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General overview 

 

The next proposal aimed at improving an educational matter and also improving the 

professional formation of a pre-service teacher. This proposal was composed of four chapters: 

the pedagogical component, the research component, the outreach component, and the 

administrative component.  

The pedagogical component described in detail the proposal to be implemented regarding 

the phenomenon under study; this one is based on the theoretical framework and literature 

review, which were related to the problem and its remediation. Moreover, this component 

included the methodology of the execution of the proposal and the research methodology; this 

latter contained the chronogram of its implementation and the data collection. 

Following the research component, it sought to implement reflection as a transforming 

tool of the proper pedagogic process and promote in the pre-service teacher the self-assessment 

process when implementing the research proposal. Subsequently, the outreach component dealt 

with the English teacher’s training process in terms of ICT, thus promoting the use of technology 

when teaching English.  

Finally, the administrative component is related to those extra-curricular activities that 

the pre-service teacher virtually participated in within the institution; moreover, this component 

contributed to the professional training of the training teacher in terms of responsibility and sense 

of belonging as a member of the educational institution.  
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Introduction 

 

This proposal arose as a response to the phenomenon observed during the diagnostic 

week, which is related to students’ writing skill since it was not properly enhanced during this 

year as a consequence of the Coronavirus pandemic. This problem was also related to the 

teaching methodology implemented in the previous school years because students were 

accustomed to a teaching methodology, which did not allow them to learn and practice English 

appropriately.  

Regarding the current teaching methodology, it was difficult to look for a strategy 

adopted to students’ English weaknesses since the teacher was in charge of several English 

courses, thus limiting the time allocated to correct these aspects; the new virtual mode had also 

promoted students’ conformism towards their learning process in terms of responsibility and 

motivation. 

Subsequently, the strategy that fitted appropriately to improve this phenomenon was the 

use of blogs to improve 10th-grade students’ written skills; this strategy aimed at encouraging 

students to express their ideas making proper use of the grammar structure and vocabulary. 
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Justification 

 

 This proposal aimed at improving students writing skill taking into the proper use of 

grammar rules and vocabulary according to the context, for this, it was created an educational 

blog where the pre-service teacher uploaded English material related to grammar, vocabulary 

and creative writing activities where students put into practice their English proficiency. 

 On the one hand, the trainee teacher got a lot of benefices from these experiences given 

that this situation allowed her to adapt at any educational context, in this case, the virtual mode 

which was currently implemented in all schools in Colombia. Likewise, this circumstance 

enabled the pre-service teacher learning how to adopt her teaching methodology regarding 

students’ English proficiency, since it was important to implement activities and tasks that 

encouraged students to see English as a key aspect to success in both personal and working life. 

 The creation of this blog beneficiated both educator and students. Regarding the EFL 

teacher, she had a blog that can be repurposed in the following years to upload English material 

or implement the same writing strategy. 
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Objectives 

 

General objective 

 

To improve Tenth grade students’ written skills at ‘José Rafael Faria Bermudez’ through 

the use of an educational blog. 

 

Specific objectives 

 

  

● Implementing reflection as a transformative tool of the pedagogical processes of the pre-

service teaching process. 

● Promoting in the pre-service teacher the development of critical thinking that allows them 

to analyze their pedagogical activity. 

● To reinforce English knowledge to High school students in Pamplona city. 

● To integrate the foreign language training of the students of the Degree Program in 

Foreign Languages English-French into the virtual educational reality of the teaching of 

English in the school of the city of Pamplona. 

● To participate in all the virtual events proposed by the High School. 
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Conclusions 

 

 During the development of this practicum, I gained insight into the role of being a foreign 

language teacher given that when carrying out the four components of the research , I discovered 

new aspects related to the educational field in terms of methodology, professional ethics and 

educational vocation since the fact of being the mentor of a student in his process of learning , it 

was not that easy as I expected. This experience allowed me to recognize the value that both 

teachers and students have in this educational journey given that most of time, we as teachers 

want to be respected by the students but we do not realize that we need respect them to be 

respected. 
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Institutional observation 

 

 

The José Rafael Faría Bermúdez Headquarters of the Provincial San José de Pamplona 

school began to work after its foundation on November 3, 1972.This educational establishment 

started as an experimental center in the field of pedagogical sciences for future graduates of the 

University of Pamplona, with night classes. Later, it implemented the daytime section and the 

first graduating class was in 1973. The name of Centro de Educación Media of the University of 

Pamplona (CEMUP) ; it was maintained until 1999,then it named  Colegio Universitario José 

Rafael Faría Bermúdez in homage to the founder from the main house of studies in the city; 

since 2003 it became part of Provincial San Jose High School. 

 

 

Topographical location of the school facilities 

 

Rafael Faria School is located on the 8th street N° 6-61, next to Centrales Eléctricas, 

during its first seventeen years (1972-1989) it settled an old one-story house equipped with two 

courtyards, offices, a full library, and six classrooms for each grade. Since 1989 during the 

rectory of Professor Luis Eliécer Suárez, the new building was built with the collaboration and 

work of teachers, employees, parents, students, alumni, and the community of the school. 

 

Strategies for the community to take part in the academic activities  
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Regarding the current pandemic situation, the school has been implementing some 

strategies to link the community to the academic activities; some of these activities are the 

parents’ accompaniment concerning students’ tasks since it is their responsibility to make 

children deliver in an organized and punctual way their tasks. Another strategy is the creation of 

communication channels between the teacher and the parents and students to solve doubts and 

concerns as well as the realization of parents’ meeting when it is required, these activities are 

carried out through either by WhatsApp or by telephone. In the same way, students and parents 

are involved in the evaluation and self-assessment process where students grade themselves 

regarding some criteria such as responsibility, punctuality when delivering the workshops, 

interaction with the family in the construction of concepts and development of activities as well 

as the parents have to evaluate their children taking into account the aforementioned aspects.  

 

Institutional Educational project (PEI) 

 

The provincial San Jose High School is framed within the mission and the vision from it; 

these serve as a school projection guide throughout the development as an institution and 

members.  

 

Mission  

 

The Provincial San Jose High School officially guarantees the education service 

addressed to preschool, primary and secondary education to train humans to become integral, 

competitive, and people characterized by research thinking and citizens in peace in a pluralistic 
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and globalized society that is changing. Nevertheless, humans beings that taking into account 

human rights, individual freedom, and their values of human dignity based on the 

“santandereanos” and “lasalliistas” principles such as honor, science, and virtue. 

 

Vision 

On 2020, the Provincial San Jose High School will continue to be recognized to provide a 

quality education service based on the humanistic and pluralistic principles, in harmony and the 

current actualization of the pedagogical practices and the research facing the challenges to the 

current time that the environment commands and the commitment related to peace. 

 

Institutional objectives  

 

Regarding the main significant aspects of the PEI, it is portrayed below the general and 

the specific objectives that performing the main principle, purpose and values of this institution.  

General objective 

• To educate high-value people in order to facilitate the human, scientific and technological 

development. 

Specific objectives 

• To give academic education that allows the student to get into higher education and his 

incorporation into society effectively as an agent of change. 

• To provide respect and values by stimulating the development of the socio-affective 

process. 
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• To experience the conflicts resolution into the classroom respecting the individual 

differences and the plurality as elements of peace. 

• To develop the communicative competence and the use of new technologies and the 

researcher practices appropriately. 

• To preserve the physical and mental health of the person during the use of free time. 

• To instill respect, and the preservation of the environment appropriately. 

• To promote the research practice focused on the different fields as a teaching strategy that 

provides the development of the knowledge based on the ICT’S. 

• To invigorate the transversals pedagogical projects defined by the common education law 

links to the conditions of the institutional context. 

 

Main aspects of the coexistence handbook 

 

Among all the aspects that constitute in the coexistence handbook, these can be 

summarized by stating that “The coexistence manual can be understood as a tool in which the 

agreements of the educational community are recorded to facilitate and guarantee harmony in the 

daily life of educational establishments. In this sense, it defines expectations about how the 

people who constitute the organization educational community, resources, and procedures should 

act and resolve conflicts, as well as the consequences of breaching the agreements (Chaux, 

Vargas Ibarra MIniski 2013)”.  

The coexistence handbook contains: 

Title I. Generalities of the coexistence manual 

Title II. The students  
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Title III. Coexistence  

Title IV. Pedagogical strategies 

Title V. Encouragement and recognition of students 

Title VI. Parents  

Title VII.Teaching staff 

Title VIII. Educational community, school government and institutional organization 

Title IX. Student council  

Title X. School coexistence committee 

Title XI. Reform of the coexistence handbook 

 

Organizational chart of the educational institution 

 

It shows the distribution and organization of the administrative component of the 

institution. 
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Figure 1  school organization chart  

 

Ministry of National education guidelines and regulations adopted towards the Health 

emergency. 

 

The declaration of health emergency made by the Presidency of the Republic and the 

Ministry of Health and Social Protection through Resolution 385 of March 12, 2020, responds to 
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the commitment of the national government to protect and care for the lives of all citizens before 

the spread of Coronavirus 2019 (COVID -19). 

The education sector is one of the key players. Their teachers represent the closest 

institutional reference for girls, boys, adolescents and their families. Hence, the educational 

service that we will provide at home must be adapted so that it can: 

● Contribute to the strengthening of capacities and abilities that allow girls, boys, 

adolescents and young people to safeguard their lives. 

● Promote educational experiences that offer elements that strengthen the structure, 

stability, and hope that sustain and vitality to their present reality and daily life, 

marked by the presence of measures of social isolation, the demand for 

incorporation of unusual hygiene and care habits, and awareness of the 

vulnerability of life. 

● Become a reference of containment that helps to face painful situations that may 

arise and offer relief to the suffering. 
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Time table of the educational institution  

 

The academic calendar of the educational institution is based on what is proposed by the 

education secretary of the department, however, the activities proposed at the beginning of the 

year were modified as a consequence of the coronavirus pandemic. This calendar corresponds to 

the third quarter of 2020. 

 

Figure 2 school calendar 
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English timetable of the supervisor teacher  

 

Regarding the coronavirus pandemic, the supervisor teacher’s timetable had certain 

changes regarding the assignment and delivery of tasks, the frequency of face-to face meetings, 

and the teaching methodology.  

 

     HOUR ACTIVITY 

7:00 a.m. Be ready and say hi to the teacher 

supervisor. 

7:15 a.m. – 7:30 a.m. Listen to the coordinator’s information. 

7:30 a.m. – 7:45 a.m. Raise doubts and concerns. 

