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General presentation

The present action research is divided into four chapters: the pedagogical component;

the research component; the outreach component; and, the administrative component.

The pedagogical component, where it is described the problem that was identified
during the observation class in 7" grade, and the solution proposed by the researcher

implementing an action research.

The research component, where reflection is used as a critical tool to self-evaluate the

practicum stage and its impact on the learning process of students.

The outreach component, where it is explained that the pre-service teacher developed

the practicum stage also in primary school, specifically in 3" grade.

The last one, the administrative component, which corresponds to extra activities
developed in the institution and in which the pre-service teacher took part to understand the

role of a teacher out of the classroom.



Introduction

Part of being an English teacher is to show students the benefits of learning a second
language; also, to improve students’ English level. This second objective has been difficult to
n accomplish due to the low level of education in such a context as it is Colombia. Even
when schools focus on teaching grammar, vocabulary and developing writing, reading and
listening skills, English college teachers notice are first sight that the oral production of first
semester students is poor, this, due to the lack of interest from school teachers to work deeply

this aspect and also, from students who are not motivated to learn a foreign language.

According to an article from Semana virtual magazine published in 2018, Colombia
has the worlds’ sixty place in the global rating related to the level of bilingualism. The results
were obtained from a test applied by (EF) Education First, an enterprise that offers language
courses around the world. These results show that the actual situation in Colombia involving
learning English is disappointing. In addition, it shows that the projects created by the

government to fix this situation are not having any impact on the education of this country.

As an English teacher, one of my objectives is to create awareness about the
importance of learning a second language. | had noticed that oral production is the weakest
skill in high school students, for this reason, I decided to apply my research action focusing
on oral tasks that will help my 7" grade students to develop oral production according to their

level of English.



Justification

From an educational perspective, due to the arrival of the communicative approach,
learning how to use the knowledge of a language (grammar and vocabulary) in real
situations, has gone to the first place when talking about preparing students to be able to

communicate in real life situations. (Sepesiova, 2015).

Taking into account the abovementioned, | decided to conduct my action research
towards the oral production of students as they make them realize, through communicative

approach, that oral skills are the final step to show their English knowledge to society.

Another factor that causes the students not wanting to develop their oral competences
is SA (Speaking Anxiety), defined by Mcintyre & Gardner (1993) as “the subjective feeling
of tension and apprehension specifically associated with foreign language contexts, which
include speaking, listening and learning” (as cited in Karatas, Alci, Bademcioglu, & Ergin,

2016).

FLSA is the consequence of certain affective factors such as, fear of speaking in
public, negative evaluation or lack of confidence. This explains why English students do not
attempt to develop the necessary skills to communicate orally. In addition, sometimes
teachers do not know how to react according to the students’ needs concerning the affective

factors abovementioned that influence the learning process.

Finally, the relation between the action research to be developed and the practicum
stage at Bethlemitas Brighton high school, will help 7™ grade students to improve their oral
skills, not only for their practice in English but also will help them to correct errors in their

mother language (Spanish).
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General objective

> Toinstill oral production of 7" grade students’ through oral tasks at Bethlemitas

Brighton high school.
Specific objectives

» To implement reflection as a transforming tool in one’s pedagogical processes of the
integral practice.

» To promote the development of a critical spirit in the students-practitioners that
allows them to analyze their pedagogical work.

» To address the English Teaching demands from the child population in the elementary
schools in Pamplona city.

» To integrate the foreign languages education of the students that belong to the degree
in Foreign Languages English-French to the educational reality in elementary school
in Pamplona city.

» To participate in all the extracurricular activities proposed by Bethlemitas Brighton

during the practicum process.

Institutional Observation

On April 13" 1896, the first Bethlemitas arrived to Pamplona and took the direction of
the institution, in that moment called “ASILO DE LA SAGRADA FAMILIA, BRIGHTON”
which helped homeless girls. Years later its system changed and it was founded as “la
Escuela Sagrada Familia”, the primary school. Afterwards, high school was founded and in

2009, the first generation graduated under the direction of Sister Marina Stella Osorio.
Topographical School’s Location

Bethlemitas Brighton High school is located in the urban area of Pamplona city, Norte

de Santander, Colombia with the address Carrera 1 5-90 barrio Brighton.
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Educative Authorities

According to the school web page the current principal is Sister Flor Elba Torres
Miranda. There are two coordinators, one school counselor, three secretaries and forty

teachers.

Fundamental Aspects of the Educational Institutional Project (PEI)

Here it is presented the mission, vision, the institutional objectives and the
pedagogical model.
Mission

“We are an Educational Institution that in the light of the Bethlemitas Philosophy

seeks participation, updating and service in evangelization.” (p. 15)

“We contribute to personal development by providing quality and inclusive
education, based on ethical, scientific, technical, investigative, environmental and

participatory principles.” (p. 15)

“We count on the strength of God and the legacy of the Founding Saints, the policies
of the State and the commitment of the Educational Community.” (p. 15)
Vision

In 2022, Bethlemitas Brighton Educational Institution will be recognized in society as
an entity with a projection towards leadership in educational, investigative, pedagogical and
technical innovation, promoting the care of the environment and respect for the public,

inclusive, consolidated in its processes of personal development of highly qualified people.

Institutional objectives

General objective

12



» To guide the implementation of the various activities and/or actions within the four

components.

Specific objectives

13

» To strengthen continuous improvement in each of the CGS processes aimed at

seeking the satisfaction of parents and students as active and responsible members of
society.

To stimulate the educational vision of the institution through the pedagogical model
that allows students to achieve meaningful investigative, technological, ecological and
inclusive learning taking into account dimensions, processes, performance and
competencies.

To strengthen the Pastoral of Human Development in each of its dimensions
(corporal, communicative, sociopolitical, cognitive, aesthetic, affective, spiritual and
ethical) in accordance with the values of the Gospel.

To determine guidelines for the rational use of human, physical and economic
resources for the welfare of the Educational Community.

To establish the criteria for the adoption and implementation of the holistic
pedagogical model with the collaborative, as well as the monitoring and evaluation of
the impact of the model.

To make the Institutional Improvement Plan a tool to improve the quality of education
according to the educational needs and expectations of students.

To properly manage conflicts and participate in solutions to problems affecting the
environment and the educational community.

To contribute to the building of an inclusive, equitable, just and peaceful society.



» To strengthen continuous improvement in each of the GSC processes aimed at
seeking the satisfaction of parents and students as active and responsible members of
society.

» To train high school graduated technicians in systems, in conjunction with SENA to
offer a greater possibility for entry into the world of work.

» To strengthen awareness in environmental care to improve the quality of life.

» To emphasize the training of students in the care and respect of the public.

Pedagogical model

MODELO PEDAGOGICO DE LA INSTITUCION EDUCATIVA BETHLEMITAS BRIGHTON

CONTEXTO SOCIAL Y CULTURAL CARACTERISTICAS PSICOLOGICAS,
SOCIALES Y CULTURALES DE LOS
ESTUDIANTES
‘L ANPNR. a1
!
/“ Housnco
Aprendizaje ) Humanista
Significativo / /
& MODELO PEDAGOGiCO IEBB
~_
ﬂ,\ ——

ctu
Orientacion (r ica
Autonomia
Aprendizaje colaborativo
Ensefianza para la comorension

MODELO PEDAGOGICO: Representacion de relaciones que predominan en el acto educativo
Flérez. (1998)

Figure 1: Pedagogical model.

Rulebook

The rulebook of Bethlemitas Brighton school is divided into 11 chapters and it is
based on the Constitution of Colombia which offers the guidelines to create the rulebook

taking into account the rights and responsibilities of students, teachers and authorities of the
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school. Also, it is described the disciplinary system to follow in case of problems between

any of the members of the institution.

Physical facilities

The Institution has two offices: The main one, "Brighton" located in the Avenue 1
N°5-90 where the Primary owned by the Bethlemitas Community operates, and headquarters
"Bishop Rafael Afanador and Cadena " located in the Avenue 4 # 6-84 property of the

municipality and in which the basic secondary and technical are found.

The main office has the following rooms:

18 classrooms 2 secretary offices
Audiovisual room 1 chapel
Guidance office 1 sacristy

1 Computer lab 2 pre-service teacher rooms

Sports room 8-bathroom fixtures for students
Storehouse area Teacher bathrooms

1 principal office 2 warehouses

v VvV VY VvV VvV V V V

>
>
>
>
>
>
>
>

1 coordinator office 1 teacher room

The headquarters of Bishop Rafael Afanador and Cadena has the following rooms:

» 14 classrooms » 1 chemistry lab

» Audiovisual room » 1lartroom

> 1library » 1 principal office
» 1 computer lab » 1 coordinator office
» 1 technical room » 1 guidance room
> 1 physics room » Bathroom fixtures
» 1 English room » 2 teacher bathrooms

15



» 1 cafeteria

» 1 kitchen

» 1 teachers’ room

Organigram
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o

© ASOCIACION DE

| PADRES DE FAMILIA
EGRESADOS
COORDINACIONES
SEDE GENTRAL SEDE RAFAEL AFANADOR Y
CADENA
COORDINADOR CALIDAD [ BIENESTAR SERVICIO
| DOCENTES f———— { COORDINADOR GALIDAD [_ ORIENTACION ESCOLAR |

AUXILIAR
ADMINISTRATIVO

OPERATIVO TECNICO

AUXILIARES SERVICIO

Figure 2: Organigram.

