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General presentation of the proposal
This proposal is composed of fourth main components which are the pedagogical, the

research, the outreach and finally he administrative component.

The first one, the pedagogical component involves the proposal the pre-service teacher carried
out based on the need or problem identified through the observation week to solve the issue. It
focuses on the implementation of comics strips to foster written production. Furthermore, it is
composed of the theoretical framework, the literature review, the pedagogical and the research

methodology to conduct the proposal.

The second one, the research component encompasses the reflection as a tool to analyze
teachers’ role when teaching to transform the pedagogical processes of the practicum. Moreover,
it comprises the different theories that support the project, as well as the instruments the pre-

service teacher used during her practicum.

The third one, the outreach component takes into consideration the work the pre-service
teacher made in a primary school to raise awareness of the English language in order for students

to begin their process of learning English with basic vocabulary and structures.

The last one, the administrative component involves the participation of the pre-service
teacher in extra-curricular activities proposed by “La presentacion” high school out of the

classroom.
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Introduction

Currently, the process of learning English at school is made through books for students to
develop the four skills when learning English; reading, listening, speaking and writing. Books
that contain the different topics students need to know according to the level and the standards
proposed by the Ministry of National Education for all the levels. With the purpose of preparing
students to meet the challenges which have a globalized world where the English language plays
an important role since it allows an international exchange. That’s why it is important to
encourage or to motivate students to learn English in different ways not only the traditional one
that students are used to. That is, to develop all the exercises of the book, that’s the reason why
teachers have to propose dynamic classes to interest students by changing the traditional methods

to create a dynamic environment to learn.

Thus, the pedagogical intervention that the pre-service teacher implemented at “La
presentation” high school focused on the implementation of comics in order to foster written
production, and students feel motivated to write differently and dynamically. That is why the use
of comics becomes an essential tool in the English classroom since students begin writing short
sentences according to the class topics, moreover, students had the opportunity to learn
vocabulary, to apply the previous knowledge they have as well as to draw not only to write. In

such a way students can use the target language by writing comics.

Likewise, with regards with teaching English in Primary school, the English learning is
not only for adults, but also it involves young learners who need to become acquainted with this
crucial language employing basic vocabulary which can be taught through didactics activities

such as songs, games, flashcards among others.
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Furthermore, when the pre-service teacher enters the high school, that is to say, “la
Presentacion” high school she became one more member of the School with means it’s crucial to
be involved in the activities proposed by the school to demonstrate empathy and sense of

belonging towards the school that gives the opportunity to carry out the practicum.

However, this proposal is not only about the process of teach English to students through
the use of comics strip, but also it encompasses the reflection process, the pre-service teacher
does based on her role for enhancing the teaching-learning process to transform the pedagogical

practice to achieve better results.

Justification

Bearing in mind that the English language is one of the most important languages to learn
in order to meet the challenges the globalized world offers us since it allows the communication
in different contexts such as science, education and business. Hence according to the British
council (2015) “It’s seen as a skill for greater employability, regardless of whether English is
actually used or necessary in workplace. With strong growth in industry and services being
fueled by foreign investment, English is set to become highly valued in the marketplace” (p.58).
However, taking into account the observations done at ““ La Presentacion” high school during the
first week of the stage, it is essential that students learn how to communicate properly in the
written part since it was evident that the written production is not deeper develop in the
classroom, that’s why the pedagogical intervention the pre-service teacher carried out in 8"
graders allowed them to be able to develop their imagination skill by writing comics as a
different and motivating strategy to write in English since the use of draws with short text allow

to better identify the different topics.
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Thus, at the end of the project implementation students of 8" grade were the benefits
since students were be able to express themselves in a proper and accurate way in the written
production. The reason why the pre-service teacher wants to carry out this proposal concerns that
the learning process of English needs to be as different as possible to interest students, that’s

why she did her best to help students to improve their skills.

Besides, the implementation of the reflective process is such an important issue to bear in
mind due to the fact that it enables teachers to be aware of their roles in the classroom, analyzing
the difficulties filed in their profession as well as to analyze their performance in the teaching

and learning process.
Children need to become familiar with English learning, thus, Diez (2010) states that

The early immersion in the learning of an L2 has multiple advantages for the students and
perhaps the most direct is that the sooner we begin to study it, people will have better chance to

develop a high command of this language. (p. 253)

It means that learning a second language as English is easier and faster at an early age

since students can easily absorb knowledge.

General objective
o To implement comics strips in 8™ graders to foster the written production at “la

presentacion” high school.
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Specific objectives

o To implement the reflection as the processes transformative tool of the pedagogical
aspects inherent in the all-round practice.

o To promote the students-trainees the development of a critical spirit that allows them to
analyze their pedagogical endeavor.

o To teach English to the students in primary schools in Pamplona city.

o To integrate the role of the foreign languages degree English and French students with
the educational reality of teaching English in primary schools in Pamplona city.

o To take part of the events proposed by “la presentacion” high school.

Institutional observation

In order to implement the project the pre-service teacher carried out some observations
since it was important to know the context in which it would be undertaken to identify main
aspects of the educational establishment and recognize the development of the classes.
Therefore, this section encompasses essentials aspects of “La presentacion” high school such as
the topographical location of the institution, the school calendar, the school authorities, the
identification of fundamental issues of the Institutional Educational Project (PEI), relevant
aspects of the coexistence handbook, the school structure, the organizational chart, the

supervisor’s schedule and the pre-service teacher schedule.

Topographical location of the institution
“La Presentacion” high school is an institution of an official and confessional catholic
nature. The establishment belongs to Hermanas Dominicas. It is guided by the church's

educational principles, the philosophy of Marie Poussepin founder of the congregation in 1883.
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The educational institution is located in Pamplona, Norte de Santander specifically in street 6 N°

2-99.

The school calendar

Currently, the institution works with calendar A, that is to say, full-time. Moreover, it
offers the community all levels of education: from kindergarten, primary, secondary and
technical media. Thus, students graduated from “La Presentacion” high school are awarded the

title of Technician in Administrative Assistance.

School authorities

Table 1 School authorities

Charge Name

Principal Esp. Mireya Acevedo Mejia
Principal Academic and Discipline Esp. Martha Judith Rojas Contreras
Coordinator Roger Yesid Bautista Rico

Fundamental issues of Institutional Educational Project (P.E.I)

This educational institution follows the Humanistic-cognitive pedagogical model since
the basic notion of humanism is the consideration of the person in the top spot, recognizing their
freedom and dignity and the importance of their formation as an inalienable right for their
personal and social progress. Hence, the person is oriented towards values and goals that
determine the basis for their self-identity; it leads a conception of man who defends his freedom

and the human being tendency to develop and promote himself, even beyond human limits.
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Linked to this model mentioned above, the cognitive one develops, so the student
promoted his learning as soon as it makes sense to himself. This occurs when their affective and

cognitive processes are included and when learning is put into practice.

Institutional horizon
It states the philosophical foundation and the institution projection that gives meaning

and orientation to the institutional plans and projects.

Mission

The Educational Institution Technical College La Presentation of Pamplona of an official
nature integrally integrates girls and young people at the preschool, primary, secondary levels,
and technical media in "Administrative Assistance”, from a bio-psycho-social conception,
through the pedagogical Humanistic-cognitive model, research and the incorporation of
technology. With the committed engagement of the educational community, it consolidates a life
project with identity, presentation, building citizenship, social responsibility, promoters of a
peaceful culture, respectful of the life and dignity of the person of the environment and its

diversity.

Vision
For 2021 to be an inclusive educational institute, with a pedagogy based on a humanistic-
cognitive philosophy, promoter of the formation of integral, competent and entrepreneur human

beings, with a deep sense of life.

Quality institutional policy
"La Presentacion” high school takes place in an enabling environment to the sense of

belonging for the full integral development of all its members. With an appropriate and engaged
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work team, they optimize the resources and processes to ensure the quality of equity and
participation coverage with the implementation of improvement plans and respond to the

students, parents and the environment expectations.

Quality objectives

To start raising awareness in the quality management system.

To train happy people with the human-Christian profile.

To increase parents and students satisfaction with the quality of the educational service.
To strengthen the application of the due process.

To ensure continuous institution improvement.

To initiate a study and awareness to respond to the possibility of the single shift, with the

strengthening of educational quality.

Principles of the educational institution

The person and his full integral human development, is the center of all our educational
work with an inclusive look of quality. (BE).

The life and family defense is a vital commitment of every member of the educational
community.

A deep respect for the person dignity will be a cornerstone of participatory democracy
and a culture of peace. (COEXIST).

Education is evangelizing, people-centered and the formation of critical human values.
(BE).

The civic, social, political and inclusive quality commitment will be crucial in the person

integral development. (DO AND COEXIST).
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o Productive labor, science and technology are the basis for the development of the
country. (UNDERTAKE).

. Research in learning will be deemed as a development progress element and quality to
face the challenges of competitiveness. (DO).

o Environmental education in our institution will start from a "comprehensive reading of

the environment and possible solutions”. (BE AND DO).

o Education with a differential approach.

Values of “La Presentacion” high school

Mercy
It is an engagement of faith in which we live faith in Jesus by praying and bearing

witness of life and living in solidarity with others.

Simplicity

Being humble in any given situation, living transparently, leaving appearances aside and

being who we always are with the truth.

Work
Being responsible in any situation, serving with joy, developing skills and talents in

academic performance and other activities.

Symbols

The flag

The color white means:
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o Loyalty that makes the person great.

o Transparency made true, simplicity, sincerity.
. Purity is cleansing the soul and body; Spiritual taste.
o Peace that is harmony, charity, tenderness, tolerance and forgiveness.

The color blue means:
J Depth, lack of superficiality.

o Interiority, interior and exterior silence.

Figure A Institutional flag

The shield

We contemplate in the shield: the cross, the beads of the rosary and the bee that highlight

the slogan: “Mercy, simplicity, work”.

SenciLLeL

Figure B Institutional shield
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The coexistence handbook

The coexistence handbook seeks to promote and strengthen school life, and training for
the exercise of human rights, education for sexuality, prevention and mitigation of school
violence through a justice inclusive policy and solidarity that allows the personality development

and construction of a life project.

This institutional coexistence handbook is divided into seven chapters:

. Chapter I: Institutional identification, adoption, legal nature, generalities.

o Chapter I1: Educational population and their instances of participation.

o Chapter 111: School coexistence.

o Chapter 1V: Rights, duties and responsibilities of the institutional levels.

o Chapter V: From the way to the comprehensive care to the situations and protocol of

promotion, prevention, attention and monitoring of the scholar coexistence.

o Chapter VI. From the pedagogical strategies for the solution of problems

. Chapter VII1. Agreements and modifications to the coexistence handbook.

The school structure

“La Presentacion” high school has two headquarters, one for primary school from
preschool to fifth grade, and the second one for secondary and technical media. In addition, the
primary section has two outdoor recreation areas, and the secondary section has four. It also has

a theater.
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The institution has common spaces in both primary and secondary and technical media
which are: 40 classrooms, corridors, playgrounds, cafeteria. Besides just in secondary, the
institution has a photocopy room, a chapel, a smart classroom to English classes, a nursing room,

science lab, three computer rooms, bathrooms for girls and teachers, a radio station and a library.

The organizational chart

Figure C Institutional organizational chart
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English schedule of the supervisor teacher

Table 2 Supervisor's teacher schedule

Hour Monday Tuesday Wednesday Thursday Friday
1 7:.007:55am 9°B 9°A 8°A
2 7:55-850 9Q°B 9°A 8°A
am
3 850-9:45 8°C 8°B Emprendimiento 9°C
am 9°A
9:45-10:15 am BREAK
4 10:1511:10 Emprendimiento 9°C 8°A 9°C
am 9°C
5 11:1012:05 8°B 8°C 9°A
am
6 12:05-1:00 8°B Emprendimiento 8°C 9°B
pm 9°C
English schedule of the Pre-service teacher
Table 3 Pre-service teacher schedule
Hour Monday Tuesday Wednesday Thursday Friday
1 7:00- 7:55am 9°B 9°A
2 7:55 — 8:50 am 9°B 9°A
3 8:50 — 9:45 am 8°C 8°B
9:45 -10:15 am BREAK
4 10:15-11:10
am
5 11:10 -12:05am 8°B 8°C 9°A
6 12:05-1:10pm 8°B 8°C 9°B

Pedagogical aspects

During the observation week, | could realize that “La presentacion” High school for the

development of the classes use a book according to the grade; for gt grade uses “A way to go”

for 9™ grade “English please”. Moreover, it was possible to recognize the specific planning the

institution uses to guide each one of the classes. This planning involves: the topic, performance

indicator, methodological activities, transversally and evaluation. In addition, this institution has

an English Lab to develop activities such as listening since it has headsets for all the students. In
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addition, to control class discipline, the teacher normally writes the names of the students who

promote indiscipline in a control portfolio that each group has.
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Chapter I: Pedagogical Component
Implementing comics strip to foster written production in gth graders at La Presentacion

high school: an action research

Introduction

Nowadays, when it comes to learning English at school, this process of teaching and
learning is done through books involving topics to face the real life. Thus, That's the reason why
learning English is essential owing to it is the universal language which means business,
customers, communication, international and globalization, thereby making Colombian people
can communicate not only with native speakers, but also with non-English-speakers in order to

share common ideas using this universal and crucial language (British Council, 2015).

Thus, the purpose to learn English allows students to meet the challenges which have a
globalized world where the English language plays an important role considering it as a
dominating language which produces an impact in all domains since it connects and allows the
communication with people from all over the world enhancing people's personal and

professional life (Nishanthi, 2018).

Even though for some people learning English can mean a major challenge that’s the
reason why it is important to encourage or to motivate students to learn it interestingly instead of
using the traditional methodology students are used to. That is, to develop all the exercises of the
book. Consequently, teachers have to propose dynamic classes to interest students by changing

the usual methodology to one more interesting.

Besides, teachers need to become creative to support the success of teaching to catch

students' attention. Being the written production one of the most important skills to be mastered,
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the pre-service teacher chose it to implement at “La presentation” high school the use of comics
strip seeking to promote this skill to engage and motivate students to write differently and
dynamically. That is why the use of comics becomes an essential tool in the English classroom
since students begin writing short sentences according to the class topics; moreover, students had
the opportunity to learn vocabulary, as well as to draw. In such a way students can use the target

language by writing comics.

Statement of the problem

According to Education First English Proficiency Index (2018) “As English becomes
necessary for ever more interactions in the globalized world, the value of proficiency in the
language grows apparent, and the cost of not speaking English grows steeper”. That’s the reason
why, at school the English learning must be crucial to face this situation. However, one of the
mains steps during the practicum process consists of the observation week, the pre-service
teacher made at the beginning to identify a problem to solve, that’s the reason why during that
week at “La Presentacion” high school in 8th and 9th grade, it was possible to realize that the
traditional methodology is used by the teacher, where students are guided by a book involving
topics such as health, nutrition, society among others as well as grammar, with the single purpose
to answer the exercises proposed by it. Hence, there is not a deep interaction between students
and the target language because they are just focused on the book exercises to be assessed in the

same class.

Thus, it was evident that the written production is not so highly developed during the
classes which represent that students don’t have a clear understanding of English language since
when they tried to write something they wrote, in the same way, they though in the mother

tongue. Bearing in mind the aforementioned problems some questions emerged:
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e How does the implementation of comic’s strips encourage students to foster their writing

skill?