8:00 a.m. – 8:15 a.m. Greet and motivate students under his /her 

responsibility. 

8:15 a.m. – 9:30 a.m. Pay attention to the students’ grade by 

grade according to the organizing schedule 

and virtual activities. 

9:30 a.m. – 10:00 a.m. Break 

10:00 a.m. – 1:00 p.m. Pay attention to the students’ grade by 

grade according to the organizing schedule 

and virtual activities. 

COMMUNITY OUTREACH 

HOUR ACTIVITY 
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Monday: 3:00 p.m. – 5:00 p.m. 

(first week) 

Preparation of the video to explain the 

workshop’s topic. 

Wednesday: 3:00 p.m. – 5:00 p.m. 

(first week) 

Preparation of the video to explain the 

workshop’s topic. 

Presentation of the videos to the 

supervising teacher. 

WORKSHOPS 

Tuesday: 3:00 p.m. – 5:00 p.m. 

(first week) 

Joint elaboration of the workshops for 8, 

9 and 10 grades 

TOPICS FOR THE WORKSHOPS 

EIGHTH NINTH TENTH 

Eighth Workshop – September 15th to October 2nd    

Information Question 

(What-where-who- why-

when-how-what time) 

Review about uncountable 

Nouns 

(food) 

Review about Simple past 

tense with regular verbs 

(rules to add ed) 

Ninth Workshop – October 13th   to October 23rd   

Review about countable 

nouns  

Review about  -How many 

and -there are  

Review about Simple past 

tense with irregular verbs 

Tenth Workshop – October 26th  to November 6th  

Review about uncountable 

nouns 

Review about –How much 

and –there is 

Second Conditional. 

Figure 3 Institutional observation-1supervisor's schedule 
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Pedagogical aspect 

 

Language area planning  

Area planning 8th and 9th grade.  

 

●  Express ideas, feelings, plans, wishes, in a foreign language. 

● Assimilate the basic meaning of texts of different kinds. 

● Produce messages and communicate them. Apply what you have learned in some 

communicative situations. 

● Apply the ethics of communication in any situation. 

Area planning 10th grade. 

 

● Interact as much as possible in a foreign language. 

● Identify the constituent elements of language. 

● Expand knowledge about the academic media through the foreign language. 

● Make valid inferences about the texts read. 

● Practice the ethics of communication in any everyday situation. 
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Language teaching collective methodology 

 

 From the active pedagogical model, the purposes, contents, methodology, resources, and 

evaluation are considered as fundamental elements that orient the educational work of the San 

José Provincial College Institution and favor the development of competences in students. 

 The active methodology allows the students’ learning process when participating in 

activities in which the main objective is to carry out actions in a foreign language. 

These methodologies allow students to use the foreign language to actively communicate both in 

the classroom and in the circumstances of the environment that require it. In the same way, this 

active methodology is directly linked to the ludic factor, which is an element of great importance 

in the life of the student since it establishes a connection between their usual activities at home 

and in the neighborhood. Playful activities have the advantage of having patterns known in 

advance by boys and girls and provide a family framework to develop new learning. 

 In terms of learner and teacher’s role, the student is the center of the learning process 

while the teacher acts as a guide where he uses strategies that allow the student to discover by 

using their means and learning styles. 
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Knowledge of available pedagogical resources 

 

The ‘José Rafael Faria High School’ has adopted its pedagogical resources to the current 

Coronavirus pandemic in a virtual way. The institution has its own institutional platform name 

Web colegios where the teachers upload the virtual workshops for students; this platform also 

systematizes the students’ grades which are upload by the teacher. 

 

Ministry of National education guidelines text 

 

 In this section, the ministry of National education proposes strategies to apply in the 

design of educational activities regarding the coronavirus pandemic. These are characterized by 

being: 

● Flexible, strategic, inclusive and contextualized. 

● Recognizing the individual characteristics of girls, boys, adolescents and young 

people and their capacities in terms of autonomy to be able to carry them out. 

● Possible to be developed calmly and in the available times. 

● Aware of the dynamics of families and considered with their conditions and 

capacities to be able to fulfill a role of companions to their development, 

according to the characteristics and moments of development of the girls, boys, 

adolescents, and young people and their circumstances. 

● Taking into account that many of them will have to support more than one child 

and that on occasion they will have the additional demand for adapting other 
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resources given their conditions such as disability, exceptional talents, among 

others. 

 

Syllabus  

 

EIGHTH GRADE 

 

MODULE 1: FAMOUS PEOPLE AND PLACES. 

 

• Lesson 1: Review verb to be in the past. 

• Lesson 2: Review past continuous tense. 

• Lesson 3: Review There was / there were – There is / there are 

• Lesson 4: Countable and uncountable nouns. How many, How much – quantifiers. 

 

MODULE 2: A BEAUTIFUL CITY TO VISIT. 

 

• Lesson 1: Simple past in all its forms. 

• Lesson 2: Time expressions. Simple past: regular and irregular verbs. 

• Lesson 3:  Past habits. Used to. 

• Lesson 4: Vocabulary and Wh questions 
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MODULE 3: A NIGHT IN GUANAJUATO. 

 

• Lesson 1: Prepositions 

• Lesson 2: Gerund and infinitive verbs 

• Lesson 3: Vocabulary about adjectives 

• Lesson 4: Comparatives 

• Lesson 5: Superlatives 

 

NINTH GRADE 

 

MODULE 1: YOUR WORLD. 

 

UNIT 1: To be verb! (MODULE 1) 

 

• Lesson 1: The alphabet. Full and contracted forms of to be affirmative, negative and 

interrogative forms in present, past and future tenses.   

• Lesson 2: Ordinal and cardinal Numbers 0- 100. 

• Lesson 3: Possessive adjectives.  

• Lesson 4: Family members, possessive  -‘S.  

• Lesson 5:  Adjectives describing physical appearance.  

• Lesson 6: Countable and uncountable nouns: there is / there are. Food / drink. 

• Lesson 7: How much / how many. 
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• Lesson 8: Present and past continuous tenses. (MODULE 4) 

SABER TRAINING: Lecturas incompletas. 

 

MODULE 2: AROUND THE WORLD (MODULE 2) 

 

UNIT 1: FROM DAY TO DAY 

 

• Lesson 1: Regular and irregular verbs 

• Lesson 2: Present simple: affirmative, negative and interrogative. Daily routine. Time 

expressions and wh questions. 

• Lesson 3: Adverbs or frequency. 

• Lesson 4: Prepositions 

SABER TRAINING: Lecturas incompletas. 

 

MODULE 3: VERBAL TENSES 

 

UNIT 2:  FUTURE TENSES (MODULE 4) 

 

• Lesson 1: Affirmative, negative and interrogative sentences in simple future. 

• Lesson 2: Time expressions. 

• Lesson 3: Affirmative, negative and interrogative sentences in future with be going to. 

SABER TRAINING: Lecturas incompletas. 
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TENTH GRADE 

 

MODULE 1: Teen culture 

 

 

UNIT 1: Having fun. 

 

• Lesson 1: Modal auxiliary verbs: can, could and be able to. 

• Lesson 2: Modal auxiliary verbs: must and have to. 

• Lesson 3: Modal auxiliary verbs: should and ought to. 

• Lesson 4: Modal auxiliary verbs: will, shall, would.  

• Lesson 5: Modal auxiliary verbs: may, might and need to. 

SABER TRAINING: (comprensión de lectura literal) 

 

MODULE 2: Money makes the world go round. 

 

• Lesson 1:  Zero conditional. Present simple. 

• Lesson 2:  First conditional. Future simple. 

• Lesson 3: Second conditional. Past simple. 

• Lesson 4: Present perfect tense. 

• Lesson 5: Past perfect tense. 
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• Lesson 6: Third conditional. 

• Lesson 7: Wh questions. 

SABER TRAINING: (comprensión de lectura literal) 

 

MODULE 3: We are all different. 

 

• Lesson 1: Comparative and superlatives. 

• Lesson 2: Verbs + -ing / verbs + infinitive. 

• Lesson 3: Nouns and adjectives. 

• Lesson 4: More or less with nouns. 

• Lesson 5:  use to / used to / get used to. 

SABER TRAINING: (comprensión de lectura literal 
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Methodology  

 

During the first meeting carried out with the supervisor, some aspects related to the 

teaching of English in the institution were identified; regarding the pandemic situation, EFL 

teachers had to adopt a virtual methodology to keep teaching English to the students. This 

methodology consisted of uploading one English workshop on the institutional platform Web 

colegios every 15 days, and from which the EFL teacher gets two grades, then she evaluated the 

topic worked through an evaluation on Edmodo; most meetings were asynchronous and when 

these were synchronous, they were carried out through the video conferencing platform Zoom; 

these synchronous meetings sometimes took place every 15 days regarding students’ internet 

access. 

Regarding communication strategies, parents and students could contact the teacher to 

request an assistance, or an answer for any doubt or concerns about the subject; this contact 

could be either by WhatsApp or by telephone from Monday to Friday respecting the teacher’s 

working time (7am-5 pm).  
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Workshops and materials design  

 

The activity planner was not a mandatory requirement in the process of teaching English as a 

foreign language at ‘José Rafael Faria Bermudez School’, however, the supervisor indicated that 

it was necessary to follow a format when creating the workshops; there are two types of English 

workshops.  

The first one is for those students who had internet or computer access and comprised the 

following aspects: 

● Area 

● Teacher 

● Teacher’s e-mail  

● Unit 

● Lesson  

● DBA 

● Competence 

● Time of study  

● General instructions  

● Prior knowledge  

● Presentation of topic to develop and practical examples. 

● Application examples 

● Evaluation 

● A grading rubric 
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The second one was for those students who did not have internet access or computer. 

This format was very similar to the previous one; however, it had some changes as follows: 

● Teacher’s e-mail is not required. 

● There is not any link of online exercises, these are physically placed on the workshop. 

It is important to outline that this material is created by the supervisor and are worked in all 

her curses which are 8th ,9th and 10th grade. 
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Ministry of national education guidelines and standards 

 

 

The first figures below represent the educational guidelines from 8th grade to 9th grade 

regarding the four language skills (listening, reading writing and speaking).  

 

Figure 4  MEN Guidelines (standards)   
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Figure 5  MEN Guidelines (standards)   
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The second figures below represent the educational guidelines from 10th grade to 11th 

grade regarding the four language skills (listening, reading writing and speaking).  