Scholar calendar

LIDERES DE GESTION BANDA DE MARCHAS

INTERNET

SALAS DE INFORMATICA

TIENDA ESCOLAR —

ESTUDIANTES |

DATE ACTIVITY
September 13™" Ending of 3" period
September 16% Beginning of 4" period

October 71 to 13t

1 week of institutional development
Student recess

November 29

Ending of 4" period

December 2" to 8™

1 week of institutional development

December 2" to 29t

Student recess and labor recess

Table 1 Scholar calendar
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Supervisor’s schedule

INSTITUCION EDUCATIVA BETHLEMITAS BRIGHTON ~ PAMPLONA

> HORARIO DE CLASES 2019
G O Tttt ity /\/ CURSO: &~ O=2

7 7 (=4 —_—
LUNES | MARTES | MIERCOLES | JUEVES | VIERNES "
Jr00-7:15 REFLEXTION. . .
{1 |7a5-8:10 704 A . N RSN .
" [2 [8:10-9:05 702 Jo2 R A

[ [3 | 9:05-10:00 62 gor 5-04 o7 | 02
} 10:00 -10:30 DE S C ANS o |

" [4 [1030-11:25 ¢ oL go7 > 207 CoZ

5 |11:25-12:15 | 3 87 703 FO7 POz

l6 [12:15-1:00 | 7o 7 703 767 goz |
|7 [2:30-3:30 | Reflexion 1
|8 [3:30-4:30 | pedagégica i

Figure 3 Supervisor’s schedule

Pedagogical aspects

This observation was different from what | expected because the English teacher has
health problems with her back, so currently, she has an assistant who helps her teaching the

classes, however, she still is present during the class.

The methodology of the course is based on working with an English book called
“Outstanding 7” with the common content: grammar and vocabulary exercises, readings and

listening exercises, and it has a CD with audios to work with.

| observed the classes during three days due to the activities developed with the 71"
grade on Wednesday and Thursday. Specifically, | observed the courses of 7- 01 and 7%- 03,
where | identified that the assistant uses 90% of English and 10% of Spanish. The subject of
the courses was “should”. The general sequence of the classes was first, explanation of the
topic in the board, second, work with the grammar book and third, correction of the exercises

of the book or the homework.
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CHAPTER 1
PEDAGOGICAL COMPONENT

Instilling 7™ Graders’ Oral Production Through Oral Tasks at Brighton High School: An

Action Research.
Introduction

Oral skills are one of the concerns of an English teacher when teaching students the
correct way to talk. In Colombia, a monolingual country, the percentage of people who talks
English is still low and the English score in 2018 was 48.90 (low) comparing it with other 88

countries, its place was #60 according to the English Proficiency Index of English First.

This is still disappointing in 21 century where we have access to internet and a broad
set of different tools to learn English. It can be noticed that globalization has not reached the
educational area completely, and this can be proven through the lack of interest from people
to learn a second language, even when it is advised to acquire such knowledge to have the

opportunity to apply for a better job.

The main issue for an English teacher is to develop students’ oral skills in such
context as it is Colombia. However, English teachers know the benefits of oral production at
a cognitive level, such as a higher level of engage, more self-confidence and the ability to

overcome fear. (Ramirez, S. & Artunduaga, M. 2018).
Problem

7" grade students at Brighton high school, have a low level of performance in oral
production, which makes it difficult to do oral exercises in class. Taking into account this

issue, 2 research questions emerged:

18



e How does the application of Willis’ (1996) task-based plan strengthen students’ oral

production?

e How oral tasks create awareness of the role of human being through social issues

around the world?
Justification

From an educative perspective, this research will help students acquire the necessary
skills according to their grade and age, that will allow them to communicate among them and
make logical utterances. Moreover, the teacher will acquire a deeper understanding of
students’ weaknesses related to oral production and will be able to identify the methodology

that best fits with students’ needs.

From an investigative perspective, the emerging results from this research will
contribute to support or fulfill previous studies which focused on oral production of high

school students.

Concerning the social contribution, students will acquire communicative skills that
will allow them to act in society and play a role as subjects of change, capable of expressing

opinions, emotions and argument based on critical thinking.
Objectives
General objective
e Toinstill oral production in 7" grade students through oral tasks.
Specific objectives

e To strengthen students’ oral production through the application of Willis’ (1996) task-

based plan.
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e To create awareness of the role of human being in current social issues around the
world through oral tasks.
e To promote the personal development, dream realization, competence in the work

field, access to knowledge and other cultures.

Definition of task

For Willis (1996) a task is an activity "where the target language is used by the learner
for a communicative purpose (goal) in order to achieve an outcome"” (p. 23). This is one of
the main goals set by an English teacher when attempting to guide the students’ perceptions

about how important it is to learn how to orally communicate in any given situation.

Similarly, Nunan (1989) thinks about task as "a piece of classroom work which
involves learners in comprehending, manipulating, producing or interacting in the target

language while their attention is primarily focused on meaning rather than form" (p. 10).

This is an indicator of what needs to be highlighted during the development of a class
and in the students’ learning process, that is, to center teaching in meaning so students are

capable to understand what is the utility of the task.

Types of oral tasks

Kayi (2012), offers various oral tasks which are most applied by language teachers
during the class to promote and improve oral speaking or oral production in language
students. Some of these are: discussions, role play, simulations, information gap,
brainstorming, storytelling, interviews, story completion, reporting, playing cards, picture

narrating, picture describing, find the difference.
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Research questions

e How does the application of Willis’ (1996) task-based plan strengthen students’ oral
production?
e How oral tasks create awareness of the role of human being through social issues

around the world?

Theoretical framework

The present study was framed under Willis* (1996) task-based plan, where he explains
that “the main focus is on meaning. They are using language to exchange meanings for a real

purpose. They must be free to use whatever words or language forms they want.” (p. 3).

I decided to apply Willis’ plan because he explains in a brief way the three stages to

follow so students are able to accomplish an oral task.
Literature review

This section presents 5 studies that guided the development of this action research.
These studies focused on: the understanding of pre-service teachers, strategies used to
improve oral production, the use of project-based learning (PBL) to improve oral production,

and cooperative learning strategies.

Mooi, L. & Mohsin, M. (2014), found that pre-service teachers were aware of
students’ learning needs, also, they identified certain factors affecting students’ learning. In
addition, they realized that students have different learning styles, opinions and behaviors.

All this, helped them create new strategies to improve students’ learning process.

Fuentes, D. (2013), identified that readings, role plays and songs were the most
common strategies used by the teacher to improve students’ oral production and at the same

time, those were the most interesting for students, because these helped them correct or

21



improve their pronunciation and allowed them to actively participate and express their

opinions.

Similarly, Villalobos, O. (2015), was able to establish that certain tasks and activities
got the most of students’ attention and made them participate actively during the
development. These activities were role-play, interview, speaking workstations which are

spaces where students use certain material with instructions and work alone or in pairs.

On the other hand, Vaca, A. & Gomez, L. (2017), decided to use PBL to improve
students’ oral production, finding that first, learners were motivated to learn vocabulary due
to the need of completing the projects proposed in the course to “express ideas” ; second,
students used to talk in English and Spanish at the same time when interacting among them
due to their fear of making linguistic mistakes or being mocked by their classmates; and third,
students got interested on talking about their life and learnt to understand their classmates

differences, even when they made mistakes while talking they were actively engaged.

Finally, Prieto, C. (2007), worked with cooperative learning strategies, identifying
that at the beginning of the implementation of these activities, students were reluctant to work
in groups were there were classmates they did not talked to, however, as time passed, they
got tolerant and open-minded about their classmates and understood that each of them had
something to teach and learn from each other, not only about their life but also they took very

well the peer-tutoring during the works in group.

Pedagogical Methodology

Willis (1996), task-based learning plan is divided into three steps:

1. Pre task: teacher introduces the subject to the students through brainstorming,

sharing ideas or using materials, and students can have time to plan the task.
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2. Task cycle: students plan what they want to say with the teacher’s guidance

keeping in mind that they can say what they want. Then, students report in front of the class.

3. Analysis: Teacher offers a reading or the transcript of recordings they heard and
with the students, identify useful forms of language. Afterwards, there is practice of these

forms.
Research methodology

Creswell (2012), stablishes that action research “addresses a specific, practical issue
and seeks to obtain solutions to a problem.” (p. 600). This is, teachers observe a specific

setting, identify an issue and plan how to solve the situation.
Participants

This research was conducted in Brighton high school with 7" grade students as
participants whose average age is 11 to 13 years old. | decided to work with these grade as
they reflect little interest to communicate in English but still have weaknesses on their

performances.
Data collection instruments

| applied Horwitz et al. (1986) questionnaire, known as foreign language classroom
anxiety scale (FLCAS), based on Likert scale ranging from (1) as strongly agree and (5)
strongly disagree, and composed by thirty-three items. This will allow me to know students’

perceptions and experiences related to English. (Appendix 1).

