all the virtual events proposed by the High School.



Conclusions

During the development of this practicum, | gained insight into the role of being a foreign
language teacher given that when carrying out the four components of the research , | discovered
new aspects related to the educational field in terms of methodology, professional ethics and
educational vocation since the fact of being the mentor of a student in his process of learning , it
was not that easy as | expected. This experience allowed me to recognize the value that both
teachers and students have in this educational journey given that most of time, we as teachers
want to be respected by the students but we do not realize that we need respect them to be

respected.



Institutional observation

The José Rafael Faria BermUdez Headquarters of the Provincial San José de Pamplona
school began to work after its foundation on November 3, 1972.This educational establishment
started as an experimental center in the field of pedagogical sciences for future graduates of the
University of Pamplona, with night classes. Later, it implemented the daytime section and the
first graduating class was in 1973. The name of Centro de Educacion Media of the University of
Pamplona (CEMUP) ; it was maintained until 1999,then it named Colegio Universitario José
Rafael Faria Bermudez in homage to the founder from the main house of studies in the city;

since 2003 it became part of Provincial San Jose High School.

Topographical location of the school facilities

Rafael Faria School is located on the 8th street N° 6-61, next to Centrales Eléctricas,
during its first seventeen years (1972-1989) it settled an old one-story house equipped with two
courtyards, offices, a full library, and six classrooms for each grade. Since 1989 during the
rectory of Professor Luis Eliécer Suarez, the new building was built with the collaboration and

work of teachers, employees, parents, students, alumni, and the community of the school.

Strategies for the community to take part in the academic activities



Regarding the current pandemic situation, the school has been implementing some
strategies to link the community to the academic activities; some of these activities are the
parents’ accompaniment concerning students’ tasks since it is their responsibility to make
children deliver in an organized and punctual way their tasks. Another strategy is the creation of
communication channels between the teacher and the parents and students to solve doubts and
concerns as well as the realization of parents’ meeting when it is required, these activities are
carried out through either by WhatsApp or by telephone. In the same way, students and parents
are involved in the evaluation and self-assessment process where students grade themselves
regarding some criteria such as responsibility, punctuality when delivering the workshops,
interaction with the family in the construction of concepts and development of activities as well

as the parents have to evaluate their children taking into account the aforementioned aspects.

Institutional Educational project (PEI)

The provincial San Jose High School is framed within the mission and the vision from it;

these serve as a school projection guide throughout the development as an institution and

members.

Mission

The Provincial San Jose High School officially guarantees the education service

addressed to preschool, primary and secondary education to train humans to become integral,

competitive, and people characterized by research thinking and citizens in peace in a pluralistic



and globalized society that is changing. Nevertheless, humans beings that taking into account
human rights, individual freedom, and their values of human dignity based on the

“santandereanos” and “lasalliistas” principles such as honor, science, and virtue.

Vision

On 2020, the Provincial San Jose High School will continue to be recognized to provide a
quality education service based on the humanistic and pluralistic principles, in harmony and the
current actualization of the pedagogical practices and the research facing the challenges to the

current time that the environment commands and the commitment related to peace.

Institutional objectives

Regarding the main significant aspects of the PEI, it is portrayed below the general and
the specific objectives that performing the main principle, purpose and values of this institution.
General objective
. To educate high-value people in order to facilitate the human, scientific and technological
development.

Specific objectives

. To give academic education that allows the student to get into higher education and his
incorporation into society effectively as an agent of change.

. To provide respect and values by stimulating the development of the socio-affective

process.



. To experience the conflicts resolution into the classroom respecting the individual
differences and the plurality as elements of peace.
. To develop the communicative competence and the use of new technologies and the

researcher practices appropriately.

. To preserve the physical and mental health of the person during the use of free time.
. To instill respect, and the preservation of the environment appropriately.
. To promote the research practice focused on the different fields as a teaching strategy that

provides the development of the knowledge based on the ICT’S.
. To invigorate the transversals pedagogical projects defined by the common education law

links to the conditions of the institutional context.

Main aspects of the coexistence handbook

Among all the aspects that constitute in the coexistence handbook, these can be
summarized by stating that “The coexistence manual can be understood as a tool in which the
agreements of the educational community are recorded to facilitate and guarantee harmony in the
daily life of educational establishments. In this sense, it defines expectations about how the
people who constitute the organization educational community, resources, and procedures should
act and resolve conflicts, as well as the consequences of breaching the agreements (Chaux,
Vargas Ibarra Mlniski 2013)”.

The coexistence handbook contains:

Title 1. Generalities of the coexistence manual

Title 11. The students



Title 111. Coexistence

Title IV. Pedagogical strategies

Title V. Encouragement and recognition of students

Title VI. Parents

Title VII.Teaching staff

Title VIII. Educational community, school government and institutional organization
Title IX. Student council

Title X. School coexistence committee

Title XI. Reform of the coexistence handbook

Organizational chart of the educational institution

It shows the distribution and organization of the administrative component of the

institution.

10
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Figure 1 school organization chart

Ministry of National education guidelines and regulations adopted towards the Health

emergency.

The declaration of health emergency made by the Presidency of the Republic and the

Ministry of Health and Social Protection through Resolution 385 of March 12, 2020, responds to
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the commitment of the national government to protect and care for the lives of all citizens before

the spread of Coronavirus 2019 (COVID -19).

The education sector is one of the key players. Their teachers represent the closest
institutional reference for girls, boys, adolescents and their families. Hence, the educational
service that we will provide at home must be adapted so that it can:

e Contribute to the strengthening of capacities and abilities that allow girls, boys,
adolescents and young people to safeguard their lives.

e Promote educational experiences that offer elements that strengthen the structure,
stability, and hope that sustain and vitality to their present reality and daily life,
marked by the presence of measures of social isolation, the demand for
incorporation of unusual hygiene and care habits, and awareness of the
vulnerability of life.

e Become a reference of containment that helps to face painful situations that may

arise and offer relief to the suffering.



Time table of the educational institution
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The academic calendar of the educational institution is based on what is proposed by the

education secretary of the department, however, the activities proposed at the beginning of the

year were modified as a consequence of the coronavirus pandemic. This calendar corresponds to

the third quarter of 2020.

CRONOGRAMA DE ACTIVIDADES INGLES
EIGHTH 06- NINTH- TENTH- ELEVENTH-SEDE JOSE RAFAEL FARIA

SEPTEMBER OCTOBER NOVEMBER DECEMBER
M| T|w|[T|[F|(m[T|w|[T]|[F[m|[T|W|[T|[F|m|T|W|TI|F
3|1 [ 2[3] 4 1|2|2]a3]a]5]6|30][1]|2]3]a
Up Re Re | Institutional Development
7|/ 8|9 |10[11|5]6|[7[8]9]of10]l11]12]13][ 7] [ | |
Vi Students’ vacation | Reinforcement Time | Institutional Development
14| 15[ 16 |17 [ 18 [12][13[14][15]16[16 [ 17 [ 18] 19 [ 20
Up Re Up Vi Leveling Time
2122232425 [19]20]21[22[23[23 [ 24| 25] 26| 27
Vi Re Leveling Time
28|29 | 30 26|27 | 28] 29[ 30] 30
Up Vi

Up: upload workshop to webcolegios.
Vi: Send a video to the students.
Re: reinforcement of the topic

Purple: holiday

Figure 2 school calendar



English timetable of the supervisor teacher

Regarding the coronavirus pandemic, the supervisor teacher’s timetable had certain

14

changes regarding the assignment and delivery of tasks, the frequency of face-to face meetings,

and the teaching methodology.

HOUR

ACTIVITY

7:00 a.m.

Be ready and say hi to the teacher

supervisor.

7:15a.m. —7:30 a.m.

Listen to the coordinator’s information.

7:30 a.m. — 7:45 a.m.

Raise doubts and concerns.

8:00 a.m. — 8:15 a.m.

Greet and motivate students under his /her

responsibility.

8:15a.m. —9:30 a.m.

Pay attention to the students’ grade by
grade according to the organizing schedule

and virtual activities.

9:30 a.m. —10:00 a.m.

Break

10:00 a.m. —1:00 p.m.

Pay attention to the students’ grade by
grade according to the organizing schedule

and virtual activities.

COMMUNITY OUTREACH

HOUR

ACTIVITY




Monday: 3:00 p.m. —5:

(First week)

00 p.m.

Preparation of the video to explain the

workshop’s topic.

Wednesday: 3:00 p.m. —5:00 p.m.

(First week)

Preparation of the video to explain the
workshop’s topic.
Presentation of the videos to the

supervising teacher.

WORKSHOPS

Tuesday: 3:00 p.m. —5:00 p.m.

(First week)

Joint elaboration of the workshops for 8,

9 and 10 grades

TOPICS FOR THE WORKSHOPS

EIGHTH

NINTH

TENTH

Eighth

Workshop — September 15%

to October 2™

Information Question
(What-where-who- why-

when-how-what time)

Review about uncountable
Nouns

(food)

Review about Simple past
tense with regular verbs

(rules to add ed)

Ninth Workshop — October 13" to October 23"

Review about countable

nouns

Review about -How many

and -there are

Review about Simple past

tense with irregular verbs

Tenth Workshop — October 26" to November 6t

Review about uncountable

nouns

Review about -How much

and —there is

Second Conditional.

Figure 3 Institutional observation-1supervisor's schedule

15



Pedagogical aspect

Language area planning

Area planning 8" and 9'" grade.

Express ideas, feelings, plans, wishes, in a foreign language.

Assimilate the basic meaning of texts of different kinds.

Produce messages and communicate them. Apply what you have learned in some
communicative situations.

Apply the ethics of communication in any situation.

Area planning 10" grade.

Interact as much as possible in a foreign language.

Identify the constituent elements of language.

Expand knowledge about the academic media through the foreign language.
Make valid inferences about the texts read.

Practice the ethics of communication in any everyday situation.

16
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Language teaching collective methodology

From the active pedagogical model, the purposes, contents, methodology, resources, and
evaluation are considered as fundamental elements that orient the educational work of the San
José Provincial College Institution and favor the development of competences in students.

The active methodology allows the students’ learning process when participating in
activities in which the main objective is to carry out actions in a foreign language.

These methodologies allow students to use the foreign language to actively communicate both in
the classroom and in the circumstances of the environment that require it. In the same way, this
active methodology is directly linked to the ludic factor, which is an element of great importance
in the life of the student since it establishes a connection between their usual activities at home
and in the neighborhood. Playful activities have the advantage of having patterns known in
advance by boys and girls and provide a family framework to develop new learning.

In terms of learner and teacher’s role, the student is the center of the learning process
while the teacher acts as a guide where he uses strategies that allow the student to discover by

using their means and learning styles.
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Knowledge of available pedagogical resources

The ‘José Rafael Faria High School’ has adopted its pedagogical resources to the current
Coronavirus pandemic in a virtual way. The institution has its own institutional platform name
Web colegios where the teachers upload the virtual workshops for students; this platform also

systematizes the students’ grades which are upload by the teacher.

Ministry of National education guidelines text

In this section, the ministry of National education proposes strategies to apply in the

design of educational activities regarding the coronavirus pandemic. These are characterized by

being:

Flexible, strategic, inclusive and contextualized.

e Recognizing the individual characteristics of girls, boys, adolescents and young
people and their capacities in terms of autonomy to be able to carry them out.

e Possible to be developed calmly and in the available times.

e Aware of the dynamics of families and considered with their conditions and
capacities to be able to fulfill a role of companions to their development,
according to the characteristics and moments of development of the girls, boys,
adolescents, and young people and their circumstances.

e Taking into account that many of them will have to support more than one child

and that on occasion they will have the additional demand for adapting other
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resources given their conditions such as disability, exceptional talents, among

others.

Syllabus

EIGHTH GRADE

MODULE 1: FAMOUS PEOPLE AND PLACES.

. Lesson 1: Review verb to be in the past.

. Lesson 2: Review past continuous tense.

. Lesson 3: Review There was / there were — There is / there are

. Lesson 4: Countable and uncountable nouns. How many, How much — quantifiers.

MODULE 2: ABEAUTIFUL CITY TO VISIT.

. Lesson 1: Simple past in all its forms.
. Lesson 2: Time expressions. Simple past: regular and irregular verbs.
. Lesson 3: Past habits. Used to.

. Lesson 4: Vocabulary and Wh questions



MODULE 3: ANIGHT IN GUANAJUATO.

. Lesson 1: Prepositions

. Lesson 2: Gerund and infinitive verbs
. Lesson 3: Vocabulary about adjectives
. Lesson 4: Comparatives

. Lesson 5: Superlatives

NINTH GRADE

MODULE 1: YOUR WORLD.

UNIT 1: To be verb! (MODULE 1)

. Lesson 1: The alphabet. Full and contracted forms of to be affirmative, negative and

interrogative forms in present, past and future tenses.

. Lesson 2: Ordinal and cardinal Numbers 0- 100.

. Lesson 3: Possessive adjectives.

. Lesson 4: Family members, possessive -‘S.

. Lesson 5: Adjectives describing physical appearance.

. Lesson 6: Countable and uncountable nouns: there is / there are. Food / drink.

. Lesson 7: How much / how many.
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. Lesson 8: Present and past continuous tenses. (MODULE 4)

SABER TRAINING: Lecturas incompletas.

MODULE 2: AROUND THE WORLD (MODULE 2)

UNIT 1: FROM DAY TO DAY

. Lesson 1: Regular and irregular verbs

. Lesson 2: Present simple: affirmative, negative and interrogative. Daily routine. Time
expressions and wh questions.

. Lesson 3: Adverbs or frequency.

. Lesson 4: Prepositions

SABER TRAINING: Lecturas incompletas.

MODULE 3: VERBAL TENSES

UNIT 2: FUTURE TENSES (MODULE 4)

. Lesson 1: Affirmative, negative and interrogative sentences in simple future.
. Lesson 2: Time expressions.
. Lesson 3: Affirmative, negative and interrogative sentences in future with be going to.

SABER TRAINING: Lecturas incompletas.
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TENTH GRADE

MODULE 1: Teen culture

UNIT 1: Having fun.

. Lesson 1: Modal auxiliary verbs: can, could and be able to.
. Lesson 2: Modal auxiliary verbs: must and have to.

. Lesson 3: Modal auxiliary verbs: should and ought to.

. Lesson 4: Modal auxiliary verbs: will, shall, would.

. Lesson 5: Modal auxiliary verbs: may, might and need to.

SABER TRAINING: (comprension de lectura literal)

MODULE 2: Money makes the world go round.

. Lesson 1: Zero conditional. Present simple.
. Lesson 2: First conditional. Future simple.
. Lesson 3: Second conditional. Past simple.
. Lesson 4: Present perfect tense.

. Lesson 5: Past perfect tense.
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. Lesson 6: Third conditional.

. Lesson 7: Wh questions.

SABER TRAINING: (comprension de lectura literal)

MODULE 3: We are all different.

. Lesson 1: Comparative and superlatives.

. Lesson 2: Verbs + -ing / verbs + infinitive.
. Lesson 3: Nouns and adjectives.