Justification

In the English language, all skills are just important. However, this proposal is just
focused on the written skill being this, one of the most complex skills to be learned, considering
that students must learn rules to write as accurate as possible. Thus, it must be developed in 8th
graders at “La Presentacion” high school since communication in one language is not only
orally. Thus, the written skill is crucial when learning a second language since it represents the
grammar structures and vocabulary learned throughout the classes (Bilash, 2009). “Writing is a
gem to pick. A person with good writing skills is always victorious at expressing oneself. The
writing skill is the ‘Hard copy’ of your intellectual level or the level of your expression” (Manaj,
2015, p. 31). Thereby, students can express their ideas by demonstrating their level of

expression.

The implementation of comics strip as a strategy to foster the written production in the
English classroom hence, through the use of comics is being sought to foster and enhance the
written part putting aside that written is boring. Likewise, students were able to add humor to the
lessons to create an environment that is conducive to learning by doing in order to involve
students in their own process of learning because learning English must be fun when expressing

their ideas through draws with short sentences by using comics.
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Objectives

General objective

e To implement comics strip to foster 8" graders writing skill at “La Presentacion” high

school.

Specific objectives
e To increase student’s vocabulary
e To analyze the influence of reading comprehension when writing a comic.

e To analyze the influence of comics strips in English class

Theoretical framework
When carrying out a proposal, it is crucial to take into account the key concepts that
guide the proposal such as: written skill, reading skill, authentic materials, comic strips,

communicative competence and how to evaluate written production.

Written skill
Afrrin (2016) states that written skill “It allows students to organize their feelings and
ideas clearly as well as to convey meaning through well-constructed text” (105). Moreover,

Nunan (2003) defines:

Writing is both a physical and mental act. At the most basic level, writing is the physical

act of committing words or ideas to some medium. On the other hand, writing is the

mental work of inventing ideas, thinking about how to express them, and organizing them

into statements and paragraphs that will be clear to a reader.
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Likewise, by means of practice, this skill is learned where students are able to express
their ideas by composing and telling the information they have in order to transform it into a new

and coherent text (Myles, 2002).

Reading skill

According to Navila, Komala and Yuliviani (2019) “It refers to the ability in interpreting
the words, understanding the meaning and the relationships between ideas conveyed in a text”
(p.2). Because of that the process of reading allows students to be able to understand the
information delivered by an author in a text. In addition, reading skill helps students to figure out
what the text is about by creating a visual representation about what they read (Oostendorp &
Goldman, 1998). Similarly, RAND (2002) states that “reading comprehension as the process of
simultaneously extracting and constructing meaning through interaction and involvement with

written language” (p.11).

Authentic material

The use of authentic material in the English classroom can generate positive impact in
students’ learning since Lee (1995) states “these materials are generally considered more
interesting by the students since they were not produced for educational purposes and related to
daily problems and activities” (p.324). That is to say, that teacher can take advantage of this kind
of materials without any educative purpose to teach students and catch their attention. Besides
Cholewinski (2009) defined it too as “synonymous to real-life objects used to teach real life
situations in a classroom environment” (p. 286). Thus, the teacher can use as real-life objects
postcards, menu, tickets, comics strip among others. In addition, Garcia, Segura and Zamora
(1994) authentic materials are samples of language for native speakers who have no linguistic

objective that seeks to explain grammar, but for communication between them.
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Comic strip
The main purpose of comic strip is to entertain any kind of public, thus, it is crucial to

define what it is so Kunzle (2007) argues that:

Comic strip is series of adjacent drawn images, usually arranged horizontally, that are
designed to be read as a narrative or a chronological sequence. The story is usually
original in this form. Words may be introduced within or near each image, or they may be

dispensed with altogether.

Furthermore, Muhajirin (2018) states that “Comic strip is a printed paper consisting of
images and incorporated with text. It is also categorized as one of media of teaching in the

classroom. In addition, comic strips are often regarded as interesting and motivating media”

(p.20).

Comics strip often uses balloons to convey the conversation by using images combined

with stories by means of several lined panels (Factmonster, 2001).

Key elements of a comic strip

Brooke (2013) proposes the following elements:

Panel: A panel is an individual frame, or single drawing, in the multiple-panel sequence of a
comic strip or comic book. It is the smaller box on a page in which the images are drawn. A
panel consists of one drawing that depicts a single moment in time.

Speech Bubbles: Graphic used to assign ownership of dialogue. Speech bubbles are used to
tell your readers what each character in your comic strip is saying and feeling.

Thought Bubbles: Graphic used to show internal thoughts of a character. Usually cloud

shaped and connected to owner by a series of smaller bubbles.

33


https://www.merriam-webster.com/dictionary/adjacent

Onomatopoeia: A word that imitates the sound that it is describing. Famously used in comics

as a pictorial representation of a sound effect.

Communicative competence

According to Hymes (1972) communicative relates the level of language with which a
student is able to communicate with other as well as he is able to understand other people
messages based on the context. Besides, he involves what he learned in class to use it to

communicate.

In addition, this communicative competence is made up of three competences which are

linguistic, sociolinguistic and pragmatic.

The first one linguistic involves lexical, phonological and syntactical knowledge; The
sociolinguistic refers to the sociocultural conditions of language use. Through its
sensitivity to social conventions (rules of politeness, norms governing relations between
generations, sexes, classes and social groups, linguistic codification of certain
fundamental rituals in the functioning of a community); and the pragmatic are concerned
with the functional use of linguistic resources (production of language functions, speech
acts), drawing on scenarios or scripts of interactional exchanges. It also concerns the
mastery of discourse, cohesion and coherence (Common European Framework of

Reference for Languages, 2001, p.13).

Literature review
Several studies have been performed regarding the use of comic strip in the English

classroom consequently, it becomes necessary to review those studies to have a better sense
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about what the proposal is about. This category emerged, the use of comic strip as an authentic

material in EFL classroom.

The use of comic strip as an authentic material in EFL classroom

When learning a foreign language it is not just about to teach a topic for students to learn,
it also involves the use of appropriate materials since they are the key instrument to reach
students’ academic performance due to the fact that it contributes to enrich the development of
the classes. Hence, Elya (2015) in her study which was an action research and by implementing
the following instruments observation checklist, interview and students writing tasks’; she could

identified that the use of comics strips as an authentic material allow:

By using comic strips the students can put their ideas in written text and write them into a
good organization. It can also improve students’ interest and motivation during the
writing class. This formation was expected to maximize both the researcher’s and the

teacher’s performance during the action to overcome the feasible problems (p.45).

Likewise in the study of Navila et al. (2019) stipulates that the use of comic strip in the
development of an English class enables the teacher to be creative using comics as an authentic
strategy that makes the process of learning more interesting taking into account that this is fun
and enjoyable. Similarly, Dewana (2016) affirms that “By using comic strips students were
easier in getting the ideas in writing recount text and majority of the students were enthusiastic in
joining the lesson” (p.69). Thus, the use of this kind of strategy to foster students’ writing
production is a higher motivation tool to encourage students’ writing achievement. As well as,
when learning a foreign language it is fundamental that students are motivated to awake their

interest toward lessons, that’s the reason why to add comics to the lesson plan since they are
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funny bearing in mind it brings a cheerful atmosphere into the class because the use of a text
which has a storyline and logical structure allows students to remember easily, as well as to

acquire vocabulary and grammatical and communicative competence.

Not only the comic strip helps the teacher to accomplish goals when teaching a topic, but
also comic strips have a very exciting potential to engage students with the motivation to learn
and study through an attractive visual design that can be basic of students' interest towards
English subject since it allows students to hang with short dialogues, pictures being this a good
way to understand and learn English (Rokhayani & Perwikasih, 2014). Moreover, in the same
study Rokhayani & Perwikasih (2014) states that “Most of the teachers think it is easier in
teaching English by using media or comics that make the comics remain focused students'

attention and focus on the learning process” (p.148).

Additionally, In Barbosa Da Silva, Tavares Dos Santos and Kruta de Araujo study (2017)
it aimed to evaluate the use of comics as a teaching strategy in learning. Once the teacher
introduced a topic for preparing students to encompass the topic taught to represent the
knowledge acquired by means of comics, that is, to express that in real situation which becomes
an essential tool taking into account it fosters students’ creativity, reflective practice and the
ability to use in conjunction theory and practice consequently comics are useful owing to the fact
that it decreases the current gap between the issues aforementioned ; for in this way it provides a
meaningful learning because of the use of an active and engaging strategy which stimulates

students’ participation ad interaction in classroom.
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Pedagogical methodology

To guide the implementation of this pedagogical intervention which aims to implement
comic strip to promote the written skill in 8" graders at la “Presentacion” high school, it becomes
necessary to follow some steps for students guidance taking into account that the written skill is
not deep develops there in order for students to make a good writing process reaching the
purpose that is that students are able to create comic strip in accordance with the topics proposed
by the teacher. As well as to follow some steps in the process of reading and the types of

authentic material.

Reading process

The reading process involves three mains stages to taken into considerations which are
(pre-reading, while-reading and post-reading).

Pre-reading

Pre-reading tasks are intended to prepare the learners for a reading selection, or to give
them the first steps in order to develop skills in anticipation and prediction for the reading,
activating background knowledge so they could later interact with the text (Medina, 2008).

While-reading

“The aims of this stage are to help students to understand the specific content and to
perceive the rhetorical structure of the text. With these tasks teachers take the learners through

the reading and they interact in the text” (Medina, 2008).

Post-reading
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“Post-reading tasks are intended to verify and expand the knowledge acquired in the
reading. These last tasks also lead the learners to discuss and analyze issues presented in the

reading” (Medina, 2008).

S

Figure D Reading process stages

Writing process
Consequently, the writing process involves five mains stages to taken into considerations
which are (pre-writing, drafting, revising, editing and publishing), nevertheless, the last one will

be disregarded.

Pre-writing

It concerns one of the most important stages throughout this process since it involves the
topic to choose and the purpose of writing as well as it is crucial to decide to whom it will be
addressed. Moreover, it is time to try to develop the idea and look for information to support it

(Education help, 2016, April 1%).

Drafting

It involves the information previously gathered in order to try to put it all together to give
it meaning by arranging these points in a readable manner and gradually prepares a final draft

(Education help, 2016, April 1%).
Revising
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Revising is another imperative stage, where a draft is scrutinized thoroughly and points
incorporated in the draft are rearranged. At this stage, new points are added and some
points are replaced and removed as per the requirements. However, revision is
indispensable to make the outlook of the writing catchy and cogent (Education help,
2016, April 1%).

Editing

Fine the tone of the writing and check each line thoroughly. Check spelling, grammar,
punctuation, sentence structure, document format and other things. Check the entire
content as mistakes should not leave behind. However, editing is the stage where writers

can modify their lines as well as theme. It is always better to give your writing to

someone for editing (Education help, 2016, April 1%).

Revising

Figure E writing process stages

How to evaluate the writing process
In order to assess student’s written production process, the pre-service teacher will create

a rubric.
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Table 4 Rubric to assess students' written production

NAME:

Rubric to assess the written production (comic strip)

1. Respect instructions 0 |05|1 |15
The student is able to link her written production with the topic and the
situation proposed by the teacher as well as the number of panels to use
in her comics.

2. Capacity to describe 0 051 |15 |2
The student is able to write her ideas through simple phrases to present
the situation given.

3. Lexical 0 |05|1 |15
The student uses a variety of vocabulary or uses the vocabulary
presented by the teacher to use it in her comics.

4. Morphosyntax and spelling 0 |05|1 |15 |2
The student is able to use a limited control of structures of simple
grammatical forms, taking into account verbs conjugations etc.

5. Coherence and cohesion 0 |05|1 |15
The student is able to write sentences in order to present a logical fact.

6. Comic process 0 |05|1 |15 |2
The student is able to follow each one of the steps in the development
of the comic.

7. Appropriate use of images 0 |05|1 |15
The student is able to use appropriate images to create a dialogue
according to the situation given for a meaningful understanding.

8. Creativity 0 051 |15 |2
The student is able to create an eye-catching comic, the drawings reflect
a high degree of creativity and the drawings are originals.

TOTAL: /15

Types of authentic materials
According to Shameem (2017) because of the technology a language class has allowed
the use of materials that increase class development to generate a modern class, thus, a teacher

could select some authentic materials such as:

Audio visual: movies, cartoons, serial drama, sport, interview
Paper: picture, poster, photograph, calendar, cue cards, students’ writing for error
correction, newspaper and magazine items as reading texts

Realia: restaurant menu, brochure, air ticket, wedding card, coffee maker, camera, and




receipt of purchase

Audio: news, interview, commentary, weather forecast and variety of short dialogues
Covering language functions and notions.

For the development of this proposal, the pre-service teacher as it is mentioned

throughout this proposal; she will use comics, that is to say, a visual material.

Steps to write a comic strip

The creation of a comic strip involves several stages, thus, Coron (2015) proposes 8 steps
to write a comic. Nevertheless, the pre-service teacher will be focused on the first five.

Start with an idea

All things start with an idea; and your comic book or graphic novel is no different.Your
best tool is a notebook (whether it be electronic or paper). My advice: keep it with you at
all times. That way, when an idea pops into your head, you can jot it down. Don't worry if
your idea isn't fully realized yet. Go with it. You never know where it'll take you.

Write a script

One of the most common mistakes is to start drawing your comic book before working
out your story. Take the time to write a script. It doesn't need to be fancy and you don't
need an expensive app to get it done. When it's time to write your script, there are four

main points to keep in mind:

Know your genre

Understand your main character's goals/challenges

Create a believable setting
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Include a beginning, a middle, and an end

Plan the layaout

Once your script is complete, it's time to start drawing. When working on the layout, your
goal is to keep the reader interested. One way to do this is to end each page (maybe not
all, but some) with a cliffhanger. Draw the reader in! the most efficient way to ‘work out a
layout' is by using thumbnails. Thumbnails, which are similar to storyboards, help work
out any composition problems before you invest time into inking and coloring your

drawings.

Note: Don't forget to leave room for the dialogue!

Draw the comic

Whether you're working traditionally or digitally, drawing the comic can feel like a
daunting task. But at this stage of the process, your work doesn't need to be perfect. Focus

on getting your comic drawn; you can work on perfecting it later during the inking stage.

Time for inking and coloring

Now that you have your comic drawn (penciled), it's time for inking and coloring;

Inking: It is at this stage where you clean-up your drawings and add depth to your

illustrations.

Coloring: Choosing the colors can make or break a scene. In addition to proper color

selection, not keeping your colors consistent can break things too.
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Table 5 Comics' implementation

COMIC | TOPIC PREPARATI WEEK IMPLEMENTATION

ON DATE

1 2 3 4 5 6 7

#1 My superhero | October 2™,
or heroine is 2019

the best
#2 Save me from October
Evil
22" 2019
#3 Free November 6",
2019

First didactic sequence

Students were asked to create a character to write the first story of the comic, thus, they had to write

about what their heroes were the best by using the superlative adjectives.

DATE: October 1% 2™ 2019 | COURSE: 8°

WORKSHOP#1
TOPIC: My superhero or heroine is the best

Communicative objective:

e To express through a comic why my super hero or heroine is the best
Linguistic Objective:

e To learn vocabulary about strengths and super powers

e To review and use the superlative adjectives
Sociocultural objective:

e To recognize strengths and abilities students’ heroes has.