Audio recording was the second instrument to collect data, as well as the speaking
assessment table, as it allowed me to have more time and carefully evaluate students’ oral

performance.
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The third instrument I used was an open survey, which purpose was to know the

participants’ opinions about the research. (Appendix 2)

Timetable data collection

Week |  Activity/instrument 1st | 2nd | 3rd

Implementation of the proposal

Anxiety Questionnaire

Oral Tasks
5th week: oral presentation about the
cow-free hamburger.
7th week: debate about child obesity.
Open questionnaire

Table 2: Time table data collection
Data analysis

Creswell (2012), states that analyzing data “involves drawing conclusions about it;
representing it in tables, figures, and pictures to summarize it; and explaining the conclusions

in words to provide answers to your research questions”. (p. 10)

Collected data was analyzed through the typological analysis, which according to
Hatch (2003), it “starts by dividing the overall data set into categories or groups based on
predetermined typologies.” (p. 152). This type of analysis was selected because it is the most
appropriate for this research, having qualitative data (a survey and a voice recording); and

quantitative data (a questionnaire).
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Data analysis procedures
Anxiety questionnaire

The first instrument that was analyzed was Horwitz’s anxiety questionnaire. The
purpose of this instrument is to know students’ perspectives related to what they experienced
during their English learning process. This survey is measured with a Linkert scale which has
a range going from 1 (totally agree) until 5 (totally disagree). In addition, it contains 33 items
or statements answered by 5 students. The following bar charts represent the comparison
between each student’s answer for each statement. Being (S) statement, and the number

above each bar, the grade each student gave to each statement in the questionnaire.

[ Student A [ Student B [l Student C [l Student D [ Student E

5.6
5.4
52
5.0
4.8

4.6
4.4
4.2
4.0
3.8

Scale

SN s ) SA s6
Statement

Figure 4: first to tenth statement.

Figure 4 shows the students’ responses from S1 to S10. What it is important to
highlight is the different perspective between students A and B in S1; Nunca estoy
completamente seguro de mi mismo cuando hablo en clase de idioma extranjero; where both
students answered 2 (I agree); meaning they do not have enough self-confidence to talk in

English class all the time.
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The same response was for both students who marked 4 (I do not agree) for S3;
Tiemblo cuando sé que me van a preguntar en clase. This means that even when they

experience a low level of anxiety, they do not show it through body language.

[ Student A [ Student B [l Student C [ Student D [ Student E

5.6
5.4
52
5.0
4.8
4.6
4.4
4.2
4.0
3.8
3.6
3.4

||| |
N

Scale

mmma. |||
L)

s 2 ] A 5 )0
Statement

Figure 5: eleventh to twentieth statement.

Figure 5 shows the students’ responses from S11 to S20. Student B marked 2 (I agree)
in S19; Me da miedo que mi profesor corrija cada fallo que cometo. Similarly, the same
participant marked 2 (I agree) in S20; Siento coémo mi corazon palpita cuando sé que me van
a pedir que intervenga en clase. These two responses indicate the low level of confidence
experienced by the student. In addition, this is considered a cause of lack of active

participation during classes.
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@ Student A B Student B B Student C B Student D @ Student E

Scale
(]
[es]
o[ [ [ [ [ [ ]
—
T O O
T I O

0 O Lo s

an e e b % B a7

Statement

Figure 6: twenty-first to thirty-third statement.

Figure 6 shows the students’ responses from S21 to S33. For S23, Tengo la sensacion
de que mis compafieros hablan el idioma extranjero mejor que yo; students A and B marked
2 (1 agree). They may be comparing themselves with students C, D and E; who marked 4 (I

do not agree), which indicates the difference in their self-confidence levels.

Finally, Students A and B marked 2 (I agree) for S33, me pongo nervioso cuando el
profesor pregunta cosas que no he podido preparar. This is a common response for young

students who have not been taught how to deal with stressful situations.
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Audio recording

No Grade Student's
Key Criteria | Awarded Poor Average Good Excellent Score
0 mark 1 mark 2 marks 3 marks 4 marks AlBlClD
Generally
poor Accurate Accurate Exceptional
. grammar grammar
Serious and and grammar use of
grammatical and grammar and
vocabulary vocabulary
Grammar errors usage usage about vocabulary vocabulary
and and very limited with a high half usage most throughout 0(0|1]2
Vocabulary vocabulary g - . of the with
A frequency of | the time with | . . o
resulting in errors but a time with minimal or
incoherence " occasional no
they few major
errors errors
do not affect | errors
coherence
Content is
Content is Content is relevant Content is
Content is related relevant and cohesive | coherent,
unrelated to the | to the about half most relevant
prompt and prompt the of the time and well-
Content completely but it lacks time but the but it organized 41411414
irrelevant or clarity and ideas lacks with
incomprehensibl | relevance consistent consistent
are not well .
e most of oranized focus with focus on the
the time g occasional prompt
digressions
... | Pronunciatio | Pronunciatio | Pronunciatio Pr_onunuatlo
Pronunciation is nis nis nis nis
completely . accurate and
: . poor with a accurate and | accurate and
incomprehensibl | . clear
Pronunciatio | e high Clear Clear throughout
L frequency of | about half of | most of the . 1111213
n making it . with
o errors and the time
difficult - - . - correct stress
occasionally | time with a with
to grasp the - . . and
unintelligibl | few occasional .
content - appropriate
e major errors | errors . -
intonation
Some
Little fluency with Fluent
. Fluent most
fluency with | afew of the throughout
frequent complete . . with an
Almost no time with an -
pauses sentences . ability to
fluency - ability to
- and a few delivered speak at a
with long and fragmented without construct natural
Fluency frequent pauses g and connect 1(1(1]1
; - sentences pauses but pace and can
without a single . sentences
and with construct and
complete comfortably
mostly some connect
sentence - - but
single hesitation the pace is sentences
word that breaks une\een spontaneousl
utterances the y
flow at times
Total Mark 1
(16) °1%1%]0

Table 3: Speaking assessment. Taken from King Abdulaziz University | English Language

Institute (2012-13).

The previous table, is a speaking assessment table that was used to measure and

evaluate the students’ level of speaking during three speaking exercises. In addition, the final
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mark was drawn from the assessment of the three-audio recording from each participant. The
first one, a practice activity focused on students’ pronunciation; second, an oral presentation

about the cow-free hamburger; and third, a debate about child obesity.

The table shows the speaking level of difference between the five students having
student A and B in the same range (6), student C (8), student D (10) and student E (12) have
the highest mark. This explains why students D and E have a high level of speaking
compared to the other three participants; this may be a positive consequence of actively

participate during class, which has helped them to develop their speaking skills.

Survey

This is the third instrument used to collect data with the purpose of knowing the
students’ opinion about their experience with the research. Nevertheless, the survey was only

applied to three students.

Feon=n
CUESTIONARIO
Este euestionario tiene &| objetivo de conocer su opinion respecto a las experiencias que se presentaron por la dacente
de inglés en la investigacion en 1a que usted participd. Siéntase libre de escribir con toda honestidad. Las respuestas que
i con estricta y sol por la investi Le

su colaboracién.

1. ¢Qué expectativas tenia antes de empezar las actividades de la investigacion?
Tl mepEmealy & o\ o prenkizar0 y QIONWNLIGC Op
AT oo e : it

2. Explique de qué manera 135 acti
infantil) que se re: i

luyietan v

sin carne y el debate sobre la abesidad

D e
10Ny
5. £C6mo describe usted las acti
Balbnfs o0 BT
i gt
6. £Que recomendaciones tiene para Una proxima investigacién de este tipa?
il 4 gl o T s o LA
Memfue hago '/'-C(Jl 8% I daelied | oo dedos
i
g q :

Figure 7: Student E survey.
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Student E stated that he thinks these activities helped him to improve his speaking
level and also, he liked the type of activities proposed by the researcher, however, he

recommended for a future research, to do more didactic activities.

P CUESTIONARIO

Este cuestionario tiene el objetivo de conocer su opinién respecto a las experiencias que se presentaron por la docente
de inglés en la investigacion en la que usted participé. Siéntase libre de escribir con toda honestidad. Las respuestas que
i o ¥ cé porla L

su colaboracién.
1. {Qué expectativas tenia antes de empezar las actividades de la investigacion?

A ppectadias eqNgge fucran divertrdel v educqtivas v
la _han ioqeadd u"'(!lo:v{‘ nyatal gdige Chotal

sin carne y el debate sobre la abesidad

2. Bxplique de qué manera las acti sobre la
infantil) que se realizaron, tuvieron algin efecto positivo o negativo en su aprendizaje del inglés.
Tuviern on ofety pad (w gorgue Pude prep for muc Ao ‘
lye ing)e Rude woledde Mo, 01al b pronuncgCeh
en inglet Y
3. Para usted, ¢por qué es importante que en el colegio se ensefie la produccién oral en inglés?
= /
ES (P oo fants @iuue A1 Qoudem ol i r o gomoi s o hiues
degiroote O d haligt (mgel popcotdesrlv cf muiy bLwne
4. Para usted, ¢Por qué es importante ensefiar a los jévenes 2 hablar acerca de problemas sociales?
B oot ]o hle puigue  PYle sobe
Qe da o L9 Cocredad du /
5. §G4mo describe usted las actividades realizadas con la investigadora?
Divericdos alucal-uqr povgus ppos encen dieii grbra
wgley i, eV day =
6. 4Qué recomendaciones tiene para una préxima investigacion de este tipo?
Ouo +wbaiomc la pdt{e elCiifd pota me-pgrtt D oy

e cifufa €0 i ngle

Figure 8: Student D survey

Student D stated that he enjoyed the activities developed and that he thinks he learnt

more about English language, however, he recommended for a future research, to work more

in writing skills.
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= CUESTIONARIO
Este cuestionario tiene el objetivo de conocer su opinién respecto a las experiencias que se presentaron por 1a docente

de inglés en la investigacion en la que usted participd. Siéntase libre de escribir con toda honestidad. Las respuestas que
jard stricta jalidad y ré idas pora i L

suvolaboracién.