. Lesson 4: More or less with nouns.

. Lesson 5: use to / used to / get used to.

SABER TRAINING: (comprension de lectura literal
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Methodology

During the first meeting carried out with the supervisor, some aspects related to the
teaching of English in the institution were identified; regarding the pandemic situation, EFL
teachers had to adopt a virtual methodology to keep teaching English to the students. This
methodology consisted of uploading one English workshop on the institutional platform Web
colegios every 15 days, and from which the EFL teacher gets two grades, then she evaluated the
topic worked through an evaluation on Edmodo; most meetings were asynchronous and when
these were synchronous, they were carried out through the video conferencing platform Zoom;
these synchronous meetings sometimes took place every 15 days regarding students’ internet
access.

Regarding communication strategies, parents and students could contact the teacher to
request an assistance, or an answer for any doubt or concerns about the subject; this contact
could be either by WhatsApp or by telephone from Monday to Friday respecting the teacher’s

working time (7am-5 pm).
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Workshops and materials design

The activity planner was not a mandatory requirement in the process of teaching English as a
foreign language at ‘José Rafael Faria Bermudez School’, however, the supervisor indicated that
it was necessary to follow a format when creating the workshops; there are two types of English
workshops.

The first one is for those students who had internet or computer access and comprised the
following aspects:

e Area

e Teacher

e Teacher’s e-mail

e Unit

e Lesson

e DBA

e Competence

e Time of study

e General instructions

e Prior knowledge

e Presentation of topic to develop and practical examples.

e Application examples

e Evaluation

e A grading rubric
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The second one was for those students who did not have internet access or computer.

This format was very similar to the previous one; however, it had some changes as follows:
e Teacher’s e-mail is not required.
e There is not any link of online exercises, these are physically placed on the workshop.
It is important to outline that this material is created by the supervisor and are worked in all

her curses which are 8" 9" and 10" grade.



Ministry of national education guidelines and standards

The first figures below represent the educational guidelines from 8" grade to 9" grade

regarding the four language skills (listening, reading writing and speaking).

GRADOS

8a9
Basica Secundaria

Pre intermedio |
(B L.1)

Ademas de Leo y comprendo
lo que logré LEXLOS NArTativos
en el nivel - y descriptivos

anterior, én
este nivel

© narraciones y
descripciones de
diferentes fuentes
sobre temas que
me son familiares, y
comprendo textos
argumentativos
cortos y sencillos.

Cuando me hablan sobre lo
que hago en b escuela o enmi
tiempo libre, comprendo bs
ideas generales si ef lenguaje

es caro.

i

» Sigo las instrucciones dadas en clase para
realizar actividades académicas.

* Entiendo lo que me dicen el profesor y mis
compafieros en interacciones cotidianas dentro
del aula, sin necesidad de repeticion.

» Identifico ideas generales y especificas en textos
orales, si tengo conocimiento del tema y del
vocabulario utilizado.

* Reconozco los elementos de enlace de un texto
oral para identificar su secuencia.

* Muestro una actitud respetuosa y tolerante al
escuchar a otros.

* Identifico diferentes roles de los hablantes que
participan en conversaciones de temas relacionados
con mis intereses.

* Utilizo mi conocimiento general del mundo para
comprender lo que escucho.

* Infiero informacién especifica a partir de un
texto oral.

* Identifico ka informacién clave en conversaciones
breves tomadas de |a vida real, si estin acompanadas
por imagenes.

* Reconozco el propésito de diferentes tipos de
1extos que presentan mis compaferos en clase.

Figure 4
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Lectura

* Identifico iniciacién, nudo y desenlace en
una narracién.

* Reconozco el proposito de una descripcion en
textos narrativos de mediana extension.

* Identifico puntos a favor y en contra en un texto
argumentativo sobre temas con los que estoy
familiarizado.

» Comprendo relaciones de adicion, contraste,
orden temporal y espacial y causa-efecto entre
enunciados sencillos.

* Identifico la recurrencia de ideas en un
mismo texto.

« Identifico reladiones de significado expresadas en
textos sobre temas que me son familiares.

* Represento, en forma grafica, la informacion que
eNcuentro en textos que COMparan y contrastan
objetos, animales y personas.

*Vzloro la lectura como una actividad importante
para todas las dreas de mi vida.

* Comprendo la informacién implicita en textos
relacionados con temas de mi interés.

* Diferencio la estructura organizativa de textos
descriptivos, Narrativos y argumentativos.

* ldentifico elementos culturales presentes en
textos sencillos.

MEN Guidelines (standards)

Participo en
conversaciones en las
quE expreso opiniones e
intercambio informacion
sobre temas personales
o de mi vida diaria.

e



=agn presencciones breves
sara desonbsr, narrar, jusoficar y
muplicar brevemente hechas y
arocesos, mmibidn mis wefes
peranzas ¥ ambidones. \

3

* Exeribo marraciones sobre axperiencias

personales y hechos a mi alrededar. 1,2
+ Everibo mensajes en diferentes

formatos sobre temas

de mi interes. 1,2
+ Diligancio efectivamente

formates eon informacdion persomnal 2,3
« Contesto, en forma eserit,

preguntas relacionadas con

texpos que he leido. 1.2
* Produzes textos sencillos

con diferentes funciones (describir,

rarrar, argumentar) sohre termas

personales y relytionsdos con otras

asignaturas. 1.2
= Parafraseo informacidn que

lee cormo parte de mis actividades

acadérnicas. 1.2
* Organizo parrafos coherentes

cortos, teniendo en cusnta

elementas formales del lenguaje

como ortografia ¥ puntuacin. 1.2
* Lso planes representados

en mapas o diagramas para

dessrrollar mis eseritos. 2
* Ejemplifice mis puntas de

vista sobre los termas que eseriba. 1,2
* Edito mis escritos en clse,

teniendo en cuenta reghs de
ortografia, adecuacion del vecsbulario
¥ BSEUCTUFAS gramaticales. 1,23

s chra pero aln comaetn
ErTores ¥ CENgo aiento

01

Escribo teomns
expasitvos sobre

i promunciacion

[Eior iy fog=n TS Iereses, COn una

acepables.

= Hagn presentaciones cortas

¥ ensayadas sobre termas cotidianos

¥ personales. 1.2
* Marre historias cortas

enlazanda mis ideas de manera

apropiada. 2
* Expreso mi opinidn sobre

asuntos de interés general

para mi y mis compafienos. .23
* Explico y justifica

breverments mis planes y acciones. 1,2
* Hago descripciones sencillas

sobre diversos asuntos cotidianos

de mi entarma. 1.2

ensayadas y breves sobre

algin tema académico de mi interds. 2
* Expreso mis apiniones,

gustos y preferencias sobre temas

que he trabajado en dase, ulizando

estrabegias para moniboresr mi

pronunciacion. ILL3
* Lo un plan para expaner

remas relacionados con el entorno

académics de otras asignaturas. 2

temas de mi S ¥

orografia y puncua.c om

En mis redacciones wso el wocabulario
¥ b gramirica que conoToo con ciera
precisiin péro ouando crato temas gue
no CONCE0o 0 expreso ideas complefs,
COMEtD Smores.

* Participe en una
corverscion cuande mi interlocuror
me da el tiermpo para pensar mis
respUEsEas. 1,2

= Converso con mis
compafieras ¥ mi profesar sobre
experiencias pasadas y planes
Tuturos. 1,2

* Me arriesgo a participar en
LINa COMErERcian con mis
eompafieras ¥ mi profesar. 13

* Me apoyo en mis
conocimientos generales del
munedo para participar en una
COMErsacion.

* Interactise con mis
compafieras y profesor para
tormar decisiones sobre temas
especificos que conozea.

* Usa lenguaje formal o
informal en jusgos de rol
improvisados, segin el comtexta. 2,3

* Monitoreo b toma de
turnos entre los participantes en
discusiones sobre temas preparados
£on anterioridad. 113

* Demuestro que reconaIco
elementos de b cultura extranjera
y bos relaciono con mi cultura. E|

Figure 5 MEN Guidelines (standards)
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The second figures below represent the educational guidelines from 10" grade to 11%"

grade regarding the four language skills (listening, reading writing and speaking).

29

es extranjero, mi
pronunciacion es
clara y adecuada.

Ademis de Participo en conversaciones en las También puedo iniciar un Aunque mi acento
lo que logré que puedo explicar mis opiniones tema de conversacion y
en el nivel e ideas sobre temas generales, mantener la atencién de
l o a ' l anterior, en personales y abstractos..  mis interlocutores; cuando
s este nivel ) hablo, mi discurso es

Media \

Pre intermedio 2
(B 1.2)

* Entiendo instrucciones para ejecutar

sencillo y coherente.

* ldentifico palabras clave dentro del texto que me

acciones cotidianas. 1.2 permiten comprender su sentido general.
* Identifico la idea principal de un texto oral cuando tengo * ldentifico el punto de vista del autor.
conocimiento previo del tema. 2 * Asumo una posicion critica frente al punto de
* ldentifico conectores en una situacién de habla vista del autor.
para comprender su sentido. 1.2 * ldentifico los valores de otras culturas y eso me
* Identifico personas, situaciones, lugares y el tema en permite construir mi interpretacién de su identidad.
conversaciones sencillas. 2.3 *Valoro la lectura como un medio para adquirir
* ldentifico el propésito de un texto oral. informacién de diferentes disciplinas que amplian mi
* Muestro una actitud respetuosa y tolerante cuando conocimiento.
escucho a otros. * Utilizo variedad de estrategias de comprensién de
* Utilizo estrategias adecuadas al propésito y al tipo de lectura adecuadas al propésito y al tipo de texto.
texto (activacién de conocimientos previos, apoyo en * Analizo textos descriptivos, narrativos y
el lenguaje corporal y gestual, uso de imdgenes) para argumentativos con el fin de comprender las
comprender lo que escucho. 2.3 ideas principales y especificas.
* Comprendo el sentido general del texto oral aunque no * Hago inferencias a partir de la informacion en un texto.
entienda todas sus palabras. 1,2,3 * En un texto identfico los elementos que me permiten
* Me apoyo en el lenguaje corporal y gestual del hablante apreciar los valores de la cultura angloparfante.
para comprender mejor lo que dice. 3 * Comprendo variedad de textos informativos
* Utilizo las imdgenes e informacién del contexto de provenientes de diferentes fuentes.
habla para comprender mejor lo que escucho. 3

Figure 6 MEN Guidelines (standards)
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Escribo tewnos que explican Con mi vocabulario wraro emas generales,  Comprendo tewnos de diferentes En interacciones
mis preferencias, decsiones FUNGUEE MECETO 3 estracegies para hablar de opos y fiences sobre temas de con hablanmes
¥ RCTRCNES. heschios y objetos osyo nombre desconozco. interés penenal y académico — mativos de inglés

Manejo acepmblemente normas linguisticas, con . Selecoono ¥ aphoo esoracegas de TeConoIcn

algeras incerferencas de mi lengua macema elementas proplos
de s culura ¥

pumdn explicarios a

s Compafisnos.

leczura apropiadas para el texo ¥

b mnea, |\

Escritura Mondlogos Comversacion
= Estructuro miis textos tenienda = Marro en forma detallada * Participo espontineaments en
en cusnta elernentas formales del experiencias, hechos o historias comversaciones sobre temas de mi
lenguaje come la puntuadion, la de mi interés y del interds de mi interés utilizands un lenguaje cara
artografia, by sintaxis, b coherendia audiencia. 1,2 y sencilla. 1,2
¥ la eohesidn. 1.2 * Hago presentaciones orales * Responde preguntas tenienda
= Planeo, reviso y edito mis escritos sobre temas de mi interéds y & cuenta a mi interlocutar y
con la ayuda de mis compafieros relacionados con o curricula &l conexta. 1.2
y del profesor. 1.2 escolar. 3 = Lhiliza una promunciacion
* Expreso valores de mi cultura a * Ugilizes un vocabulario apropiade inteligible para lograr una
travds de los textos que eseriba. 2,3 para expresar mis idexs eon elaridad comunicstion efectiva 1.3
* Eseribo diferentes tipos de sobre temas del curriculo y de mi = Uso mis conocimisntas previas
textos de mediana lengitud ¥ interds, 1.2 para participar &n una converscian.
£on una estructura sencilla * Puedo expressrme con la = Describo en forma oral mis
(cartas, potas, mensajes, correos seguridad y confianza propios de ambiciones, suefios y esperansa
electranicos, ste.). 1.2,3 mi personalidad. utilizanda un lenguaje daro ¥
* Eseribo resimenes  informes * Utilize elementos metalinglisticos sencillo. 1.2
que demuestran mi conocimienta coOMmo gestos y entonacidn para = Lo lenguaje funcional para discutir
sobre termas de otras disciplinas. 1.2 hcer mas comprensible lo que alterrativas, hacer recomend aciones
= Eseribo textos de diferentes diga. 2.3 ¥ negociar acuerdos en debates
tipos temiendo en cusnta a mi * Sustento mis apinicnes, planes y preparados con anterioridad. 2
posible lector. 1.2,13 proyectos. 2 = Uilizo estrategias que me
*Walore la eseritura eoma un medio * Lso estrategias como el parafrases permmiten iniciar, mantener y
de expresion de mis ideas y para cormpensar dificultades en la CEFFAF una comversacion sencilla
persamientos, quidn soy y que COMURICACiGn. 2 sobre termas de mi interés, de una
12 del munda. * Opino sobre los estilos de vida de forma natural. 1.2
= Eseribo textos a traves de los la gente de otras culturas,
cuales explico mis preferencis, apoyindome en textos escritos ¥
decisionss o actuacionss. 1.2 orales previarmente estudisdos. 3
= Eseribo textos expositives sobre
termas di mi interes. 1.2

Figure 7 MEN Guidelines (standards)



Courses

The courses assigned to the training teacher are 8" ,9™" and 10" grade.
e 8" grade: 32 students
e 9" grade: 28 students

e 10" grade: 29 students

Technological

Platforms
e \Web colegios (institutional platform)
e Zoom (synchronous meetings are carried out, every 15 days)
e Edmodo (the teacher evaluates 10" grade student through this platform)

e WhatsApp (communication means)

Population

Students

e 8th grade (32 students)

e Oth grade ( 28 students)

e 10th grade students (target group)

29 students (1 student with particular needs)
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General English level of the group A.1

English teachers

e Martha Guerrero

e Blanca Nubia Suarez

e Sandra Castellanos

Administrative body

e Principal Jose Alirio Montafiez Vera

e Coordinator Eufemia carrillo vera

e Supervisor  Sandra Castellanos
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Chapter 1: Pedagogical component: The use of an educational blog to improve 10" grade

students’ written skill at ‘José Rafael Faria Bermudez high school’

Introduction

Nowadays, the fact of learning a second language (English) has become a fundamental
need for all countries in the world since it provides several opportunities and benefit for the EFL
learner in terms of personal life and working life; regarding Colombia, the importance of English
as a second language has significantly increased thanks to the creation of the national program
“Colombia Bilingiie” which is aimed at strengthening the teaching and learning of English in the
country, consequently , as future EFL teachers, it is necessary to adapt to any educational

environment by ensuring students a proper education.