 

 

Figure 6 MEN Guidelines (standards) 
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Figure 7  MEN Guidelines (standards) 
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Courses  

 

The courses assigned to the training teacher are 8th ,9th and 10th grade. 

● 8th grade: 32 students  

● 9th grade: 28 students 

● 10th grade: 29 students  

 

Technological  

 

Platforms  

● Web colegios (institutional platform) 

● Zoom (synchronous meetings are carried out, every 15 days) 

● Edmodo (the teacher evaluates 10th grade student through this platform) 

● WhatsApp (communication means) 

 

Population 

 

Students   

 

● 8th grade (32 students)   

● 9th grade ( 28 students)  

● 10th grade students (target group)  

       29 students (1 student with particular needs) 
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        General English level of the group A.1 

 

English teachers 

 

● Martha Guerrero 

● Blanca Nubia Suarez 

● Sandra Castellanos 

 

Administrative body  

 

● Principal  Jose Alirio Montañez Vera 

● Coordinator  Eufemia carrillo vera  

● Supervisor Sandra Castellanos 
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Chapter 1: Pedagogical component: The use of an educational blog to improve 10th grade 

students’ written skill at ‘José Rafael Faria Bermudez high school’ 

 

Introduction  

 

Nowadays, the fact of learning a second language (English) has become a fundamental 

need for all countries in the world since it provides several opportunities and benefit for the EFL 

learner in terms of personal life and working life; regarding Colombia, the importance of English 

as a second language has significantly increased thanks to the creation of the national program 

“Colombia Bilingüe” which is aimed at strengthening the teaching and learning of English in the 

country, consequently , as future EFL teachers, it is necessary to adapt to any educational 

environment by ensuring students a proper education. 

 

Taking into account the aforementioned aspect, the current coronavirus pandemic has 

changed radically the education in Colombia considering that face-to-face classes turned into 

virtual ones, as a consequence, students’ English proficiency has decreased considerably during 

the last months.  Furthermore, the National Bilingualism program states that school graduates 

must arrive to B1 level, in this case, it is necessary to implement a virtual strategy that helps 

students to improve their English level while studying virtually. In that sense, the creation of a 

English blog  served as a means not only to enhance their writing skill , vocabulary and grammar 

but also to express their toughs and interact with the teacher and their partners, therefore, this 

blog contained different teaching material which can be reused by the EFL teacher in charge and 

can continue adding extra material to it. 
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Statement of the problem  

 

 The first stage before formulating a problem was to conduct a diagnostic in the target 

population to work with; in this case, the population was 10th-grade students at ‘Jose Rafael 

Bermudez School’. After having the meeting with the supervisor, identified that students’ 

English proficiency has decreased significantly since students’ prior knowledge in terms of 

writing (grammar structure and vocabulary) have not been sufficiently reinforced in the previous 

academic years. Likewise, Madini (2018) stated that “Students who learn English as a foreign 

language also face some difficulties due to various reasons such as lack of interest in studying 

English, insufficient knowledge of writing skills, and exposure to inadequate teaching 

methodologies and writing skill resources. Some of the primary writing skill difficulties among 

the students are limited vocabulary, inappropriate use of idiomatic and conversational language, 

inept phrasing, and unconventional grammar use, word order and sentences structure issues, 

difficulties in spelling, understanding meanings and interpreting them on paper and difficulties in 

rephrasing written content”. For this reason, the virtual mode which was implemented in the 

institution largely impeded the teaching and learning of English since most meetings were 

asynchronous, that is to say, students’ English learning was based on the workshops sent by the 

teacher every 15 days thus reducing the English reinforcing process. 

One strategy implemented by the teacher to reinforce students writing skills (grammar 

and vocabulary) was the creation of simple but creative activities where students had to put into 

practice the vocabulary and grammar worked in the workshop; however, students’ responsibility 

and motivation when doing these activities was lacking. This situation could occur due to the 

limited knowledge of vocabulary and grammar structure since it was hard to work these aspects 
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without having face-to-face encounters, and also because students did not like to have virtual 

meetings with the teacher. 

In conclusion, the lack of vocabulary and the proper understanding of the different 

grammar structures could be the main challenges that do not allow students to express their ideas 

in written form, likewise, if this aspect is not reinforced, students might have difficulty when 

taking the “Pruebas Saber 11”. For this reason, this proposal aimed at fostering these aspects by 

implementing a blog where students could interact and express their ideas in written form.  

To carried out this research three questions were posed: 

 

● How does the use of a blog contribute to the writing skill improvement of the 10th 

grade students? 

● How does the use of a blog enhance the linguistic competence specially 

vocabulary and grammar in the 10th grade students? 

● How can the use of a blog change students’ opinions towards the English 

learning? 

● How does feedback provided in the blog writing experience shape Colombian 

students’ writing in EFL? 

 

Justification  

 

  The health crisis in Colombia has entailed new educational challenges since most 

students do not have a computer or even internet access; these factors have highlighted the social 

gap between public and private institutions. The fact of not having internet access is the main 
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challenge when teaching English as a foreign language since it is the only means for which 

students and teachers can interact with each other, and use the ICT to generate virtual spaces 

where students can exchange information and look for information. 

With this in mind, one of the main challenges in Colombian education, mainly in public 

schools is the number of students in a classroom since this last one and the amount of EFL 

teachers is not proportional. Furthermore, students perceive the virtual education very 

exhausting, either by the methodology implemented that is usually the traditional one or by the 

lack of motivation caused by the confinement; however, in the case of students at ‘ Jose Rafael 

Faria Bermudez School’, the main issue that affects students’ learning process was the lack of 

willingness and responsibility when doing the tasks. Regarding writing, this skill has not been 

adequately reinforced since most students were accustomed to a different methodology that did 

not allow them to learn correctly the grammar structure and vocabulary, thus impeding to create 

sentences that comply with the CEFR standards. 

The previous information disclosed that 10th-grade students at ‘Jose Rafael Faria 

Bermudez high school’ had difficulties in their writing competence due to the lack of 

reinforcement in vocabulary and grammar structure in their previous years; for this reason, the 

pre-service teacher was challenged to improve this situation using a blog where the teacher could 

upload creative and useful materials. Moreover, L2 learners need intervention from the teacher 

not only to get their writing instructions but also to identify their strengths and weaknesses. 

When students receive feedback from teachers, they feel encouraged to apply these strategies to 

improve their learning process; for this reason, feedback can be considered a pedagogical tool for 

the students’ writing improvement (Raihany,2014). 



37  

 

 

Objectives  

 

General objective 

 

To improve 10th grade students’ written skill at ‘José Rafael Faria Bermudez’ through the 

use of a blog. 

 

Specific objectives 

 

● To enhance a good knowledge of grammar and vocabulary by providing a 

complete feedback. 

● To increase learners’ interest and motivation towards English by using a blog. 
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Theoretical framework 

 

In order to get a better sense of what this pedagogical proposal is about, it is essential to 

clarify some keywords such as task-based learning, web 2.0, blog, writing skill, and feedback. 

 

Task-based learning  

 

 Nowadays, the teaching process has focused on placing the students as the central axe in 

the learning process, thus leaving aside the ideology of positioning the students as passive 

learners to become students in active learners, for this reason, it is necessary to use a teaching 

approach in which students and teacher work together and collaborate in a comfortable 

atmosphere. According to Panavelil (2015), “Task-based language teaching is an approach which 

creates a natural context for using the target language in the classroom. It allows students to 

explore their ideas and choose their own words, and thus become active learners. It also gives 

teachers an opportunity to develop activities in the form of interesting tasks on familiar 

subjects”. With this in mind, this approach enables students to explore their ideas freely thus 

building their vocabulary and improving their handling of grammar, spelling, punctuation and 

useful expressions. 

 Likewise, Foster (1999) states that “TBLT methodologies “share a common idea, giving 

learners tasks to transact, rather than items to learn and provides an environment which best 

promotes the natural language learning process”. (p. 69). For this reason, the fact of assigning a 

task to the students makes them to be involved in the process of learning and interacting with the 

target language.  
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Web 2.0 

 

Nowadays, a digital era involves education around the world, for this reason, the use of 

technologies in the education field has been seen as an innovative pedagogical tool since it 

allows learners to have active participation when learning; this key term is part of the Theoretical 

Framework owing to the technological interaction is the main focus of the research. According to 

Baxter et at., (2001),” The concept of Web 2.0 is now frequently associated in the context of 

higher education where Web 2.0 tools such as wikis, blogs and forums, explored in a later 

section of this paper, have been implemented into the classroom to enhance learner expectations 

and experience.” 

 

Blog  

 

In the digital age, technology has revolutionized the educational field since teachers 

around the world are always looking for new strategies that help them to arise students’ 

engagement and motivation while learning. For this reason, a blog can be considered as an e-

learning tool that allows students to express their writing ideas and share their writing skill 

online (Nepomuceno, 2011, p. 92). 

Blog, as many-learning tools, can have some benefits s and disadvantages in the learners’ 

learning process. According to Mora & Espinosa (2007), some of these aspects are: 

Benefits  
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● The first and foremost benefit of weblogs in HEIs is their use as e-learning tools. 

This way, the teaching-learning process can continue outside the classroom. 

● Weblogs help to create connections between students with diverse opinions and 

interests. This encourages critical thinking and teaches the value of respect 

towards other students’ points of view. 

● Weblogs’ features (linking, replying, and tracking) make easier sharing 

knowledge and information. 

● Discussions in weblogs promote higher levels of thinking, because people can 

think before answering back. 

● Accuracy of project outcomes increases due to the continuous flow of feedback 

from the teacher and fellow students from the weblog. 

● Because of its format similar to that of a personal diary, weblogs encourage 

informal communication, creativity and self-expression. 

 

Barriers  

 

● Instructors may have difficulty in assessing student participation in the weblog. 

There are several indicators to take into account: group grading, individual 

posting, quality of posts, etc., as well as subjectivity vs. qualitative appreciations. 

● The use of technology- based tools may be another barrier. It can be of a 

structural nature, for instance lack of computers, or difficult access to the Internet. 
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● If the weblog is public, it may suffer troll infestations, people that intentionally try 

to cause disruption by posting messages that are inflammatory, insulting, 

incorrect, inaccurate, or off-topic, with the intent of provoking a reaction from 

others. 