1. {Qué expectativas tenia antes de empezar las actividades de la investigacion?

Ninohe o lo Nevdad ho cable  fue ibabvy oo hacel
T T

2. Explique de qué manera las activi i6n sobre la sin carne y el debate sobre la obesidad
infantil) que se realizaron, tuvieron algtin efecto positivo o negativo en su aprendizaje del inglés.
Tho dhples, €4

a6l pa. qae  gyadaloh o IMe .l
“doriy . proVebiy huectlas 99l niohdg

3. Para usted, épor qué es importante que en el colegio se enseiie la produccion oral en inglés?

Poit G arpun~ql Nigey 4 ofln pn
t -G 7 : —
bagl  Jgc Jibles, V' 1néY  puoede

4. Paea usted, ¢Por qué es importante ensehar a los jévenes a hablar acerca de problemas sociales?

fala, ©xplotok g
QAU e ova Y0

5. #0éma describe usted las actividades realizadas con la investigadora?

eotuNioloh Oehiglev, Mg,
2xp Vool i painien 2.}

6. £Qué recomendaciones tiene para una proxima investigacion de este tipo?

PORS  Criks bilhowhd y ecta. biely debevianns Iegwir
bablds do " tolunG Nuligdod, 7

Figure 9: Student C survey

Student C stated that he liked the activities developed, specially the debate because he

learnt how to give his opinion about a social issue to find a solution for it. Also, he said that

the activities helped him express himself.

Ethical considerations

The main issue addressed in the development of this action research was to keep the

rights to privacy and anonymity of underage participants. Nevertheless, | stated from the

beginning that they had the right to enter and leave the research voluntarily and also, that the

results and the information provided by them would not be published but only knew by the

researcher to analyze it.
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Activity

Anxiety

questionnaire

Reading
comprehension
and oral

production: The

cow-free burger.

Debate about

child obesity

Development

The five students that accepted to participate in my research answered a
questionnaire which objective is to allow the researcher to understand their

experiences about anxiety and its link English learning. (Appendix 1)

| worked with the students for the day of the presentation of the micro
business market, for this I applied Willis’ (1996) task based plan, meaning:
1. | gave the students a piece of paper with the information they had to
present, then they had some minutes to read it and try to understand the
text. 2. I listened to their first attempt of reading out loud and then I guided
the reading with them listening to me on the way it is properly pronounced.
3. Finally, I taught them the meaning of the words they did not know.

(Appendix 3).

We participated in a brief debate about child obesity but before they had
the time to give their opinion, | taught them the expressions used in a

debate.

Table 4: chronogram of activities.

Methodology of pedagogical component.

During the first week of the application of the research the participants answered the

Horwitz’s anxiety questionnaire, S0 | was able to create certain activities that were suitable

for their level of oral production. In the second week, | planned a brief debate about child

obesity because one of the objectives of my research is to create awareness about social

issues around the world; however, it was not possible to develop this activity because of an

exam that students had to present and that took the two hours of the English class, that is why
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| had to reschedule the debate for next week. On the other hand, | was able to make an oral
task to show in a micro business market event in high school where | showed to the others the
work | have been doing with the participants. In this case, we explained orally the cow-free
burger invention, a new prototype to substitute real meat burgers, this was an interesting topic
to talk about because it linked two social issues: childhood obesity and environmental

damage caused by the raising of meat, deforestation and water and air pollution.

The abovementioned was planned, prepared and carried out through Willis’ (1996)
task-based plan, meaning: 1. | gave the students a piece of paper with the information they
had to present, then they had some minutes to read it and try to understand the text. 2. |
listened to their first attempt of reading out loud and then | guided the reading with them
listening to me on the way it is properly pronounced. 3. Finally, I taught them the meaning of
the words they did not know. In addition to this reading and pronunciation activity, | recorded
participants’ voices for a further analysis of their level of oral production. For the
performance day, | took some photos and of the participants reading their corresponding texts

and explaining through Spanish what they said in English.

Before developing the debate, | used the board to teach the students the most common
expressions used in a debate, then we read in group a text | prepared to give them a clearer
idea about the topic of the debate. In the second phase, each student read out loud one tip to
stay healthy and fit and in the final phase, they answered to three questions related to the text
so | would be able to notice if they fully understood the text; then, they answered to three

questions so they could share their opinion. Also, | recorded their voices.

The final activity was the survey applied to the participants; at the beginning |

explained them the purpose of the survey and its ethical considerations.
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Findings

During the data analysis process two categories emerged: 1. Self-confidence and

speaking anxiety; and, 2. English level.

Self-confidence and speaking anxiety

| found that there is a significant difference between the students related to their level
of self-confidence. This is noticed comparing students A and B with students D and E, where
A and B have not enough confidence to talk in public as seen in the bar chart; and D and E
enjoy the most participating in classes, which | consider it is the practice of this that gives

them the confidence to talk in front of others.

English level

As their English teacher | was able to notice that these five students have a good level
of English, despite of their great attention in class and excellent grades, it is normal for them
to not have a good level of speaking skills due to the educative system which does not stress
English as an important subject in school. Nevertheless, | was able to identify that with
enough practice and guidance, they may reach a good level of speaking skills without taking

into account their age, genre or social context.

On the other hand, | attempted to answer the research questions.

1. How does the application of Willis’ (1996) task-based plan strengthen students’

oral production?

I noticed that following Willis” plan helped students to learn how some words are
pronounced because first, they listened to me three times pronouncing each word slowly, and

then, they would read the text so I could help them correct their errors.
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In addition, during the application of the activities through Willis’ plan, I found out
that this is a suitable sequence of brief activities that not only guide students in their learning
process but also the researcher or a teacher in their teaching process, and at the same time, it
provides a base where teachers are able to find a guide to identify students’ weaknesses and

correct them.

2. How oral tasks create awareness of the role of human being through social issues

around the world?

During the activities | carried out with the participants, | noticed that they were
interested in the topics chosen to talk about: 1. a cow-free hamburger, which is a prototype of
future food that will be friendly with the environment and will help decrease obesity around
the world due to fast food with high levels of fat. 2. A debate about child-obesity, which
addressed the issue of children with a non-healthy life-style, meaning, children that do not do
exercise and spend most of their time using electronic devices and eating great amounts of

fast food and sugar.

This awareness is evidenced in the participants’ responses in the survey for the

question: “for you, why is it important to teach the young to talk about social issues?”.
“Para expresar una opinion o solucion en inglés para mejorarlo”. Student C.

“Es importante porque podemos aprender sobre lo que afecta a la sociedad hoy en dia”.

Student D.

“Porque se dan cuenta de la situacion de nuestra sociedad”. Student E.

Conclusions

This action research guided me to understand the importance of identifying and

addressing an issue in the educative context. | was able to determine that speaking skills need
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to be highlighted in schools so students will not struggle in advanced courses with the criteria
required for them to graduate or to apply for a job, in addition to this, there is a need to teach

students how to speak in public so they feel with self-confidence.

The following is a brief explanation of the difference between each student related to

their confidence level.

Student A, the only female participant, has a high level of confidence in her level of
English, even in front of her classmates and teacher. Her level of English may be seen as a
reflection of her confidence because she has excellent grades, also, she considers she does not
have fear for speaking in public, however, during the classes and the activities of the research

she was silent the most of the time.

Student B, has a low level of confidence in his English level and his image in front of
his classmates, however, he still likes English class. During the classes he had a medium level
of participation and during the activities of the research he only participated when asked and

did not want to be the first one to talk.

On the contrary, student C, D and E, have the highest level of confidence; this could
be noticed through their high level of participation during classes and the activities of the
research. They really like English classes and participating even when they do not know the

answer, meaning, they are not afraid of talking in front of their classmates.

Recommendations

For a future research | recommend the researcher to be attentive and identify the issue
to be addressed and try to link it with the correct sample because it may be difficult to find

students who are willing to participate or the time to develop all the activities to collect data.
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CHAPTER 2

RESEARCH COMPONENT

The formation of the reflective spirit in the practitioners of PLEX, a training tool to qualify

the pedagogical practice

Introduction
In the context of the formation in PLEX, the pedagogical practices of teachers in
training are one of the interests and focus of update to study to improve the teaching-learning

processes for the qualification of education.

Even when there is an evident interest for the need to understand and transform the
pedagogical practice, also a significant part of local studies focuses specially in the learning

issue more than in the teaching one.

It has been considered necessary to formulate a project founding a reflexive focus
about the practice as a way to make objective knowledge, behaviors and attitudes guiding the
teacher labor; also, as an assimilation, immersion and exploration exercise conscious about
the own subjectivity of the teacher, through formulation of questions and data research to

solve problems and for auto-recognition.