METHODOLOGY

TIME

READING ACTIVITY:
Step 1: Pre-reading
The teacher said to her students that they were going to read a conversation between a
heroine and a citizen who didn’t know her, that’s why; she introduces herself as the best
heroine. So, afterward, the teacher asked students if they knew some powers in English:
e Do you know some heroes powers?
When students mentioned the powers the teacher wrote them on the whiteboard like a
brainstorming.
These were the students’ answers:
e Fly

8 MIN
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e Teleport
e Telekinesis

e Telepathy
e Change shape
e Invisibility.

Some students mentioned the previous powers in English, the others in Spanish so I
translated them, during this activity the students showed interest when talking about the
powers, however, some of them felt fear to mention them because of the pronunciation,
nevertheless | approached them and | helped them with the pronunciation.

Then, in order for students to understand the conversation between the heroine and a
citizen, the teacher used some flashcards to introduce the possible unknown words, that is
to say, the strengths or power this heroine had.

They began to mention some words in Spanish such as weak, intelligent, energy, heavy and
strong; some of these words were not the ones | wanted they learn through the images,
nevertheless they were useful when writing the conversation, So, | pasted all the images on
the whiteboard with the name that appeared in the conversation.

Appendix 1

STRONG

il

TELEPORT RAPID HEALING INVISIBILITY
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EVIDENCES

of the comic.

REFLECTION

During this step students were really
exciting to share what they looked
for about heroes powers, that’s why
they wanted to participate actively
because they wanted that teacher
wrote on the whiteboard them,
however some of them were afraid
to mention them because of the
pronunciation, but I helped them in
order for them to participate.
Moreover when using the flashcards
student mentioned some words that |
don’t beard in mind when showing
them, but they were useful at the
moment of writing the conversation

Step 2: While-reading

In this step, the teacher gave to her students a worksheet which included a conversation
between the heroine and the citizen, that’s why students had to read it to answer the

following questions:

e What is the name of the super heroine?

Where does she come from?

[ ]
e Which are the super powers of this heroine?
[ ]

Match the adjectives with the image taking into account the powers POWERFUL

has.
(Appendix 2)

- |Hm:7 Grade:____ Date: ‘Vel\inwamw |

READING ACTIVITY

POWERFUL
FOWERFIL
Cifizen: Hllo! Weo ars you!
Pomerful: My name s powerfl. Dex't you knorw me?
Citizen: Actualy, T don’t Fnor oL
‘Powerful: Ther's mmpossible, 1 tal you smyeay
Fowerful: [ coms fom the spacs and 1o thastrongat
womn in the whols ssth with many suppoves
Ciizen: You'se probebly like b2 othes ‘Berpas”
Powerful: You offnd. e 1 am the bastamens the othr

Teroas
Czen: Reslly? Tell the esson ky?

Powerful: 3o, listen to e [ em the smantst bageuse Toam

sulize when a natee cisster il ek place

Citizen: ORbRL Tha's great!

Powerful: Suse, but thafs not ll.

Ciizen: Do you bave mee powes?

Powerful: OF couszs, I can lftthe hesviest objacts ikes

ith 2 single hand.

Citizen: Avsone But el me more

Powerful: Suz, T e telspont to the Longeet places o belp people who e indmper.
Powerful: Likzwise, ] bave ons of the most strondinary powas, that i, thpowt to
‘bacome unsemm the invisbility.

Cifizen: You = the most wondertl voman

Powerful: Yer, Timow. And fnaly, the porwer thar] Lk the mostis that epid hasking

Yo, aswer the ollowing quastons:
1. What isthe pame ofthe super beroize?

2. Whete doss she come fom?
&) Ske comss fom the basren
b) Ske comas fom the spece
©) Skecomss fom USA.

3. Which &= 1 super e ofths e

X
A

10
MIN
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Also, taking into account that they had to use the superlative adjectives, | asked them to
identify the adjectives in the reading;

REFLECTION

An important aspect that emerged in this step was when students wanted to participate
playing the role of the characters so, they came forward without fear. And those student
didn’t have a bad pronunciation on the contrary they had a good pronunciation.

WRITTEN ACTIVITY
Step 1: Post-reading and pre-writing (Start with an idea) 25 MIN
The teacher said her students that they were going to create a hero/heroine, that’s why the
topic of the comic would be why my superhero is the best, that’s the reason why in order
for students to have an idea or to acquire useful vocabulary about strengths, powers and
adjectives to describe heroes; vocabulary that they can use throughout the comics, they
carried out an alphabet soup involving these vocabulary. (Appendix 3 )

alphabet soup
SUPERESTRENGTH
COURAGEOUSQI EY
EYUUMIGHTYVDTE
INVISIBILITYPP
ESEZJAJWYE I MQX
NITVCASFJOBRAVE
SUPERUSPEEDAYF
A A After that, students drew their hero or heroine as
KCLIMBEDWALLSYYV well as they were going to answer some questions
CNRFLIGHTUYHZO such as
CONTROLWEATHER What is the name of the super hero?
UHTFFSWOCLEVER Which are the superpowers?
TELEPATHYBOLDI . .

How is he/she physically?

controlweather super speed big H
climb walls Flight super strength (Appendlx 4)
brave clever mighty £, UTEW yUUT SURET TIETU 211U @1NSWELS U1 TUHUWINY YU ESIDIE, CHUUSE SUTTIE UL LIE
telekinesis strong invisibility powers and adjectives foundin the alphabetsoup.
courageous bold telepathy

DRAW THE SUPERHER( HERE QUESTIONS

Whatis the name gf the super hera?

Which are the powers afthe super
hera 2

Howis he/she physically?
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EVIDENCES

REFLECTION.
I could realize students need more time to develop a good activity for example activities

that involve drawing because they take all the time and they get actively involve. Owing to
this situation, | decided that they comic would be developed at home, but the script in class.

Step 2: Drafting (write a script)

Taking into account the previous vocabulary, the teacher asked students to choose some of
these words to use them in their comics, afterward, the teacher explained her students that
they had to use the superlative adjectives as well as they were going to begin writing the
script without draws. So, they had to create a beginning, middle and end.

I explained them that had to begin writing the comic but without drawings for that reason |
told them how many panels they might write (6 panels) because of that they had to create

25 MIN
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more or less 12 sentences (two for each panel).
EVIDENCES

REFLECTION

Students did not want to write the script in the class some of them were writing it in
Spanish, so I told them that the goal of writing this in class it was for my help, so, so of
them approached me in order to check what they wrote and immediately correct it.

Step 3: Revising 10 MIN
During this step, the teacher asked the students to carefully revise their written production

in order to identify if they wrote something wrong or if they forgot to add something to the

script, they had the chance to remove and add words to their scripts.

REFLECTION

For the development of this step, it was difficult for students to identify if they wrote

properly their sentences, questions or if they followed the instruction, I realized students

showed disinterested, that’s why I prefered to develop this step in order for identify

students’ errors.

Plan the layout 15 MIN

During this step the teacher said her students how many panels they have to use in their
comics, the teacher said, that they had to use 6 PANELS. The teacher gave them the
template. So, students had to create the context in which their comics would take place.
(Appendix 4)
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Draw the comic 30 MIN
In this stage students began drawing, but it was not necessary that the draws would be
perfect because they would improve it in the last step, that is to say, editing and time for
inking and coloring So, students had to add the speech using the different bubbles (speech,
though bubbles and some onomatopoeias). At the end of this step, the teacher picked the
comics up to revise it through the use of a rubric to give a grade.

REFLECTION

Like students get actively involved in making a good drawing, thus, this step was develop
at home.

Step 4: Editing (time for inking and coloring)

During the last step, the teacher returned to the student their comics with the purpose that they correct
spelling, grammar and sentence structure, so this step allowed students to modify their lines in order to
present the final comic without mistakes and it was the opportunity to color the comic. Once students
have checked it, they gave the final version of the comic to the teacher. But this step would be
developed at home.
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Participant 3

Participant 4
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Second didactic sequence

For this time, students had to write about a plan the hero had with a beloved in order for students

to use be going to.

DATE: October 16™— 23" 2019 | COURSE: 8°

WORKSHOP#2
TOPIC: Save me from evil

Communicative objective:
e To express through a comic how the heroine save her beloved
Linguistic Objective:
e To learn vocabulary about free time activities, places and danger
e To use the future with be going to.
Sociocultural objective:
e To identify heroes’ plans using be going to.

METHODOLOGY

TIME

READING ACTIVITY:
Step 1: Pre-reading

For the development of this step, the teacher introduced six images that encompassed
the situation present in the conversation students read later on, that’s why, the teacher
pasted those images on the whiteboard and she said to her students, that through these

15 MIN
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images they were going to guess what the situation was about, what was the
relationship between the images. To do so, students would be in groups of three, thus,
in a sheet of paper student had to write what they perceive. The teacher said that
students could use the dictionary.

After students developed this part, the teacher said to some groups to read what they
wrote and the teacher picked this sheet of paper up.

APPENDIX 1

EVIDENCES
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REFLECTION

Through this activity, students were able to use their imagination by interpreting
images, so | realized that they correctly interpreted the images, because whilst
monitoring this activity some of them told me a similar story to the one they would
read. So, this activity causes the student to think and use their imagination as well as
they go beyond.

Step 2: While-reading

In this step, the teacher handed out her students a worksheet which included the
situation, that is, the conversation. Students repeated after the teacher, to practice
pronunciation, once students and the teacher read, students answered some questions
about the conversation.

APPENDIX 2

FISRT PANEL:

Powerful: What aml goingto de with my belovednetweek? (Thinking)

Powerful: Ohyes! We are going to traveltothe USA. it is a greatidea.

SECOND PANEL

Villain: Powerfulis my worst enemy, so, I am goingto kidnap herbelovedand I amgoing
tolock himin a basement.

THIRD PANEL

Beloved: Powerful Inced yourhelp, I amin danger.

Villain: Nobody is going to save you! You aze alone rightnow! HAHAHA

FOURTH PANEL

Powerful: That'sno possible, my beloved has disappeared

Powerful: If Thave tomove heaven andearth, I'm going to find him!

FIFTHPANEL

Villain: It cannot be! How didyou find us?

Powerful: My loveis so strong that I can find him and thanks to one of my supapowers
telepathywe can comumunicate

SIXTHPANEL:

Powerful: [amgoingto beat you, you are weak andyou know I amthe strongest (they
fight)

Villain: This time you win. but I am goingto destroy you.

SEVENTH PANEL:

Powerful: Are you okay mylove? Didhe hurt you?

Beloved: Don'twomy | am fine, but tellme about ourplars

EIGHT PANEL:

Powerful: Of course, we are going to travel tothe USA.

Beloved: I Love thisidea, we aze going to knowthe Statue of Liberty.

Students have to answer the following questions
Answers the following questions:
True or false

1. Does powerful have an enemy?
Choose the correct answer

2. What did the enemy of powerful do?

20 MIN
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a) He kidnaped the beloved of powerful
b) He talked to the beloved of powerful.
c) He became friend of the beloved of powerful.

Complete the sentence
3. The beloved of powerful was locked up in a

Choose the correct image
4. Which power did Powerful use to rescue her beloved? Mark an “X”

SIS ] "

BNy AN JXL

s,
5. Write the plan of powerful and her beloved

WRITTEN ACTIVITY

Step 1: Post-reading and pre-writing (Start with an idea)

The teacher said to her students that they were going to create a new comic and she
mentioned the topic, that is, save me from danger, so the situation was the following:
The heroine was going to plan what she and her beloved were going to do next week,
however, her enemy was going to kidnap her beloved, then, the heroine was going to
save the person and finally they plan what they were going to do next week using the
future with going to.

To develop this part, students needed to know some vocabulary, that’s why they were
going to play a memory game to learn vocabulary.

These are the words students were going to learn

PLACES: Basement, forest and cellar

FREE TIME ACTIVITIES: Go to the theater, go to the beach and travel around the
world.

DANGER: Kidnap

SAFE: Rescue

So, the game there would be some images and the other side the correct name of the
image.

25 MIN
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After this activity, students completed the following chart

Choose someone you
love

Choose the place the
villain is going to lock
up your beloved

Choose the power
the heroine is going
to use

Choose a free time
activity

APPENDIX 3

Travel Go to the|
\). Rescue
Around cinema S,f' w
The world "
EVIDENCES
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REFLECTION:
Thanks to the memory game that was so attractive for students because it caught their

attention even the ones who don’t participate in any class, students had fun for a while
when learning new vocabulary and useful for the second comic, so, this activity
allowed students to be focused on the meaning of the words, because I just said the
meaning once, so, in this manner students quickly mechanized the vocabulary taught.
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Step 2: Drafting (write a script, plan the layout)

Taking into account the vocabulary learned through the memory game and the chart
students completed previously, they began to write the script of their comic as well as
the teacher explained to her students that they had to use the be going to. Moreover,
she said how many panels they might create ( 8 panels) because of that they had to
create more or less 14 sentences (at least two for each panel).

30 MIN
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Reflection

Most of the students were interested and focused in this step, considering | told them |
would pick the comic up, they began to ask me questions related to some vocabulary
they needed, so, for the development of this step, it is crucial to monitor students’
work because in some cases they have doubts or they made mistakes when
constructing questions.

Draw the comic (time for inking and coloring)

In this stage, students began with the creation of the comic, but in this case, bearing in
mind students’ comments the teacher said to her students to bring images about the
characters of their comics to use it in their second comic. Afterward, the teacher
picked the comics up.

30 MIN

Step 3 Revising
Through the use of a rubric, the teacher revised students’ comics in order for the
teacher to identify students’ errors.
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Step 4: Editing

The final step bearing in mind the corrections the teacher did in the comics students
had to correct them and gave the final version next class.G
EVIDENCES OF THE FINAL VERSION
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Third comic strip

This time, students had to create a comic, but the topic was free, that is to say, students could

choose the topic as long as they used their character.

Date: October 29™

| Group: 8°c

Topic: Free

EVIDENCES

Participant 1
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Participant 4
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Research methodology

Research approach

The current proposal is based on a qualitative approach since according to Cropley (2019)
“it examines the way people make sense out of their own concrete real-life experiences in their
own minds and in their own words” (p.5). Where the researcher has a greater understanding of
the issue through the exploration and the participants since it becomes crucial to consider the
views and perceptions of the participants based on the implementation of comics strip, that is to

say, if they like to work with this kind of material.

Research design

This study is based on action research as Creswell (2002) states “Action research designs
are systematic procedures used by teachers to gather quantitative and qualitative data to address
improvements in their educational setting, their teaching, and the learning of their students” (p.
22) which means that the teachers after identifying a problem or students’ needs, he/she gets
involved in the filed with the purpose of implementing a solution to that problem. In order to
help students in their learning process and students would be able to communicative properly in

the written part thanks to the use of comics strip.

Population and setting

The current pedagogical study is carried out at “La Presentacion” a public school in
Pamplona, Colombia with eight-grade students around the age of 13 or 14. To be more specific
with students from 8-C bearing in mind their behavior during the class development and that

students used to write in the same way they think in Spanish, that’s the reason why, the pre-
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service teacher wants to implement the pedagogical proposal with those students. The samples to

carry out the project are four students who were chosen randomly.

Instruments
In order to collect data and to give effectiveness to the study, it is fundamental to choose
some instruments such as: participant-observation, non-participant observation, questionnaires,

and journal.