 

Writing skill  

 

The development of writing skill is essential since it is used both in the field of education 

and professional; it allows to EFL learners to expresses themselves and to communicate with 

their professor and peers as well as the written skill is the only one that involves practice and 

knowledge of the other three language skills, such as listening, reading, and speaking 

(Walsh,2010). In the same way, Chappel, 2011 highlights that writing helps to: 

 

● express one’s personality; 

● foster communication; 

● develop thinking skills; 

● make logical and persuasive arguments; 

● give a person a chance to later reflect on his/her ideas 

● and re-evaluate them; 

● provide and receive feedback; and 

● prepare for school and employment 

●  
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Feedback  

 

Regarding writing as a process, it constantly requires a detailed revision and 

reorganization of ideas to get a well-structured text. This process is mainly linked to teachers’ 

feedback since they play the role of facilitators when providing the corresponding revisions of 

the written productions. Taking into account the aforementioned aspect, feedback can be defined 

as input from a reader(teacher) to a writer for the purpose of comments, questions, and 

suggestions to the writer (student) for revision (Flower,1979). 

 

Literature review  

 

Boosting the writing skill on students, can be challenging for most English teacher due to 

the fact that it is difficult to express ideas in a foreign language either by the limited knowledge 

of vocabulary and grammar. Thus, as trainee teachers, it is pivotal to implement different 

strategies with which students can feel motivate and comfortable when practicing English; in this 

case, one of these strategies is the use of an educational blog. 

 

Linguistic competence 

 

 The next 2 studies revealed how the use of blog can enhance the writing skill.  

Studies that focus on using blogs to enhance writing skills indicate that blogs can be 

integrated into a virtual EFL writing environment (Murray and Hurrigan, 2008). For instance, 

Madini’s (2018), experimental design study aimed at researching the effect of using blogs to 
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enhance the writing skill of preparatory students since they considered writing as a difficult skill 

as consequence of the lack of sufficient knowledge in the English language and limited 

vocabulary when expressing their thoughts in written form. 

The previous situation is closely related to the one at ‘Jose Rafael Faria Bermudez High 

School’ since students do not write for a purpose. that is to say, students might know some 

grammar rules and basic vocabulary but they do not know how to use these to create a well-

structured sentence, thus leaving aside the loose and simple sentences. In connection with the 

aforementioned aspect, this study revealed the fact of integrating the use of blog in teaching 

writing skill does not only develop the students’ writing fluency, critical thinking and ability to 

construct coherent texts but it also contributes to the extension of their vocabulary knowledge. 

In the same way, Arslan and Şahin-Kızıl (2010) conducted a quasi-experimental study to 

examine the effects of blog- centered writing on intermediate learners’ performance and found 

that blog-integrated writing instruction improved learners’ writing performance significantly in 

comparison with the control group which worked  in the traditional way, that is to say, using 

paper and pencil . 

 

Feedback 

 

This study stresses the role of feedback in students’ writing process. 

 Regarding writing process, it is fundamental for EFL teachers to be aware of the relevant 

role that feedback plays when writing. In this case, Quintero (2008) carried out an action-

research project with the aim of gaining insights into EFL writing and to analyze the role that 

feedback played in the process of writing. This study revealed that the feedback provided by 
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Canadian peers and by the teacher helped students to create better quality texts along the process. 

In the same way, the author highlighted that feedback played a scaffolding role since it was one 

of the factors that helped students to create more structures texts thus leaving aside the simple 

ones. 

The aforementioned aspect clearly points out that along the students’ writing process, 

they need the support and guidance of the teacher. From personal experience, when writing is 

important to receive a complete feedback in order to not repeat the same mistakes thus 

improving the written production quality. Likewise, as a training teacher, it is necessary to 

support and guide students’ written process since students at ‘Jose Rafael Faria Bermudez High 

School’ have a A.1 level instead of having a B.1 level as indicated the CEFR; for this reason , 

this research more than a research project, it is a educational challenge. 

 

Motivation 

 

The two studies show how the use of blogs can encourage students to write in a foreign 

language. 

In this article Montero and Perez (2010) propose studying the improvement of writing 

fluency and form correctness of English university students since it was supposed that the level 

of the students in terms of English was (B.1), but there was a wide range of language proficiency 

levels. The previous situation is directly related to the fact that students never had the chance of 

using the language in authentic environments. 

 The finding section in this study helped the training teacher to understand the importance 

of motivating students to write for a purpose: “Writing for an authentic audience and realizing 
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that their voice is heard by others in distant parts of the globe has made them feel high 

motivation” (Montero & Perez, 2010). The authors asserted that the fact of promoting self-

expression and self- reflection on students encourage them to write in a fluid and correct way. 

Likewise, this study illustrates that although the purpose of the activity aimed at improving 

writing skill, reading skill was likely improved as a result of the intensive exposure to readings in 

the blogs. With this in mind, the use of blog in a educational environment can be perceived as a 

new learning environment which raises students’ motivation thus help them to become more 

active and efficient learners. 

Apart from this study, Istifci (2011) in a study that examined elementary school EFL 

learners’ opinions regarding weblogs as a distance education tool, found that writing in a class 

weblog was very motivating for them. Even though they did not like writing in the class, they 

liked writing in the weblog since the tasks focus on students’ lives. Furthermore, the blog also 

provided students a way to view their progress and monitor their improvement. 

 The previous results contributed to the pre-service teacher to reflect that aspects such as 

written skill and feedback are completely linked to the motivational factor because if the students 

do not feel motivated, this will be reflected in their writing performance and English learning 

process. 

 

 Methodology to accomplish the pedagogical component  

 

 This proposal is based on the task-based learning method, in which Willis (1996) suggest 

a three-stage process as follows:  
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The pre-task phase  

 

 The first stage before implementing the tasks with the blog, it was to introduce the topic 

and task for the students and activates topic-related vocabulary. The teacher may highlight new 

language structures to draw attention to certain phrases or expressions and perhaps present a 

model of the task by showing a picture, audio or video that demonstrates it, at the same time 

trying to disclose appropriate vocabulary or phrasing which students might find useful.  

 

The task cycles  

 

This cycle is divided into three parts: the task itself, its planning, and the report stage. 

The following aspects have to be taken into account of at this stage: 

1. The task should not be repetitive: e.g. Yesterday I went to Muscat. Yesterday I went 

to my college. Yesterday, I met my friend etc. 

2. The task has a communicative goal for the students to achieve, for example, making 

an important decision about choosing a course, writing a list of items that may be 

needed for a picnic or preparing for a football match etc. The teacher should make it 

clear to the students that their important goal is complete the main task. 

3. The main task allows students to use their own ideas without worrying about the 

grammar, spellings and other mechanics of writing. In this case, the task would not 

restrict the language that students want to use but it will be taking into account the 

grammar topic that is being teaching in the workshop. 
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4. During the task, the teacher’s involvement should always be encouraging and 

supportive. The teacher should not correct the students’ work during the task. 

 

Planning and Report stage  

 

 At the planning stage, students worked with the teacher to improve their writing skills. 

Here, there is a heavy emphasis on form-focused instruction as students attempted to improve the 

overall correctness of their writing. The teacher at this point played a very important role in 

shaping the written work of the students. At the report stage, students presented their findings 

and here the teacher’s role was to act as a chairperson and to summarize each student’s work and 

make comments. The report stage was crucial as it gives students added motivation to complete 

the task. 

 

Language focus  

 

 This is the final stage and it allowed a closer study of some of the specific features 

naturally occurring in the language used during the task cycle. By this time, students already 

worked with the language and processed it for meaning, so they were ready to concentrate more 

on the language forms that carry meaning. This stage focused on two parts: analysis and practice. 

The analysis involved the teacher focusing on certain language structures or grammatical issues 

related to the tasks that students are addressing; students here can also do practice exercises with 

special focus on language issues. 
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Research proposal chronogram  

 

Participation in 

the forum 

(written activities) 

Topic  Weeks (September-November) 

1 2 3 4 5 6 7 8 9 10 

Activity 1  Simple past    X       

Activity 2  Simple past 

in negative 

form  

       X   

Activity 3  Second 

conditional  

         X 

 

Figure 8 application of the proposal chronogram 
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Findings 

 

The main purpose of this proposal was to improve 10th grade students’ written skill at 

‘José Rafael Faria Bermudez’ through the use of a blog; for the written activities on the forum, it 

was taken into account the topics worked in the eighth, ninth and tenth workshops.  

 

First implementation 

 

 

 The first topic asked by the pre-service teacher to work on the forum was the past simple, 

for this, the supervisor and the trainee teacher decided to make students write about what they 

did during the quarantine.  

  

 

Figure 9 some tenth-grade students’ texts using the simple past in affirmative form 
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With the aim of making clear to students about what they were demanded to write in the 

blog, the pre-service teacher sent via WhatsApp some prompts to start writing their texts. After 

having written their texts, the preservice teacher checked each student’s text thus giving a 

feedback when required. 

 

 

Figure 10 prompts to write in simple past 

 

Second implementation  

  

 The second grammar topic selected to work on the forum was the simple past in negative 

form, for this, the pre-service teacher made students to choose a movie that they liked very much 

l but they did not like some parts of the movie between them the ending of it. It is pivotal to 

outline that the pre-service teacher created a google docs where each student wrote his movie, 

thus avoiding the duplication of movies by the part of the students. The name of this activity 

was: let’s create my perfect movie.  
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Figure 11 some tenth-grade students’ texts using the simple past in negative form 

 

 

 Moreover, the aim of this activity was to modify the movie chosen using the simple past 

in negative form in order to change the parts that the student did not like about their movie, thus 

creating their dream movie. In the same way, the trainee teacher shared with the students not 

only the prompts to start their texts using the simple past in negative form , but also she 

published on the blog her example of her perfect movie in order to clarify them how the activity 

was about and motivate them to write their texts as well. (APPENDIX A) 
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Figure 12 writing prompts to write in simple past in negative form 

 

 

Third implementation 

 

 The third and last grammar topic selected to work on the forum was the second 

conditional, for this, the pre- service teacher made a competition where the aim of the activity 

was to make students to choose their favorite Halloween character, and imagine what they would 

do if they were that character (APPENDIX B) , thus using the second conditional. It is 

fundamental to highlight it was created a rubric (APPENDIX C) to select the best three works.  

 In the same way, the trainee teacher shared with the students some prompts to help 

students with the beginning of their texts as well as she published on the blog her example of her 

favorite Halloween character to guide and motive students to participate in this activity.  
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 Figure 13  writing prompts to start the text using the second conditional. 

 

 

Figure 14 pre-service teacher’s example of her Halloween character 
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 Finally, there were chosen the three best works took into account the rubric previously 

mentioned, however, there was a draw in the third place, for this reason, it was delivered four 

prizes instead of three. In addition, it is important to outline that this competition was carried out 

for all the 8th ,9th and 10th grades as well as the prizes which were: a double ice cream for the first 

place, a simple ice cream for the second place, and a bag of sweets for the third place. 