Problem

At school, the main aspects of the constitution of subjects are assimilated, of
institutional life with no doubt, are seen as paths, stable marks and invariable forming part of
the identity and scholar culture. When events develop with no major change, the teacher is in
risk of installing himself on a logic of acting that does not allow pedagogical evolution and
scholar cultural renovation. A practice lacking reflection does not offer emergence of

problematic situations; those real facts are ignored, are invisible. Seen this way, pedagogical
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practice is assumed from reproductive codes that install teachers in a traditional making, of
cultural reproduction transforming in a wall against arrival of practices tending to generate

transformations of thinking and knowledge, to understand social needs.

Because of this situation, affecting teachers in a small or great scale, it is required that
the training process of the teacher, instill in this future teacher, a critical and reflective spirit
that contributes to the improvement of his pedagogical practices, so these at the same time are
essential elements impacting and transforming their work and future professional

development.

In the case of the degree in foreign language of the University of Pamplona, the
reflection is conceived as fundamental exercise for students making the integral practice,
make a self-evaluation, place a constructive and critical look over their work in the teacher

role. To begin this study the following questions are formulated:

¢How does the implementation of reflection contribute in the transformation of the

pedagogical processes of the integral practice?

¢How does the exercise of reflection in the development of the critical spirit of the

students-practitioners in the analysis of the pedagogical work?

Justification

The formulation of this project in the context of integral practicum of language
students, it is focused on a professional conception of the practice as a start point to improve
the educative processes in the application centers where is executed the PRADO. It is
considered that conceding importance to the reflection role in the teaching process is the first
step to understand the difficulties of the profession, the own acting and to be interested in the

knowledge of models and approaches to face a problem and place a critical gaze on it.
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In accordance with the established by the philosopher of education John Dewey,
precursor in the field of reflective thinking applied to teaching, we justify the need of this
project to offer students the analysis and self-evaluation tools which allow them distinguish
between daily action and reflective action. We consider that a reflective focus protects the

agents in the traditional context of inertia, and authority at school.
General objectives

e To implement the reflection as a transforming tool of the pedagogical processes in the
integral practice.
e To promote in the students-practitioners the development of a critical thinking that

allows them analyze their pedagogical work.
Specific objectives

e To consolidate a collective of teachers-practitioners with critical spirit that reflects and
presents proposals and alternatives of solution facing a problem presented in their
pedagogical practice.

e To socialize criteria, share ideas and rules to assume their pedagogical practice and
install themselves in an effective way in the institution.

e To identify and analyze the strategies used by the student in his pedagogical practice.

e To implement workshops of reflection and development of didactical units orienting
the reflection of the students-practitioners.

e To analyze the own believing about the teacher work and about the students.

Theoretical Framework

The theory about teaching profession, reflection, the reflective and pedagogical

practice, they all comprise the theoretical framework of this study. To be slightly clear about
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these concepts concerning this research project, it is presented an approximation of each one

of them.

Teaching profession

The teacher is one of the most important elements of each educational institution, and
he/she has the function of imparting knowledge based on a science or art. But also, he/she has

the responsibility his/her students’ comprehensive training.

Teaching demands the development of some skills that currently constitute a
conceptualization and a way to operate in the planning and management of human resources
regarding to facilitate a link between management, work and education. So that, each teacher
has to meet all the teaching competences that will allow him/her to dominate the set of
knowledge and capacities on the target area. Since, the first intellectual requirement of an
expert is the level on which he/she develop his/her activity. Similarly, each teacher has to
possess some competences dealing with the organization of content. It means, the
pedagogical practice demands not only to organize the content for being learned by the
students but also provide teaching conditions inside or outside the educational context. The
most important function that a teacher has to develop is to design and provide teaching

practice.

Reflection

Talking about reflection implies to address different conceptions about this notion.
That is the reason why aspects such as reflection as a process and reflection as a theme will be

taken into account to deepen in their definitions (Correa Molina et al, 2010).
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Reflection as a process.

Reflection is developed through out a set of stages resulting in a cyclical process.
According to Shon (1983) cited by Correa Molina et al (2010) reflect on the experience
implies “un tipo de dialogo reflexivo con la situacién, donde el lenguaje favoreceria el acceso
a las experiencias del individuo, lo que permitiria extraer una nueva estructuracion de la

situacion”
The stages of reflection as a process are shown in the following figure:

Srage I
Action

Stage 5: Srage 2:
Evaluation Observation

Reflection

Stage 4>
Reconceptual
ization

Srage 3
Analysis

Figure 10: reflection as a process.

Reflection as a theme.

The conception of reflection is based on a theme related to this concept. For this, it
was taking into account what Grimmet et al (1999) cited by Correa Molina et al (2010)
stated, they affirmed that reflection is based on three different perspectives: reflection as an
instrumental mediation of action, reflection as a deliberation, and reflection as a
reconstruction of experience. For the first two perspectives the external aspects were the
source of knowledge that allowed reflection; and for the third perspective, it was the

conceptual aspects what allowed the reflection exercise. At the same time, these perspectives

41



counted on mediators who executed this process; at first instance, it was found action,

context, colleagues and the person who reflects.

The reflective practice

To update and to qualify the academic proposals in the University and to orient the
students towards new ways of dealing with the world, it becomes necessary that the teachers
question about their own practice and the repercussion it has generated; being capable of
objectifying their behavior, and of assuming the different roles in the pedagogical

relationship.

The teacher plays a central role in the current educational world; Acts in a complex
space subject to constant change determined by the interaction of various factors and
conditions. The teaching profession requires that " los profesores desarrollen sus
conocimientos profesionales en relacion con las circunstancias cambiantes™" (Ebutt and
EllioT: 1986). In this context the problems of practice, of the class space demand a particular

treatment oriented to the understanding and the social interaction.

The need to articulate the changing social reality to our pedagogical work is evidenced
by the existence of numerous attempts to explain school phenomena and the search for ways

to address these phenomena to make school work effective.

This study will serve the participating pre-service teachers to reflect on their
methodological processes in the light of reflection as the only rational and ethical mode of

intervention. (Sacristan 1999).

According to Van Manen (1997) there are different levels of reflexivity, at the first
level in the classroom gives effective application of skills and technical knowledge. The
reflection is applied to the appropriate selection and use of the didactic strategies that the

teacher will use.
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On a second level, the reflection about the implicit presuppositions in the specific
practices of the classroom. The consequences of the adopted strategies, the curriculum, and
the practices are analyzed. It is opted the application of educational criteria to the teaching

practice to make pedagogical decisions adapted to the institutional reality and the contexts...

In a third level, Van Manen establishes an exercise of critical reflection; at this level it
is presented the most elaborate reflection, a questioning of ethical, normative and moral

criteria related directly or indirectly with the classroom.

Pedagogical practicum

For the analysis and reflection on the practice, it is considered appropriate to resort
methodologically to a conceptual operation of classification of the practicum; for that
purpose, it is assumed the Zeichner’s proposal who has established several modalities of

practicum as follows:

Academic practicum

It is guided at preparing teachers who are able to reflect about the courses they teach,

so that they transform it into understandable structures for the students.

Social efficiency practicum

The purpose is to achieve an effective teaching through the application of didactic
techniques that are deduced from general principles to which the pedagogical research has
reached. In this case, reflection is a strategic decision: "to select among the range of available
techniques what is considered most effective”. This is the way of proceeding from technical

rationality.
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Development

Teaching is based on the interests and development of students, and, at the same time,

it considers the development as a teacher and as a person.

Social reconstruction

The object of reflection is the social, economic and political context, thus fostering

reliable democratic relations in the classroom, and egalitarian and just in the social field.

Generic

The programs allude to reflection in a generic way, but without specifying the
ambitions of the programs or the contents on what to reflect nor the strategies to foster

reflective learning.

Reflection triggers

According to Schulman (1987), these triggers are the teacher's cognitive basis for
classroom life; they are essential because they constitute the element of reflective thinking
that contributes in the process of own knowledge that a good teacher needs to make decisions

in the classroom.

Critical element on reflective thinking

This element of reflective thinking relates to "the moral and ethical aspects of
compassion and social justice™ according to Sparks-Langer and Colton 1991: 39. The interest

in social justice and ethics in education.
These authors established classification categories of knowledge

1. knowledge of content

2. General pedagogical knowledge
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3. Curricular knowledge (programs, materials etc.)

4. Teacher knowledge and professional configuration
5. Students’ knowledge and their characteristics

6. Knowledge of educational contexts

7. The knowledge of fundamentals: philosophical, historical, and axiological

According to Georgea Spark-Langer and Amy Colton the narrative element, is another
element of reflective thinking that is included in the present study as an instrument. This
element relates to teachers’ narratives, to encourage stories of their experiences in the
classroom that are presented in many forms and achieve diverse functions in the subjectivity,
and in the constitution of subjectivity. In this component are placed the teachers' journals in
which writing triggers the elaboration of the teacher’s reflective thought, about their

experiences of practice, objective and subjective and inter-subjective.

Methodology

The methodological strategy proposed has as central axis the ongoing reflection that,
additionally, considers the convening of meetings to strengthen the collectiveness of
practicum students as an initial space to approach the educational and professional
problematic. The organization principals are autonomy, planning and self-observation. To
revise the incidence of the reflective proposal about this practicum process, it will be carried

out a process of socialization and systematization of itself.