Taking into account the aforementioned aspect, the current coronavirus pandemic has
changed radically the education in Colombia considering that face-to-face classes turned into
virtual ones, as a consequence, students’ English proficiency has decreased considerably during
the last months. Furthermore, the National Bilingualism program states that school graduates
must arrive to B1 level, in this case, it is necessary to implement a virtual strategy that helps
students to improve their English level while studying virtually. In that sense, the creation of a
English blog served as a means not only to enhance their writing skill , vocabulary and grammar
but also to express their toughs and interact with the teacher and their partners, therefore, this
blog contained different teaching material which can be reused by the EFL teacher in charge and

can continue adding extra material to it.



34
Statement of the problem

The first stage before formulating a problem was to conduct a diagnostic in the target
population to work with; in this case, the population was 10th-grade students at ‘Jose Rafael
Bermudez School’. After having the meeting with the supervisor, identified that students’
English proficiency has decreased significantly since students’ prior knowledge in terms of
writing (grammar structure and vocabulary) have not been sufficiently reinforced in the previous
academic years. Likewise, Madini (2018) stated that “Students who learn English as a foreign
language also face some difficulties due to various reasons such as lack of interest in studying
English, insufficient knowledge of writing skills, and exposure to inadequate teaching
methodologies and writing skill resources. Some of the primary writing skill difficulties among
the students are limited vocabulary, inappropriate use of idiomatic and conversational language,
inept phrasing, and unconventional grammar use, word order and sentences structure issues,
difficulties in spelling, understanding meanings and interpreting them on paper and difficulties in
rephrasing written content”. For this reason, the virtual mode which was implemented in the
institution largely impeded the teaching and learning of English since most meetings were
asynchronous, that is to say, students’ English learning was based on the workshops sent by the
teacher every 15 days thus reducing the English reinforcing process.

One strategy implemented by the teacher to reinforce students writing skills (grammar
and vocabulary) was the creation of simple but creative activities where students had to put into
practice the vocabulary and grammar worked in the workshop; however, students’ responsibility
and motivation when doing these activities was lacking. This situation could occur due to the

limited knowledge of vocabulary and grammar structure since it was hard to work these aspects
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without having face-to-face encounters, and also because students did not like to have virtual

meetings with the teacher.

In conclusion, the lack of vocabulary and the proper understanding of the different
grammar structures could be the main challenges that do not allow students to express their ideas
in written form, likewise, if this aspect is not reinforced, students might have difficulty when
taking the “Pruebas Saber 11”. For this reason, this proposal aimed at fostering these aspects by
implementing a blog where students could interact and express their ideas in written form.

To carried out this research three questions were posed:

How does the use of a blog contribute to the writing skill improvement of the 10™

grade students?

e How does the use of a blog enhance the linguistic competence specially
vocabulary and grammar in the 10" grade students?

e How can the use of a blog change students’ opinions towards the English
learning?

e How does feedback provided in the blog writing experience shape Colombian

students’ writing in EFL?

Justification

The health crisis in Colombia has entailed new educational challenges since most

students do not have a computer or even internet access; these factors have highlighted the social

gap between public and private institutions. The fact of not having internet access is the main
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challenge when teaching English as a foreign language since it is the only means for which

students and teachers can interact with each other, and use the ICT to generate virtual spaces
where students can exchange information and look for information.

With this in mind, one of the main challenges in Colombian education, mainly in public
schools is the number of students in a classroom since this last one and the amount of EFL
teachers is not proportional. Furthermore, students perceive the virtual education very
exhausting, either by the methodology implemented that is usually the traditional one or by the
lack of motivation caused by the confinement; however, in the case of students at © Jose Rafael
Faria Bermudez School’, the main issue that affects students’ learning process was the lack of
willingness and responsibility when doing the tasks. Regarding writing, this skill has not been
adequately reinforced since most students were accustomed to a different methodology that did
not allow them to learn correctly the grammar structure and vocabulary, thus impeding to create
sentences that comply with the CEFR standards.

The previous information disclosed that 10th-grade students at ‘Jose Rafael Faria
Bermudez high school’ had difficulties in their writing competence due to the lack of
reinforcement in vocabulary and grammar structure in their previous years; for this reason, the
pre-service teacher was challenged to improve this situation using a blog where the teacher could
upload creative and useful materials. Moreover, L2 learners need intervention from the teacher
not only to get their writing instructions but also to identify their strengths and weaknesses.
When students receive feedback from teachers, they feel encouraged to apply these strategies to
improve their learning process; for this reason, feedback can be considered a pedagogical tool for

the students’ writing improvement (Raihany,2014).
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Objectives

General objective

To improve 10" grade students’ written skill at ‘José Rafael Faria Bermudez’ through the

use of a blog.

Specific objectives

e To enhance a good knowledge of grammar and vocabulary by providing a

complete feedback.

e To increase learners’ interest and motivation towards English by using a blog.
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Theoretical framework

In order to get a better sense of what this pedagogical proposal is about, it is essential to

clarify some keywords such as task-based learning, web 2.0, blog, writing skill, and feedback.

Task-based learning

Nowadays, the teaching process has focused on placing the students as the central axe in
the learning process, thus leaving aside the ideology of positioning the students as passive
learners to become students in active learners, for this reason, it is necessary to use a teaching
approach in which students and teacher work together and collaborate in a comfortable
atmosphere. According to Panavelil (2015), “Task-based language teaching is an approach which
creates a natural context for using the target language in the classroom. It allows students to
explore their ideas and choose their own words, and thus become active learners. It also gives
teachers an opportunity to develop activities in the form of interesting tasks on familiar
subjects”. With this in mind, this approach enables students to explore their ideas freely thus
building their vocabulary and improving their handling of grammar, spelling, punctuation and
useful expressions.

Likewise, Foster (1999) states that “TBLT methodologies “share a common idea, giving
learners tasks to transact, rather than items to learn and provides an environment which best
promotes the natural language learning process”. (p. 69). For this reason, the fact of assigning a
task to the students makes them to be involved in the process of learning and interacting with the

target language.
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Web 2.0

Nowadays, a digital era involves education around the world, for this reason, the use of
technologies in the education field has been seen as an innovative pedagogical tool since it
allows learners to have active participation when learning; this key term is part of the Theoretical
Framework owing to the technological interaction is the main focus of the research. According to
Baxter et at., (2001),” The concept of Web 2.0 is now frequently associated in the context of
higher education where Web 2.0 tools such as wikis, blogs and forums, explored in a later
section of this paper, have been implemented into the classroom to enhance learner expectations

and experience.”

Blog

In the digital age, technology has revolutionized the educational field since teachers
around the world are always looking for new strategies that help them to arise students’
engagement and motivation while learning. For this reason, a blog can be considered as an e-
learning tool that allows students to express their writing ideas and share their writing skill
online (Nepomuceno, 2011, p. 92).

Blog, as many-learning tools, can have some benefits s and disadvantages in the learners’

learning process. According to Mora & Espinosa (2007), some of these aspects are:

Benefits
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e The first and foremost benefit of weblogs in HEIs is their use as e-learning tools.

This way, the teaching-learning process can continue outside the classroom.

e Weblogs help to create connections between students with diverse opinions and
interests. This encourages critical thinking and teaches the value of respect
towards other students’ points of view.

e Weblogs’ features (linking, replying, and tracking) make easier sharing
knowledge and information.

e Discussions in weblogs promote higher levels of thinking, because people can
think before answering back.

e Accuracy of project outcomes increases due to the continuous flow of feedback
from the teacher and fellow students from the weblog.

e Because of its format similar to that of a personal diary, weblogs encourage

informal communication, creativity and self-expression.

Barriers

e Instructors may have difficulty in assessing student participation in the weblog.
There are several indicators to take into account: group grading, individual
posting, quality of posts, etc., as well as subjectivity vs. qualitative appreciations.

e The use of technology- based tools may be another barrier. It can be of a

structural nature, for instance lack of computers, or difficult access to the Internet.
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e If the weblog is public, it may suffer troll infestations, people that intentionally try

to cause disruption by posting messages that are inflammatory, insulting,
incorrect, inaccurate, or off-topic, with the intent of provoking a reaction from

others.

Writing skill

The development of writing skill is essential since it is used both in the field of education
and professional; it allows to EFL learners to expresses themselves and to communicate with
their professor and peers as well as the written skill is the only one that involves practice and
knowledge of the other three language skills, such as listening, reading, and speaking

(Walsh,2010). In the same way, Chappel, 2011 highlights that writing helps to:

e cxpress one’s personality;

e foster communication;

e develop thinking skills;

e make logical and persuasive arguments;

e (give a person a chance to later reflect on his/her ideas
e and re-evaluate them;

e provide and receive feedback; and

e prepare for school and employment
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Feedback

Regarding writing as a process, it constantly requires a detailed revision and
reorganization of ideas to get a well-structured text. This process is mainly linked to teachers’
feedback since they play the role of facilitators when providing the corresponding revisions of
the written productions. Taking into account the aforementioned aspect, feedback can be defined
as input from a reader(teacher) to a writer for the purpose of comments, questions, and

suggestions to the writer (student) for revision (Flower,1979).

Literature review

Boosting the writing skill on students, can be challenging for most English teacher due to
the fact that it is difficult to express ideas in a foreign language either by the limited knowledge
of vocabulary and grammar. Thus, as trainee teachers, it is pivotal to implement different
strategies with which students can feel motivate and comfortable when practicing English; in this

case, one of these strategies is the use of an educational blog.

Linguistic competence

The next 2 studies revealed how the use of blog can enhance the writing skill.
Studies that focus on using blogs to enhance writing skills indicate that blogs can be
integrated into a virtual EFL writing environment (Murray and Hurrigan, 2008). For instance,

Madini’s (2018), experimental design study aimed at researching the effect of using blogs to
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enhance the writing skill of preparatory students since they considered writing as a difficult skill

as consequence of the lack of sufficient knowledge in the English language and limited
vocabulary when expressing their thoughts in written form.

The previous situation is closely related to the one at ‘Jose Rafael Faria Bermudez High
School’ since students do not write for a purpose. that is to say, students might know some
grammar rules and basic vocabulary but they do not know how to use these to create a well-
structured sentence, thus leaving aside the loose and simple sentences. In connection with the
aforementioned aspect, this study revealed the fact of integrating the use of blog in teaching
writing skill does not only develop the students’ writing fluency, critical thinking and ability to
construct coherent texts but it also contributes to the extension of their vocabulary knowledge.

In the same way, Arslan and Sahin-Kizil (2010) conducted a quasi-experimental study to
examine the effects of blog- centered writing on intermediate learners’ performance and found
that blog-integrated writing instruction improved learners’ writing performance significantly in
comparison with the control group which worked in the traditional way, that is to say, using

paper and pencil .

Feedback

This study stresses the role of feedback in students’ writing process.

Regarding writing process, it is fundamental for EFL teachers to be aware of the relevant
role that feedback plays when writing. In this case, Quintero (2008) carried out an action-
research project with the aim of gaining insights into EFL writing and to analyze the role that

feedback played in the process of writing. This study revealed that the feedback provided by



44
Canadian peers and by the teacher helped students to create better quality texts along the process.

In the same way, the author highlighted that feedback played a scaffolding role since it was one
of the factors that helped students to create more structures texts thus leaving aside the simple
ones.

The aforementioned aspect clearly points out that along the students’ writing process,
they need the support and guidance of the teacher. From personal experience, when writing is
important to receive a complete feedback in order to not repeat the same mistakes thus
improving the written production quality. Likewise, as a training teacher, it is necessary to
support and guide students’ written process since students at ‘Jose Rafael Faria Bermudez High
School’ have a A.1 level instead of having a B.1 level as indicated the CEFR; for this reason ,

this research more than a research project, it is a educational challenge.

Motivation

The two studies show how the use of blogs can encourage students to write in a foreign
language.

In this article Montero and Perez (2010) propose studying the improvement of writing
fluency and form correctness of English university students since it was supposed that the level
of the students in terms of English was (B.1), but there was a wide range of language proficiency
levels. The previous situation is directly related to the fact that students never had the chance of
using the language in authentic environments.

The finding section in this study helped the training teacher to understand the importance

of motivating students to write for a purpose: “Writing for an authentic audience and realizing
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that their voice is heard by others in distant parts of the globe has made them feel high

motivation” (Montero & Perez, 2010). The authors asserted that the fact of promoting self-
expression and self- reflection on students encourage them to write in a fluid and correct way.
Likewise, this study illustrates that although the purpose of the activity aimed at improving
writing skill, reading skill was likely improved as a result of the intensive exposure to readings in
the blogs. With this in mind, the use of blog in a educational environment can be perceived as a
new learning environment which raises students’ motivation thus help them to become more
active and efficient learners.

Apart from this study, Istifci (2011) in a study that examined elementary school EFL
learners’ opinions regarding weblogs as a distance education tool, found that writing in a class
weblog was very motivating for them. Even though they did not like writing in the class, they
liked writing in the weblog since the tasks focus on students’ lives. Furthermore, the blog also
provided students a way to view their progress and monitor their improvement.

The previous results contributed to the pre-service teacher to reflect that aspects such as
written skill and feedback are completely linked to the motivational factor because if the students
do not feel motivated, this will be reflected in their writing performance and English learning

process.

Methodology to accomplish the pedagogical component

This proposal is based on the task-based learning method, in which Willis (1996) suggest

a three-stage process as follows:
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The pre-task phase

The first stage before implementing the tasks with the blog, it was to introduce the topic
and task for the students and activates topic-related vocabulary. The teacher may highlight new
language structures to draw attention to certain phrases or expressions and perhaps present a
model of the task by showing a picture, audio or video that demonstrates it, at the same time

trying to disclose appropriate vocabulary or phrasing which students might find useful.

The task cycles

This cycle is divided into three parts: the task itself, its planning, and the report stage.
The following aspects have to be taken into account of at this stage:

1. The task should not be repetitive: e.g. Yesterday | went to Muscat. Yesterday | went
to my college. Yesterday, | met my friend etc.

2. The task has a communicative goal for the students to achieve, for example, making
an important decision about choosing a course, writing a list of items that may be
needed for a picnic or preparing for a football match etc. The teacher should make it
clear to the students that their important goal is complete the main task.

3. The main task allows students to use their own ideas without worrying about the
grammar, spellings and other mechanics of writing. In this case, the task would not
restrict the language that students want to use but it will be taking into account the

grammar topic that is being teaching in the workshop.
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4. During the task, the teacher’s involvement should always be encouraging and

supportive. The teacher should not correct the students” work during the task.

Planning and Report stage

At the planning stage, students worked with the teacher to improve their writing skills.
Here, there is a heavy emphasis on form-focused instruction as students attempted to improve the
overall correctness of their writing. The teacher at this point played a very important role in
shaping the written work of the students. At the report stage, students presented their findings
and here the teacher’s role was to act as a chairperson and to summarize each student’s work and
make comments. The report stage was crucial as it gives students added motivation to complete

the task.