(APPENDIX D) 

 

 

Methodology of the research  

 

Design 

 

According to Reason and Bradbury (2008)” Action research is a family of practices of 

living inquiry that aims, in a great variety of ways, to link practice and ideas in the service of 

human flourishing. It is not so much a methodology as an orientation to inquiry that seeks to 

create participative communities of inquiry in which qualities of engagement, curiosity and 

question posing are brought to bear on significant practical issues”. Regarding the 

aforementioned aspect, it may be said that as pre-service teachers, we were implementing a 

research to provide a solution to a real educative problem through the execution of a remediation 

plan with which we were going to collect data and analyze its effectiveness.  

 Likewise, this was a qualitative research since it involved collecting and analyzing non 

numerical data to understand concepts, opinions, or experiences. This type of research can be 

used to gather in-depth insights into a problem or generate new ideas for research (Bhandari, 
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2020). Regarding the aspect previously mentioned, the purpose of this research was to collect 

useful data regarding the phenomenon under study, thus ameliorating the problem or giving 

possible remedies to new researches.  

 

Population 

 

The participants of this study were 10th grade students at ‘José Rafael Faria Bermudez 

High School’. This group was composed of 29 students, for this reason, it was necessary to use 

the volunteer criteria that is a non-probabilistic design. According to Murairwa (2015), volunteer 

sampling is when “the final sample is selected from the potential respondents who are willing 

and qualified to participate in the survey”. 

 

Techniques and instruments to collect data 

 

The first instrument was taken from the research component in order to notice her 

teaching training process in terms of weaknesses and strengths along the implementation of the 

proposal. This instrument followed the same chronogram of the research component. Moreover, 

the blog itself and a questionnaire were implemented to collect all the necessary data.  
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Narrative.  

 

According to Polkinghorne (1988) “its broadest sense is anything told or recounted; more 

narrowly, and more usually, something told or recounted in the form of a causally-linked set of 

events; account; tale, the telling of a happening or connected series of happenings, whether true 

or fictitious”. Regarding the aforementioned aspects, this instrument allowed the training teacher 

to reflect on their teaching process taking into account every decision made, and the students’ 

process along the implementation of the proposal.  

 

Blog.  

The blog was the main data collection instrument since it was the record of  

students’ written productions as well as it had the feedback received from the pre-service 

teacher.  

 

Questionnaire.  

 

According to Mugenda and Mugenda, (2003) questionnaires are used to obtain important 

information about the population. This instrument was one of the most used in the field of 

education regarding the facility provided by it when gathering data in present-day conditions, 

exercises, viewpoints, and attitudes briefly and precisely collected. Likewise, this instrument 
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allowed the teacher to get information about students’ opinions along the process of using the 

blog.  

 

Data analysis method 

 

According to Hatch (2002) the process of analyzing data consists of “Organizing and 

interrogating data in ways that allow researchers to see patterns, identify themes, discover 

relationships, develop explanations, make interpretations, mount critiques, or generate theories”. 

This process helped the pre-service teacher to understand if the students’ difficulty improved or 

not through the implementation of the proposal.  

 

 

 Interpretative method 

 

This research followed Hatch’s (2002) interpretive model that “It’s about making sense 

of social situations by generating explanations for what’s going on within them”. In this regard, 

this model helped the pre-service teacher to understand and to make sense to the data gathered 

through its interpretation and questioning.  
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Chronogram of data collection process 

 

Instruments  Weeks (September-November) 

 1 2 3 4 5 6 7 8 9 10 

Blog     X    X  X 

Narrative   X X X  X X X X 

Questionnaire           X 

Figure 15 data collection chronogram 

 

Findings  

 

Blog 

 

 Regarding the blog, it was implemented only three times because the methodology 

consisted in assign two activities per workshop every fifteen days, and only one of those 

activities could be the participation in the forum of the blog. This blog was divided into four 

sections as follows:  

Forum.  

In this section, 10th grade students published their texts according to the grammar topic 

of the workshop. In the same way, each student received both their grade and their feedback 

about their texts. 
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10th grade.   

This section, students had access to the writing prompts for starting their texts according 

to the grammar topic viewed in the corresponding workshop. 

 

Dictionaries.  

With the aim of helping students to find the meaning of the words regarding the context, I 

added in the blog two simple but useful dictionaries such as reverso context and word reference. 

 

Grammar.  

I added two games to study the irregular and regular verbs since these are related to the 

topics of the workshops worked.  

 

For having a better understanding of the results obtained with the use of this blog, it was 

necessary to take into account the two specific objectives stated at the beginning of it. The 

second  objective  was  to enhance a good knowledge of grammar and vocabulary by providing a 

complete feedback .Taking into account the aforementioned objective, it could be stated that in 

the first written activity on the blog, there were some  students who copied their texts in Spanish 

and translated them to English, it was evidenced since one of the requirements to write their  

English text was to not exceed five lines and to separate each sentence or phrase with a period 

followed , and some students  published a seven lines text or more  with a lot of grammar 

mistakes , literal  and pointless translations , and some of those texts were not written in simple 

past . Moreover, the supervisor teacher also remarked to me that she knew the level of the 
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students and along the blog, she could observe that those students who did not have a good 

English level, they had written lengthy texts with words that they never used when doing their 

written productions in class.  

Regarding the feedback, the pre-service teacher provided a complete feedback to those 

students who had grammar, spelling and vocabulary mistakes in order to avoid that they 

committed those mistakes in the second written activity; one of the most common mistakes 

committed by the students were: word omission ( with the preposition TO before the verbs in 

infinitive, the omission of the subject as is usual in Spanish, the lack of capitalization of the 

pronoun I, the wrong conjugation of the verbs in the simple past ( regular verbs rules and 

irregular verbs)  
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Figure 16  some students’ written texts where was evidenced the translation 

 

 

On the other hand, the second written activity in the forum was about to create their 

perfect movie changing some parts including the ending of it using the past simple in negative 

form. The supervisor teacher advised students to not use the traductor in their written 

productions since she could evidence that in the first written productions some students had used 

Google translator to translate all their texts and if she and me realized that they used it , their 

grade would be 1.0 ; for this reason, the pre-service teacher suggested them to use the two 

dictionaries that were in the blog or to download them in their cell-phones . 

Regarding this second written activity, the trainee teacher could notice that some students 

improved their texts in terms of  vocabulary and grammar since the vocabulary used was the 

appropriate to the context as well as the improvement of the spelling of some words(see figure); 
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however, there were some students that used the google translator to translate the whole text and 

even  some of them wrote their texts in present simple, thus obtaining the grade of 1.0 (see 

figure).  

 

 

 

Figure 17  students’ written production improvement 
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Figure 18 some students’ written production without improvement  

 

 Concerning the third and last written production activity, it was a competition where the 

best three works were awarded, however, it was noticed that it was the activity with less 
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participation and low grades in comparison with the first two activities. One of the factors that 

could have influenced it was that the topic of second conditional was new for them ,and most 

students did not ask for assistance to the pre-service teacher whether they were lazy to ask or they 

were shy; the second aspect was the fact that most students had the English subject passed which 

is why some of them did not make that activity correctly or even they did not present it. 
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Figure 19 student’s written activity without improvements 

 On the other hand, it was evidenced the improvement of some students who had committed 

some grammar and vocabulary mistakes in the first two activities, for instance, there was a student 

that was going to fail the subject given that in the previous activities had low grades, but for the 
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last activity he asked the trainee teacher for assistance, thus resolving all his doubts about the topic; 

this student got the first place in the competition and passed the signature.  

 

 

Figure 20 student’s written activity with an improvement 

 

Narratives 

 

Narrative 1 

 

 The implementation of this research proposal took place since the first week. Regarding 

this first narrative, the trainee teacher expressed that in the first written activity in the forum of 

the blog had a lot of participation by the part of students and most of them got a good grade, 

however, the practitioner wrote that some of the students who got that good grade was because 

they had used the translator, for this reason, the supervisor teacher and her agreed that for the 

next two activities those students that used translator would get the grade of 1.0. 
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Narrative 4 

 

 In this fourth narrative, the pre-service teacher noticed that most of the students did not 

used the translator in the second activity, however, there were a lot of students who did not 

follow the directions stated in the activity. In the same way, the practitioner realized that some of 

the students who had used the google translator stopped using it when she suggested them to use 

some of dictionaries found in the blog. 

 

Narrative 6 

 

 Concerning this sixth and last narrative, the trainee teacher was disappointed since she 

thought that 10th grade students were going to be motivated to participate in this last activity as a 

consequence of the competition, however, the result was that there were a lot of students who did 

not do the activity consciously or even they did not present the activity, however, there were 

some students that had an improvement in terms of grammar and vocabulary which meant a 

positive aspect for the proposal.  
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Questionnaire  

 

In connection with the second objective which aimed at increasing learners’ interest and 

motivation towards English by using a blog, it was necessary to apply a questionnaire where 

students could share their opinions about the use of the blog and its influence when improving 

the writing skill, however, because of the time and students’ willingness , this questionnaire 

could apply to only two students. 

Regarding the aspect related to the students’ interest and motivation towards English, It 

was evidenced in students’ answers that they liked very much the use of a blog specifically the 

forum to improve their writing skill since it was very well structured and organized in terms of 

feedback and the visualization of their classmates’ written activities given that they read the 

corrections of their classmates to avoid committing their same mistakes in the following 

activities.  

On the other hand, one of the disadvantages stated by one of the students was the 

difficulty when publishing the activities since sometimes the internet connection or the device 

used did not allow to publish the activities demanded on the blog.  
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Figure 21 students’ interest towards the use of the blog 

 

Conclusions 

 

The main purpose of this research proposal was to improve 10th grade students’ written 

skill at ‘José Rafael Faria Bermudez’ through the use of a blog, and to achieve this objective, 

there were established two specific objectives. Regarding the first one: “To increase learners’ 

interest and motivation towards English by using a blog.” it was carried out successfully as it 

was evidenced in the students’ interviews given that they agreed about the use of blog was very 

convenient when learning English, thus increasing their interest towards English.  