This study belongs to qualitative research approach, from the perspective of reflection
as vocational space that will contribute to a large extent the description, identification and
analysis of the own pedagogical practicum. For data collection in this project, it is proposed to

implement the following instruments:
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Reflective workshops

The reflective workshops have a fundamental purpose to guide students-teachers’
reflective process, but at the same time to socialize and share own experiences of their
endeavor to enrich their process and insert new tools that allow them to transform their

pedagogical practicum.

Objectives

e To consolidate a collectiveness of pre-service teachers with a critical spirit that reflects
and proposes alternatives of solution face to the educational problematic of their
pedagogical practicum.

e To socialize criteria, share ideas and directives to assume their pedagogical practicum.

e To qualify, facilitate and be set in an effective way to the school.

Self-observation card

He self-observation card has as main objective to guide the student teacher towards an
own perspective from their professional activity as teacher; and from their role in the

classroom and in the educational community environment to which they belong.

Narrative
The reflection exercise will allow students to express about their endeavor based on
the narrative of their experience as a way to provide meaning to teacher’s everyday life.

(Appendix 4).

Class recordings

To have evidence of what teacher students do in the classroom, will allow to reflect

upon different aspects in the foreign languages teaching/learning process that may have been
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taken into account or not by the pre-service teacher in his reflection process. These recordings

will allow to have an external and constructive view of their pedagogical practices.

Narratives

Positive aspects

For me this is a moment of reflection where | can evaluate the work not only as a
practitioner but also as a professional, who develops himself in several personal fields such
as, social, personal, professional and spiritual. The narratives had allowed me to understand in
a deeper way that being a teacher in these days, is seen as an easy and superficial job where
we only have to teach and correct exams; but now, through this final stage of my degree |

have realized that is one of the most exhausting jobs.

Negative aspects

The main issue | have found related to the narratives is that due to all the work | have
in the school I forget that I must write the narratives as in the case of the second narrative. A
second obstacle is that, it is a little difficult for me to summarize all the aspects | want to talk

about in only one page.

Self-evaluation cards

For me, this instrument to self-evaluate my job as a practitioner is not useful because if
| compare it with the narratives it does not allow me to express as openly as | can when | am

writing the narrative. However, it may be useful from a quantitative perspective.

Reflection workshops

I find this instrument useful when I want to confirm through my partners’ experiences
that I am not the only practitioner with difficulties at school, but it could improve in a way
where we can interact more among us rather than following a serious of questions.
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With the purpose of being organized, a time table was sent to the practitioner

to have in mind the date to develop each of the activities proposed. (Appendix 5).
| considered answering to the following question as a conclusion:

How does the implementation of reflection contribute to the transformation of

your practice?

Thanks to these moments of reflection I can criticize my own practice and make the
appropriate changes so | can prove to myself that | can always be better in no matter what
aspect of my development as a future teacher. In addition, some of these reflection
instruments had gave me the guide to address the aspects | need to improve and to highlight

what | have been doing correctly.
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CHAPTER 111
Outreach component
Introduction
Participating in world policies in the academic, cultural and economic fields,
motivated the Colombian National Government to promote the learning of foreign languages
in the different educational sectors of the country, so that citizens have the opportunity to
participate in cultural exchanges that allow them to access more equitable conditions for the

personal and social development of the country.

With a view to promoting English language learning in Colombia and making
Colombians more competitive citizens, the Ministry of National Education launched its
bilingual policy in 2004, the main objective of which is to have citizens able to communicate
in English, with internationally comparable standards, that insert the country in the processes

of universal communication, in the global economy and in the cultural opening.

This is how the Ministry has been implementing a wide range of strategies at the
different levels of education with a view to achieving this goal, A clear example of this is the
creation of English quality standards for basic and secondary education, the definition of a

sound and coherent evaluation system and the description and development of training plans.

This programme has been developed throughout the country and has integrated the
work carried out by the secretariats of education, public and private universities and language
centers, However, the results obtained so far have not been very encouraging since many of

the nation’s educational institutions have not yet been impacted by it.

With regard to primary education, the Government is advocating the expansion of the

coverage of English language education for boys and girls, since many of these educational
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establishments sometimes do not have an English teacher to guide teaching-learning
processes and therefore the results of evaluations implemented at the national level are not

very encouraging.

The University of Pamplona of Colombia in its capacity as a public training institution
for trainers and more specifically the Bachelor’s Degree Program in English-Foreign
Languages French, has come close to the reality facing the primary school in the city of
Pamplona as regards the National Bilingual Policy; Many of the educational institutions in

this city do not have English teachers to meet the training needs of the primary sector.

In recognition of this reality and the problems it generates, the present proposal for
social projection seeks to meet the needs of training in English, of the primary school
population in the city of Pamplona and integrate foreign language training for students of the
Bachelor’s Degree Programme in Foreign Languages- French to the educational reality of
this sector to try, to reduce the gap that is generated between public and private schools in the

foreign language area.

Government policies identify the problem, but their attention is not covered by
legislation; training in the area of foreign languages needs to be effectively supported, on a
case-by-case basis, so that the results of the exams, the tests and the results of our students

are in accordance with the proposals of Colombia the most educated.

Justification

The learning and acquisition of a foreign language, allows to be at the forefront of the
own needs that today the world demands. This is why it is necessary to implement this
process and work on it from the beginning of schooling for children so that when they

complete their basic education cycle they have the foundations that allow them to continue
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this learning in the secondary education, vocational secondary and higher education, so that

more people are trained in this area.

The aim of this project is to raise awareness of the teaching of English in primary
schools in the city of Pamplona, contributing to the basic foreign language training which is
necessary and essential at these levels. For this reason, it is carried out as part of the
extension component to the community of the integral practice developed by students of last
semester of the Degree in Foreign Languages of the University of Pamplona, as a way of

contributing to the strengthening of English teaching in the primary education sector.

The realization of this project favors to a high degree and in a mutual way both the
institutions and the student population of the city of Pamplona, as well as the Foreign
Languages Program and students who develop their integral practice. This benefit results in
the possibility for primary school children to have contact with the foreign language and in
turn with students who complete their university training process so that they know the
realities and educational needs of the environment and in this way can contribute, intervening

in processes that impact on the improvement of these needs.

General objectives
e To address the English teaching needs of the children of the primary school in the city
of Pamplona.
e To integrate the foreign language training of students of the English-French Foreign
Languages Degree into the educational reality of teaching English at the primary

school in the city of Pamplona.
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Specific objectives

e To familiarize the children of the primary school of Pamplona with fundamental

knowledge of English.

e To involve students of the Foreign Languages English-French Degree in the processes

of teaching English in the primary school of the city of Pamplona.

e To link the training of students of the Foreign Languages English-French Degree with

the social outreach programs offered by the Office of Social Interaction of the

University of Pamplona.

I focused my work as an English teacher in the primary school not to only give classes

but also to develop a mini-project which had the objective of teaching basic vocabulary

through the use of “word-search”.

The following is one explanation of the sequence | use to implement this pedagogical

instrument in my class.

Activity Description Material
Song about The students watch a video with a Video
technology song about technological objects (Appendix 6)
such as telephone, phone, camera,
etc.
Explanation | used the board to explain through Board
of the topic various examples the use of can and
can’t.
Word search | gave the students a word search Word search
worksheet with 14 words about technology so (Appendix 7)
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they could learn in another way this

vocabulary.
Technology The students develop a worksheet Worksheet
worksheet about phrases about technology. (Appendix 8)

Table 5. Sequence of a class.

Week Activity Description
1 Development Before applying the word- search activity, |
of the class used a video with a song and the board to

explain the topic of technology, so students

would be more interested in the class.

2 Review During the exam’s week, | did the review of
before an the topics so students would have a fresh
exam
knowledge to present the exam. I had the

opportunity to apply the second word-search

about the parts of the house. (Appendix 9).

Table 6: chronogram of activities.

Conclusions

| noticed that students were more attracted to the activities with word-search because
they saw them as a contest to find out who was the fastest to find all the words. In addition,

they liked to learn the vocabulary through action songs and images to color.

Nevertheless, | consider word-search are not enough to teach basic vocabulary because

children are learning only to read the words but not to write them or use them in a sentence.
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How has this need been supplied, either in primary education or through

tutoring, contributed to teaching practice?

For me, more than a contribution to my teaching practice, it has been more work to do
apart from the work in high school and the research we have to carry out. | consider that

teaching in primary school should only be a requirement in ninth semester.
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CHAPTER 1V

Administrative component

Introduction

A teacher is not only that who is in a classroom teaching several students, but also, is
that who has a belonging feeling towards the school. That is why, a teacher has the
responsibility to share with co-workers and students in the different activities developed in
the school. Part of being a practitioner includes participating in the same activities with the

help of the supervisor.

General objective

e To take part in all the activities developed in the school.

Specific objectives

e To actively engage in the organization of the activities and events of the school.

e To be willing to help students and teachers in all they may need.

Methodology

As a practitioner, I participated in several scholar activities where I had to help
students from different courses to plan and practice their presentations. This guidance

included choreography, selection of songs, wardrobe, and decoration.
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Table 7: chorogram of activities.

Musical festival at Seminario Menor school

I was in a musical festival where I accompanied some of my students who were

invited to sing. There, I learnt the importance of supporting your students not only in the

academic field but also in what they like. (Appendix 10).

English talent shows in primary and high school

I was in charge of helping the students who were participants of this event; that

included: helping with the pronunciation, the choreography and the scenario management. In
addition, with the other practitioners and the supervisors, we had to organize all the event.