Language focus

This is the final stage and it allowed a closer study of some of the specific features
naturally occurring in the language used during the task cycle. By this time, students already
worked with the language and processed it for meaning, so they were ready to concentrate more
on the language forms that carry meaning. This stage focused on two parts: analysis and practice.
The analysis involved the teacher focusing on certain language structures or grammatical issues
related to the tasks that students are addressing; students here can also do practice exercises with

special focus on language issues.
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Research proposal chronogram

Participation in Weeks (September-November)

the forum

(written activities)

Activity 1 Simple past X

Activity 2 Simple past X
in negative
form

Activity 3 Second X
conditional

Figure 8 application of the proposal chronogram
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Findings

The main purpose of this proposal was to improve 10" grade students’ written skill at
‘José Rafael Faria Bermudez’ through the use of a blog; for the written activities on the forum, it

was taken into account the topics worked in the eighth, ninth and tenth workshops.

First implementation

The first topic asked by the pre-service teacher to work on the forum was the past simple,
for this, the supervisor and the trainee teacher decided to make students write about what they

did during the quarantine.

' sep. 22

When | was at home during the quarantine | studied all subjects, but | also did some e _

activities with my brother | played table games like chess, monopoly and | went out for a
walk. On the other hand, | really enjoyed sharing with my family and watching tv in my free
time. Finally, | could rest and | realize that the most important in life is to stay with the
people that we love the more and take care of our health

During the quarantine last May | went for a walk with my family in the mornings. In the

afternoons | bathed my pets. | also did the school workshops. In the evenings last June |

prayed the rosary with my family after dinner. Then, | would go to bed and watch a movie

10-04 and then fall asleep.
~110°4

[ Reaccionar

(5 Reaccionar

e Edna Lozada sep. 26

e Edna Lozada sep. 26
When | was at home during the quarantine | studied all subjects+, but | also did
some activities with my brother«/, | played table games like chess, monopoly and |
went out for a walke? . On the other hand, | really enjoyed sharing with my family and

y e 9 Y the aftemoons | bathed my pets#/. | also did the school workshops#/. In the

watching tv in my free time+. Finally, | could rest and | realize(realized) that the most G o @ T
important in life is to stay with the people that we love the more and take care of our evenings last June, | prayed the rosary with my famify after dinner hen, | would
health 3¢ go{ WENT) to bed and watch(WATCHED) a movie and then fall asleep %

s omns e 10-04. Good work! : 4.0 ~ 10°4. Good work! : 4.0. Keep working like this!

During the quarantine last May | went for a walk with my family in the momings+/. In

Figure 9 some tenth-grade students’ texts using the simple past in affirmative form
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With the aim of making clear to students about what they were demanded to write in the

blog, the pre-service teacher sent via WhatsApp some prompts to start writing their texts. After
having written their texts, the preservice teacher checked each student’s text thus giving a

feedback when required.

Prompts to write in past simple

e During the quarantine, ...... (durante la cuarentena)
e When the quarantine started.....( cuando la cuarentena empezo)
e When | was at home during the quarantine, ....... ( cuando estuve en mi casa durante la

cuarentena)

e |n those days, ( en aquellos dias)

e Regarding what | did during the quarantine, ...... ( En cuanto a lo que hice durante la
cuarentena)

e Because of the quarantine, .... ( Debido a la cuarentena)
e At the time of the quarantine, ...(en lo que duro la cuarentena)

Figure 10 prompts to write in simple past

Second implementation

The second grammar topic selected to work on the forum was the simple past in negative
form, for this, the pre-service teacher made students to choose a movie that they liked very much
| but they did not like some parts of the movie between them the ending of it. It is pivotal to
outline that the pre-service teacher created a google docs where each student wrote his movie,
thus avoiding the duplication of movies by the part of the students. The name of this activity

was: let’s create my perfect movie.



o1

I loved this movie bt in my perfect movie GOOD BEGINNING: George Martin did net
1 GOOD APPLICATION OF THE TOPIC &  Psul ana
ves GOOD APPLICATION OF THE TOPIC @ . John Lennon dian't take

distan

TION OF THE TOPIC @ . Enoia's Yoko Ono to abbey road studics GOOD APPLICATION OF THE TOPIC © Paul
= amy i ™ nar aKng cas of nar GOOD MecCartney &id not chenge the name of the project to (let it be)GOOD APPLICATION OF
APPLICATION OF THE TOPIC @ 102, | EXCELLENT THE TOPIC @ . The Beaties cidn't do the raoftop concert GOOD APPLICATION OF THE
WORK. YOUR GRADE IS 5.0. | SAW THAT MOVIE TOO .| LOVED M TOPIC @

Figure 11 some tenth-grade students’ texts using the simple past in negative form

Moreover, the aim of this activity was to modify the movie chosen using the simple past
in negative form in order to change the parts that the student did not like about their movie, thus
creating their dream movie. In the same way, the trainee teacher shared with the students not
only the prompts to start their texts using the simple past in negative form , but also she
published on the blog her example of her perfect movie in order to clarify them how the activity

was about and motivate them to write their texts as well. (APPENDIX A)



52

Prompts
* | loved this movie but in my perfect movie.......
¢ | liked very much this movie but to make it perfect .................[ Me gustd bastante esta

pelicula pero para hacerla perfecta.....)

s | really enjoyed this movie but I would like to change some things of the end such as
weeeere. | Yo realmente disfrute esta pelicula pero me gustaria cambiar algunas cosas del
final tales como )

& This movie was almost perfect but at the end of my perfect movie ........ ( Esta pelicula
fue casi perfecta pero al final de mi pelicula perfecta)

e For “title of the movie” be perfect, | have to change some things of the end such as
...... ( Para " titulo de la pelicula” sea perfecta , tengo que cambiar algunas cosas del
final tales como....)

Figure 12 writing prompts to write in simple past in negative form

Third implementation

The third and last grammar topic selected to work on the forum was the second
conditional, for this, the pre- service teacher made a competition where the aim of the activity
was to make students to choose their favorite Halloween character, and imagine what they would
do if they were that character (APPENDIX B) , thus using the second conditional. It is
fundamental to highlight it was created a rubric (APPENDIX C) to select the best three works.

In the same way, the trainee teacher shared with the students some prompts to help
students with the beginning of their texts as well as she published on the blog her example of her

favorite Halloween character to guide and motive students to participate in this activity.
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Figure 13 writing prompts to start the text using the second conditional.

@ FEdnalozads nov.5 %

| really love wonder woman. If Covid-10 did not exist my Halloween costume (disfraz de
Halloween) would be Wonder woman. If | had the opportunity to be ( si yo tuviera la oportunidad
de ser ) Wonder woman for one day | would able to see and hear things from far away { desde
muy lejos) ). | would able to talk to animals ( seria capaz de hablar con animales) , if | had Wonder
woman’s superpowers (Los poderes de la mujer maravilla). | could fly anywhere (volar a cualquier
parte), If | were wonder woman.

Figure 14 pre-service teacher’s example of her Halloween character
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Finally, there were chosen the three best works took into account the rubric previously

mentioned, however, there was a draw in the third place, for this reason, it was delivered four
prizes instead of three. In addition, it is important to outline that this competition was carried out
for all the 8" ,9" and 10" grades as well as the prizes which were: a double ice cream for the first
place, a simple ice cream for the second place, and a bag of sweets for the third place.

(APPENDIX D)

Methodology of the research

Design

According to Reason and Bradbury (2008)” Action research is a family of practices of
living inquiry that aims, in a great variety of ways, to link practice and ideas in the service of
human flourishing. It is not so much a methodology as an orientation to inquiry that seeks to
create participative communities of inquiry in which qualities of engagement, curiosity and
question posing are brought to bear on significant practical issues”. Regarding the
aforementioned aspect, it may be said that as pre-service teachers, we were implementing a
research to provide a solution to a real educative problem through the execution of a remediation
plan with which we were going to collect data and analyze its effectiveness.

Likewise, this was a qualitative research since it involved collecting and analyzing non
numerical data to understand concepts, opinions, or experiences. This type of research can be

used to gather in-depth insights into a problem or generate new ideas for research (Bhandari,
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2020). Regarding the aspect previously mentioned, the purpose of this research was to collect

useful data regarding the phenomenon under study, thus ameliorating the problem or giving

possible remedies to new researches.

Population

The participants of this study were 10" grade students at ‘José Rafael Faria Bermudez
High School’. This group was composed of 29 students, for this reason, it was necessary to use
the volunteer criteria that is a non-probabilistic design. According to Murairwa (2015), volunteer
sampling is when “the final sample is selected from the potential respondents who are willing

and qualified to participate in the survey”.

Techniques and instruments to collect data

The first instrument was taken from the research component in order to notice her
teaching training process in terms of weaknesses and strengths along the implementation of the
proposal. This instrument followed the same chronogram of the research component. Moreover,

the blog itself and a questionnaire were implemented to collect all the necessary data.
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Narrative.

According to Polkinghorne (1988) “its broadest sense is anything told or recounted; more
narrowly, and more usually, something told or recounted in the form of a causally-linked set of
events; account; tale, the telling of a happening or connected series of happenings, whether true
or fictitious”. Regarding the aforementioned aspects, this instrument allowed the training teacher
to reflect on their teaching process taking into account every decision made, and the students’

process along the implementation of the proposal.

Blog.

The blog was the main data collection instrument since it was the record of

students’ written productions as well as it had the feedback received from the pre-service

teacher.

Questionnaire.

According to Mugenda and Mugenda, (2003) questionnaires are used to obtain important
information about the population. This instrument was one of the most used in the field of
education regarding the facility provided by it when gathering data in present-day conditions,

exercises, viewpoints, and attitudes briefly and precisely collected. Likewise, this instrument
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allowed the teacher to get information about students’ opinions along the process of using the

blog.

Data analysis method

According to Hatch (2002) the process of analyzing data consists of “Organizing and
interrogating data in ways that allow researchers to see patterns, identify themes, discover
relationships, develop explanations, make interpretations, mount critiques, or generate theories”.

This process helped the pre-service teacher to understand if the students’ difficulty improved or

not through the implementation of the proposal.

Interpretative method

This research followed Hatch’s (2002) interpretive model that “It’s about making sense
of social situations by generating explanations for what’s going on within them”. In this regard,
this model helped the pre-service teacher to understand and to make sense to the data gathered

through its interpretation and questioning.
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Chronogram of data collection process

Instruments Weeks (September-November)

Blog X X X
Narrative X X X X | X X X
Questionnaire X

Figure 15 data collection chronogram

Findings

Blog

Regarding the blog, it was implemented only three times because the methodology
consisted in assign two activities per workshop every fifteen days, and only one of those
activities could be the participation in the forum of the blog. This blog was divided into four

sections as follows:

Forum.
In this section, 10th grade students published their texts according to the grammar topic
of the workshop. In the same way, each student received both their grade and their feedback

about their texts.
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10th grade.

This section, students had access to the writing prompts for starting their texts according

to the grammar topic viewed in the corresponding workshop.

Dictionaries.

With the aim of helping students to find the meaning of the words regarding the context, I

added in the blog two simple but useful dictionaries such as reverso context and word reference.

Grammar.

| added two games to study the irregular and regular verbs since these are related to the

topics of the workshops worked.

For having a better understanding of the results obtained with the use of this blog, it was
necessary to take into account the two specific objectives stated at the beginning of it. The
second objective was to enhance a good knowledge of grammar and vocabulary by providing a
complete feedback .Taking into account the aforementioned objective, it could be stated that in
the first written activity on the blog, there were some students who copied their texts in Spanish
and translated them to English, it was evidenced since one of the requirements to write their
English text was to not exceed five lines and to separate each sentence or phrase with a period
followed , and some students published a seven lines text or more with a lot of grammar
mistakes , literal and pointless translations , and some of those texts were not written in simple

past . Moreover, the supervisor teacher also remarked to me that she knew the level of the
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students and along the blog, she could observe that those students who did not have a good

English level, they had written lengthy texts with words that they never used when doing their

written productions in class.

Regarding the feedback, the pre-service teacher provided a complete feedback to those
students who had grammar, spelling and vocabulary mistakes in order to avoid that they
committed those mistakes in the second written activity; one of the most common mistakes
committed by the students were: word omission ( with the preposition TO before the verbs in
infinitive, the omission of the subject as is usual in Spanish, the lack of capitalization of the

pronoun I, the wrong conjugation of the verbs in the simple past ( regular verbs rules and

irregular verbs)

When the quarantine began, it was very hard for us to be at home all the time,
coexistence, teamwork, since only one person per family could go out and that was my
mom, everything was very boring at first being without friends , without going out, itis
something really hard, days passed and everything was improving, we began to control
our character and so everything flowed, during that time we read, exercised and ate a lot,
we really enjoyed those days when we shared as a family

T ’ 10-04

Q Edna Lozada sep. 23

When the quarantine began, it was very hard for us to be at home all the time«”,
coexistence, teamwork 3§ ( no sense- sin sentido), since only one person per family
could go out and that was my mom «, everything was very boring at first being
without friends , without going out,« it is something really hardX( the indication
was to use past simple) , days passed and everything was impi'oul’ngX( the
indication was to use past simple), we began to control our character and so
everything flowed «* , during that time we read, exercised and ate a lot, % we really
enjoyed those days when we shared as a family«* .~ - (pay atiention to
the indication of separating the seniences with a .)

10-04 .
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during quarantine: i exercised and given the freedom to play on the pc and do work. When
the quarantine started: | got very disorganized in my study hours.

when | was at home during guarantine: | exercised and shared with my family

in those days: | have a good time with my family. £s for what | did during the quarantine: |
do not regret what | have done, what | have carried so far seems good to me. Due to the
quarantine: | have not been able to share with my friends or exercise ocutside the home

during the quarantine period: | learned to endure various things and to share with my

family.
.ttt s e == arar-210-04
C» Resccioner

@ c=oneiozece sep. 23

during quarantine: i exercisede” and given the freedom to play on the pc and do
work 3 (non-sense). When the quarantine started«” : | got very disorganized in my
study hours 3€ ( non-sense- sin sentido).

when | was at home during quarantine: | exercised and shared with my family

in those days+” : | (had) a good time with my family 3€ . As for what | did during the
quarantine: | do not regret what | have done«” . what | have carried so far seems
good to me I ( non-sense). Due to the guarantine: | have not been able to share with
my friends or exercise outside the home o . during the quarantine pericd: | learned to
endure various things and to share with my familye” .

3 10-04: — = e

Figure 16 some students’ written texts where was evidenced the translation

On the other hand, the second written activity in the forum was about to create their
perfect movie changing some parts including the ending of it using the past simple in negative
form. The supervisor teacher advised students to not use the traductor in their written
productions since she could evidence that in the first written productions some students had used
Google translator to translate all their texts and if she and me realized that they used it , their
grade would be 1.0 ; for this reason, the pre-service teacher suggested them to use the two
dictionaries that were in the blog or to download them in their cell-phones .