Moreover, the second objective aimed at enhancing a good knowledge of grammar and 

vocabulary by providing a complete feedback; this objective was achieved but not as it was 

expected given that the activities were limited because of the time, and the methodology 

proposed by the institution, however, it was evidenced both in the questionnaire and in the forum 

of the blog that some students improved in terms of grammar and vocabulary given that all the 
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students received a complete and personal feedback of the three activities as well as the use of 

the dictionaries suggested by me helped students to stop using the translator to search for the 

meaning of a word ,thus starting to use the dictionaries to find the correct word according to the 

context.  

As recommendation for further researches, it is better to implement this kind of proposals 

in person given that it was hard for the pre-service teacher to ensure that the students did not use 

the translator to do their written activities as well as to give a more complete and explained 

feedback to the students.  
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Chapter 2: Research component 

 

Introduction  

 

In the context of formation in the foreign language program, the pedagogical practices of 

pre-service teachers are seen as important aspects to study and research for the improvement of 

the learning-teaching processes for the education quality. 

Although there is an interest in the need for understanding and transforming pedagogical 

practice, it is also true that a good part of local studies focuses especially on the problems of 

learning rather than teaching. 

It has been considered pertinent to formulate a project that establishes a reflective 

approach about the practice as a way of objectifying knowledge, behaviors, and attitudes that 

guide the teaching work; also as an exercise of internalization, immersion, and conscious 

exploration of one's own teaching subjectivity, through the formulation of questions and the 

search for information for solving problems and for self-recognition. 
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Statement of the problem  

 

 At school, core aspects of the constitution of the subjects are assumed, of institutional life 

without question, they are seen as imprints, stable and invariable traits that are part of the identity 

and the school culture. When events unfold without major alteration, the teacher runs the risk of 

settling into a logical performance that does not allow pedagogical evolution and the renewal of 

school culture. A practice lacking in reflection does not contribute the emergence of problematic 

situations. These realities are ignored since they are invisible. In this sense, pedagogical practice 

is assumed from reproductive codes that install teachers in a traditional practice of cultural 

reproduction, thus becoming a barrier to the development of emergent practices which tend to 

generate transformations of thought and knowledge to meet the social needs.  

In the same way, this situation is affecting  to a greater or lesser extent; for this reason ,it 

is required that the pre-service teacher’s process encourages in the teacher in training, in the 

future teacher, a critical and reflective spirit that contributes to the improvement of their 

practices pedagogical, so that these will be  essential elements that impact and transform their 

work and their future professional performance. 

In the case of the Bachelor of Foreign Languages at the University of Pamplona, 

reflection is conceived as a fundamental method so that students who perform their integral 

practice, they carry out a self-assessment process, and create a critical and constructive look on 

their work as teachers.  

To begin this study, the following guiding questions are formulated 

● How does the implementation of the reflection process contribute to the transformation of 

the pedagogical processes proper to the development of the pre-service teaching process? 
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● How does the reflective process influence in the development of the critical thinking of 

the teachers in training in the analysis of their pedagogical activity? 

 

Justification  

  

 The formulation of this project regarding the pre-service teacher context, it is part of 

the professionalizing conception of practice as a spearhead to improve educational processes in 

the application centers where the PRADO is executed. It is considered that giving importance to 

the role of reflection in the teaching process is the first step to understand the difficulties of the 

profession, the actions themselves and to become interested in the knowledge of the models and 

approaches to address a problematic situation and establish a perspective analytical about the 

fact. 

 From what was stated by the educational philosopher Jhon Dewey, a forerunner in the 

field of reflective thought applied to teaching, we justify the need for this project to provide 

students with tools of analysis and self-observation that allow them to distinguish between a 

daily action and reflective action. We consider that a reflective approach protects the agents from 

the traditional context of inertia and authority that permeate the school. 

 

 

 

 

 



74  

 

General objectives 

 

● Implementing reflection as a transformative tool of the pedagogical processes of the pre-

service teaching process 

● Promoting in the pre-service teacher the development of critical thinking that allows them 

to analyze their pedagogical activity. 

 

Specific objectives 

 

● Consolidating a group of thinker teachers-practitioners that reflects presents proposals 

and possible solutions towards the real problems of their pre-service teaching process 

● Socializing criteria, sharing ideas and directions to assume their pedagogical practice and 

to insert themselves effectively in the institution 

● Identifying and analyzing the strategies implemented by the student in their pedagogical 

practice 

● Implementing reflective workshops and development of lessons plans which guide the 

reflection of the students-practitioners. 

● Analyzing the own beliefs that exist about teachers’ job and about students. 
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Theoretical framework 

 

 The theory about the teaching profession, reflection, reflective practice and pedagogical 

practice constitute the conceptual framework of this study; in order to have a greater degree of 

clarity on the concepts covered, in close relation to this research project we present an approach 

to each of them. 

 

 Teacher profession 

 

 One of the fundamental members of any educational institution is the teacher, who has 

the function of imparting knowledge framed in a certain science or art, but who also has within 

his responsibilities the comprehensive training of students. 

 The teaching profession requires a series of competencies, which currently constitute a 

conceptualization and a way of operating in the planning and management of human resources 

which are oriented to facilitate an articulation between management, work and education. This is 

how we find that all teachers must comply with competencies in the discipline that allow them to 

have mastery of a set of knowledge and skills in the specific area, since the first intellectual 

requirement of a professional is the level at which they develop their activity. In the same way, 

every teacher must have competences in the organization of contents, in other words, the 

pedagogical practice does not only require to order their components to be learnt by the students, 

but also to provide the learning conditions in the educational or out of it. The most immediate 

function that teacher must accomplish is creating or providing the learning practice. 
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 Reflection 

 

 Talking about reflection involves addressing different conceptions about this notion. For 

this reason, to get deeper in its definition, two aspects will be taken into account: reflection as a 

process, and reflection as a theme. (Correa Molina et al 2010). 

 

 The reflection as a process 

 

 Reflection is made from a number of phases that cyclically give as result a process. According 

to Schön (1983), cited by Correa Molina et al (2010) to reflect about the experience involves “un 

tipo de diálogo reflexivo con la situación, donde el lenguaje favorecería el acceso a las 

experiencias del individuo, lo que permitiría extraer una nueva estructuración de la situación”. 

The stages of the reflection process as a process are evidenced in the following scheme: 
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Reflection as a process 

                             Figure 22  Reflection as a process schema  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Reflection  

 
Stage1: 
Action 

 
Stage2: 

Observati
on  

 
Stage3: 
Analysis   

 
Stage4: 

Reconcept
ualization  

 
Stage5: 

Evaluation  
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 Reflection as a theme 

 

 The concept of reflection is based on a theme that is related to that concept. For this, it is 

necessary taking Grimmet et al (1999) cited by Correa Molina et al (2010) as a reference, 

reflection is based on three perspectives: reflection as an instrumental mediation of action, 

reflection as deliberation, and reflection as reconstruction. of the experience. Being for the first 

two perspectives, the external aspects, the source of knowledge that allows reflection; and the 

contextual aspects, which allows the reflection exercise to be carried out in the third perspective. 

In turn, these perspectives have mediators to carry out this process; in the first instance there is 

the action, the context, the colleagues and the person who reflects. 

 

Reflective Practice 

 

 Reflective Practice. Updating and qualifying the academic proposals at the University 

and orienting students towards new ways of relating to the world, for this reason, the teacher 

must question himself about his practice and about the repercussions that it has generated, that 

can objectify their behaviors, and to assume the different roles in the pedagogical relationship. 

           The teacher plays a central role in today's educational world. It acts in a complex space 

subject, which is constantly changing determined by the interaction of various factors and 

conditions. The teaching profession demands that: “teachers develop their professional 

knowledge concerning changing circumstances” (Ebutt and EllioT: 1986). In this context, the 

problems of practice, of the classroom space, require a particular treatment oriented to 

understanding and social interaction. 
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 The need to articulate the changing social reality to our pedagogical work is evidenced in 

the existence of numerous attempts trying to explain school phenomena and in the search for 

ways to address these phenomena, thus making school work effective. 

 This study will be useful for the pre-service teachers since they may reflect on their 

methodological processes in the light of reflection as the only rational and ethical mode of 

intervention. (Sacristan 1999) 

 According to Van Manen (1997) there are different levels of reflexivity, at a first level in 

the classroom there is the effective application of skills and technical knowledge. Reflection is 

applied to the proper selection and use of the teaching strategies that the teacher will use. 

 In the second level, the reflection is on the implicit assumptions in the specific practices 

of the classroom. The consequences of the adopted strategies, of the curriculum and practices, 

are analyzed. The choice is then made to apply educational criteria to the practice of teaching to 

make pedagogical decisions adapted to the institutional reality and the contexts. 

           As the third stage, Van Manen establishes a critical reflective exercise; in this stage, he 

proposes that the most elaborate reflection takes place, a questioning of ethical, normative, and 

moral criteria related directly or indirectly to the classroom. 

 

 Pedagogical practice 

 

 For the analysis and reflection about the practice, it is considered accurate to resort 

methodologically to a conceptual operation of practice classification; for this, it is assumed 

Zeichner’s proposal, he has established several modalities of practice like this: 
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           Academic practical. It is a guide to form teachers able to reflect on the groups they are 

working with, in such a way they can transform it into comprehensible structures for the 

students. 

 

 Social efficiency practice. It is about to get more effective teaching through the 

application of didactic techniques that are deduced from general principles to which the 

pedagogical investigation has arrived. In this case, the reflection consists of a strategic decision: 

to select among the available techniques the most effective. 

 

           Development. Teaching is based on the interest and the development of the students, and 

at the same time, it is considered the teacher’s development as a teacher and a person. 

 

 Social reconstruction. The purpose of reflection is the social, economic, and political 

context, in such a way, relations can be fomented in the classroom democratically and equally in 

the social context. 

 

           Generic. Programs mention to the reflection generically, but with no specifications about 

the pretensions of the programs or contents on which it is necessary to reflect, neither the 

strategies to foster the reflective learning. 

 

           Promotors of the reflection. According to Schulman (1987), these promotors are the 

cognitive foundations of the teacher about life in the classroom; they are essential given that they 
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form the elements of the reflective thinking that contributes in the process of the specific 

knowledge that a good teacher takes into account when making decisions in the classrooms. 

 

 Critical element on reflective element. This element of reflective thinking is related to 

the moral and ethical aspects of compassion and social justice according to Sparks-Langer and 

Colton 1991;39. The interest in all related to social justice and ethics in education. 