Participant observation

Kawulich (2005) claims that:

Participant observation involves the researcher's involvement in a variety of activities
over an extended period of time that enable him/her to observe the cultural members in
their daily lives and to participate in their activities to facilitate a better understanding of
those behaviors and activities. The process of conducting this type of field work involves

gaining entry into the community (p.81).

Thus, while the pre-service teacher was implementing her proposal with 8" graders, she
had the possibility to interact with her participants since she got involved directly in the activities
of the group and she had the chance to study the students’ behavior while interacting with them
since she became one more member of the group. Moreover, this instrument was implemented

twice (Appendix A) when the pre-service teacher used comics strip in the classroom.

Non-participant observation

The researcher does not live as a member of the subjects of the study. The researcher
watches the subjects of his or her study, with their knowledge of his status as a researcher, but
without taking an active part in the situation under study (Annum, 2018, p. 5).
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Thus, to use this instrument the pre-service teacher was not able to take part in the group
activities, she was just focused to observe the matter under study, in this case, this instrument
was used in the first week of the stage (Appendix B) to identify a problem to solve during the
practicum as well as how the teacher developed her classes, the types of materials she used

among others.

Questionnaire

The questionnaire consists of asking participants questions to obtain detailed information
on specific topics, it could be testimonials. This kind of information is quantitative unless its
questions are open (Aubert-Lotarsky, 2007). Therefore, the implementation of this instrument
was useful since it would be released students’ perceptions or opinions about the implementation
of comics strip when fostering their written production. The pre-service teacher implemented just
one questionnaire in the group (Appendix C) to know if students had worked with this kind of

authentic material.

Journal

The journal is associated with the narration of the precise and detailed events that take
place throughout the study development, as well as the perceptions and reflections of the
researcher. This instrument allows the researcher to remember every single aspect that happens
during the study. Besides, one of the perks of it is that the researcher writes down everything
he/she sees or experiences, such as their feelings, mood and their relationships with their
participants when developing the research. Which maintains the objectivity of the research
(Royer, Guillemette and Moreau 2002). This journal was implemented every single time, the

students wrote a comic, thus, the pre-service teacher used it twice (Appendix D).
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Semi-structured interviews

Mathers, Fox and Hunn (1998) state:

Semi-structured interviews involve a series of open-ended questions based on the topic
areas the researcher wants to cover. The open-ended nature of the question defines the
topic under investigation but provides opportunities for both interviewer and interviewee

to discuss some topics in more detail (p.2).

Thus, the pre-service teacher implemented it at the end of the project (Appendix E) to

know students’ perceptions about the development of the proposal in the group.

Pedagogical timetable for instruments implementation

Table 6 Pedagogical timetable instruments

Instruments | Observation WEEK
week

Non-
participant
observation

Participant-
observation

Questionnai
res

Journals

Interview

Ethical considerations
According to Creswell (2013) “Ethical considerations in research are critical. They help
to determine the difference between acceptable and unacceptable behaviors on the part of the

researcher” (p. 73). That’s the reason, why the researcher presented a permission letter to her
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students to carry out a questionnaire (Appendix F) to know students’ perceptions about the
issue. As well as the teacher delivered to the four participants a letter of permission to ask

students’ parents for permission to record an interview (Appendix G) in order for parents to

bear in mind that the information provided by them would be kept confidential

Data analysis

To have a greater understanding of the data collected throughout the practicum process,
the researcher followed the typological analysis (Hatch 2002) in which it was crucial to create
typologies related to the main objectives and the research question to do this, the researcher
divided all the data collected in typologies, read the information for seeking patterns that support
each typology this helped to identify relevant aspects of the study so that the data collected is
understandable. Thus, the data was analyzed to by using matrixes for each one of the instruments

which contain the main categories of the project with their subcategories (Appendix H); the data

was analyzed separated from the four participants.

Findings

This section deals with the results of the pedagogical implementation of the project which
aimed at fostering the written production in 8th graders at la Presentacidn high school through
the use of comics strip. Thus, after collecting and analyzing all data from the participants and the
instruments (non-participant and participant observation, questionnaire, journal, and a semi-
structured interview) three main categories emerged: the implementation of comics to foster the
written production, the influence of reading comprehension when writing in English and the
influence of an authentic tool (comics) in an English class. Moreover, each one of the main
categories comprises some subcategories which allowed to analyze and to give meaning to the

data.
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The implementation of comics to foster the written production.

According to Nunan (2003) “writing is the mental work of inventing ideas, thinking about
how to express them, and organizing them into statements and paragraphs that will be clear to a
reader”. Thus, this category provides the answer to the main goal of the study, that’s the reason
why it’s one of the most significant categories of the project since the pre-service teacher wanted
to foster it in 8" graders through the implementation of comic strips bearing in mind the non-
participant observation “Most of the classes are developed just following the exercises of a book,
which is the traditional way of teaching English, which means students don’t write full
paragraphs in this language” (non-participant observation). That’s the reason why throughout
the implementation of this pedagogical proposal students were asked to write three comics strips
with a specific topic of their interest given by the pre-service teacher in order for students to
write short sentences in English by creating a comic in six or eight panels, hence, students had to
create a character, that is, a hero or heroine which would be the most important character of the
comics, this person was created based on students’ interest. In this sense, the teacher fostered
students’ written productions. In addition, as part of this category five sub-categories were
stablished which supported the writing process: accuracy, capacity to describe, vocabulary,

grammar, coherence and cohesion.

Accuracy

This sub-category being one of the most fundamental since it is which gives meaning to
what students were able to write, thus, according to Srivastava (2014) “Accuracy refers to the
ability of the learner to produce grammatically correct sentences. The learner should not only

know the correct grammatical rules of the language but also able to speak and write accurately’

(p. 55). Hence, by writing the comics, the students were able to write the different topics given
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by the pre-service teacher as well as to use accurately the grammar topic taught in class in order
for them to show they could express a message and it could be clear for the reader. Not only
accuracy involves to write correct sentences but also to be able to communicate a message for
the reader to understand it. Although students were not used to write in English as could be
highlighted in the non-participant observations, it was supposed that the message written by them
could have serious problems when communicating the situations; in short, they would be not

understandable.

During the implementation of the pedagogical workshops, students were required to
follow the topics given by the professor to write a comic based on them. For the first one, student
had to write about why my hero is the best; in the second one, they had to write about save from
evil; and the last one was free. However, from the beginning some students wrote the story of
their comics with a different topic than what they had been given by the pre-service teacher,
nevertheless it was not an obstacle to understand the situation proposed by them “This student
doesn’t use the superlative form. However, she used other tenses most of the phrases used in her
comic were written correctly which represents the student has a high level of English. Moreover,
the student expressed her ideas clearly and she could communicate the message that was to
introduce her heroine by saying where she is from? ”’(Participant 1, written production 1). In
some cases students followed the instructions and they wrote about the situation given “Through
her comic, the student was able to communicate the message and the story she wrote was easy to
understand since the message was clear, that is, she was able to write about a boy who wanted to
invite a girl to a trip, but an enemy destroyed their plans. That’s why, the heroine saved the boy

who was in danger” (Participant 2, written production 2).
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In addition, during the implementation of the comics’ sequences, the pre-service teacher
helped the students to write as accurately as possible by monitoring students” work when writing
the drafting of each one to help them to correct the parts that were not clear “I tried to correct
students’ mistakes for avoiding they get a bad grade later on as well as the message or what they

wanted to communicate would be not understandable” (Participant observation 1).

Capacity to describe

Bearing in mind students’ level in 8th grade, they are A2, thus, Common European
Framework of Reference for Languages CEFR states that (2001) “Students can write short,
simple formulaic notes relating to matters in areas of immediate need” (p.83). That’s the reason
why students were asked to write short sentences or questions for describing the situations
through a comic, that is to say, the familiar topics the pre-service teacher gave them to
demonstrate their level when expressing their ideas and thoughts about the different issues.
Nevertheless, at the beginning of the implementation of the project, students had difficulty to
express properly their ideas, hence it was a challenge for them to begin writing immediately in
English owing to the lack of vocabulary and that students did not bring a dictionary which
caused students felt blocked since it was possible to notice “Students used to write firstly the
script in Spanish to translate it later on into English” (Participant observation 1) but it was not
the purpose of the project even if it was hard for them “so I told them that the goal of writing this
in class it was for my help” (Journal 1).

In addition, throughout the project students achieved to convey their ideas, thoughts and
feelings taking advantage of the teacher help since write a comic was a different strategy for
them since “By using comic strips the students can put their ideas in written text and write them

into a good organization” (Elya, 2015, p.45). "it's easier for me to write two, three, four words

71



than to write a paragraph™ (Interview, Participant 2; “It was easy because since you know the
vocabulary and since you know how to write it, it makes it easier” (Interview, Participant

4). Considering that a comic is just to write short sentences, it is better for students to write them
instead of writing a long paragraph, which was an advantage for trainees who preferred it due to
that they were capable to write in English that’s why the use of this kind of strategy to foster
students’ writing production was a higher motivation tool to encourage students’ writing
achievement. The student was able to write simple sentences in the present simple which
described very well the situation given by the teacher. That was, to invite someone to a plan, but
an enemy didn’t allow this, that’s why, the heroine had to solve this problem (written production
2, participant 2)

Vocabulary

When students are in A2 level it means they already have some basic words to use them
when writing in English and put into sentences to give meaning to a situation, hence, according
to CEFR (2001): “In A2 level students have sufficient vocabulary to conduct routine, everyday
transactions involving familiar situations and topics. As well as students have a sufficient
vocabulary for the expression of basic communicative needs” (p.112). Nevertheless, initially
students had difficulties related to it since they didn’t know as many words as possible that’s
why they needed to bring dictionary to work on it, but not always they brought it which caused
they felt blocked because of the lack of vocabulary, regardless, during the classes students might
work with useful vocabulary to add them in their comics by means of flashcards and a memory
game “In order for students to have an idea or to acquire useful vocabulary about strengths,
powers, and adjectives to describe heroes; they had to work on an alphabet soup involving this

vocabulary” (Journal 1); “students needed to be familiarized with new vocabulary to use in
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their comics, because of that | implemented a memory game in which students had to match an
image and the correct form to say that word” (Journal 2), these activities were developed with
the purpose that students learned new words in this language to address one of the specific
objectives.

The vocabulary taught was linked with each one of the comics’ topics, useful words they
could use to describe the different situation for helping them to be enabled to write in
English, “Although students used the vocabulary taught, they don’t have enough vocabulary to
use when describing a situation. Hence, to help them I wrote on the whiteboard the words they
needed as well as some expressions or questions” (Participant observation 2). However, it was a
positive aspect because students were interested in looking for new words based on their
interests.

Thanks to the implementation of games and flashcards for the development of this
pedagogical project through the interview participants stated they learned a lot words they did
not know before “I learned new words because there were a lot | had no idea what they meant or
what they expressed danger which means peligro, fly which means volar, sotano that is
basement” (Interview, Participant 1); “a lot telekinesis telepathy basically the superpowers as
well as regular and irregular verbs” (Interview, participant 2).

Grammar

With regards to the grammar aspect at the A2 level and according to CEFR (2001)
“Students use some simple structures correctly, but still systematically make basic mistakes” (p.
114). At that level, it is supposed that students could express their feelings and ideas in relation
to familiar’s topics by writing short sentences bearing in mind the grammar learned throughout

each one of the classes. However, it is important to highlight that A2 level is fairly basic because
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students made a lot of mistakes concerning the syntactic part, in other words, the sentences
structures “With regards to the syntactic part, students don’t know the structure of the questions
in the present simple since they forget the auxiliary and the place of it in the question”
(Participant observation 1). Hence, during the implementation of the pedagogical proposal, that
is, the comic’s strips students had to write the comic script by using a particular issue.

The purpose of implementing the comic was for student to write about familiar topics
that’s the reason why they were given a topic to use the grammar issues such as (the superlative
adjectives and be going to), that’s why after working with these topics, students already knew
how to form sentences in affirmative, negative and interrogative form, as well as the rules for
using the superlative adjectives owing to this, students were enabled to use it in their comics.
Nonetheless, through the participant observations carried out when implementing the project, “/
could realize that some students still doubt the conjugation of some verbs such as the verb to be,
they have some serious mistakes concerning it” (Participant observation 1) from there, students
began to make basic mistakes with fundamental verbs like the verb to be, it was reflected while
the pre-service teacher monitored her students” work, she could notice students used to translate
what they wrote in Spanish into English a big mistake as well as they used to write the
exclamation and question mark at the beginning of a sentence like we used to write in Spanish,
but not in this language, it was evidenced in most of the written productions. However, not
everything they wrote was wrong also they used to write in an accurate manner the grammar
topic taught inside the classroom. “Even though the student used correctly the superlative form,
she has some mistakes when creating an interrogative sentence because the auxiliary was
missing, the order was wrong or the student had a confusion words (E.g. Hi, | know you? Instead

of writing Hi, do I know you?” (Written production 1, participant 1); “Moreover, the student
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had a mistake when writing a question (you want to be my friend instead of do you want to be my
friend?” (Written production 1, participant 2)

As time went by, the pre-service teacher noticed that students were improving their
written production since some students didn’t have many mistakes “hence, once they finished
they asked for help to revise what they wrote, so, those students who were focused on their work
made fewer mistakes ” (Journal 2). “The student did not have many mistakes. However, she
omitted the last letter of the expression “be going to” for instance: We are goig to instead of we
are going to, Do you want to eat in a some restaurant instead of Do you want to eat in a
restaurant? Now, I am goin to destroy instead of I am going to destroy” (written production 2,
participant 3). So, owing to the implementation of the comics’ strips to foster this skill, it was
easier for students to link the topics learnt when writing their ideas into English since students
claimed that "Yes, well, I like English, but sometimes I didn't understand much, the comic helped
me more to understand the words and to relate them more to the subject” (Interview, Participant
1). Besides, another participant stated, “Yes, because I hardly knew it instead with the comic I
knew it more then I already handle the topics better” (Interview, Participant 4).

Coherence and cohesion

According to CEFR (2011) “Students can link groups of words with simple connectors

299

like ‘and’, ‘but’ and ‘because’”. Not only the coherence and cohesion is related to use connectors
in the written productions to link the words, but also it must be linked with the meaning of what
the student is trying to communicate or to make know to someone, that is, the viewer. Thus, in

accordance with the topics they were asked, they might write a story which fulfilled these

aspects.
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Through the comics, students were capable of writing stories which followed a
chronological order to present the situations by means of the drawings too, so, most of the
comics were understandable because of the coherence and cohesion even when the pre-service
did not teach any connector for students to use them, nevertheless, a positive aspect was that
students looked for them for giving meaning to their stories. It was reflected in the students’
written productions: “The student was able to present and write a story through the comic in a
logical order to present a well-organized story. Throughout her comic, the student used the
following connectors but, and, of course” (First written production, participant 1). Besides, it is
evidenced too with another participant “The story written by the student followed a
chronological order in which the heroine met a boy and she introduced herself, hence, the
student presented a logical fact. Throughout her comic, the student used some connectors such
as and, because and but” (First written production, participant 2). However, not in all the
productions were possible to identify them, but this did not prevent to understand the stories
“The story presented by the student followed a chronological order so, it was easy to understand.

For this comic, the student did not use any connector” (Third written production, participant 4)

The influence of reading comprehension when writing in English.