(Appendix 11 and 12).
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Micro business market

I was in charge of showing to the community the work I have been doing with the
participants of my research, also, I had to help with the decoration of the place where all the

practitioners and me where going to present their researches. (Appendix 13).

Novena of Aguinaldo

I had to help eighth grade students to learn a choreography to the day of novena de

Aguinaldo. Also, I helped them with the costumes and wings of an angel. (Appendix 14).

Conclusion

As a conclusion, I realized that organizing an event is difficult due to certain obstacles
that may appear in the process such as, lack of time for the preparation, lack of participation
from the students or lack of economic support. However, I understood that these moments

also help to the personal development of the students and practitioners.
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Appendix 1 : Horwitz anxiety questionnaire : Pérez, P. & Martinez, F. (2001)

Instrucciones: Las sigulentes afirmaciones se refieren a diversas situaciones frecusntes an ol
aprendizaje de un idioma, Su tarea consiste en valorar su grado de acuerdo o desacuerdo con
cadia una de las siguientes afirmaciones, utilizando para ello b siguiente escala.

Mo @5 préciio, 5 no lo dedea, gue ponga i nombre, Bevo i sy edod ¥ sexe. GRACIAS.

1 2 3 4 5
Estay sty de Mo sé by esstory dhe Estoy
tatalmente de acusrda acusrda tatalmente en
Acuerda desacuerdo

1. Munca estoy completamente seguro de mi mismo cando hablo en clase de idioma
axtranjur...

2. Na me preoacups cameber rmares én clase

3. Tiembla cuando S8 gue me van a preguntar en clase

4, he asusta mo entender lo qua el profesar estd diciendo en idiama extranjero..

5. Na me molestariz en abseluto asistir a méds dases de idioma extranjera...

6, Durante |a clase, me doy cuenta que pienso en cosas gue na tiensn nada que ver can la
clase

7. Fianso que 4 los otres compafiers se les dan mejor ks idiomas gue 2 mi.

8. Normalmente estoy & gusto cuanda hago exdmensas en dase

9. Me pango muy nervioso cuanda tenga gue hablar en clase v oo me e preparado
bien......

10, e preocupa las conse cuencias que pueda traer el suspander .

11, Mo entienda por gué alguna gente e siente tan mal por las cdases de idioma
axtranjera....

12.En clase, me pongo tan nervieso que se me olvidan algunas cosas que sé..

13 e da pena salic valuntark en clase.__

14, Crea gue no me pondria nerdose s hablara el idioma extranjere con una persana
nistiva,

15 M irrita no entender lo gue el profesar estd corrigiendo.

16 Auingue vays con b clase preparada, me sienko nervicso.

17. Amenudo no quiera ir a clas

1E. be sianta segura a ka hora de hablar en clace.

15 Me da mieda gue mi profesor corrija cada falla gue cometo_

Appendix 2: survey.

CUEsSTIONARIO

200 Siento chma mi corandn palpita cuando S que me van & pedic que intervenga en
clase

21 Cuanta mis estudia, mis me confunda

22 Mo tengo ninguna presidn ni reocupaciones pars prepararme bien en las dases

23, Tenge la sensacion de que mis compafieros hablan el idicma estranjera major que
[ -

24 Me da mucha pena hablar en la lengua ectranjers delante de mis compafienas

25 Las  clases  transcurren  con tal rapider  que  me  preccupa  guedanmes
atrasada.........

26 Comparativaments, estoy mis tensn o ma sienta mas nervieso en ks dase de idioma
axtranjero que en ofras clases.....

27. Me pongo nerdiose mientras hablo enclase

2B Antes de entrar a clase, me siento seguro ¢ relajada.

28, Me pongo nerioso cuando no entiendo cada wna de las palabras que mi profesar
dice..

300 Me abruma la cantidad de cosas que hay gue aprender para poder hablar atro

31 Tamo que ms compaferos de clase se rian de mi cuande kablo en atro idioma..

31 Crea que me sentifia a guste hablande entre natives que hablan el idioma que
astudio..

33 Me pango nerviasa cusndo el profesor pregunta cosas que no be padido preparar..

Este cuestionario tiene =l objetivo de conocer su opinion respecto a las experiencias que se presentaron porla docente
de inglés en Iz investigacion en |z que usted participé. Siéntase libre de escribir con toda honestidad. Las respuestas
que usted proporcione ss mansjaran con estricta confidencialidad y solo seran conocidas por |3 investigadora. Le
agradecemos su colaboracion.

1. {QUé expectativas tenia antes de empezar las actividades de |z investigacion?

2. Explique de qué manera las actividadas [presentacidn sebre Iz hamburguesa sin carne y el debate sobre Ia obesidad

infantil) que s= realizaron, tuvieron zlgin efecto positive o negativo en su aprendizaje del inglés.

3. Para usted, i por qué es importante que en el colegio se ensene |z produccicn oral en inglés?

4. Para usted, ¢ Por qué es importante enssfiar 2 los jdvenes a hablar acerca de problemas sociales?

5. éComa describe usted |as actividades realizadas con |a investigadora?

5. ¢Queé recomendaciones tiene para una proxima investigacion de ests tipa?
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Appendix 3: Text.

The cow-free burger

Both lab-grown and plant-based alternatives approximate the taste and nutritional value
of real meat without the environmental devastation.

The UN expects the world to have 2.8 billion people by 2050. And those people are
getting richer. Neither trend bodes well for climate change—especially because as
people escape poverty, they tend to eat more meat.

By that date, according to the predictions, humans will consume 70% more meat than
they did in 2005. And it turns out that raising animals for human consumption 15 among
the worst things we do to the environment.

Depending on the animal, producing a pound of meat protein with Western
industrialized methods requires 4 to 25 times more water, § to 17 times more land, and
6 to 20 times more fossil fuels than producing a pound of plant protein.

The problem is that people aren’t likely to stop eating meat anytime soon. Which means
lab-grown and plant-based alternatives might be the best way to limit the destruction.

Making lab-grown meat involves extracting muscle tissue from animals and growing it
in bioreactors. The end product looks much like what vou’d get from an animal,

although researchers are still working on the taste. Researchers at Maastricht University
in the Netherlands, who are working to produce lab-grown meat at scale, believe they'll

have a lab-grown burger available by next year. One drawback of lab-grown meat 1s
that the environmental benefits are still sketchy at best—a recent World Economic
Forum report says the emissions from lab-grown meat would be only around 7% less
than emissions from beef production.

Appendix 4: Narrative.

MARRATIVART
Aspectos positivos
Esta semana me sentl mas literada porgue sclo tuve que cantrarme en repasar temasy
calificar la prueba de cahidad para definir |25 notas y saber que estudiantes repiten |3
materia. 5in embargo, tuve qUe Centrarme &0 repasar may Bien los dlitimos termas para

gue =2 les facilitara 2 los estudiantes entender mas.

antes del diz de I3 prueba dz calidad, tuve I3 cportunidad de dar una asesaria 2 dos de
mis estudiantes de manera parsonal, t2nia las expectatives de poder ensefiarles con mas
tiempo v mas calma cad3 uno de los temas de |3 prusba. Pude notar que estaban
nenvicsos 2l principio, asi que traté hacerlos sentir mas comodos hablando de sus temas
de interés coma series de televisicn o peliculas favoritas. &l final de |3 aszsoriz observe
gue entendian mas que 2n clase v que en realidad |z Unico que necesitan =5 poner
atancion en clase. Dessfortunadaments, estas asesorias solo 32 llevaron a cabo porgus
estos estudiantes corrizn &l peligro de perder |z materia o &l afo, 257 que sus madras
tornaron |z decizion de hablar conmigo. ¥ &l dis siguients, misntras que calificabs las
pruebas sodo esperaba que elles dos obtuvisran buenos resultados en 2 prueba no solo

por ellos sino por sus madres.

Aspectos negativos

Para mi fus frustrante ver y escuchar come alguncs estudiantes no se interasaron par
hacer un uitimo esfuerzo para poder pasar inglés, y que, al contrario, solo aumentaban
su mal comportamiento y actitud negativa durante las clases. De todos modos, no le di

importancia y me cantre en los que siempre han tenido al menos un poco de interss,

Luzge de que se dijo quisnes perdieron inglés, unos estudiant=s vinieran hacia mi
pidiéndome que los dejara pasar, pers yo desde el principio dz |as practicas les dije qus
20y Una persona firme, 251 que solo |es dije gue se esforzaran mas y prestaran atencion

cuando explico en class.

Asi entendi desde otrz perspectiva 2 vidza y las experizndias de un docente, inclusa fuera

del salén de clase.
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Appendix 5: Research component time table

ACTIVIDAD | SOCIALIZACION | NARRATIVAS FICHAS DE. ;CLASE TALLERES DE
REFLEXION

OBSERVACION OBSERVACION

SEMANAS

Pamglons presencial | 1as i:00pm al corren
de ttorcs cam copia

estudinnies de prictics. Las | fuloresy avisar
e que catin fuera de

de Pamplona envian de prictica ls enviabos |
video

x x
0 septicanbre-d | 600 pi a 5:00 pa x Plza misimo de catecgn
octubre | Sala de profesorss Vhernes & de octubre,sila

Semam 4 Lunes

il
o

Semana 8 Tunes X Reunion de supervisores
1822 X de Pamplona

Noviembre X

Lunes 18 de noviembre

5:00 pm Casa Agueda

an X
2529 X Envio de informe por

Noviembre ‘parte de supervisares

fuera de Pamplona

246 X
Diciembre Lunes 2 de diciembre
6:00 pm Sala de profesores
del programa

Appendix 6: song about technology.

https://www.youtube.com/watch?v=AlxzjKY Swqg0

Appendix 7 : wordsearch about technology
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S
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https://www.youtube.com/watch?v=AlxzjKYSwg0

Appendix 8: technology worksheet.