           These authors established several classificatory categories of knowledge: 

1. Knowledge of content 

2. General pedagogical knowledge 

3. Curricular knowledge (programs, materials, etc.) 

4. Teacher knowledge and professional configuration 

5. Students‟ knowledge and their characteristics 

6. Knowledge of educational contexts 

7. The knowledge of fundamentals: philosophical, historical, and axiological 

           According to Georgia Spark-Langer and Amy Colton, the narrative element is one of the 

elements of reflective thinking which is included in the current study as an instrument. This is 

related to the narrations from the teacher to incentive the narratives of their experiences in the 

classrooms that happen under several circumstances and that comply with the different functions 

in the subjectivity an in the constitution of subjectivity. In this component, it is possible to find 

the teachers’ diaries in which the writing allows the creation of the reflective thinking of a 

teacher, about their experiences, objective or subjective, and intersubjective. 
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Methodology 

 

 The methodological strategy proposed had a main focus on the ongoing reflection that 

additionally provides some meetings for the reinforcement of the group of practice as an initial 

space of the educational and professional problem. The principles of organization are autonomy, 

planning, and self-observation; to check the impact of the reflective proposal on this process of 

practice, a systematization and socialization process will be carried out.1 

           This study belongs to the qualitative research from the perspective of reflection as a 

professional space that will highly contribute to the description, identification, and analysis of 

the pedagogical practice. 

           For the data collection process of this project, it is proposed the application of the 

following instruments: 

 

 Self-observation sheet 

 

 The self-observation sheet had as main purpose to guide the student-practitioner towards 

an own view of their role as teacher and their role in the classroom, and in the context of the 

scholar community to which he/she belongs. 
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           Narrative 

 

 The exercise of reflection allowed that the student expresses him/herself about her/his 

choice from the narrative of her/his experience as a way to provide meaning to the routine of the 

teachers’ lives.  

 

Chronogram  

Week Month Narratives Self-

observational 

sheet 

Reflection 

workshops 

First  From September 21st to 

September 28th  

 x x 

Second From September 28th to 

October the fifth 

x   

Third From October the fifth to 

October,12th 

x   

Fourth From October,12th to 

October, 19th 

x  x 

Fifth From October ,19th to 

October,26th 

x   

Sixth From October,26th to 

November the second 

x x  
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Figure 23 research chronogram  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Seventh From November the second 

to November,9th 

x   

Eighth  From November9th to 

November 16th 

x   

Ninth  From November 16th to 

November  23rd   

  x 
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Findings 

 

Self-observation sheet 

 

 Regarding the self-observational sheet, it deeply contributed to the practicum stage since 

this one served as a reflective tool to observe and analyze my progress when it comes to the 

pedagogical practicum. In the same way, the self-observational sheet allowed me to reflect about 

the current educative changes as a result of the Coronavirus pandemic, which has enormously 

affected both students and teacher in terms of education given that most of students did not have 

the necessary means to have a quality education. (APPENDIX E) 

In conclusion, the self-observational sheet mainly contributed to the practitioner when 

planning the workshops or the virtual activities since it was taken into account most of the 

aspects highlighted in this one, thus helping the pre-service teacher to elaborate her material and 

activities regarding students’ needs and availability of resources. 

 

Narratives 

 

 The seven weekly narratives helped the pre-service teacher to analyze and reflect on the 

decision made in the development of the practicum; this instrument positively contributed to the 

expressions of feelings, experiences and opinions concerned to the training process as a future 

teacher. In the same way, this instrument allowed the pre-service teacher to get some pivotal 

information related to the application of the research since when writing the narrative, it was 

possible to notice in detail the progress of the proposal. (APPENDIX F)  



86  

 

 In conclusion, the fact of writing a weekly narrative influenced positively the teacher’s 

formation given that it allows to contemplate and compare different perspectives. On the one 

hand, the first perspective was myself as a student since I could understand the difference of 

being a student and a teacher, that is to say, I understood that teachers’ attitudes towards students 

were not unfair but these were for our sake. On the other hand, the second perspective was me as 

a teacher given that I could notice that the role of being a teacher is not straightforward as I 

thought, however, when writing each narrative, I confirmed that I made the best decision of 

becoming a foreign language teacher.  

 

Reflection workshops 

 

 The three reflection workshops were a key aspect during the practicum given that I could 

notice that there were a lot of classmates with the same issues and doubts with the practicum. In 

the same way, these meetings allowed me to have a deep knowledge of the different factors that 

influence both the teacher role and the pedagogical practicum. (APPENDIX G) 

 In conclusion, these reflection workshops allowed me to exchange ideas, issues and 

opinions about the practicum, and at the same time, these ones served to guide the process 

involved to become a good teacher in both aspects personal and professional. 

 

Conclusions 

 

 It is important to outline that the main purpose of this component was the implementation 

of reflection as a transformative tool of the pedagogical processes of the pre-service teaching 
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process, moreover, it promoted the critical thinking process as result of the development of the 

narratives, self-observational sheets and the reflection workshops. In the same way, this 

reflective process is a key aspect to achieve the specific objectives proposed in this component.  

 Regarding the first specific objective: “Consolidating a group of thinker teachers-

practitioners that reflects presents proposals and possible solutions towards the real problems of 

their pre-service teaching process” it was achieved but not entirely given that it was not possible 

neither to observe o to interact with the students in order to identify clearly the real educative 

issue, however, thanks to the information provided by the English teacher it was possible to 

identify some of the problems that students had in terms of grammar and vocabulary thus 

applying the most suitable strategies to remediate them.  

 On the other hand, thanks to the self-observational sheet and the reflection workshops it 

was possible to achieve the other objectives related to the teacher’s beliefs and reflection given 

that these ones allowed the pre-service teacher to reflect and organize her ideas to implement the 

correct activities and strategies to give possible solutions to some students’ issues.  

 Event thought the Coronavirus pandemic was a factor that affected negatively the 

appropriate development of the practicum, the three instruments: narratives, self-observational 

sheet and the reflection workshops were useful to collect the necessary data and visualize how it 

is to be involved in the teacher’s role. Moreover, I could highlight that reflection played an 

important role when carrying out the practicum given that it allowed me to identify the positive 

and negative aspects of the practicum, thus looking for the possible solutions to ameliorate and 

solve them.  
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Chapter III: outreach component: “Teacher training on the use of ICT as a teaching-

learning support at José Rafael Faria Bermudez High School” 

 

Presentation 

 

This project is composed by two goals. It aims at organizing the project regarding the 

social impact of the Foreign Languages Program from implementing the outreach component of 

the pre-service teaching process and to train English teacher staff about the use ICTS. 

Subsequently, the justification, main objectives, some characteristics, and the guidelines of 

contribution will be presented. 

 Afterward, the theoretical framework used for the proposal, the beneficiary population, 

and the chronogram will be presented. 
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Introduction 

 

 Nowadays, the role of the technology in the educational field has noticeably increased 

overtime since students perceived the use of technology as a new way to acquire new knowledge 

and develop new skills either in an autonomous way or guided by the teacher. 

  The presence of ICT in education has allowed students to retain knowledge in an 

effective and efficient way since with support of technology teachers can offer to their students a 

wide variety of material where they can use different online resources to explode their creativity 

in terms of classes and material. 

 Regarding the importance of the use of ICT to encourage students’ learning process and 

help teachers to create enjoyable classes and teaching material , for this reason, the trainee 

teacher aimed at training the supervisor teacher on the use of ICT specially educative platforms 

and online resources such as google classroom, power point, Kahoot, Zoom, google drive among 

others. 

  

  

 

 

 

 

 

 

. 
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Justification 

 

 Learning and acquisition of a foreign language allow facing the actual needs that today’s 

world demands. That is why, it was necessary to look for alternatives to complement the English 

teaching- learning process during this coronavirus pandemics, since most of teachers and 

students were not accustomed to teach and learn virtually. 

 Regarding the use of technology when teaching, most of the High school teachers were 

used to teach their classes in a face-to -face modality, which is way most of the teachers have a 

basic knowledge in terms of use of ICT. 

 Taking into account the aforementioned aspect, the pre-service teacher taught the English 

teacher to use these educative platforms and online resources to supplement her teaching- 

process with the creation of creative teaching material to motivate students to learn in this virtual 

methodology. In the same way, the supervisor teacher realized the benefits that have the use of 

ICT as a key tool in her teaching methodology. 

 The current project was intended to contribute English teacher’s formation in relation to 

the use of ICT to teach English as a foreign Language. For this reason, this process was 

implemented as the outreach component of the pre-service teaching process which was carried 

out by the tenth-semester students of the foreign language degree English and French of the 

University of Pamplona. 

 Implementing this project helped highly and mutually, not only the institutions and the 

educational population in Pamplona city but also the foreign language program and its students 

who develop their pre-service teaching process This was  an opportunity for both the English 
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teacher and students in High schools to reinforce their English teaching-learning process through 

the implementation of educational platforms and online resources. 

 

General objectives 

 

Implementing this outreach project from the foreign language degree English and French of the 

University of Pamplona seeks: 

 

- To train the English teacher on the use of educational and learning platforms. 

- To acquire new knowledge in terms of ICT management. 

- To integrate the Foreign language students’ formation to the English virtual teaching 

educational reality in the high school of Pamplona. 

 

 

Specific objectives 

 

For a better understanding of the previous aspects, this proposal aimed at: 

 

- Teaching the English teacher how to use the different educative and online resources. 

- Articulating the students from the foreign languages program English and French with 

the outreach projects proposed by the social interaction sector of the University of 

Pamplona. 
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Typology of the project 

 

 This one is a formative project open to the institutions that offer high education in which 

the pre-service teaching process will be carried out in Pamplona city. This project is part of the 

formation of the foreign languages program English and French. 

 This proposal is articulated in the outreach that goes beyond the institutional space and 

allows the articulation of the bachelor of PLEX to the Pamplona community. 

 

Contribution lines 

 

- Contribution to the English Teacher formation in relation to the use of TICS in the 

classroom. 

- Outreach towards the educational community in terms of University and program. 
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Theoretical framework 

 

ICT in teacher education 

 

Bhattacharjee and Deb. (2016) described how they perceived the role of ICT in 21st century’s 

teacher education:  

 ICT helps the teacher to update the new knowledge, skills to use the new digital tools and 

resources. By using and acquire the knowledge of ICT, student teacher will become 

effective teachers. ICT is one of the major factors for producing the rapid changes in our 

society. It can change the nature of education and roles of students and teacher in 

teaching learning process. (p.5) 

 

ICT in foreign language learning and teaching  

 

 With the arrival of the Coronavirus Pandemic, the use of ICT in foreign language 

learning and teaching has become a key aspect in the distance learning since it supports teacher-

student collaboration, creativity, autonomous learning, as well as the activation of the already 

acquired knowledge ( Diloram and Ilhom, 2020). 