In the course of the implementation of this proposal, the reading comprehension played
an important role since according to Taylor and Beach (1984) “ reading improves learners
expository writing and helps them construct organized and meaningful paragraphs as they go
through reading new ideas, new vocabulary, and new language styles” (p.144). Consequently, it
was crucial to implement two readings which were conversations before writing the comic strip,
these conversations were linked to the main topics of each one of the comics, this to give an

example for them to bear in mind when creating their own stories. That’s why the use of
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readings, it was a crucial tool for the development of the project since it had a positive impact in
students’ written production since the pre-service teacher could evidence it whilst she monitored
students’ work inside the classroom “When monitoring their scripts, I noticed that some of them
used phrases of reading perhaps they considered them useful to include them in their scripts”
(Participant observation 1), thus, the purpose of the reading was achieved since they were
implemented for students to use the vocabulary found there or to bear in mind the structures of
the grammar topics in affirmative, negative or interrogative as well as to use new expressions
they did not know before.

Furthermore, the positive effect was reflected when the analysis of their comics was done,
that’s why the professor could relate the words, the expressions or similar expression they took
from the conversation “I could realize through this comic, that the student tried to use some
words or expressions found in the conversation given previously in her comic, so the student
wrote similar expressions (E.g. In the comic student found I don’t know you so she wrote | know
you, That’s impossible and she wrote that’s possible as well as the student used this expression
found in the comic to express that she has more powers among others)” (First written
production, participant 1); another participant took some phrases too “In this comic I found
several expressions of the conversation presented previously because of that | could realize that
the conversations are useful for students to write (E.g. Don’t you know me?, Actually I don’t
know you and what powers do you have?)” (First written production, participant 3)

Thus, it is important to present an example of what students have to write in order for
helping them to have a model when writing in English or to help students to think about a similar
situation of what they have been presented. Moreover, the participants realized that this strategy

really worked and was really useful since through the interview they stated the following “Yes,
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because based on that I could take out another example or look what could we imagined with
that to put it in our characters™ (Interview, Participant 1) likewise another participant stated
pretty much the same thing “Yes, because I could take out examples from the previous

conversation to create mine” (Interview, Participant 4).

The influence of an authentic tool “comic strip” in English class

A comic strip is an authentic tool whose main purpose consists of amusing any kind of
public because of its original stories by generating a positive impact on students’ learning. Thus,
it is defined as “a printed paper consisting of images and incorporated with the text. It is also
categorized as one of the media of teaching in the classroom. In addition, comic strips are often
regarded as interesting and motivating media” (Muhajirin, 2018, p.20). Hence, as students were
not used to write in English as could be highlighted during the non-participant observations,
through the implementation of comics, it was possible that students wrote in this language since
they were given a topic, so, by using drawings with short sentences which meant it was a
different way to learn English as stated one of the participants from the beginning of the
project "Yes, it would be fun and it would make more interesting in our English
classes” (Participant 1, questionnaire 1). Since according to Navila et al. (2019) stipulates that
the use of comic strip in the development of an English class enables the teacher to be creative
using comics as an authentic strategy that makes the process of learning more interesting taking
into account that this is fun and enjoyable. That’s the reason why, it was not only about to learn
English but also about to show their creativity when thinking, writing and drawing about the
stories and the appropriate use of the images to understand the story. So, this tool enabled

students to get out of the rut stated one of them “Different, it is like getting out of the routine,
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normally in class it is more about working with books and writing such a topic and with comics,

you learn more and learn more to manage your vocabulary” (Interview, Participant 3).

Therefore, this category is divided into three main sub-categories appropriate use of

images, creativity, interest, and motivation.

Appropriate use of images

The purpose of the comic strip is to convey the situations given by means of drawings for
helping the viewer to understand what the story is about because these pictures are the main
features of the comic, hence, Lambeens & Pint (2015) states “Precisely because of this
characteristic combination of text and image, the readers of comics are caught between the act of
perceiving and the act of reading” (p.241). Consequently the drawing had to be linked with the

main topic, so the drawings are the supplement of it.

Therefore, for this pedagogical proposal, students were required first all of to design their
hero or heroine which would be the main character of the three stories, that’s the reason why
students wanted to draw something nice, this was the chance for students to show their talents
with this part of the project related to drawings during the participant observations it was
possible to identify students interests’ and students engagement in drawing “Some of the students
have no problem with drawing because they like it (Participant observation 1). However,
bearing in mind students interest in it and that the time was not enough to create something nice
“I decided that the creation of the comics, that is, the drawings they could develop this part at
home more calmly to present a good comic” (Participant observation 1). So, the successful of
this decision was reflected in their comics since the interest in presenting a good drawing related

to the topic was really noticed there “For her last comic, the student decided to draw so her
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drawings are consisted with the situation she chose. That’s why the situation is understandable”
(Third written production, Participant 1)So, throughout this project the participants always tried
that the story would be easy to understand by means of the drawings “ The images used by the
student in her comic represented the situation given since these enabled to understand the story”
(Second written production, participant 2). So, the drawings in the comics are crucial to bring it
to life to the story as stated one participant "Yes, because the drawings express more the
words...The drawings express the emotions of each word and it is easier to relate and learn it"

(Interwiev, Pariticpant 1)

Creativity

Through this proposal, the students demonstrated their creativity when creating each one
of the comics, so, Stokes (2006) states “creativity is what happens when an individual produces
something that is novel as well as appropriate, generative or influential”. Thus, throughout the
project students have proven their creativity not only in drawing but also in what they wrote, that
is to say, the stories written by them since most of the stories were interesting, so, thanks to the
implementation of this proposal, the comic helped students to develop their creativity through the
imagination of the stories as well as to show their talents because learn English is not only about
grammar since students could linked their talents with the use of English language to create
something great in this case the comics strips. “Yes I developed my creativity, because I have
always love drawing since | was a child, | am really skilled at drawing. However, | had moved
away from that and the comic made me draw again” (Interview, Participant 1).

Moreover, employing comics the students made a mix between the comics they have
already read as well as the series they like to create their characters as long as they wanted to

raise awareness that they created their heroes based on their life. "Well, it was like imagination
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because | remembered many comics that | had read before then it was like a combination of all
comics” (Interview, Participant 4).

Motivation and interest

According to Broussard and Garrison (2004) define motivation as “the attribute that
moves us to do or not to do something” (p.106). Thus, it was crucial to motivate and generate
interest for the project from the beginning in that way the teacher could achieve the main goal of
the proposal as well as students could write in English. “I told the students about the project,
that is, about the comics they have to write that’s why to motivate learners I said that I will give
a price to the best three comics that in order for them to submit a good comic” (Participant
observation 1). Hence, this was the motivation for students to write in this language because of
the prices bearing in mind they did not like English so much.

Considering the authentic material used to carry out the proposal such as games and
images the pre-service teacher drew students’ attention to take part of the classes and to
participate actively since they felt interested since according to Lee (1995) “these materials are
generally considered more interesting by the students since they were not produced for
educational purposes and related to daily problems and activities” (p.324). “During the
development of the memory game students were engaged and they enjoyed it, and | noticed that
the activity was successful because some of the students who participated were students who very
rarely participate” (Participant observation 2). As time went by their motivation increased not
only for the prices but also because they wrote something they liked based on their interests or
characters.

In addition at the end of the project, the teacher carried out the award for three best

comics.
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Conclusions

The main purpose of this proposal was to foster the written production in 8th graders
through the implementation of comic strip bearing in mind students did not write as much in
English, hence, the findings have proven students were capable to write short sentences and
stories based on their characters through a comic, they wrote three comics which mean the use of
an authentic material in English classroom was a vital strategy for students to begin writing in
this language by linking the topic with the grammar taught inside the classroom although they
continue making mistakes it is due to the level they are. Moreover, to complement the written
production skill some particular aspects were taken into account for ensuring the achievement of
this skill such as accuracy, capacity to describe, grammar, coherence, and cohesion. In this sense,
students could put their ideas with a real-life situation by using a comic. Besides the comic strip
broke the routine of the class’s development for students to do something different and having
fun while learning English. With the implementation of comics strip in class the creativity played
a major role since students showed their talents in drawing since some of the comics were
colorful and well design so students were unable to create an eye-catching-comic for wining a
price. That’s why it is important to highlight that through this pedagogical project, students
learned new vocabulary since for each of the comics new words were taught for using in the

comics.

Suggestions

The implementation of comics in an English classroom is a vital tool for students to learn
English, however as a suggestion for the next study about it and to make it more interesting for

students, it could be implemented this project but using the TICS considering that students love
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technology and some schools have computers with internet for students learning in this sense this

project could be more successful.

Chapter 11: Research component
The formation of reflective spirit in PLEX practice teachers, training tool to qualify

pedagogical practice.

Introduction
In the context of PLEX training, the training teachers' pedagogical practices are one of
the interests and update focuses to study and document for the improvement of the teaching-

learning processes, for the education qualification.

While there is a strong interest in the obvious need to understand and transform
pedagogical practice, as well as that a large part of local studies especially focus on the learning

problem rather than the teaching.

It has been deemed relevant to formulate a project which establishes a reflective approach
to perform as a way to objectify knowledge, behaviors, and attitudes that leads the educational
work; also as an internalization, immersion and conscious exploration exercise of the teacher's
own subjectivity, through the formulation of questions and the search of information for problem

solving and for self-awareness.

Statement of the problem
At school, the core aspects of the constitution of subjects are assumed, of institutional life
unquestioningly, they are seen as imprints, stable and unchanging features that belong to the

identity and school culture. When the events unfold without major alteration, the teacher runs the
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risk to settle in logic of action which does not allow pedagogical evolution and the renewal of
school culture. A practice lacking in reflection does not lead to the emergence of problematic
situations; these realities are ignored, invisible. In this way, the pedagogical practice is assumed
from reproductive codes that install the teachers in a traditional way of cultural reproduction
becoming a barrier for the appearance of emerging practices intended to generate transformations

of thought and knowledge, to meet the social needs.

Due to this situation, which affects teachers to a greater or lesser degrees, it is needed that
the process of teacher training, fosters in the pre-service teacher, in the future teacher, a critical
and reflective spirit that contributes to the improvement of their pedagogical practices, so that
these, in turn, are essential elements that impact and transform their work and future professional

performance.

In the case of the Degree of Foreign Languages of the University of Pamplona, the
reflection is conceived as a fundamental exercise for students who perform their practicum, self-
assess, install a critical and constructive look at their work in the teaching role. To start this

study, the following guiding questions are asked:

o How does the implementation of reflection contribute to the transformation of the
pedagogical processes of the development of integral practice?
o How does the exercise of reflection influence the development of the critical spirit

of student-practitioners in the analysis of their pedagogical work?

Justification
The design of this project in the foreign languages students' context integral Practicum is

part of the professionalizing conception of the practice as a spearhead to enhance the educational
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processes in the application centers where PRADO is executed. It is considered that giving
importance to the reflection role in the teaching process is the first step to understand the
difficulties of the profession, the own performances and to be interested in the knowledge of the
models and approaches to face a problematic situation and establish an analytical look about the

fact.

In line with what the education philosopher Jhon Dewey stated, a pioneer in the field of
reflective thinking applied to the teaching, we justify the need for this project to provide students
with tools for analysis and self-observation that allow them to distinguish between routine and
reflective action. We believe that a reflective approach protects the actors from the traditional

context of inertia and authority; that permeates the school.

Theoretical framework

The theory about the teaching profession, reflection, the reflective and pedagogical
practice, they all comprise the theoretical framework of the current study. To have greater clarity
about the concepts covered, in close relation to this research project, we present an approach to

each of them.

Teaching profession
The teacher is one of the most important elements of each educational institution who has
the function of imparting knowledge based on a science or art. But also he has the responsibility

his students’ comprehensive training.

Teaching demands the development of some skills that currently constitute a
conceptualization and a way to operate in the planning and management of human resources

regarding to facilitate a link between management, work and education. So that, each teacher has
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to meet all the teaching competences that will allow him to dominate the set of knowledge and
capacities on the target area. Since, the first intellectual requirement of an expert is the level on
which he develops his activity. Similarly, each teacher has to possess some competences dealing
with the organization of content. It means, the pedagogical practice demands not only to organize
the content for being learned by the students but also provide teaching conditions inside or
outside the educational context. The most important function that a teacher has to develop is to

design and provide teaching practice.

Reflection
Talking about reflection implies to cover different conceptions about it. That is the reason
why, to deepen into its definition, two aspects are going to be taken into consideration: the

reflection as a process, and the reflection as a theme (Correa Molina et al, 2010).

Reflection as a process

Reflecting is performed out a set of stages resulting in a cyclical process. According to
Schon (1983) (cited by Correa Molina et al 2010) reflecting on the experiences which imply “un
tipo de dialogo reflexivo con la situacion, donde el lenguaje favoreceria el acceso a las

experiencias del individuo, lo que permitiria extraer una nueva estructuracion de la situacion”.

The stages of reflection as a process are shown in the following figure.
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Figure F. Stages of reflection

Reflection as theme

The conception of reflection is based on a theme that is related to this concept. For this
and taking as reference Grimmet et al (1999) (cited by Correa Molina et al, 2010), the reflection
is based on three perspectives: reflection as an instrumental mediation of the action, reflection as
a deliberation and reflection a reconstruction of the experience. Being for the two first
perspectives, the extern aspects, the source of knowledge which allows reflecting, and the
contextual aspects what allow reflecting in the third perspective. At the same time, these
perspectives have intermediaries so that this process can be held; at first instance is action,

context, mates and the reflective person.

Reflective practice
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To update and to qualify the academic proposals in the University and to orient the
students towards new ways of dealing with the world, it becomes necessary that the teachers
question about their own practice and the repercussion it has generated; being capable of

objectifying their behavior, and of assuming the different roles in the pedagogical relationship.

Teachers take a central role in the educational modern world; they act in a complex
context submitted to a constant change determined by the interaction of diverse factors and
conditions. Teaching profession requires that: “Teachers develop their professional knowledge
concerning the changing circumstances” (Ebutt & EllioT, 1986). In this context, the biggest
difficulty when teaching is that the classroom demands a particular solution addressed to the

comprehension and social interaction.

The necessity of articulating the changing social reality to our pedagogical work, it is
evidenced in the existence of several efforts for trying to explain several scholar phenomena and

the search of ways to do effective the scholar work.

This study will serve the participating pre-service teachers to reflect on their
methodological processes in the light of reflection as the only rational and ethical mode of

intervention (Sacristan 1999).

According to Van Manen (1997) there are different levels of reflexivity, at the first level
in the classroom gives effective application of skills and technical knowledge. The reflection is

applied to the appropriate selection and use of the didactic strategies that the teacher will use.

In the second level, the reflection is on the implicit assumptions in the specific practice of

the classroom. Consequences of the chosen strategies, curriculum and practices are analyzed.
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The application of several educational criteria to the learning practice is opted, so that it can be

possible to make pedagogical decisions adapted to the institutional reality and the contexts.

In the third level, Van Manen establishes an exercise of critical reflection. In this level, it
is done the most elaborated reflection, including ethical and normative criteria, directly or

indirectly related to the classroom.

Pedagogical practicum

For the analysis and reflection on the practice, it is considered appropriate to resort
methodologically to a conceptual operation of classification of the practicum; for that purpose, it
is assumed the Zeichner’s proposal who has established several modalities of practicum as

follows:

Academic practicum
It is aimed at preparing teachers who are able of reflecting on the courses they teach, so

that they transform it into understandable structures for students.