Regarding this second written activity, the trainee teacher could notice that some students
improved their texts in terms of vocabulary and grammar since the vocabulary used was the

appropriate to the context as well as the improvement of the spelling of some words(see figure);
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however, there were some students that used the google translator to translate the whole text and

even some of them wrote their texts in present simple, thus obtaining the grade of 1.0 (see

figure).

o sep. 22

During the quarantine | helped my mother make lunch. In the afternoons from last April to
last August | played cards together with my cousins and my father. | also developed the
workshops. On Sunday afternoons | went to bed together with my family to watch series
and movies on Netilix. Then, | helped my mother to prepare dinner and then with my family
we went to bed to rest.

10-04

[ » Reaccionar

. Edna Lozada sep. 23

During the quarantine | helped my mother (TO- cuando un verbo va en infinito :ej
hacer , siempre va la preposicion TO antes) make luncn®_ In the afterncons from last
April to last August , | played cards together with my cousins and my father«” . | also
developed the workshops . On Sunday afternoons | went to bed together with my
family to watch series and movies on Netflixe® . Then, | helped my mother to prepare
dinner , and then with my family we went to bed to rest” .

WA Vanrs Sond wenrld A9

oct19 ¢
Under the same start (bajo Ia misma estrelia)

I liked very much this movie but to make it perfectGus didn’t die in the end. Van Houten was not
rude to them. Hatzel and Gus didn't separate because of their iliness. Gus did not relapse on the
trip to Indianapolis.

v * 10-04

Q Edna Lozada hace 7 dias - Editado: hace 6 dias  *

1 liked very much this movie but to make it perfect GOOD BEGINNING:Gus didn't die in the
end GOOD APPLICATION OF THE TOPIC @ . Van Houten was not rude to them GOOD
APPLICATION OF THE TOPIC ®) . Hatzel and Gus didn't separate because of their iliness
OK. Gus ¢id not relapse on the trip to Indianapolis GOOD APPLICATION OF THE TOPIC
®©.

(8 meiumas —mimie —m——oo -+~ EXCELLENT WORK. YOUR GRADE IS 5.0. | SAW
THE MOVIE TOO, VERY SAD (

Figure 17 students’ written production improvement



63

Q- < sep. 22 3

during quarantine: | exercised and given the freedom to play on the pc and do work. When
the quarantine started: | got very disorganized in my study hours.
when | was at home during quarantine: | exercised and shared with my family
in those days: | have a good time with my family. As for what | did during the quarantine: |
do not regret what | have done, what | have carrled so far seems good to me. Due to the
quarantine: | have not been able to share with my friends or exercise outside the home.
during the quarantine period: | learned to endure various things and to share with my
family

7 10-04

[ Reaccionar

‘ Edna Lozada sep. 23 ¢

during quarantine: | exercised & and given the freedom to play on the pc and do
work 3 (non-sense). When the quarantine started & : | got very disorganized in my
study noursx( non-sense- sin sentido),

when | was at home during quarantine: | exercised and shared with my family

in those days+: | (had) a good time with my family 3. As for what | did during the
quarantine: | do not regret what | have done«”, what | have carried so far seems
good to meX( non-sense). Due 1o the quarantine: | have not been able to share with
my friends or exercise outside the home & . during the quarantine period: | learned to
endure various things and to share with my family «*

o BT oct 19

o have a good ending this movie could have a better story about the powers of shazam and his
riends, they don't know their powers when they fight against dr sivana they receive the first
iefeat and after that they learn more about their powers and later they defeat dr sivana

S Aisbnn manta&as cea~e-2 10-04

<~ Reaccionar @ @

. Edna Lozada hace 6 dias - Editado: hace 6 dias :

to have a good ending this movie could have a better story about the powers of shazam
and his friends GOOD BEGINNING, they don't know their powers when they fight against
dr sivana they receive the first defeat and after that they learn more about their powers
and later they defeat dr sivanalT ISN'T THE TOPIC &

~— :10-04 Your grade is 1.0(&. El tema que debian aplicar era
el tema de repaso de 8° grado PASADO SIMPLE EN FORMA NEGATIVA (tema del taller 9),
se dijo en el taller, en el grupo de whatsapp y se dieron 2 ejemplos

Figure 18 some students’ written production without improvement

Concerning the third and last written production activity, it was a competition where the

best three works were awarded, however, it was noticed that it was the activity with less
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participation and low grades in comparison with the first two activities. One of the factors that

could have influenced it was that the topic of second conditional was new for them ,and most
students did not ask for assistance to the pre-service teacher whether they were lazy to ask or they
were shy; the second aspect was the fact that most students had the English subject passed which

is why some of them did not make that activity correctly or even they did not present it.
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(0} s nov. 6

My favorite halloween costume is snow white. if | had a chance to talk to the animals for & day, it
would be wonderful. If | could observe the world through the magic mirror, would help people
who are in danger. If could make dwarfs tall and strong men, would make people respect them. If
| had the chance to talk to the stepmother, | would be make the stepmother not evil.

A e - 10°04

[ & Resccionar 0

a Edna Lozads now. 10

My favorite halloween costume is snow white@GOOD BEGINMING.. if | had a chance to
talk to the animals for & day, it would be wonderfu @GDOD APPLICATION OF THE
TOPIC. If | could( IF | OBSERVED) observe the world through the magic mirrorREMEMBER
WE CAN USE COULD AND WOULD IN THE RESULT(E). (I ) OMITISTE EL SUJETO wouid
help people who are in danger. If {I} OMITISTE EL SUJETO, REMEMBER WE CAN USE
COULD AND WOULD IN THE RESULT@ could make dwarfs tall and strong men, would
make people respect them. IF | had the chance to talk to the steomother, | would be make
the stepmother not evil SIN SENTIDO @

- v e W0 AVERY WELL YOUR WORK IS O.K. BUT YOU DON'T
APPLY THE RULE ABOUT TO BE VERB IN THE SECOND CONDITIONAL. YOUR GRADE IS
15

Figure 19 student’s written activity without improvements
On the other hand, it was evidenced the improvement of some students who had committed
some grammar and vocabulary mistakes in the first two activities, for instance, there was a student

that was going to fail the subject given that in the previous activities had low grades, but for the
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last activity he asked the trainee teacher for assistance, thus resolving all his doubts about the topic;

this student got the first place in the competition and passed the signature.

wllivop el b
EXCELLENT WORK! : D
CONGRATULATIONS!

Figure 20 student’s written activity with an improvement

Narratives

Narrative 1

The implementation of this research proposal took place since the first week. Regarding
this first narrative, the trainee teacher expressed that in the first written activity in the forum of
the blog had a lot of participation by the part of students and most of them got a good grade,
however, the practitioner wrote that some of the students who got that good grade was because
they had used the translator, for this reason, the supervisor teacher and her agreed that for the

next two activities those students that used translator would get the grade of 1.0.
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Narrative 4

In this fourth narrative, the pre-service teacher noticed that most of the students did not
used the translator in the second activity, however, there were a lot of students who did not
follow the directions stated in the activity. In the same way, the practitioner realized that some of
the students who had used the google translator stopped using it when she suggested them to use

some of dictionaries found in the blog.

Narrative 6

Concerning this sixth and last narrative, the trainee teacher was disappointed since she
thought that 10" grade students were going to be motivated to participate in this last activity as a
consequence of the competition, however, the result was that there were a lot of students who did
not do the activity consciously or even they did not present the activity, however, there were
some students that had an improvement in terms of grammar and vocabulary which meant a

positive aspect for the proposal.
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Questionnaire

In connection with the second objective which aimed at increasing learners’ interest and
motivation towards English by using a blog, it was necessary to apply a questionnaire where
students could share their opinions about the use of the blog and its influence when improving
the writing skill, however, because of the time and students’ willingness , this questionnaire
could apply to only two students.

Regarding the aspect related to the students’ interest and motivation towards English, It
was evidenced in students’ answers that they liked very much the use of a blog specifically the
forum to improve their writing skill since it was very well structured and organized in terms of
feedback and the visualization of their classmates’ written activities given that they read the
corrections of their classmates to avoid committing their same mistakes in the following
activities.

On the other hand, one of the disadvantages stated by one of the students was the
difficulty when publishing the activities since sometimes the internet connection or the device

used did not allow to publish the activities demanded on the blog.
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;Que ventajas y desventajas encontro usted en cuanto al uso de un blog para mejorar la produccion
escrita en inglés?

2 respuestas

Ventajas:

Podiamos ver lo que los compaiieros comentaban y nos servia un poco para guiarnos. Ademas de que
cuando la profesora corregia pues podiamos ver los errores haciamos en las oraciones.

Desventajas:

creeria que ninguna porque muchas veces viendo los errores es que aprendemos.

Es ventajoso ya que esta todo mejor estructurado y organizado especificamente para la materia, pero es
desventajoso dado que el proceso para enviar trabajos puede ser menos practico, y dar algunos fallos
dependiendo de los dispositivos en los que se use.

Figure 21 students’ interest towards the use of the blog

Conclusions

The main purpose of this research proposal was to improve 10" grade students’ written
skill at ‘José Rafael Faria Bermudez’ through the use of a blog, and to achieve this objective,
there were established two specific objectives. Regarding the first one: “To increase learners’
interest and motivation towards English by using a blog.” it was carried out successfully as it
was evidenced in the students’ interviews given that they agreed about the use of blog was very
convenient when learning English, thus increasing their interest towards English.

Moreover, the second objective aimed at enhancing a good knowledge of grammar and
vocabulary by providing a complete feedback; this objective was achieved but not as it was
expected given that the activities were limited because of the time, and the methodology
proposed by the institution, however, it was evidenced both in the questionnaire and in the forum

of the blog that some students improved in terms of grammar and vocabulary given that all the
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students received a complete and personal feedback of the three activities as well as the use of

the dictionaries suggested by me helped students to stop using the translator to search for the
meaning of a word ,thus starting to use the dictionaries to find the correct word according to the

context.

As recommendation for further researches, it is better to implement this kind of proposals
in person given that it was hard for the pre-service teacher to ensure that the students did not use
the translator to do their written activities as well as to give a more complete and explained

feedback to the students.
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Chapter 2: Research component

Introduction

In the context of formation in the foreign language program, the pedagogical practices of
pre-service teachers are seen as important aspects to study and research for the improvement of
the learning-teaching processes for the education quality.

Although there is an interest in the need for understanding and transforming pedagogical
practice, it is also true that a good part of local studies focuses especially on the problems of
learning rather than teaching.

It has been considered pertinent to formulate a project that establishes a reflective
approach about the practice as a way of objectifying knowledge, behaviors, and attitudes that
guide the teaching work; also as an exercise of internalization, immersion, and conscious
exploration of one's own teaching subjectivity, through the formulation of questions and the

search for information for solving problems and for self-recognition.



72
Statement of the problem

At school, core aspects of the constitution of the subjects are assumed, of institutional life
without question, they are seen as imprints, stable and invariable traits that are part of the identity
and the school culture. When events unfold without major alteration, the teacher runs the risk of
settling into a logical performance that does not allow pedagogical evolution and the renewal of
school culture. A practice lacking in reflection does not contribute the emergence of problematic
situations. These realities are ignored since they are invisible. In this sense, pedagogical practice
is assumed from reproductive codes that install teachers in a traditional practice of cultural
reproduction, thus becoming a barrier to the development of emergent practices which tend to
generate transformations of thought and knowledge to meet the social needs.

In the same way, this situation is affecting to a greater or lesser extent; for this reason ,it
is required that the pre-service teacher’s process encourages in the teacher in training, in the
future teacher, a critical and reflective spirit that contributes to the improvement of their
practices pedagogical, so that these will be essential elements that impact and transform their
work and their future professional performance.

In the case of the Bachelor of Foreign Languages at the University of Pamplona,
reflection is conceived as a fundamental method so that students who perform their integral
practice, they carry out a self-assessment process, and create a critical and constructive look on
their work as teachers.

To begin this study, the following guiding questions are formulated
e How does the implementation of the reflection process contribute to the transformation of

the pedagogical processes proper to the development of the pre-service teaching process?
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e How does the reflective process influence in the development of the critical thinking of

the teachers in training in the analysis of their pedagogical activity?

Justification

The formulation of this project regarding the pre-service teacher context, it is part of
the professionalizing conception of practice as a spearhead to improve educational processes in
the application centers where the PRADO is executed. It is considered that giving importance to
the role of reflection in the teaching process is the first step to understand the difficulties of the
profession, the actions themselves and to become interested in the knowledge of the models and
approaches to address a problematic situation and establish a perspective analytical about the
fact.

From what was stated by the educational philosopher Jhon Dewey, a forerunner in the
field of reflective thought applied to teaching, we justify the need for this project to provide
students with tools of analysis and self-observation that allow them to distinguish between a
daily action and reflective action. We consider that a reflective approach protects the agents from

the traditional context of inertia and authority that permeate the school.
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General objectives

e Implementing reflection as a transformative tool of the pedagogical processes of the pre-
service teaching process
e Promoting in the pre-service teacher the development of critical thinking that allows them

to analyze their pedagogical activity.

Specific objectives

e Consolidating a group of thinker teachers-practitioners that reflects presents proposals
and possible solutions towards the real problems of their pre-service teaching process

e Socializing criteria, sharing ideas and directions to assume their pedagogical practice and
to insert themselves effectively in the institution

e |dentifying and analyzing the strategies implemented by the student in their pedagogical
practice

e Implementing reflective workshops and development of lessons plans which guide the
reflection of the students-practitioners.

e Analyzing the own beliefs that exist about teachers’ job and about students.
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Theoretical framework

The theory about the teaching profession, reflection, reflective practice and pedagogical
practice constitute the conceptual framework of this study; in order to have a greater degree of
clarity on the concepts covered, in close relation to this research project we present an approach

to each of them.

Teacher profession

One of the fundamental members of any educational institution is the teacher, who has
the function of imparting knowledge framed in a certain science or art, but who also has within
his responsibilities the comprehensive training of students.

The teaching profession requires a series of competencies, which currently constitute a
conceptualization and a way of operating in the planning and management of human resources
which are oriented to facilitate an articulation between management, work and education. This is
how we find that all teachers must comply with competencies in the discipline that allow them to
have mastery of a set of knowledge and skills in the specific area, since the first intellectual
requirement of a professional is the level at which they develop their activity. In the same way,
every teacher must have competences in the organization of contents, in other words, the
pedagogical practice does not only require to order their components to be learnt by the students,
but also to provide the learning conditions in the educational or out of it. The most immediate

function that teacher must accomplish is creating or providing the learning practice.
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Reflection

Talking about reflection involves addressing different conceptions about this notion. For
this reason, to get deeper in its definition, two aspects will be taken into account: reflection as a

process, and reflection as a theme. (Correa Molina et al 2010).

The reflection as a process

Reflection is made from a number of phases that cyclically give as result a process. According
to Schon (1983), cited by Correa Molina et al (2010) to reflect about the experience involves “un
tipo de dialogo reflexivo con la situacion, donde el lenguaje favoreceria el acceso a las
experiencias del individuo, lo que permitiria extraer una nueva estructuracion de la situacion”.