[}
LAN AND CANT
Hires..
Grade:3__
imdgenes,

| can watch tv in the afternaan.

| cani't wiateh barrar mavies at night.

Yau ean call my father taday.

= Yau can’t call my mether tamarraw.

\ @ He can watch videos an the cellphane.

Hes casn't swirn in the: paal with the cellphane.

j| She can do homewark with the computer.

M She can't break the computer.

Wee can take pictures with the camera.

Wi can't watch movies with the camers.

Appendix 9: word-search about the house.
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Appendix 10: Musical festival at Seminario Menor school
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Appendix 14: Novena of Aguinaldo.

64



References

Fuentes, D. R. (2013). Understanding Strategies for Improving Oral Production Skills
among EFL Learners at a Public University in Colombia. Opening Writing Doors Journal,

9(1), 171-188.

https://www.ef.com/wwen/epi/regions/latin-america/colombia/

https://www.semana.com/educacion/articulo/los-paises-que-mejor-y-peor-hablan-

ingles-como-lengua-extranjera-y-en-que-lugar-queda-america-latina/589217

Karatas, H., Alci, B., Bademcioglu, M., & Ergin, A. (2016). An Investigation into

University Students[X] Foreign Language Speaking Anxiety. Procedia-Social and Behavioral

Sciences, 232, 382-388.

Kayi, H. (2012). Teaching speaking: Activities to promote speaking in a second

language. Hosetiwue nayunvie oocmuoicenus, 12(2012).

Mooi, L. M., & Mohsin, M. (2014). How do pre-service teachers develop
understanding of student learning through action research project? Procedia-Social and

Behavioral Sciences, 114, 877-882

Nunan, D. (1989). Designing tasks for the communicative classroom. Cambridge

University Press.

Pérez-Paredes, Pascual & Martinez-Sanchez, Francisco. (2001). A Spanish version of
the foreign language classroom anxiety scale: revisiting Aida's factor analysis. Revista

Espanola de Linguistica Aplicada. 14. 337-252.

65


https://www.ef.com/wwen/epi/regions/latin-america/colombia/
https://www.semana.com/educacion/articulo/los-paises-que-mejor-y-peor-hablan-ingles-como-lengua-extranjera-y-en-que-lugar-queda-america-latina/589217
https://www.semana.com/educacion/articulo/los-paises-que-mejor-y-peor-hablan-ingles-como-lengua-extranjera-y-en-que-lugar-queda-america-latina/589217

Prieto Castillo, C. (2007). Improving Eleventh Graders’ Oral Production in English
Class through Cooperative Learning Strategies. (degree research project). Universidad

Nacional, Bogota. Colombia.

Ramirez Ortiz, S. M., & Artunduaga Cuéllar, M. T. (2018). Authentic tasks to foster
oral production among English as a foreign language learner. HOW, 25(1), 51-68.

https://doi.org/10.19183/how.25.1.362.

SEPESIOVA, M. (2015). Development of speaking skill in English language classes.
Klucove kompetencie pre celozivotné vzdelavanie 1V: rocenka Centra celozivotného a

kompetencného vzdelavania Presovskej univerzity v Presove, 125-130.

Vaca Torres, A. M., & Goémez Rodriguez, L. F. (2017). Increasing EFL learners’ oral
production at a public school through project-based learning. PROFILE Issues in Teachers’

Professional Development, 19(2), 57-71. https://doi.org/10.15446/profile.v19n2.59889.

Villalobos, O. B. (2015). Action Research: Fostering Students’ Oral Production in the

EFL Class. Revista de Lenguas Modernas, (23).

Willis, J. (1996). A flexible framework for task-based learning. Challenge and change

in language teaching, 52-62.

66


https://doi.org/10.19183/how.25.1.362
https://doi.org/10.15446/profile.v19n2.59889

	Institutional Observation
	Educative Authorities
	Fundamental Aspects of the Educational Institutional Project (PEI)
	Physical facilities
	Theoretical Framework
	Teaching profession
	Reflection
	Reflection as a process.

	Reflection as a theme.
	Pedagogical practicum
	Academic practicum
	Social efficiency practicum
	Development
	Teaching is based on the interests and development of students, and, at the same time, it considers the development as a teacher and as a person.

	Methodology
	Reflective workshops
	The reflective workshops have a fundamental purpose to guide students-teachers’ reflective process, but at the same time to socialize and share own experiences of their endeavor to enrich their process and insert new tools that allow them to transform...

	Objectives
	Self-observation card
	Narrative
	Class recordings

	CHAPTER III
	Outreach component
	Introduction
	Participating in world policies in the academic, cultural and economic fields, motivated the Colombian National Government to promote the learning of foreign languages in the different educational sectors of the country, so that citizens have the oppo...
	With a view to promoting English language learning in Colombia and making Colombians more competitive citizens, the Ministry of National Education launched its bilingual policy in 2004, the main objective of which is to have citizens able to communica...
	This is how the Ministry has been implementing a wide range of strategies at the different levels of education with a view to achieving this goal, A clear example of this is the creation of English quality standards for basic and secondary education, ...
	This programme has been developed throughout the country and has integrated the work carried out by the secretariats of education, public and private universities and language centers, However, the results obtained so far have not been very encouragin...
	With regard to primary education, the Government is advocating the expansion of the coverage of English language education for boys and girls, since many of these educational establishments sometimes do not have an English teacher to guide teaching-le...
	The University of Pamplona of Colombia in its capacity as a public training institution for trainers and more specifically the Bachelor’s Degree Program in English-Foreign Languages French, has come close to the reality facing the primary school in th...
	In recognition of this reality and the problems it generates,  the present proposal for social projection seeks to meet the needs of training in English, of the primary school population in the city of Pamplona and integrate foreign language training ...
	Government policies identify the problem, but their attention is not covered by legislation; training in the area of foreign languages needs to be effectively supported, on a case-by-case basis, so that the results of the exams, the tests and the resu...
	Justification
	The learning and acquisition of a foreign language, allows to be at the forefront of the own needs that today the world demands. This is why it is necessary to implement this process and work on it from the beginning of schooling for children so that ...
	The aim of this project is to raise awareness of the teaching of English in primary schools in the city of Pamplona, contributing to the basic foreign language training which is necessary and essential at these levels. For this reason, it is carried o...
	The realization of this project favors to a high degree and in a mutual way both the institutions and the student population of the city of Pamplona, as well as the Foreign Languages Program and students who develop their integral practice. This benef...
	General objectives
	 To address the English teaching needs of the children of the primary school in the city of Pamplona.
	 To integrate the foreign language training of students of the English-French Foreign Languages Degree into the educational reality of teaching English at the primary school in the city of Pamplona.
	Specific objectives
	 To familiarize the children of the primary school of Pamplona with fundamental knowledge of English.
	 To involve students of the Foreign Languages English-French Degree in the processes of teaching English in the primary school of the city of Pamplona.
	 To link the training of students of the Foreign Languages English-French Degree with the social outreach programs offered by the Office of Social Interaction of the University of Pamplona.
	CHAPTER IV
	Administrative component
	Introduction
	A teacher is not only that who is in a classroom teaching several students, but also, is that who has a belonging feeling towards the school. That is why, a teacher has the responsibility to share with co-workers and students in the different activiti...
	General objective
	 To take part in all the activities developed in the school.
	Specific objectives
	 To actively engage in the organization of the activities and events of the school.
	 To be willing to help students and teachers in all they may need.
	Methodology
	As a practitioner, I participated in several scholar activities where I had to help students from different courses to plan and practice their presentations. This guidance included choreography, selection of songs, wardrobe, and decoration.
	Table 7: chorogram of activities.
	Musical festival at Seminario Menor school
	I was in a musical festival where I accompanied some of my students who were invited to sing. There, I learnt the importance of supporting your students not only in the academic field but also in what they like. (Appendix 10).
	English talent shows in primary and high school
	I was in charge of helping the students who were participants of this event; that included: helping with the pronunciation, the choreography and the scenario management. In addition, with the other practitioners and the supervisors, we had to organiz...
	Micro business market
	I was in charge of showing to the community the work I have been doing with the participants of my research, also, I had to help with the decoration of the place where all the practitioners and me where going to present their researches. (Appendix 13).
	Novena of Aguinaldo
	I had to help eighth grade students to learn a choreography to the day of novena de Aguinaldo. Also, I helped them with the costumes and wings of an angel. (Appendix 14).
	Conclusion
	As a conclusion, I realized that organizing an event is difficult due to certain obstacles that may appear in the process such as, lack of time for the preparation, lack of participation from the students or lack of economic support. However, I unders...
	Appendix 10: Musical festival at Seminario Menor school
	Appendix 11: English talent shows in high school.
	Appendix 12: English talent shows in primary.
	Appendix 13: Micro business market.
	Appendix 14: Novena of Aguinaldo.