Social efficiency practicum

It comes to achieving effective teaching through the application of didactic techniques
that emerge from general principles to which pedagogical research has reached. In this case, the
reflection consists of a strategic decision: «to select among the range of available techniques

what is considered most effective».

This is the way of proceeding from technical rationality.

Development
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Teaching is based on the interests and development of students, and, at the same time, it

considers the development of the teacher as a teacher and as a person.

Social reconstruction

Reflecting objective is social, economic, and political context that promotes real
democratic relations in the classroom, as well as equal and fair in social field.

Generic

Programs mention to the reflection in a generic way, but with no specifications about the
pretensions of the programs or contents on which it is necessary to reflect, neither the strategies

to foster the reflective learning.

Reflection triggers

According to Schulman (1987) these triggers are the cognitive teachers’ foundations
about the classroom life; they are essential because they constitute the element of reflective
thinking that contributes in the process of own knowledge that a great teacher needs to make

decisions in the classroom.

Critical element on reflective thinking

This element of reflective thinking relates to "the moral and ethical aspects of compassion
and social justice" (Sparks-Langer and Colton, 1991). The interest in social justice and ethics in

education. These authors established classification categories of knowledge.

1. Knowledge of content

2. General pedagogical knowledge

3. Curricular knowledge (programs, materials etc.)

4. Teacher knowledge and professional configuration

90



5. Students’ knowledge and their characteristics

6. Knowledge of educational context

7. The knowledge of fundamentals: philosophical, historical and axiological

According to Spark-Langer and Colton the narrative element, is another element of
reflective thinking that is included in the current study as an instrument. This element relates to
teachers’ narratives, to encourage stories of their experiences in the classroom that are presented
in many forms and achieve diverse functions in the subjectivity, and in the constitution of
subjectivity. In this component are placed the teachers’ journals in which writing triggers the
elaboration of the teacher’s reflective thought, about their experiences of practice, objective and

subjective and inter-subjective.

Methodology

The methodological strategy proposed has as central focus the ongoing reflection that
additionally contemplates the holding of meetings to strengthen of the collectiveness of
practicum students as an initial space to address the educational and professional problematic.
The principles of organization are autonomy, planning and self-observation. To revise the
incidence of the reflective proposal about this practicum process, it will be carried out a process

of socialization and systematization of itself.

This study belongs to qualitative research approach, from the perspective of reflection as
vocational space that will contribute to a large extent the description, identification and analysis
of the own pedagogical practicum. For data collection in this project, it is proposed to implement

the following instruments:
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Reflection workshops
The reflection workshops have the main purpose of guiding the reflection process of the
student-practitioners, but at the same time of socializing and sharing experiences of their work to

enrich their process and insert new tools to transform their pedagogical practices.

Objectives

o To consolidate a collectiveness of pre-service teachers with a critical spirit that
reflects and proposes alternatives of solution face to the educational problematic of their

pedagogical practicum.

o To socialize criteria, share ideas and directives to assume their pedagogical
practicum.
o To qualify, facilitate and be set in an effective way to the school.

Self-observation sheet

The self-observation sheet has as main objective to guide the pre-service teachers towards
an own view of their performance as teachers and their role in the classroom and in the
environment of the educational community to which they belong. Hence, the pre-service teacher

carried out four self-observation sheet throughout her practicum (Appendix I).

Narrative
The reflection exercise will allow students to express themselves about their work from
based on the narrative of their experience as a way to provide meaning to the teacher's everyday

life. That’s why the pre-service teacher wrote 9 narratives (Appendix J).
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Class recording

Having evidence of the students practitioners’ performances in the classroom allows
teacher-students to reflect upon different aspects in the foreign languages teaching/learning
process that may have been taken into account or not by the pre-service teacher in his reflection
process.

These recordings allowed having an external and constructive view of their pedagogical

practices the pre-service teacher just recorded one class (Appendix K).

Timetable to implement the instruments

Table 7 Research component instruments’ implementation

Instrumen | Wee | Wee | Wee | Holida | Wee | Wee | Wee | Wee | Wee | Wee | Wee
ts k1 k k y week | k k k k k k k
2 3 4 5 6 7 8 9 10

Narratives

Reflective
workshop
S

Class
recording

Self-
observatio
n card

Conclusions

Through the enforcement of the instruments for this component, they allowed the pre-
service teacher throughout her practicum process to enhance it to ensure that this was successful
thereby; every single instrument was handy through the narratives, the teacher wrote
fundamental aspects about the class’ development for instance how she introduced a topic (using
a game, flashcards or a poster), if it works or not, how she explained the new topics, how was

students’ behavior inside the classroom all these aspect to bear in mind for the next classes
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depended on whether they worked, moreover they were useful due that if teacher forgot to
explain something or she didn’t explain correctly an activity, she wrote It in the narratives in
order for the teacher to improve these aspects with the other groups since the teacher needs to
improve her teaching practicum by implementing strategies that help her students to have a

greater understanding about the different topics.

Furthermore, by means of the self-observation card it was handy because the teacher
could realize how she planed the classes based on students’ needs and level considering what
students were able to do according to the level, that’s why the planning was useful for the teacher
for guiding each one the classes and to implement the activities to carry out such as
mechanization, listening exercises as well as games involving the topics to achieve the objectives
proposed by her. Moreover, it made possible to identify how worked the atmosphere in the
classroom, that is, the relationship between teacher-student, thus, students could always take part
of the class as long as they were respectful with their classmates and the teacher and how to
control students behavior by implementing strategies such as remain in silence for a while or to

mention this (hocus focus, everybody focus).

In addition, the class recording and the reflective workshops allowed the pre-service
teacher to analyze the role of another pre-service teacher, by identifying how is the interaction
with her students, how the teacher developed her class or by listening to their experiences in the

classroom and the types of strategies they used to implement them too.

How dos the implementation of reflection and critical analysis of the practicum process

contributes to the transformation of it?
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The most important of this component dealt with the reflection of the professor
throughout the practicum process to enhance it, thus, it was vital to analyze the classes develop
to identify strengths and weaknesses to improve the teacher role not only in the practicum but
also in the future, thereby, several reflections took place about how the teacher could improve
her role, that’s why when writing the narratives, the teacher wrote about the positive and the
negative aspects to enhance in a near future. About the pedagogical activities carried out in the
classroom, that is, if these were useful or not. That’s why; the reflections enabled to transform

the teaching practicum considering that the teacher had to look for the appropriate strategies to

ed

apply in the classroom for the class management or strategies linked to the activities developed.

For example, bearing in mind that some strategies didn’t work, it was crucial to look for more
strategies to help students to learn, to understand. In this sense, the pre-service teacher was
improving her role because she wanted the best for students and she needed students to have a
meaningful learning process. Likewise, in the future, those reflections made thought the

practicum process will help the teacher to continue improving in other high schools.

Chapter I11: Outreach component

English language awareness at primary schools in the city of Pamplona through the use of

ludic activities

Introduction
Taking part in global policies in the academic, cultural and economic fields inspired the
Colombian National Government to foster the learning of foreign languages in the different

educational country’s sectors, S0 that citizens have the opportunity to participate in cultural
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exchanges which enable them to access to more equitable conditions facing the personal and

social development of the country.

Aim at fostering English language learning in Colombia, and making Colombians more
competitive citizens, the “Ministerio de la Educacion Nacional” launched its bilingual policy in
2004 which principal goal is: “to have citizens able to communicate in English, with
internationally comparable standards to be inserted in the universal communication process of
the country, in the global economic and cultural openness”. That is how, the MEN has been
implementing a great variety of strategies at different educational levels with a view to
accomplish this goal, a clear example of this is the creation of the English quality standards for
basic and secondary education, the definition of a solid and coherent evaluation system and the

description, and training plans.

This program has been implemented in the whole country and has integrated the work
done by the Education secretary, the public and private universities and the language institutes,
however, findings obtained until the moment have not been promising given that most of the
educational institutions of the country have not been impacted by this. Regarding primary
school, the National Government pretends to expand the coverage of the English teaching to
children, due to the fact that several times, most of these educational establishments do not have
an English teacher who guides the teaching-learning processes, hence, the results of the nation-

wide evaluations are not gratifying at all.

The Colombian University of Pamplona, in its status as a public institution, trainer of
trainers and more specifically the Master’s Degree in Foreign Languages English- French, has

been closed with the reality that is facing the primary school of the city of Pamplona with regard
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to the National Bilingualism Policy; many of the educational institutions of this city does not

have an English teacher to meet the primary school teaching needs.

Facing this reality and the problems associated with it, the current proposal of social
influence aims at meeting the needs in the English language, in the child population of “la
presentacion” primary school in Pamplona city and integrating the formation of the foreign
languages degree English and French students to the educational reality of this sector for trying

to reduce the gap generated between the public and private schools in the foreign languages area.

The government policies identify the problematic, however, the institutions’ emphasis is
not filled with the normativity, there is a need effective support, for the concrete case, trainers in
the foreign language field, the exams results, tests, and students’ results agree with most

educated Colombian proposals.

Justification

The learning and acquisition of a foreign language, allow us to be at the forefront of our
own needs that the world demands today. That is why this process is necessary to implement and
work it since the beginning of the children school enrolment so that at the end of their basic
education cycle they have foundations that allow them to continue their learning in high school,

vocational and higher education, so that more people are trained in this area.

This project aims to raise consciousness of the English teaching process in primary
schools in the city of Pamplona, contributing to the basic training in foreign language that
becomes necessary and primordial at these levels. For this reason, it is carried out as part of the

community extension component of the comprehensive practice developed by the last semester
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students of the Foreign Languages Degree of the University of Pamplona, as a way to contribute
to the consolidation of teaching of English in the primary basic sector.

The implementation of this project favors to a great extent and in a mutual way both the
institutions and the student population of the city of Pamplona, as well as the Foreign Language
and the students who develop their practicum. This benefit serves in the possibility for primary
school children to have contact with the foreign language and in students who complete their
university training process in order for them to know the environmental educational realities and
needs and thus they can contribute, intervening in processes that impact on these needs

improvement.

Objectives

General objectives

The implementation of this outreach project, from the foreign language degree English
and French of the University of Pamplona seeks:

o To teach English to the students in primary schools in Pamplona city.

o To integrate the role of the foreign languages degree English and French students

with the educational reality of teaching English in primary schools in Pamplona city.

Specific objectives

For a better understanding of the previous aspects, this proposal will aim at:

o Familiarizing children from primary schools in Pamplona with the essential foundations
in English
o Engaging students from the foreign languages program English and French in the

teaching English processes in primary schools in Pamplona city.
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o Articulating the students from the foreign languages program English and French with the

outreach projects proposed by the social interaction sector of the University of Pamplona.

Literature review
It is divided into one category, that is, the role of ludic activities in the teaching-learning

process of English.

The role of ludic activities in the teaching-learning process of English

In teaching English as a second language, ludic activities can be used to produce more
meaningful learning in students and thus stimulate their creativity through several activities,
hence encouraging more enjoyable learning.

In addition, according to Reyes (cited in Ballesteros, 2014)

The concept of ludic is as broad as it is complex, since it refers to the need of the human
being, to communicate, to feel, to express and to produce in humans a series of emotions
oriented towards entertainment, fun, recreation, that leads us to enjoy, laugh and even cry in a
true source of emotion. (p. 26)

Therefore, ludic during the teaching-learning process encourages students to enjoy the

process, so that they can communicate and express themselves in the foreign language.

Methodology

Bearing in mind that at “La Presentacion” primary school doesn’t have a teacher devoted
just to teach English as well as students have just once a week this fundamental subject. That’s
the reason why the pre-service teacher will implement the use of ludic activities as the
methodology to guide this component to make fun the process of learning English and children

can enjoy it to achieve a higher level of English. “Students are not supposed to fill in notebooks
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but they need to learn and deepen in their learning process, this is where didactic methods could
improve students learning process” (Camelo, 2017, p.11). That’s why it will allow learners to
enjoy while learning by means of flashcards, songs, and games and so on in order to catch

students’ attention during the development of the classes.

Materials

Flashcards

Flash cards are useful for drilling new letters, syllables, words, and other information.
They are normally used in a classroom, but can also be used more informally. A flashcard or
flash card is a set of cards bearing information, as words or numbers, on either or both sides,
used in classroom drills or in private study. Flash cards can bear vocabulary, historical dates,
formulas or any subject matter that can be learned via a question and answer format. Flash cards
are widely used as a learning drill to aid memorization by way of spaced repetition (Komachali

& Khodareza, 2012, p.137).

Songs

To recap, songs and rthymes are essential in young learners’ classroom for a number of
reasons. They are children’s favorite language activities which contain repetitive language and
set phrases. They develop listening comprehension, they teach pronunciation, intonation and
stress in a natural way, and teach vocabulary and language structures of the song. (Delibegovic
Dzanic & Pejic, 2016, p.42)

Games
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“Games are highly motivating since they are 5 amusing and at the same time challenging.
Furthermore, they employ meaningful and useful language in real contexts. They also encourage

and increase cooperation” (Moayad, 2012. p.5).

Pre-service teacher schedule
To carry out the proposal of implementing dynamic activities in primary school the pre-

service teacher will work with fourth grade students.

Table 8 Pre-service teacher primary schedule

Hour Monday Tuesday Wednesday Thursday Friday
1 7:10- 8:00 am 4°C
2 8:00 - 9:10 am 4°A
3 9:10 — 10:00 am 4°B

10:00 — 10:30 am BREAK
4 10:30 - 11:20

am

5 11:20-12:00 pm

Table 9 Timetable of the outreach component

WEEK TOPIC

1 Fruits (what fruit do you like?)

Vegetables

Emotions using the verb to be

Vocabulary about food and drinks

Possessive adjectives

Telling the hour

N[OOI IWIN

Review of the topics

Conclusions
For the development of every class, the pre-service teacher implemented the use of

flashcards bearing in mind that they are useful when teaching new vocabulary
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Flash cards are useful for drilling new letters, syllables, words, and other information.
They are normally used in a classroom, but can also be used more informally. A flashcard
or flash card is a set of cards bearing information, as words or numbers, on either or both
sides, used in classroom drills or in private study. Flash cards can bear vocabulary,
historical dates, formulas or any subject matter that can be learned via a question and
answer format. Flash cards are widely used as a learning drill to aid memorization by way

of spaced repetition. (Komachali & Khodareza, 2012, p.137)

Considering, that the population were children, it was fundamental to bring material that
catch their attention because of that the use of flashcards since there are some students that learn
best by means of images, that’s why to introduce the vocabulary I taught in the classes, I brought
different types of flashcards, for instance: when teaching the fruits, | brought just the image of
the fruits, when teaching the vegetables I decided to write the name of the vegetable below the

image and so on with the others.

Besides, in some classes, | introduced the topic with a song in order for students to
identify keywords. Unfortunately, not all classes are possible to use it owing to the time that is

not enough.

To recap, songs and rhymes are essential in young learners’ classroom for a number of
reasons. They are children’s favorite language activities which contain repetitive
language and set phrases. They develop listening comprehension, they teach
pronunciation, intonation and stress in a natural way, and teach vocabulary and language

structures of the song. (Delibegovic Dzanic & Pejic, 2016, p.42)
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The importance of using song in class consist that students are able to learn correct
pronunciation and they begin to develop their listening skill being one of the most complexes, so,
just in one class | used it to introduce the topic of the fruits, so after listening to the song, the
students were able to identify some of the fruits that the teacher would teach that day. Moreover,

students enjoyed listening to the song.