The stages of the reflection process as a process are evidenced in the following scheme:
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Reflection as a process

Figure 22 Reflection as a process schema
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Reflection as a theme

The concept of reflection is based on a theme that is related to that concept. For this, it is
necessary taking Grimmet et al (1999) cited by Correa Molina et al (2010) as a reference,
reflection is based on three perspectives: reflection as an instrumental mediation of action,
reflection as deliberation, and reflection as reconstruction. of the experience. Being for the first
two perspectives, the external aspects, the source of knowledge that allows reflection; and the
contextual aspects, which allows the reflection exercise to be carried out in the third perspective.
In turn, these perspectives have mediators to carry out this process; in the first instance there is

the action, the context, the colleagues and the person who reflects.

Reflective Practice

Reflective Practice. Updating and qualifying the academic proposals at the University
and orienting students towards new ways of relating to the world, for this reason, the teacher
must question himself about his practice and about the repercussions that it has generated, that
can objectify their behaviors, and to assume the different roles in the pedagogical relationship.

The teacher plays a central role in today's educational world. It acts in a complex space
subject, which is constantly changing determined by the interaction of various factors and
conditions. The teaching profession demands that: “teachers develop their professional
knowledge concerning changing circumstances” (Ebutt and EllioT: 1986). In this context, the
problems of practice, of the classroom space, require a particular treatment oriented to

understanding and social interaction.
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The need to articulate the changing social reality to our pedagogical work is evidenced in

the existence of numerous attempts trying to explain school phenomena and in the search for
ways to address these phenomena, thus making school work effective.

This study will be useful for the pre-service teachers since they may reflect on their
methodological processes in the light of reflection as the only rational and ethical mode of
intervention. (Sacristan 1999)

According to Van Manen (1997) there are different levels of reflexivity, at a first level in
the classroom there is the effective application of skills and technical knowledge. Reflection is
applied to the proper selection and use of the teaching strategies that the teacher will use.

In the second level, the reflection is on the implicit assumptions in the specific practices
of the classroom. The consequences of the adopted strategies, of the curriculum and practices,
are analyzed. The choice is then made to apply educational criteria to the practice of teaching to
make pedagogical decisions adapted to the institutional reality and the contexts.

As the third stage, Van Manen establishes a critical reflective exercise; in this stage, he
proposes that the most elaborate reflection takes place, a questioning of ethical, normative, and

moral criteria related directly or indirectly to the classroom.

Pedagogical practice

For the analysis and reflection about the practice, it is considered accurate to resort

methodologically to a conceptual operation of practice classification; for this, it is assumed

Zeichner’s proposal, he has established several modalities of practice like this:



80
Academic practical. It is a guide to form teachers able to reflect on the groups they are

working with, in such a way they can transform it into comprehensible structures for the

students.

Social efficiency practice. It is about to get more effective teaching through the
application of didactic techniques that are deduced from general principles to which the
pedagogical investigation has arrived. In this case, the reflection consists of a strategic decision:

to select among the available techniques the most effective.

Development. Teaching is based on the interest and the development of the students, and

at the same time, it is considered the teacher’s development as a teacher and a person.

Social reconstruction. The purpose of reflection is the social, economic, and political
context, in such a way, relations can be fomented in the classroom democratically and equally in

the social context.

Generic. Programs mention to the reflection generically, but with no specifications about
the pretensions of the programs or contents on which it is necessary to reflect, neither the

strategies to foster the reflective learning.

Promotors of the reflection. According to Schulman (1987), these promotors are the

cognitive foundations of the teacher about life in the classroom; they are essential given that they
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form the elements of the reflective thinking that contributes in the process of the specific

knowledge that a good teacher takes into account when making decisions in the classrooms.

Critical element on reflective element. This element of reflective thinking is related to
the moral and ethical aspects of compassion and social justice according to Sparks-Langer and
Colton 1991;39. The interest in all related to social justice and ethics in education.

These authors established several classificatory categories of knowledge:

1. Knowledge of content

2. General pedagogical knowledge

3. Curricular knowledge (programs, materials, etc.)

4. Teacher knowledge and professional configuration

5. Students*™ knowledge and their characteristics

6. Knowledge of educational contexts

7. The knowledge of fundamentals: philosophical, historical, and axiological

According to Georgia Spark-Langer and Amy Colton, the narrative element is one of the
elements of reflective thinking which is included in the current study as an instrument. This is
related to the narrations from the teacher to incentive the narratives of their experiences in the
classrooms that happen under several circumstances and that comply with the different functions
in the subjectivity an in the constitution of subjectivity. In this component, it is possible to find
the teachers’ diaries in which the writing allows the creation of the reflective thinking of a

teacher, about their experiences, objective or subjective, and intersubjective.
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Methodology

The methodological strategy proposed had a main focus on the ongoing reflection that
additionally provides some meetings for the reinforcement of the group of practice as an initial
space of the educational and professional problem. The principles of organization are autonomy,
planning, and self-observation; to check the impact of the reflective proposal on this process of
practice, a systematization and socialization process will be carried out.1

This study belongs to the qualitative research from the perspective of reflection as a
professional space that will highly contribute to the description, identification, and analysis of
the pedagogical practice.

For the data collection process of this project, it is proposed the application of the

following instruments:

Self-observation sheet

The self-observation sheet had as main purpose to guide the student-practitioner towards

an own view of their role as teacher and their role in the classroom, and in the context of the

scholar community to which he/she belongs.
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Narrative

The exercise of reflection allowed that the student expresses him/herself about her/his
choice from the narrative of her/his experience as a way to provide meaning to the routine of the

teachers’ lives.

Chronogram

NEEUNES Self- Reflection

observational = workshops

sheet
First From September 21% to X X
September 28™
Second From September 28" to X
October the fifth
Third From October the fifth to X

October,12th

Fourth From October,12™ to X X

October, 19™

Fifth From October ,19™ to X
October,26th
Sixth From October,26™ to X X

November the second




Seventh From November the second X
to November,9th

Eighth From November9™" to X
November 16th

Ninth From November 16" to

November 23

Figure 23 research chronogram

84
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Findings

Self-observation sheet

Regarding the self-observational sheet, it deeply contributed to the practicum stage since
this one served as a reflective tool to observe and analyze my progress when it comes to the
pedagogical practicum. In the same way, the self-observational sheet allowed me to reflect about
the current educative changes as a result of the Coronavirus pandemic, which has enormously
affected both students and teacher in terms of education given that most of students did not have
the necessary means to have a quality education. (APPENDIX E)

In conclusion, the self-observational sheet mainly contributed to the practitioner when
planning the workshops or the virtual activities since it was taken into account most of the
aspects highlighted in this one, thus helping the pre-service teacher to elaborate her material and

activities regarding students’ needs and availability of resources.

Narratives

The seven weekly narratives helped the pre-service teacher to analyze and reflect on the
decision made in the development of the practicum; this instrument positively contributed to the
expressions of feelings, experiences and opinions concerned to the training process as a future
teacher. In the same way, this instrument allowed the pre-service teacher to get some pivotal
information related to the application of the research since when writing the narrative, it was

possible to notice in detail the progress of the proposal. (APPENDIX F)
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In conclusion, the fact of writing a weekly narrative influenced positively the teacher’s

formation given that it allows to contemplate and compare different perspectives. On the one
hand, the first perspective was myself as a student since | could understand the difference of
being a student and a teacher, that is to say, | understood that teachers’ attitudes towards students
were not unfair but these were for our sake. On the other hand, the second perspective was me as
a teacher given that I could notice that the role of being a teacher is not straightforward as |
thought, however, when writing each narrative, | confirmed that | made the best decision of

becoming a foreign language teacher.

Reflection workshops

The three reflection workshops were a key aspect during the practicum given that | could
notice that there were a lot of classmates with the same issues and doubts with the practicum. In
the same way, these meetings allowed me to have a deep knowledge of the different factors that
influence both the teacher role and the pedagogical practicum. (APPENDIX G)

In conclusion, these reflection workshops allowed me to exchange ideas, issues and
opinions about the practicum, and at the same time, these ones served to guide the process

involved to become a good teacher in both aspects personal and professional.

Conclusions

It is important to outline that the main purpose of this component was the implementation

of reflection as a transformative tool of the pedagogical processes of the pre-service teaching
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process, moreover, it promoted the critical thinking process as result of the development of the

narratives, self-observational sheets and the reflection workshops. In the same way, this
reflective process is a key aspect to achieve the specific objectives proposed in this component.

Regarding the first specific objective: “Consolidating a group of thinker teachers-
practitioners that reflects presents proposals and possible solutions towards the real problems of
their pre-service teaching process” it was achieved but not entirely given that it was not possible
neither to observe o to interact with the students in order to identify clearly the real educative
issue, however, thanks to the information provided by the English teacher it was possible to
identify some of the problems that students had in terms of grammar and vocabulary thus
applying the most suitable strategies to remediate them.

On the other hand, thanks to the self-observational sheet and the reflection workshops it
was possible to achieve the other objectives related to the teacher’s beliefs and reflection given
that these ones allowed the pre-service teacher to reflect and organize her ideas to implement the
correct activities and strategies to give possible solutions to some students’ issues.

Event thought the Coronavirus pandemic was a factor that affected negatively the
appropriate development of the practicum, the three instruments: narratives, self-observational
sheet and the reflection workshops were useful to collect the necessary data and visualize how it
is to be involved in the teacher’s role. Moreover, | could highlight that reflection played an
important role when carrying out the practicum given that it allowed me to identify the positive
and negative aspects of the practicum, thus looking for the possible solutions to ameliorate and

solve them.
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Chapter III: outreach component: “Teacher training on the use of ICT as a teaching-

learning support at José Rafael Faria Bermudez High School”

Presentation

This project is composed by two goals. It aims at organizing the project regarding the
social impact of the Foreign Languages Program from implementing the outreach component of
the pre-service teaching process and to train English teacher staff about the use ICTS.
Subsequently, the justification, main objectives, some characteristics, and the guidelines of
contribution will be presented.

Afterward, the theoretical framework used for the proposal, the beneficiary population,

and the chronogram will be presented.
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Introduction

Nowadays, the role of the technology in the educational field has noticeably increased
overtime since students perceived the use of technology as a new way to acquire new knowledge
and develop new skills either in an autonomous way or guided by the teacher.

The presence of ICT in education has allowed students to retain knowledge in an
effective and efficient way since with support of technology teachers can offer to their students a
wide variety of material where they can use different online resources to explode their creativity
in terms of classes and material.

Regarding the importance of the use of ICT to encourage students’ learning process and
help teachers to create enjoyable classes and teaching material , for this reason, the trainee
teacher aimed at training the supervisor teacher on the use of ICT specially educative platforms
and online resources such as google classroom, power point, Kahoot, Zoom, google drive among

others.
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Justification

Learning and acquisition of a foreign language allow facing the actual needs that today’s
world demands. That is why, it was necessary to look for alternatives to complement the English
teaching- learning process during this coronavirus pandemics, since most of teachers and
students were not accustomed to teach and learn virtually.

Regarding the use of technology when teaching, most of the High school teachers were
used to teach their classes in a face-to -face modality, which is way most of the teachers have a
basic knowledge in terms of use of ICT.

Taking into account the aforementioned aspect, the pre-service teacher taught the English
teacher to use these educative platforms and online resources to supplement her teaching-
process with the creation of creative teaching material to motivate students to learn in this virtual
methodology. In the same way, the supervisor teacher realized the benefits that have the use of
ICT as a key tool in her teaching methodology.

The current project was intended to contribute English teacher’s formation in relation to
the use of ICT to teach English as a foreign Language. For this reason, this process was
implemented as the outreach component of the pre-service teaching process which was carried
out by the tenth-semester students of the foreign language degree English and French of the
University of Pamplona.

Implementing this project helped highly and mutually, not only the institutions and the
educational population in Pamplona city but also the foreign language program and its students

who develop their pre-service teaching process This was an opportunity for both the English
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teacher and students in High schools to reinforce their English teaching-learning process through

the implementation of educational platforms and online resources.

General objectives

Implementing this outreach project from the foreign language degree English and French of the

University of Pamplona seeks:

- To train the English teacher on the use of educational and learning platforms.
- To acquire new knowledge in terms of ICT management.
- To integrate the Foreign language students’ formation to the English virtual teaching

educational reality in the high school of Pamplona.

Specific objectives

For a better understanding of the previous aspects, this proposal aimed at:

- Teaching the English teacher how to use the different educative and online resources.
- Articulating the students from the foreign languages program English and French with

the outreach projects proposed by the social interaction sector of the University of

Pamplona.
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Typology of the project

This one is a formative project open to the institutions that offer high education in which
the pre-service teaching process will be carried out in Pamplona city. This project is part of the
formation of the foreign languages program English and French.

This proposal is articulated in the outreach that goes beyond the institutional space and

allows the articulation of the bachelor of PLEX to the Pamplona community.

Contribution lines

- Contribution to the English Teacher formation in relation to the use of TICS in the

classroom.

- Outreach towards the educational community in terms of University and program.



93
Theoretical framework

ICT in teacher education

Bhattacharjee and Deb. (2016) described how they perceived the role of ICT in 21% century’s
teacher education:
ICT helps the teacher to update the new knowledge, skills to use the new digital tools and
resources. By using and acquire the knowledge of ICT, student teacher will become
effective teachers. ICT is one of the major factors for producing the rapid changes in our
society. It can change the nature of education and roles of students and teacher in

teaching learning process. (p.5)

ICT in foreign language learning and teaching

With the arrival of the Coronavirus Pandemic, the use of ICT in foreign language
learning and teaching has become a key aspect in the distance learning since it supports teacher-
student collaboration, creativity, autonomous learning, as well as the activation of the already
acquired knowledge ( Diloram and Ilhom, 2020).

Moreover, Diloram & Ilhom, (2020) concluded that the fact of being an ESL/ EFL
implies to facilitate the distance foreign languages learning and teaching. For this, there is a wide
variety of free educational software applications and platforms that make English learning

resources more accessible, thus promoting more personalized and meaningful learning for
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students. For instance, tools such as Google drive, Edmodo, Kahoot, WordPress, and etc. These

tools can be used to strengthen and ease deeper and more authentic learning.

General chronogram

The table below shows the chronogram which was implemented to carry out this component.

Activities Weeks (September-November)

Google Classroom and X

Zoom

Google Docs and Google X

drive

Google forms X

Power point X

Kahoot X

Figure 24 outreach component chronogram



95

Methodology applied

Regarding that this project aimed at training the supervisor teacher on the use of ICT, the

methodology implemented is composed of some steps as follows:

1)

2)

3)

4)

5)

6)

7)

8)

9)

To ask the teacher which educative platform or tool she wanted to learn how to use it.
To watch YouTube tutorials in order to have a complete understanding of the
educative platform or tool chosen.

To prepare the material to carry out the training.

To schedule a meeting on Zoom.

To share my screen on Zoom to show the teacher every step that she has to follow in
the corresponding educative platform or tool.

To explain step by step how to use the platform or tool chosen.

After having explained to the teacher all the functions of the platform or tool, she has
to share her screen and apply the functions previously explained.

We repeat the exercise two or more times regarding the degree of difficulty of the
platform or tool.