 Moreover, Diloram & Ilhom, (2020) concluded that the fact of being an ESL/ EFL 

implies to facilitate the distance foreign languages learning and teaching. For this, there is a wide 

variety of free educational software applications and platforms that make English learning 

resources more accessible, thus promoting more personalized and meaningful learning for 
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students. For instance, tools such as Google drive, Edmodo, Kahoot, WordPress, and etc. These 

tools can be used to strengthen and ease deeper and more authentic learning.  

 

  

General chronogram  

 

The table below shows the chronogram which was implemented to carry out this component. 

 

 

Activities Weeks (September-November) 

  

Google Classroom and 

Zoom 

1 2 3 4 5 6 7 8 9 10 

    x      

Google Docs and Google 

drive 

     x     

Google forms       X    

Power point         x   

Kahoot         x  

 

Figure 24 outreach component chronogram 
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Methodology applied  

 

 Regarding that this project aimed at training the supervisor teacher on the use of ICT, the 

methodology implemented is composed of some steps as follows: 

1) To ask the teacher which educative platform or tool she wanted to learn how to use it.  

2) To watch YouTube tutorials in order to have a complete understanding of the 

educative platform or tool chosen. 

3) To prepare the material to carry out the training. 

4) To schedule a meeting on Zoom. 

5) To share my screen on Zoom to show the teacher every step that she has to follow in 

the corresponding educative platform or tool. 

6)  To explain step by step how to use the platform or tool chosen. 

7) After having explained to the teacher all the functions of the platform or tool, she has 

to share her screen and apply the functions previously explained. 

8) We repeat the exercise two or more times regarding the degree of difficulty of the 

platform or tool. 

9) To solve any doubt about the use of some platforms and tools, the pre-service teacher 

created some PDF tutorials (APPENDIX H)  for the supervisor teacher, which explain 

step by step the use of those ones.  
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Platform or tool Objective 

Zoom To learn how to use zoom when carrying 

out a video conference. (APPENDIX I) 

Google classroom  To learn how to use all the functions of 

Google classroom. (APPENDIX J) 

Google docs To learn how to share and create online 

documents. (APPENDIX K) 

Google drive and Google forms  To learn how to upload and download 

documents and files. 

To discover the functions that Google 

Drive offer. 

To learn how to create online 

evaluations. (APPENDIX L) 

 

Kahoot To learn how to create funny and creative 

competitions for students. 

To learn how to grade students using the 

report of Kahoot. (APPENDIX M) 

Power Point  To learn how to create the game Who 

wants to be millionaire. (APPENDIX N) 

Figure 25 platforms and tools worked  

 



97  

 

Conclusions 

 

 The primary purpose of this outreach component was to train the supervisor teacher in the 

use of ICT to improve the foreign language teaching-learning process during this virtual mode; 

for carrying out these general objectives, there were proposed two specific objectives.  

On the one hand, the first objective was achieved since the supervisor teacher learned to 

use platforms and tools that allowed her to develop some creative activities for her students. At 

the same time, the fact of using Google Forms and Kahoot facilitated her process of grading 

given that these ones automatically grade the activities. 

On the other hand, this outreach project influenced positively students’ learning process; 

for instance, 11th-grade students enjoyed a lot their evaluation on Kahoot, although some 

students lost the game, they suggested to the English teacher to keep implementing those kinds 

of activities since these ones were very enjoyable to learn and evaluate their knowledge. 

As a suggestion, it is necessary to continue with this process of ICT training, so that EFL 

teacher can explore and implement new teaching strategies which serve promote students’ 

interest towards the learning of English as a second language.  
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Chapter IV: Administrative component 

 

Introduction  

 

 As pre-service teachers, it is pivotal to realize that pertaining to school, college, or any 

other kind of educational institution implies being involved in events arranged by the 

corresponding educational institution; some activities are flag-raising ceremonies, high school 

anniversary, etc. However, as an outcome of the coronavirus pandemic, this dimension has 

changed considerably since these activities are face-to-face nature, and it also depends on the 

administrative' adaptation to this situation; in this case, flag-raising ceremonies and parents 

meeting are the possible institutional activities than can be carried out virtually to which the pre-

service teacher can assist as long as the coordinator and supervisor authorize it. 

 

General objective  

 

To participate in all the virtual events proposed by the High School. 

 

Specific objective 

   

● To be punctual when attending any virtual institutional event. 

● To be creative when including the English language when it is required. 
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Methodology  

 

 As mentioned above, it is important to create a sense of belonging both inside and outside 

the classroom, given that there were institutional events which allowed the teacher to 

compliment her teacher training; however, as a consequence of the coronavirus pandemic, the 

extra-activities used to perform in the institution have witnessed some changes in its mode of 

operation, for this reason, at ‘Jose Rafael Bermudez High School’ the flag-raising and parents 

meeting are the only ones that continue to be made; for these activities, there was not an 

established calendar. 

 Even though the educational institution did not have an established calendar for the extra 

activities, there were some of them that were carried out during the practicum, with which the 

pre-service teacher could organize the following chronogram:  

Date  Extra activity 

September 29th  Flag raising  

October 6th  Educative support 

October 29th  Teacher training on conflict prevention  

Figure 26 Extra activities time table 
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Activities  

 

Flag-raising  

 

 On September 29th, it was carried out the flag-raising at the “José Rafael Faría Bermudez 

High School” where my role was to be a viewer. This activity was streamed online in real time 

via YouTube. Regarding the topic of this flag-raising, it was a commemoration to the value of 

friendship and fellowship. This flag raising is composed of some activities as follows:  

 

Honor roll.  

In this section of the flag-raising were highlighted the students from 6th grade to 11th 

grade with the best academic average during the previous academic term. 

 

 

 

Figure 27  10th grade honor roll 
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Poems.  

 

Teacher and students recited different poems; one of the most remarkable authors of the 

poems was Mario Benedetti. Moreover, one of the aspects that captured my attention was the 

fact that some students were accompanied by their parents when reciting their poems, as well as 

a teacher disguised himself as a farmer to recite his poem related to the rural life. 

 

 

Figure 28 student with her parents reciting her poem 
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Figure 29  teacher reciting his poem  

Eleventh grade dancing.  

 

This activity was one of my favorite ones since it was awesome to see how despite the 

current Coronavirus pandemic, students find the way to transmit through the dance a positive 

message to their teachers, administrative personnel and classmates. 

 

 

Figure 30  11th grade students dancing  

 

 Words from the principal.  

As a closure of this flag-raising activity the principal of the educational institution Mrs. 

Hernando Ibarra talked about the importance of the love as the most valuable thing that we as 

humans’ beings have in our lives. 
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Figure 31  words from Mrs. Hernando Ibarra 

 

 Insights gained.  

With the realization of this activity, I could learn that love is the most important aspect 

that we have in our lives since it shapes the connections with our family, friends and loved ones 

as well as to have hope in relation to this current pandemic that we all human beings are involved 

in.  

 

Educative support  

 

 On October 6th, the supervisor teacher and me carried out a zoom meeting where it was 

read the security protocols that the Ministry of health for the reopening of the schools for the 

coming year. Moreover, while reading we discuss about the possible challenges that could bring 

about the in-person methodology the next year. 
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Figure 32  Zoom meeting to discuss the security protocols  

 

 Regarding that this discussion was a task assigned by the coordinator of the educative 

institution , we had to make a document where we gave our ideas about the role of the teacher in 

this reopening of the school , that is to say, which actions we as teacher could do to prevent and 

control the transmission of the Coronavirus inside the institution. 
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Figure 33  educative support by the part of teachers document  

 

 Insights gained.  

 

While doing this activity , I learnt how unfair is the education in Colombia since the 

Ministry of education intends to reopen the educational institutions regardless both students and 

teachers’ health as well as the exploitation of labor by the part of the teacher since they have to 
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give face-to face and virtual lessons with the same pay. Concisely, as long as this country is 

corrupt, we as teacher have to assert our rights.  

 

Teacher training on conflict prevention   

 

  

 On October 29th, it was carried out via Zoom a Teacher training on conflict prevention 

for all the teachers and the administrative personnel of the “José Rafael Faría High school”. This 

conference was given by a professor of law from the university of Pamplona and my role was to 

be a viewer.  

 

 

Figure 34  teacher training via zoom 

 

 This meeting aimed at promoting conciliation among teachers, students and school 

leadership as the main method for conflict resolution. In the same way, some of the themes that 

were discussed were: theory of conflict and reconciliation, characteristics of the conflict, 

alternate methods for conflict resolution, and the conflict scenarios. 
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Figure 35  theoretical and conceptual aspects of the conflict 

 

 Furthermore, one of the aspects that caught my attention was the fact of exposing some 

real cases of conflicts inside schools since it allowed teachers to discuss and propose solutions 

that could help to solve cases of bullying inside the classroom. 

 

 

Figure 36  example of a case of bullying  
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Insights gained.    

 

  This teacher training enabled me to understand the important role that we play as teacher 

inside the classroom since we have to know how to deal with conflict situations in an impartial 

way. In the same way, it is important these teacher trainings since frequently we as teacher do 

not realize when a student is being a victim of bullying by the part of his classmates since we 

have a lot of responsibilities that make us to overlook our students. 

 

 

Conclusions  

 

 The main purpose of this component was to participate in all the extra-activities proposed 

by the High School; however, as a consequence of the Coronavirus pandemic, the role of the pre-

service teacher was only to be a viewer in these activities, for this reason, the English language 

could not be used during the development of these activities. 

 On the other hand, I could notice the importance of carrying out these kinds of activities 

since these ones highlighted the most important aspects of the institution as well as to reinforce 

the sense of belonging as a member of the institution. In the same way, activities as the teacher 

training contributed positively to the self-improvement as a teacher since I could learn how to 

identify when a student is being victim of bullying, and which actions I could use to solve it.  
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Appendix A:  pre-service teacher example of the second written activity 
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Appendix E : Self-observational sheet  

 

 
 

 

 



116  

 

 

 

Appendix F: narratives 

 

 

 

 
 

 

 

 

 



117  

 

Appendix G: reflection workshops  

 

 



118  

 

 
 

 

 



119  

 

Appendix H: PDF tutorials created by the pre-service teacher 
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Appendix I: Zoom training  
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Appendix J: Google classroom training  

 

 
 

 

Appendix K: Google docs training  
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Appendix L:  Google drive and Google forms training  
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