Besides, | have implemented the use of games in order for students for having fun when
learning a foreign language, that is, English. “Games are highly motivating since they are 5
amusing and at the same time challenging. Furthermore, they employ meaningful and useful

language in real contexts. They also encourage and increase cooperation” (Moayad, 2012. p.5).

| just implemented one game, which was, hangman, where the students had to give words
to guess a word, but the most challenging in this game was that students did not know the
alphabet in English, owing to this they began to mention words in Spanish, however every time
they mentioned a letter | repeat it in English, after several attempts students were able to mention

some letters in English and they could guess the different vegetables.

As well, to complement the teaching process, | brought pedagogical worksheets based on
the different topics to develop in class or in some groups as homework to give students a grade

of the topics.

Moreover, for the topic “telling the hour” students liked realia because for this topic |
brought a clock to catch their attention, thus, the pre-service teacher could move its hands to

form the hour and students could say orally the expressions I taught them.

In which way to fill this need contributed to the pedagogical practice?
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This experience in primary school was useful. However, it is crucial to have a lot
creativity when creating students’ activities and to choose the games to use throughout the class
because young learners liked to have fun while learning, nevertheless the pre-service teacher did
her best to teach the topics in a funny way. That’s why the experience of teaching in a primary
school in fourth grade was completely different from high school because young learners are
more motivated to learn a new language because of their age, that's why as a pre-service teacher,
this experience will help me in the future when teaching again in primary because | will have
some experience, and | will know with methodology use such as flashcards for instance since
there are some students who best learn vocabulary through images and not in the traditional
form, that is, to write a list of words with their meaning on the whiteboard. Moreover,
considering the experience of flashcards in primary, I decided to implement it too in high school
and it functioned perfectly since it allowed students to easily remember the words. So, the
implementation of this strategy has been useful. Besides, taking into account that the population,
that was, children, it was crucial to develop worksheets that contain mechanization exercises for
a meaningful understanding. Thus, it depends on the way the teacher funnily develops a class to
motivate the students to learn because like they are children, they see me as guide and a model.
Nonetheless, it is important to mention that just one hour per week is not enough for students to

learn English since they need more time to practice and mechanize a new topic.

The evidences of this component are in the_(Appendix L)
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Chapter IV: Administrative component

Introduction

Since the time the pre-service teacher gets in the educational institution, that is, “La
Presentacion” high school, immediately she becomes one more member of the institution what it
means that is crucial to be involved in each one of the extra-curricular activities the high school
proposes out of the classroom. Thus, she should be actively engaged in the aforementioned
independently it those are not related to the English language by demonstrating empathy and

interest when participating in these events.

The extra-curricular activities are presented in all high school, activities such as cultural,
religious and academic events to commemorate special dates in which the students can

participate demonstrating their talents outside of a classroom.

Objectives

General objective

. To take part of the events proposed by “La Presentacion” high school.

Specific objectives
. To cooperate with student’s discipline during the development of the events.

o To contribute with the events organization.

Methodology
For the development of this component, the pre-service teacher must have the willingness

and responsibility to actively attend the events proposed by the educational community while she
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becomes part of it during her process of practicum. These kinds of activities allow having a self

of belonging.

Table 10 Timetable of the extra-curricular activities

Date Extra-curricular activities
SEPTEMBER 19'" Celebration of the day of friendship
OCTOBER 3P Flag-raising eight grade
OCTOBER 22"P Congregational moment
OCTOBER 29™ Flag-raising seventh grade
NOVEMBER 5-15™" Christmas novena

NOVEMBER 15™ Symbol delivery

NOVEMBER 21°" Flag-raising sixth grade

Congregational moment 6" grade
Presentation’s party of the Virgin Maria

NOVEMBER 26™ Graduation 9" grade students

Extra-curricular activities

Celebration of the day of friendship

The first extra-curricular activity in which | participated was the Celebration of the day of
friendship on Thursday, September 19th, 2019, that day was my first classes in primary, hence,
one of the groups (4°c) invited me to take part of their celebration, for this celebration students
could bring cookies, soda, popcorn among others to share it with their classmates. However, |
only attended as an attendee because I didn't carry anything, but the students shared with me

what they brought. Through this celebration, | learned that it is important to value friendship
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since the children are young as well as to share with all the classmates because the teacher
encouraged students to share what they bring even with the classmates who are not their friends

in such manner in the future students won't be envious.

Figure G Celebration of the
friendship

Congregational moment

The second activity in which | participated was the congregational moment (on Tuesday,
October 22nd, 2019) which is celebrated every month, so, to the purpose of this activity consists
of remembering the model of the institution, that is, Marie Poussepin. Thus, the topic for this
month was Marie Poussepin and young people, so, the coordinator read some bible passages
based on that topic, to remind students that young people easily get swayed by fashions because
of that students must have the orientation fo someone to avoid any kind of temptation. Moreover,
considering that previously the high school was guided by sisters, the principal requested the
presence of one of them, that's why that day the sister Socorro arrived to help in the pastoral

committee.
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On the other hand, that day an English teacher was pleased because of her labor of encouraging
students to present the TOELF Junior as well as to participate in a virtual song festival in which a

student of tenth grade won the festival.

Through this activity, | realized that it is fundamental to raise awareness about the

fundamental figures which guide the school in order for students to follow in her footsteps.

Figure H Congregational moment

Birthday 15 of the band show

This was an especial moment for the school since the band show celebrated 15 years of
foundation owing to this, the teachers in charge of the band organized an event to recognize the
members of it as well as to recognize all teachers who help to keep on walking the band, that’s
why there were special guest such as the drums major of each class. My role in this event was to

help teacher to control students’ behavior during the development of it.
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Flag-raising seventh grade

The main topic for this flag-raising was the birthday of Pamplona city, that’s why the
students wanted to present to the whole community by means of a video a brief review about
the city in which they talked about the most famous places of Pamplona (museums and

churches).

Figure J Flag-raising 7th
Christmas novena
Bearing in mind that la Presentacidn high school is catholic, each day a grade was in
charge of the novena as well as the administrative and not full professors. However, not every
day the whole school attended the novena just the grade in charge in some cases the whole
school went to the theatre, there students and teacher sang carols and prayed. Moreover, | helped

teacher to control students’ discipline.

Figure K Christmas novena
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Symbol delivery

This event was in charge of tenth and eleventh grade, in which students of eleventh grade
delivered the main symbols, that is, the Colombian, the north Of Santander, the school and the
sport flag as well as the anthem among others to tenth graders. In addition, for this event | was

just an assistant since at that time | was not in charge of any group.

et

Figure L Symbol delivery

Conclusions

All'in all, to be engaged in this kind of activities made me felt almost as an equal member
as the other teachers. Besides, these activities reflected the most significant moments of the high
school which allowed me to know more about the school because some events were related to
the founders as well as other celebrations that were quite important that’s why I was able to learn
more about the institution in which I carried out my practicum stage to expand my knowledge

about issues | was not supposed to learn.
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Appendix

AppendixA: Participant observation

PARTICIPANT OBERVATIONS

Green: First participant observation.|

Red : Second participant observation.

ITEMS TO OBSERVE

OBSERVED

STUDENTS®
MOTIVATION

STUDENTS®
INTEREST TO
WRITE THE COMIC

With regards with this item, the previous week, Itold the students
about the project, that is. about the comics they have to write that’s
why to motivate learners I said that I will give a price to the best
three comics that in order for them to submit a good comic.
Nonetheless, they already wanted to kmow which the prizes will be;
perhaps if they should strive or not. So, owing to this situation I
don’t know if T should mention what the prizes will be to maintain
students’ motivation during the development of the project.
Moreover, for one of the parficipants I could realize that her
motivation to write was her favorite character of a famous series,
that’s why she chose the main character as her heroine.

The motivation for students to write 1s the competence that exits
because at the end will be a prize for three people because of their
creativity and capacity to write in English. Moreover, students felt
motivated when I told them that they had another chance to present
again the first comic with the respective corrections in order to
enhance the grade since the objective is to foster the written
production that’s why student need to feel motivate when obtaining
good grades.

At the beginning of the implementation the project, that is, in the
pre-reading activity, most of the students wanted to participate by
mentioning the powers they looked for as homework, so, students
showed interest in this part because they mentioned a lot of powers
to take into account later on. Moreover. some of the students were
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AppendixB: Non-participant observation

| DEPARTAMENTO DE LENGUAS ¥ COMUNICACION, LICENCIATURA EN LENGUAS EXTRANJERAS
UNIVERSIDAD DE PAMPLONA
2019-2
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N[ AV [cs|s
1 Flm:hlmeﬂwmuﬂwﬂmeh&u X
2 e
= S %
2 | Participa activamente en actividades escritas X
S| Sigue las instrucciones del profesor
& | Muestra respeto  disciplina hacia el profesor

Comentarios L (\ o'dﬁ Tor ents Tcpate lcSSv W anH
o burg ddeche fo? e -n'msfn' S Ihe sicden & “\g

ﬂqvﬁed in fhe lessen.

other us\mc\s obsetved. b e
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Thereloo, T codd veahze that the waHen prodchon 7o ol pracheed
dunng the developuent  of dre classes.
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Appendix C: Questionnaire

CUESTIONARIO: El siguiente cuestionario esti dirigido a las estudiantes del grado 8°C del Colegio

Técnico la Prescatacion de Pamplona; con el objetivo de conocer sus percepciones u opiniones con base ¢n

Ia propuesta pedagégica a implementar en este curso. La propucsta es titulada: “Implementar historietas para

promover la produccion escrita en las estudiantes del grado Svo™ Por esta razon, es necesario que responda a
. las siguientes preguntas con total sinceridad.

1. ¢Te gustan las historietas? Justifica tu respuesta
S

_nigrosante

2. ;Sabes qué contienen las historietas?

Conlteran Oralggos, Armnag tramo prationos g
DlucHnS.

3. {Con qué frecuencia lees historictas?
Prox pg paicho,eolo SE 2 an cuado jcona los Scilads
4 DOrrinanS

IS

. {Cuiles son tus'personajes favoritos de historieta?

o.
Conclad®to Mo gnlda QME? OQ‘Q 2| amorgado ;Garelo d
lo %90 da la yeatecfa 0o oty

No_sn & Faleels cairtsedad

6. iTe gustaria que sei o istor inglés? Justifica tu respucsta

< o, % Pagrs
;SKMA&MJWWM&*Q

huaSHe clasar o/e Taglas

z Slp\dlﬂ.uwunmdﬂhdomh.cémnﬂmyqu:mpupodamﬁ-ﬁ”
u?

i a2 hSTCn com A
41,Cn£la los “temas ' de t interds pam  cscribir una historicta?

serian
2,

protagfera 4o |5 Fllaos

{ 3 @ @ Formando fidees pars a construccion de un -
Sbni el nuevo pais en paz

Uneesed 4o Parvicns
Pargsona Norte 3e Sareardm - Comina.
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CUESTIONARIO: El siguicnte cuestionario esté dirigido a las estudiantes del grado 8°C del Colegio
Técnico la Presentacion de Pamplona; con el objetivo de conocer sus percepciones u opiniones con base en
a propuesta pedagdgica a i en este curso. La ta cs titulada: *

promover la produccién escrita en las estudiantes del grado 8vo™ Por esta razon, es necesario que responda a
las siguicntes preguntas con total sinceridad.

1. ;Te gustan las historietas? Justifica tu respucsta.
S, Q0. Que ~ne causan %«xd‘u

2. e conticnen ashisoritas?

thou e hﬂhm"
eaulo:

-

LCIlilﬂ-nnu- favoritos de historieta?

P i

LY AT

Malnlda 7YY

5. ¢Has trabajado con historietas en clase de inglés?
N

B

LTquuumphmmmdmd:huu-mchudgnwjmrumw
Fom
hag

7. swmmmmamrifumnnu:ny¢qamm7

8 Cuiles seian los ftemas de tu interds pam  cscribir una historicta?
Accton  Qipmon
Amao. T80y
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T 4 - 5685305 _ Fac

CUESTIONARIO: El siguiente cuestionario esté dirigido a las estudiantes del grado 8°C del Coleio
Técnico la Presentacién de Pamplona; con el objetivo de conocer sus percepciones u opiniones con base en
la propucsta pedagdgica a implementar en este curso. La propuesta cs titulada: “Implementar historietas para
promover la produccion escrita en las cstudiantes del grado 8vo” Por esta razén, es necesario que responda a
las siguientes preguntas con total sinceridad.

1. Te gustan las historietas? Justifica tu respuesta

" | 4 apedds
2. ;Sabes qué contienen las historietas?
o5 Una joria, niovoleios enO dh
3. ,Cunq\\éﬁmmuhuhxm
Renolov mente

4. Cudles son tus personajes favoritos de historieta?

ehoppy  eTagaldy *Clogn

* Gopreid o Pogeye » (onden KO
5. ;Has trabajodo con historictas cn clase de inglés?

Yo

6. ;Te gustaria que se i el uso de histori inglés? Justifica tu respuesta

[ po«cg apercletiooy  covag nuelotl y NOr  dnodifcaty

7. Si pudieras crear un personaje de historieta, cémo se llamaria y qué siiper poder tendria’

Mwa{m_g%
s_Mayck

Culles  serfan los temas de  fu interés pam  cscribir  una  historicta?
ACcion, Dyucra
Ardoy

=

Unveerscad o Pamgions
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El siguiente o esté dirigido a las estudiantes del grado 8°C del Colegio

'rémmhmmmahwlm con ¢l objetivo de conocer sus percepciones u opiniones con base ¢n
la propucsta pedaggica a implementar en este curso. La propuesta es titulada: “Implementar historietas para
promover la produccion escrita en las estudiantes del grado 8vo™. Por esta razon, es necesario que responda a
las siguientes preguntas con total sinceridad.

1. ¢Te gustan las historietas? Justifica tu respucsta
D gounee convhen Cres Yekenes oy vedio Ae Algam

2. ;Sabes qué contiencn las historietas?

Olouen. diclorce nae a
f {

,;Conquéﬁeminhuhinnr' 257
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4. Cuiles son tus personajes favoritos de historicta?
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@

Has trabajado con historietas en clase de inglés?
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7. Si pudicras crear un personaje de historieta, cémo se lamaria y qué siper poder
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Appendix D: Journal

FIEST JOURNAL

the leamers fora
readmg selection, or
to give them the first
stepsin orderto
dewvelop skills in
anticipation and
prediction forthe
reading, activating
background
knowledge so they
couldlaterinteract
with the text (IMedmna,
2008).

General Subcategory Theoretical Description

category description

Reading Pre-reading Pre-readingtasks are For the development of this step,
actvity intended to prepare the teacher remembered to her

students about the comic they had
to wmte, that's why she wrote on
the whiteboard the title (why my
superhero is the best) and afterthat,
she asked the following question:
Do wou know some heroes’
powers?

S0, lke the previous class as
homework, they had to look for
some powers, thus, I told them, that
I was going to write all the powers
they mentioned hke bramstonmimg,

Moreover, during this step, I
decided to show some flashcards
with the possible umknown words
ofthe conversation they had to read
afterward because ofthat I showed
an image and I asked: (what can
voumfer when you see this tmage).