To solve any doubt about the use of some platforms and tools, the pre-service teacher
created some PDF tutorials (APPENDIX H) for the supervisor teacher, which explain

step by step the use of those ones.



Platform or tool Objective

Zoom

Google classroom

Google docs

Google drive and Google forms

Kahoot

Power Point

To learn how to use zoom when carrying
out a video conference. (APPENDIX 1)
To learn how to use all the functions of
Google classroom. (APPENDIX J)

To learn how to share and create online
documents. (APPENDIX K)

To learn how to upload and download
documents and files.

To discover the functions that Google
Drive offer.

To learn how to create online

evaluations. (APPENDIX L)

To learn how to create funny and creative
competitions for students.

To learn how to grade students using the
report of Kahoot. (APPENDIX M)

To learn how to create the game Who

wants to be millionaire. (APPENDIX N)

Figure 25 platforms and tools worked
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Conclusions

The primary purpose of this outreach component was to train the supervisor teacher in the
use of ICT to improve the foreign language teaching-learning process during this virtual mode;

for carrying out these general objectives, there were proposed two specific objectives.

On the one hand, the first objective was achieved since the supervisor teacher learned to
use platforms and tools that allowed her to develop some creative activities for her students. At
the same time, the fact of using Google Forms and Kahoot facilitated her process of grading

given that these ones automatically grade the activities.

On the other hand, this outreach project influenced positively students’ learning process;
for instance, 11th-grade students enjoyed a lot their evaluation on Kahoot, although some
students lost the game, they suggested to the English teacher to keep implementing those kinds

of activities since these ones were very enjoyable to learn and evaluate their knowledge.

As a suggestion, it is necessary to continue with this process of ICT training, so that EFL
teacher can explore and implement new teaching strategies which serve promote students’

interest towards the learning of English as a second language.
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Chapter 1V: Administrative component

Introduction

As pre-service teachers, it is pivotal to realize that pertaining to school, college, or any
other kind of educational institution implies being involved in events arranged by the
corresponding educational institution; some activities are flag-raising ceremonies, high school
anniversary, etc. However, as an outcome of the coronavirus pandemic, this dimension has
changed considerably since these activities are face-to-face nature, and it also depends on the
administrative' adaptation to this situation; in this case, flag-raising ceremonies and parents
meeting are the possible institutional activities than can be carried out virtually to which the pre-

service teacher can assist as long as the coordinator and supervisor authorize it.

General objective

To participate in all the virtual events proposed by the High School.

Specific objective

e To be punctual when attending any virtual institutional event.

e To be creative when including the English language when it is required.
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Methodology

As mentioned above, it is important to create a sense of belonging both inside and outside
the classroom, given that there were institutional events which allowed the teacher to
compliment her teacher training; however, as a consequence of the coronavirus pandemic, the
extra-activities used to perform in the institution have witnessed some changes in its mode of
operation, for this reason, at ‘Jose Rafael Bermudez High School’ the flag-raising and parents
meeting are the only ones that continue to be made; for these activities, there was not an
established calendar.

Even though the educational institution did not have an established calendar for the extra
activities, there were some of them that were carried out during the practicum, with which the

pre-service teacher could organize the following chronogram:

Date Extra activity

September 29" Flag raising
October 6™ Educative support
October 29 Teacher training on conflict prevention

Figure 26 Extra activities time table
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Activities

Flag-raising

On September 29", it was carried out the flag-raising at the “José¢ Rafael Faria Bermudez
High School” where my role was to be a viewer. This activity was streamed online in real time
via YouTube. Regarding the topic of this flag-raising, it was a commemoration to the value of

friendship and fellowship. This flag raising is composed of some activities as follows:

Honor roll.

In this section of the flag-raising were highlighted the students from 6th grade to 11th

grade with the best academic average during the previous academic term.

INSTITUCION EDUCATIVA COLEGIO PROVINCIAL SAN JOSE -3
. PAMPLONA
=

CUADRO DE HONOR FARIA
DECIMO

10-03

Figure 27 10" grade honor roll
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Poems.

Teacher and students recited different poems; one of the most remarkable authors of the
poems was Mario Benedetti. Moreover, one of the aspects that captured my attention was the
fact that some students were accompanied by their parents when reciting their poems, as well as

a teacher disguised himself as a farmer to recite his poem related to the rural life.

- . -
. E _ ara¥ais .
AT A ia A
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Figure 29 teacher reciting his poem

Eleventh grade dancing.

This activity was one of my favorite ones since it was awesome to see how despite the
current Coronavirus pandemic, students find the way to transmit through the dance a positive

message to their teachers, administrative personnel and classmates.

Figure 30 11" grade students dancing

Words from the principal.

As a closure of this flag-raising activity the principal of the educational institution Mrs.
Hernando Ibarra talked about the importance of the love as the most valuable thing that we as

humans’ beings have in our lives.
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Figure 31 words from Mrs. Hernando Ibarra

Insights gained.

With the realization of this activity, | could learn that love is the most important aspect
that we have in our lives since it shapes the connections with our family, friends and loved ones
as well as to have hope in relation to this current pandemic that we all human beings are involved

in.

Educative support

On October 6, the supervisor teacher and me carried out a zoom meeting where it was
read the security protocols that the Ministry of health for the reopening of the schools for the
coming year. Moreover, while reading we discuss about the possible challenges that could bring

about the in-person methodology the next year.



Ver Opciones v

2] £3 Cambiar a pantalla completa
Archivo Edicion Ver Firmar Ventana Ayuda
Inicio Herramientas Resoludién-1721.pdf % @ Iniciar sesién
w® 8 Q ®© «m= | B 2 & ® G ®E
3.1.7. Sefalizar y demarcar puntos de ubicacion de las personas, para conservar el distanciamiento A
en las diferentes arcas Q
3.1.8  Ubicar contenedores con tapa preferislemente de pedal v bolsas para la separacion de
en 4reas donde sean requeridos como bafos, aulas, zenas de descanso, salas de prd & Participantes (2)
areas administrativas, entre otros. Los tapabocas deben ir separados en canecas cd .
doble bolsa negra marcada con el mensaje 'residuos no aprovechables n edna lozada (Anfitrién, yo) 1z
3.1.8. Disponer sitios para guardar y proteger las loncheras y demas recipientes de [0s es!
que lleven los alimentos cesde la casa, y desinfectar las superficies antes de su uso e Sandra Castellanos [+ e
3.1.10. Contar con mecanismos de desinfeccion para zapatos. !
3.1.11. Demarcar los pasilios con senderos en una sola direccién manteniendo el distanciamiel
de 2 metros.
32. de limpieza y
3.2.1.  Contar con un protocolo de aseo, limpieza, desinfeccion y mantenimiento ce ias instg
» y demas areas, gue incluya los productos a utilizar, et proced miento a realizar y los el
de proteccion personal de los trabajadores que desarrollan esta actividad
3.2.2. Realizar ciariamente antes del inicio y al finalizar cada jornada académica, labores de
y desinfeccion de las zonas comunes, pisos, mesas, corredores, puertas. bafios, bj
asientos, casilleros, vestuarios, canecas, entre otras, con desinlectantes que tengan
virucida de capa lipidica. Igualmente, comoutadores, teléfonas, proyectores, elem L Silenciaratodos
oficina, material educativo, elementos deportivos, y demds dotaciones y material de

Figure 32 Zoom meeting to discuss the security protocols

Regarding that this discussion was a task assigned by the coordinator of the educative
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institution , we had to make a document where we gave our ideas about the role of the teacher in

this reopening of the school , that is to say, which actions we as teacher could do to prevent and

control the transmission of the Coronavirus inside the institution.
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ALTERMANCIA EDUCATIVA E IDEAS DE ACOMPANAMIENTO DOCENTE EN LA
SEDE JOSE RAFAEL FARIA

Cabe mencionar que el modeln de alternancia educafiva también debe depender de
|as condiciones especiales de espacio, personal docente v planta fisica de cada
institucion.

Lo anterior, teniendo en cuenta que la Sede José Rafael Faria solo cuenta con un
patio de juegos (canchas deporiiva), los pasillos son muy angosios no permiten el
distanciamiento social de 2 metros minimo, los salones de clagse en su mayoria son
muy pequefios solo podrian albergar enfre 6 U & estudiantes  diadamente para
cumplir con el distanciamiento social, sdlo se cuenta con 2 unidades sanitarias, con
una sold puera de acceso cada una. con bafos y lavamanos pegados e
inszuficientes para observar las medidas de bicseguridad propuesias para las
instituciones educativas. Muchos de mis compafieros docentes fisnen mas de G0
anos v algunos tambign tienen enfermedades de base.

Distribucion de responsabilidades diferentes a cada docente:

= Docenfe vy coordinadora encargados de recibir estudiantes (encuesta de
kalud, toma de temperatura, desinfeccién de manes y calzado). iCuanto
tiempo se va gastar en el ingreso  al colegio?

=« Docentes encargados de guiar a los esfudiantes que vayan entrando al aula
asignada.

s Docente en cada salon recibiendo al estudiante, verificando que usa
correctaments el tapabocas v ubicandole en el respectivo puesto.

Si los docentes tienen que cambiar de salon cuando suene |a campana para cambio
de clase ;Como pueden garantizar que los estudianies no se levanien de los
puestos asignados y socialicen?.

i5i cada dia solo asisten 8§ estudiantes por grupo el docente tendria que impartir el
mismo conocimiento de 3 3 4 dias para abarcar todo el grada?

Personalmente, pienso que mientras no estemos TODOS vacunados y protegidos
es imposible garanfizar a las familiaz tanto de estudiantes como de los docentes el
MO contagio dentro de la sede. La SALUD debe PRIMAR ante 2l afan de algunos
por iniciar un proceso denfro de las instifuciones publicas que no cuentan con los
medios para cumplir con fodos los profocolos de bicseguridad que se exigen por
parte del MEM.

Figure 33 educative support by the part of teachers document

Insights gained.

While doing this activity , | learnt how unfair is the education in Colombia since the
Ministry of education intends to reopen the educational institutions regardless both students and

teachers’ health as well as the exploitation of labor by the part of the teacher since they have to
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give face-to face and virtual lessons with the same pay. Concisely, as long as this country is

corrupt, we as teacher have to assert our rights.

Teacher training on conflict prevention

On October 29', it was carried out via Zoom a Teacher training on conflict prevention
for all the teachers and the administrative personnel of the “José Rafael Faria High school”. This
conference was given by a professor of law from the university of Pamplona and my role was to

be a viewer.

CAPACITACION PARA
DOCENTES Y DIRECTIVOS

Pamplona (Norte de Santander)
Septiembre 30 de 2020

Figure 34 teacher training via zoom

This meeting aimed at promoting conciliation among teachers, students and school
leadership as the main method for conflict resolution. In the same way, some of the themes that
were discussed were: theory of conflict and reconciliation, characteristics of the conflict,

alternate methods for conflict resolution, and the conflict scenarios.
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€ > C A prezicom/view/UecPQuyXTalAZWCo83x/

Figure 35 theoretical and conceptual aspects of the conflict

Furthermore, one of the aspects that caught my attention was the fact of exposing some

real cases of conflicts inside schools since it allowed teachers to discuss and propose solutions

that could help to solve cases of bullying inside the classroom.

CASOS. CIRCULO DEL CONFLICTO

« Tania, adolescente de 14 anos, ha intentado suicidarse
debido a las continuas amenazas, robos y agresiones de
sus companeros del instituto. A pesar de haber interpuesto
5 denuncias contra 4 de sus compaferos, la situaciéon no
ha cambiado.

*En enero del ano 2020, estuvo ingresada durante 15 dias
debido a la brutal ingesta de pastillas de Valium 5. A pesar
del cambio de centro, las amenazas siguen actualmente.

Figure 36 example of a case of bullying
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Insights gained.

This teacher training enabled me to understand the important role that we play as teacher
inside the classroom since we have to know how to deal with conflict situations in an impartial
way. In the same way, it is important these teacher trainings since frequently we as teacher do
not realize when a student is being a victim of bullying by the part of his classmates since we

have a lot of responsibilities that make us to overlook our students.

Conclusions

The main purpose of this component was to participate in all the extra-activities proposed
by the High School; however, as a consequence of the Coronavirus pandemic, the role of the pre-
service teacher was only to be a viewer in these activities, for this reason, the English language
could not be used during the development of these activities.

On the other hand, I could notice the importance of carrying out these kinds of activities
since these ones highlighted the most important aspects of the institution as well as to reinforce
the sense of belonging as a member of the institution. In the same way, activities as the teacher
training contributed positively to the self-improvement as a teacher since I could learn how to

identify when a student is being victim of bullying, and which actions | could use to solve it.
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Appendixes

Appendix A: pre-service teacher example of the second written activity

EXAMPLE OF ENDING
MOVIE

Hachi: A Dog's Tale

- HACHI™

A DOGS TALE

| loved Hachi but in my perfect movie: Parker did not have a heart attack when working. Cate
was not widowed (quedo viuda). Cate didn’t sell the house where she lived with Hachi. Hachi
didn’t get away from (escapar de) Andy’s house. Hachi did not stay alone at the train station
for 10 years. Hachi did not die alone at the strain station.
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Appendix B: Let’s create my Halloween character activities

O .......o05 nov.6

My favorite Halloween costume is
Maleficent.

| could turn people into animals, if | had
maleficent superpowers.

If | were maleficent for a day | could fly.

I could transform into a dragon, if | were
maleficent.

If I had maleficent powers I could cause
storms.

I could cast spells on maleficent people, if |
was maleficent.

If covid 19 didn’t exist | could have disguised
myself as Maleficent.

" aeavianed 10°4.




 fhople woold
Y1 am Bressed

¢ could 8 dd T
- Ay Yaloween o
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Appendix C: Second conditional competition rubric

ASPECTS

STRUCTURE OF THE PARAGRAPH ( SHORT
SENTENCES SEPARTED WITH PERIOD FOLLOW)
COHERENCE ( YOUR IDEAS HAVE TO BE
COHERENT WITH YOUR HALLOWEEN CHARACTER)
SPELLING ( CAPITALIZATION OF THE WORDS AT
THE BEGINNING OF THE SENTENCE AND AFTER A
PERIOD FOLLOW)

POINTS
10 POINTS

CREATIVITY WHEN CREATING YOUR HALLOWEEN
CHARACTER

5 POINTS

APPLICATION OF THE TOPIC (SECOND CONDITIONAL)

35 POINTS

TOTAL

50 POINTS
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Appendix D: prizes
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Appendix E : Self-observational sheet

GUIA DE AUTO OBSERVACION
DOCENTE

Apreciad@s Practicantes

El objetive de esta actividad es contribuir al anélisis sobre las posibilidades de mejora que
aporta de |a auto observacidn coma instrumento para |a formacidn del profesional de
lenguas extranjeras de la Universidad de Pamplona. Esta mirada se propone en el contexto
de la préctica reflexiva y de la formacidn autdnoma de |@s futur@s docentes como
perspectiva de auto regulacién y cualificacion de |a practica pedagégica del docente en
formacién.

A pesar de |3 crisis sanitaria que atraviesa nuestra sociedad v el sistema educativo los
procesos contindan y |a reflexién se hace necesaria para asimilar las situaciones y cambios
que han sobrevenido y que nos ayudardn sin lugar a dudas a fortalecer nuestra identidad
docente. Seguidamente se encuentra el espacio para justificar o completar la respuesta; se
sugiere describir los elementos que la sustentan

A continuacin encontrardn una preguntas y el respective espacio para la justificacion de
sus respuestas. Se sugiere tomar el tiempo necesario para consolidar elementos que e

senvirdn de insumo para el componente de investigacion de su propuesta de practica
integral.

*Obligatorie

Direccién de correo electranice *

mayrelozadal9@outlook.com

1. Escuché y entendli al@s estudiantes. *

@ si

I

1. Escuche y entendi a |@s estudiantes. *

@S\
O No

Justifique su respuesta *

Siempre estuve atenta a todas las inquistudes y dudas de los estudiantes asi

2. Motivé la participacién de los estudiantes a través del use de las plataformas
educativas ylo otros medios de comunicacion *

@S\
O No

Justifique su respuesta *

Siempre se uso el whatsapp como el medie de comunicacion principal|

3. Realicé actividades que facilitan el aprendizaje de |@s estudiantes. *

@S\

IS



Appendix F: narratives

| 1

rehiv

Anclar al Copiar Pegar Mover Copiar Eliminar Cambiar  Nueva Propiedades .
e [#] Pegar acceso directo = 2 S i | EmEE = & Historial ] Invertir seleccion
Portapapeles Organizar Nuevo Abrir Seleccionar
« v 4 » Esteequipo » Documentos > NARRATIVES v B
Nombre Fecha de modificacién Tipo Tamafic
7 Acceso rapido
] NARRATIVA 2 Decumento de Mi... 14KB
OneDrive 2] NARRATIVA 3 Documento de Mi... 14 KB
B Este equipo ] NARRATIVA 4 Decumente de Mi... 14 KB
] NARRATIVA 5 Decumente de Mi... 12 KB
¥ Red I NARRATIVA 6 Documente de Mi... 14k
] NARRATIVA 7 Decumente de Mi... 12 KB
2] NARRATIVE 1 Decumente de Mi... 15 KB
NARRATIVA 1 docente en cuanto al uso de plataformas educativas, no se puso realizar en Iz fecha prevista, ya

= | NARRATIVES

Inicio Compartir Vista

&y Cortar X

—I W Copiar ruta de acceso

Durante la primera semana de implementacion de la propuesta, empecé a cumplir con mi rol
de docente de apoyo, algunas de las tareas que realice esta semana fueron : creacion de talle-
res para los grados 8°,9" y 10°, en este aspecto, me gustaria resaltar que el primer paso fue
crearlos yo sola para después envidrselos a la profesora para cumplir con la respectiva revision
y visto buena de ella, después de haber enviado los talleres, la profesora se comunicd conmigo
para corregir los talleres entre las dos, con el fin de que yo aprendiera como se realizan estos.
El segundo aspecto, fue la creacion de una evaluacion grupal para el curso de 8°, esta actividad
fue muy satisfactoria ya que la mayorfa de estudiantes respondieron a todas las preguntas y les
fue muy bien, aunque debo admitir que fue una actividad desgastante ya que empez6 desde
las 8am y termino a las 3 pm, claramente con un tiempo de descanso al medio dia hasta las
3pm. Entre todas las actividades que hice durante esta semana, puedo decir que la mds des-
gastante es la de calificar, ya que muchas veces [a letra de los estudiantes no es muy legible o
la calidad de la foto ne es muy buena, asi como el proceso de retroalimentacion ya que hay

que calificar 88 estudiantes y esto demanda mucho tiempo.

De la misma manera, es importante sefialar que no he tenido encuentros sincrénicos con los
estudiantes, todas las actividades se han realizado a través del WhatsApp y web colegios y en

cuanto a los estudiantes de 10° a través del blog.

En cuanto al componente de extensidn, esta semana grabé mi video explicativo de pasado sim-

ple para el grado 10°, y la otra parte del companente de extensidn que es la capacitacion

I'—|‘ 7 Nuevo elemento

< | Facil acceso -

] Abrir FH seteccionar todo
Maodificar

No seleccionar nada

que tanto coma la supervisora y yo estuvimos demasiado ocupadas calificando y pasando no-

tas, que acordamos recuperar esas horas esta semana.

En esta semana pude darme cuenta del nivel de carga y responsabilidiad que tiene un docente,
de c6mo a veces nosotros en el rol de estudiante no nos damos cuenta de [a gran responsabili-
dad que tiene un profesor, ya que a veces juzgamos a los profesores por demorarse en la en-
trega de notas o en la retroalimentacion de las mismas, sin saber la gran carga y responsabili-
dad que tienen. En mi caso toda esta semana me he estado acostando a las 1: 00 am corri-
giendo, calificando y planeando las actividades para los grupos que tengo a mi cargo y eso que
solo tengo 3 cursos, mi total admiracion para la profesion docente, una profesin muchas ve-

ces abnegada.

Aplicacion de la propuesta

En cuanto a la propuesta, esta semana los estudiantes usaron por primera vez el blog, la activi-
dad de esta semana fue crear un texto simple usando el pasado simple. El aspecto positiva fue
que la mayoria de estudiantes participaron, excepto por uno. Sin embargo, un aspecto gue me
desmotivo fue que pude notar que en algunos estudiantes copiaron y pegaron del traductor

Google, y no hubo un trabajo a conciencia, aunque, asf como hubo trabajos que no fueron rea-

lizados a conciencia hubo otros en los que pude notar que los estudiantes lo hicieron a
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Appendix G: reflection workshops

UNIVERSIDAD DE PAMPLONA
LICENCIATURA LENGUAS
EXTRANJERAS FACULTAD DE
EDUCACION

Préctica Integral Il Semestre 2020

Proceso de Induccion.
Presentacion: La Reflexion sobre |a practica, una mirada critica.

*QObligatorio

Direccion de correo elecrronico *

mayrelozada19@putlook.com
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UNIVERSIDAD DE PAMPLONA DEPARTAMENTO DE
LENGUAS Y COMUNICACION LICENCIATURA EN
LENGUAS EXTRANJERAS INGLES FRANCES

TALLER NO 2 PRACTICA REFLEXIVA

*Obligatorio

Direccién de correo elecironico *

mayrelozada19@outlook.com

NOMBRE ESTUDIANTE *

Edna Lozada

La Programacion es la organizacion y si izocion del proceso de 2 y oprendizaje. que
realiza el/la profesor.a a partir del curriculo oficial y que concreta en Unidades Didacticas.
planeaciones. falleres. Lapsos. Objetivo: De acuerdo al conocimiento de su institucion y de de la
experiencia adquirida en este periodo de practica. Identificar contenidos. valores. octitudes que ya

erthn n Ashisran sctar on la nrnaramacian mar c sl ae Farmation u canfrantar n can ol saving ds
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UNIVERSIDAD DE PAMPLONA DEPARTAMENTO DE
LENGUAS Y COMUNICACION LICENCIATURA EN
LENGUAS EXTRANJERAS INGLES FRANCES

*Obligatorio

ENFOQUE REALEXIVO SOBRE LA FRACTICA

TALLER DE REFLEXION Mo 3 21 de Noviembre de 2020

Aprecizd@ Practicante, la reflexidn sobre Iz préctica cobra sentido y s materizliza en la planszcidn, &n
|2 busqueda de condiciones favorables pera la innovacion pedagdgica y la mejora continuz: en =l rabzjo
en eguipo y en los dispositivos de asesoriz . Estas acciones y espacios posibiliten la cuslificacion del
trabajo docente y del analisis de |z propiz préctica pedagdgica. El models de colaboracidn permite poner
en comun pensamientos y estrategias grupales e individuales gueinciden en |2 organizacidny la
metadologiz parz el acompafiamienta de |@s estudiantes .

El objetive General de Los tallerss &5 |z formacidn del espiritu critics y reflexive de |@s practicantss del
FLEX y la consolidacidn de un colectivo de reflexion sobre |a prictica pedagdgice .

En estz cportunidad. el objetivo del taller serd el de describir &l modo personzl de trabajar con I@s
estudizntes en &l aule virtual o en lzz sezionss Esincrdnicas

Una vez respondida este taller recibirs una copia que le servirs de insumo para &l companents de
investigacion.

1. Elija uno de sus grupos de clase con el que s sienta mejor. - Elija un dia laboral cualquiera de La
semana . ~Teniendo como referencia el fiempo que constituye una Unidod. una leccion. un Lapso

feocifn comann aninrann obe | docrrihn cima voalizn la nlanoncién *



Appendix H: PDF tutorials created by the pre-service teacher

PARA SELECCIONAR LA RESPUESTA CORRECTA

1) SELECCIONAR EL CUADRO DE TEXTO

-.‘II a ()‘H‘:';[(I{f?fl'
L

N @

2) LEDAMOS EN ANIMACIONES Y SELECIONAMOS COLOR DE RELLENO

inicio  Insertsr  Disefo  Tranuciones [RUTTSEETSN  Presentacion con dispositivas Revisar

k ¥ k

lluminar  Transparencia  Color de ob..  Color comp..  Color de lin

3) COLOR DE EFECTO DE LA RESPUESTA

Present

k . ¢ f

previ -
ista prern Arimackin

tumine  Fansparenca Colordeot. Colorcormp,. Colordelin.. |Colotderely ¢

AQUI SELECCIONAMOS EL COLOR QUE QUEREMOS QUE EL TEXTO TEXTO CUANDO SELECCIONEMOS RESPUESTA (ROJO INCORRECTA- VERDE CORRECTA)

CREAR JUEGD EN KAF IDD'I1

1. Bustamas kahaat en el buscador de Gaogle ¢ seleccionames ¢l siguisnte:

Gofe e '

1. Camp ya tenemas uns cuents creada le dames el LOG 1N

" 8 L

(T — e P
O

A
3. Paravisualizar o3 Galgeks Gue va hemos cresda bacemos clic £ SEE ALL:

P T

@
=

4. Para crear un nueyo kishoot le damaos en la parte superior CREATE:

S ——
e e MR | el
P —
== -
e ———

5. Después procedemos a crisar la pregunta y sus respuestas, para seleccianar fa
respuests arrarts | dameas an of ieelien | ambién tensmes que figurar ol tiempa.

what is it?
B B | = | e

=

. Siquéremes agregat una imagen a la pregunta hacemas clic en UPLOAD IMASE ya que
st apeita nes permitics descargar cualquier imagen que tengames en el
computadar, preferiblemente tener todas imagenes que vayamas a utilizar en una
carpeta; seleccionames la imagen que queremes y e damas ABRIR
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|REAR CUESTIONARIO EN GOOGLE FORMS

1. Le damas en los punticos y buscamos donde dice DRIVE

. Ama e
fmanw 4. Antes de crear el cuestianario debemos configurario, para eso le damas en la tusrquits
donde dice configuracian.
. e

. ..
. v
e sBasu® S
a - 209 n@ Formmutano wn thio
" e - e
o — r—asnme «lo
°

08 .
8 — =~
» -
.
) CRUR RS- I e cmame Lo
B —
o - S. Enlaparte general j tada igual | ningdn
— recuadro).

Appendix |I: Zoom training



Appendix J: Google classroom training

= Google Classroom
[ Pendiontes [ Pondientos de revision [ Calendario

English 3 ENGLISH

E Eighth Self-Learning Workshop [ ¥ @

a ‘
Archivo Editar Ver Insertar Formato + i Ayuda  El 28 de septiembre se realizé la Gltima cacion.

o~ o\ A T 100% -+ Textonorm. v | Arial + - 12 + BI UA & coH[ME-

X 7 o~

iz T2 13 04151 6.7 1.8 -9 110 11112

Colegio Provincial San José
Sede Faria ) Y
Fampiona, 2020 ‘ A round of applause for 9°

MULTIMODAL SELF-LEARNING, 8" WORKSHOP

AREA: Foreign Language

SUBJECT: English

TEACHER: Ms. SANDRA LUCIA CASTELLANOS

E-MAIL: piolinlucia_12@hotmail.com

UNIT 1: To be verb

LESSON 6: Uncountable Nouns (repaso de 7°)

DBA : Explains in written form different familiar situations and facts in a
coherent and simple manner.

COMPETENCE: Linguistics and Pragmatics

TIME OF STUDY: 6 hours

& GENERAL INSTRUCTIONS: a
« Estudie nuevamente las explicaciones dadas en el taller numero 5.
¥ Sea honesto, desarrolle el taller usted mismo.
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Appendix L: Google drive and Google forms training

d b, % [ formuin e x4

& docs.gongle.com/forms/d/11D2SWdmBIGWTWTu-K-X0wGeZZu.

mulario sin titulo

Preguntas  Respuestas
P C z O Porticipontes () = x
PBQ 00 rE|SLaD | By o pen s §
3 —
. B sendro conetanos [ Sienciar | Mis> |
o

0 @

B SABER N TRAINING &£

NG R I C)

STUDENTS' HAME:

f @0 u @
e b o
X
X
X

oviigators )
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Appendix M: Kahoot training

) .\.:Iwu x  + T Cambiar a pantalla completa

&« X @ createkahootit/details/saber-11-training-for-the-best/5a03bbbb-8¢ 5-59db0fd02eb * B OO0 »@:
NEW! Teach interactive lessons with Premium+, a brand-new plan for teachers and schools! m x
=]
Kahoot' {ar Home @ Discover ‘= kahoots il Reports 888 Groups
‘ B <relomds o) § o
Questions (35) B sanora Castelianos tanfirion) 0 o
1-Quiz
Please put the books on the correct desk!
2-Quiz
A woman carries her things in ene of these. @
Invitar Mudo Me
SABER 11 TRAINING FOR B
THE BEST! !
3 - Quiz
0 fevorites 0 plays 0 players These are for your feet.

& Yy

Appendix N: power point training
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Yo [immdsesmmcin] » oo u Reordenar anmacién
X - 7 Desencadenar~ | @ Dursaon: 024 o Moveramtes
Fish ene,. Revelscenn, |- Opdones | Agregar

=) ge siectus | smmmartin ® Reaso

v Mover después

“ Panel de animacién

Coles de rellenc > Reproducr

Efecio Intervalos 0D Quien Quiere s
Inco: 9 Alhacer dic
Revasa: 0 2/ sequndos Desencadenador: Bpse 13: 50/5)
Durscidn: | 1 segundos (rdgado) v : 1 Eipse 10:A L
# Eipse 20:0 0

fepese: | (nnguo) 2
: [ Desencadenader:

[C]Rebobmar uando finskce la reproduccen ~
. 1 cussoTems

Desencadenadores 2
[Desencadensdor: Biose 18: B

O nimar como perte de uns secuendia de dics
cler efecto ol hacer dlic con:  Tmagen 5 & CusdroTexto 16 []

e —
& In a hotel

- -At a market

7 1:06 p. m.
ABWED S g

(]
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