An important aspect to bear in
mind during this step consist in the
fact that students don’t leam or
don’t mechamze all theze words
because when I was helping them
m the creation of the conversation
some of them asked me about how
to say a specific word, that was
wrtten on the whiteboard. So, it is
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Appendix E: Semi-structured interview
¢ ¢

Implementing Comics Strip to Foster Written Production In 8* Craders At La 10. ;Craa que a partir de astaproyacto mejerd su gramatiea en melds? 3o ;Da
Presentacion High School: An Action Research quémanera?

11. ;Alzuna sugeranciapara la implamentacion da comic an clase da inglés?
El objetivo principal de la sisuients snfravists consists en conocer las perespeiomes u

opinionss de las estudiantss participantss raspectn & la mplamantacicn del provect

implamentar comies para promover la produccion escits aminglés.

1. ;Alsuna vez habia ereado un comic? ; Como le parecio la experiencia de
ascribirun comic an inglés?

2. ;Qué pisnsa dels implementacion de comies 2n clase de inglés?

3. ;La musto la implementacion da estaproyacts? 30/ no ;Por qua?

4. ;Considara qua el uso delalactura (en 2ste caso unaconversacion) antas da

escribir el comic la fue 0til para la creacitn del mismo?

L

. ;B sinfi¢ motivado a travas da la eseritura de los comies? 8/no ;Por qué”

6. ;Qué criterios tuvo en cusnta para la creacion del persongjedel comic v sus
historias?

7. ;Crea quaatravés dal comic le fue fieil o difieil exprasar susideas eninglés?

8. ;A travas del comic pudo demostrar su ereatividad! 3No ;Porque?

9. ;Consideraquea través de esta provects aprendionuavo vocabulario” 5iNo

iPnrama’
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Appendix F: Letter of permission for students

Universidad de Pamplona
Pamplona - Norte de Santander - Colombia
Tels: (7) 5685303 - 5685304 - 5685305 - Fax: 5682750 - www. unipamplona.edu.co

Pamplona, 17 de septiembre de 2019

Estudiante(s)

Colegio La Presentacién, grupo 8°C
Cordial saludo,

Yo, Karen Tatiana Diaz Ochoa docente en formacién de la Universidad de Pamplona,
me dirijo a ustedes con el objetivo de solicitar su permiso para implementar dos
cuestionarios que serén fundamentales para la recoleccién de datos de mi propuesta
de grado titulada: “Implementar historietas para promover la produccién escrita en
estudiantes de octavo”.

La informacion que se obtenga del cuestionario serd tratada con estricta
confidencialidad y privacidad.

Agradezco de antemano su colaboracién.

Kaen Dia? Ochoe,

Karen Tatiana Diaz Ochoa

Docente en formacion

09818 member ot e
% i A c Formando lideres para la construccion de un ;
L5 7 e nuevo pais en paz

-
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Papio
Yot (7) 5685303 - 5685304 - 555305 . Fa

Pamplona, 29 de Octubre del 2019

Estimados,
PADRES DE FAMILIA, octavo grado
Cordial saludo,
Yo, Karen Tatiana Diaz Ochoa, identificado con C.C 1094280094 de Pamplona,
estudiante-practicante del Programa de Licenciatura en Lenguas Extranjeras Inglés-
Francés, de la Universidad de Pamplona; durante este semestre estoy realizando mi
prictica integral en los cursos 8°B, 8°C, 9°A y 9°B acompafiado de la supervision de
la docente Aura Verénica Rico. Me dirijo a Usted con el fin de solicitarle la
autorizacién para que su hija participe en mi proyecto de prictica ftitulado
Implementar el uso de comics para promover la produccion escrita en octavo grado,
esta autorizacién se presenta a Usted, ya que para una de las etapas de mi proyecto las
estudiantes responderin a una entrevista, la cual seri grabada. Es importante
que la i ion por ellas sumini serd tratada bajo total
confidencialidad y privacidad que requiere este tipo de actividad por parte mia.

Norte de Santander - Col
275 - vown uniparmgion s

Appendix G: Letter of permission students’ parents

Pamplona, 29 de Octubre del 2019

Estimados,
PADRES DE FAMILIA, octavo grado
Cordial saludo,

Yo, Karen Tatiana Diaz Ochoa, identificado con C.C 1094280094 de Pamplona,
estudiante-practicante del Programa de Licenciatura en Lenguas Extranjeras Inglés-
Francés, de la Universidad de Pamplona; durante este semestre estoy realizando mi
préctica integral en los cursos 8°B, 8°C, 9°A y 9°B acompafado de la supervisién de
la docente Aura Verénica Rico. Me dirijo a Usted con el fin de solicitarle la
autorizacién para que su hija participe en mi proyecto de prictica titulado
Implementar el uso de comics para promover la produccion escrita en octavo grado,
esta autorizacion se presenta a Usted, ya que para una de las etapas de mi proyecto las
estudiantes responderin a una entrevista, la cual ser grabada. Es importante
que la i ion por ellas seri tratada bajo total
confidencialidad y privacidad que requiere este tipo de actividad por parte mia.

Agradeciendo su atencion. Agradeciendo su atencion.
Cordialmente, Cordialmente,
¥akn ok Ocha c.c. ksiqeecsh

_Kenen oix Cehoo, ey o

Estudilnm-l’tutinme L Yo ,/_(/,/,
icenciatura en Lenguas Extranj és-Francés i A

Universidad de p.m‘.‘,‘u'f... pemalegly 7 z[j yel)7 7

Estudiante-Practicante
Licenciatura en Lenguas Extranjeras Inglés-Francés
Universidad de Pamplona

/ casdrrnn
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e ~ewmeee
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Pampions - Norte

Pamplona, 29 de Octubre del 2019
Pamplona, 29 de Octubre del 2019

Estimados,
PADRES DE FAMILIA, octavo grado Estimados,
Cordial saludo, PADRES DE FAMILIA, octavo grado

Cordial saludo,

Yo, Karen Tatiana Diaz Ochoa, identificado con C.C 1094280094 de Pamplona,
Yo. Karen Tatiana Diaz Ochoa, identificado con C.C 1094280094 de Pamplona,

estudiante-practicante del Programa de Licenciatura en Lenguas Extranjeras Inglés-
Francés, de la Universidad de Pamplona; durante este semestre estoy realizando mi
prictica integral en los cursos 8°B, 8°C, 9°A y 9°B acompafiado de la supervision de
la docente Aura Veronica Rico. Me dirijo a Usted con el fin de solicitarle la
autorizacién para que su hija participe en mi proyecto de prictica titulado
Implementar el uso de comics para promover la producciin escrita en octavo grado,
esta autorizacién se presenta a Usted, ya que para una de las etapas de mi proyecto las
estudiantes responderin a una entrevista, la cual serd grabada. Es importante

que la i ion por ellas serd tratada bajo total
confidencialidad y privacidad que requicre este tipo de actividad por parte mia.

Agradeciendo su atencion.

Cordialmente,

taten oiaz Ochary c.c. koK
Estudiante-Practicante

Licenciatura en Lenguas Extranjeras Inglés-Francés
Universidad de Pamplona

%

% g Formando lideres para la construccion de un
] nuevo pais en paz

di icante del Programa de Licenciatura en Lenguas jeras Inglés-
Francés, de la Universidad de Pamplona; durante este semestre estoy realizando mi
prictica integral en los cursos 8°B, 8°C, 9°A y 9°B acompafado de la supervision de
la docente Aura Verénica Rico. Me dirijo a Usted con el fin de solicitarle la
autorizacién para que su hija participe en mi proyecto de prictica titulado
Implementar el uso de comics para promover la produccion escrita en octavo grado,
esta autorizacion se presenta a Usted, ya que para una de las etapas de mi proyecto las
estudiantes responderdn a una entrevista, la cual serd grabada. Es importante

que la i ion por ellas ini seré tratada bajo total
confidencialidad y privacidad que requiere este tipo de actividad por parte mia.

Agradeciendo su atencion.

Cordialmente,

Kaen oz @choe, c.c. 1K 2RcTiq
Estudiante-Practicante
Licenciatura en Lenguas Extranjeras Inglés-Francés
Universidad de Pamplona

124

~7 E E:] mmmm:wpmwmmm -



Appendix H: Matrixes for data analysis

Bnzlisls TH 2105 d2 Cmpa sufficient vacabulary | In order for studants to kave anidea orto
teg0 Subcategoring Tescripaion teard [Ari0 de cAmpo For the sxpremsion of | aoquirs usafill vocabulery sbout strengths,
buasic communicative and adjactivas to dascriba harpas;
WRITIER Accurag According to nesds” {p112). ﬁ%ﬂmm?ﬂ on an slphabat soup
PRODUCTION SEIVASTAVA imvelving thiz vocabulary. In this soup
(2014)"Accuracy student found the following usafill words
r=fors to the ability (Control wasther imvizibility
of the laamer to mighty, Climbwalls, bravs, Talakinasis,
produes courazaon:, Supsrspasd, claver, Flight
Ermmmatically strong, Suparstremgth,
COMTRCt samfamoas. big). (fonrnal 1)
The leamer should
ot only know studants naadad to ba femiliarizad with
comract Erammatical new vocsbulary to us2 in their comics,
fules of the bacauza of that I implamantad 3 memory
languaze but slso Eama in which studants had to match
abla to spask and imaga and the comact fom to sy that
;&;ne aocuratalyTip. word. (Jonrnal 2)
Capadty to Aerording to CEFR Other impostant sspect was that somes Ihﬂveslmsyskqtadueeyem
describe 12001} “Swudents can | shodents took advantsse of the fima
write shortsimole | bagamse they wiote their soript as I
formulsic notes monitoged their work I was comecting
relating to matters in | them of I helped them with some doubtz
aress ol fmnediale | ghont how to say & specific work
need” {p83). (Jonrnal 1) Crammar Accarding to CEFR,
12001 *Students we
ESomea of them were writing it in Spanish, same simple
201 told them that the goal of writing thiz structures corractly,
in class it was for my halp. (Jonrnal 1) but stil
systematically mais
If the students don't bring a dictionary, Bumic miis takes ™ (.
they felt blocked szinca it iz heard for 114p
stodemts to amprass their idess, but the
idea of writing tha zcript in clazz consizts
of helping them to zolve their doubts and
quastions {Jenrnal 2}
Vocabulary According to tha Studants mantionad the following powars
Comiman furapean | vocabulary in the brainstorming {supar
Framewark of i
Reference for
Languages {CEFR,
2001): "Tn A2 kevel
students have They bagam to mantion soms wosds in
ufficient vocabulary | e, = i

M - | - P .. A — —

TATthough shedants wead e vocblary
taught, fhay don’t have anough
vocabulary to uss when desaibing a

]

Accuracy “T triad to comact studants’ mistakas for situation. Hanes, to belp them I wrotz on
vpiding they gat abad zradslater cnas the white board the words they nesdad as
well a2 the maszaze or what they wanted wall 2 soma s Of questions™
te communicats will be ot X {Participant gbservation 2}
\mderstandshls™ (Participant observarion
1 ‘Grammar Besarding to CEFA | °1 could sealize that soma studants still

WRITTEN Vecabulary Acoording to tha “1 realizad studants falt strandad bacansa {2001} *Students we | doubt the conjugstion of some verbs such
PRODUCTION Common European | in 30mea casss they slready thought shout somesimple s the varb to be, they havs somes sefious
Framenwark of what thay wantad to writa, but dua to the structures cormectly, miatshesmom‘ljng’it“(ﬂnrﬁmf
Referenca far lack of vocabulary they wera ot abla to ppe sbservarion 1)
Languages |{CEFR, | write” {Participant observation 2) systamatically make
2001y “Tn A2 leval saic mitabes” (5. | “With ramards to the symtactic pant,
students hae “T introducad soma naw weaful weads 114} studants don’t know the structurs of the

sufficient vacabulary

1o conduct routine,
everyday

trans artions invelvig
famifiar situstians

Tor the expression of
basic communicative
nesds” {p.112}.

(Beamrvy, Lift, zmart, telepathy smong
others) for them through the uss of
flasheards, tohave a graster
imderstanding™ (Participans observation
i

“Tt iz neceszary to work alittlsmor=in
i bemnaeemd.enm

taught” (Parficipant observation 1 1]

“Then comacting their comvarsations T
could raslize soma of them usad some
words thay kad to find in the dphabat
soup which contained moss usaful wonds
to describe theis bereines or baross (big,
mighty, supar speed among others)”
(Parricipant observarion 1)

“This timato acquire new and usafil
vocabulary to us2 in their comics, 2
memm;smzwasmplanenhed_m
which studants had to match an imase
and tha cogract form of it™ (Parteipant
observation 2

T told the studants that each tima, thay

discovera woed [ would say themesming

just ance, because of that studants ware
AT rmaliard fhen

questions in the pressnt simple since they
forgat the suxiliary and the place of it in

the quastion as well as thay usad to writa
the quastion mark at the baginning likein
Spanish” (Particivant obeervatisn 1)

“Thay fast forgot the structures of
quastions” (Participant ebservarion 2)

“Than mozitering soma of them bava
improved bacass whan reading their
scripts [moticad thers ware Totmany
mistakes” {Participant abservatian 2}

‘Coberence and According 1 CEFR
coliesion (2011} “Students can
nk groups of wards
with simple
connectors ke ‘and’,
“but” and “because™
|p.125).
‘Capadty to According to COFAL | 5 tudents wsed to wiite firstly thescipt @
describe 12001} *Students can | Spanizh to translate it 1ater on into
write short, simple | English™ (Participant observation Ij
farmulaic notes
redating to matters in
e of immediate
need” {p83).
READING Incid ence of “The aim of using a comversation bafors
COMPREHENSION | rending to write writing is so that trainess have a modal to

ite th

and amsstinns fivr their
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DATA ANALYSIS (STUDENTS” WRITTEN PRODUCTIONS) notes relating to
General category i Th ical Frases literalesde laz produccione: ya matters in arsas of
description sean escritas u orales (por favor immediste need”
escribir el nombre del participante (p.83).
quien lo dijo ¥ el nimero de la
produceién).
Se haceun andlisis de errores.
WRITTEN Accuracy Accordingto Participant L,
PRODUCTION SRIVASTAVA
(2014)"Accusacy
refars to the ability
of the leamar to
produce
erammatically Participant 2,
corract semtences. | This studantdo
Thalsamar should
notonly mow
corract prammatical
rulas of the
langmage but slso
ablato speakand
writs aceuratsly”(p
i5.
Participant 3 Veoeabulary According to the
2 z Common Europzan
Framswork of
Fafarenca for
Languaz=s (CEFR,
2001):“In A2 level
studsnts have
sufficiznt vhen sayingher
vocsbulary to sirong, fast, smart,
conduet routing, orzovarthe
everyday studentused some simple expre 5
transactions (=uch az mke care and good luck).
7 s s = involving familiar
2m corre (Fine, thank you, I am situstions and Participant 2
fram San Audres, I came to save the topics. Aswallas The student used some words found in the
e | IM=lra = = = = 4
o . . . .
ANALISIS ENTREVISTA avaryday
‘General category Subcategories Theorstical Frases liternles de los participantes. tramsactions ‘Mwmmwm
dascription familizr mas
WRITTEN Accuracy situations and ‘aprendar las palshras qua no conecemos”™
FRODUCTION topics. Aswellas | (Barmicipant 2)
studants Havaa
sufficiant “Bastanta, talakinasiz, talapatia
v for the Tos tambisn
axpraszion ofbasic | verbos ragularss, | 5
commumicativa (Paxticipans 2)
nasds™ (p.112)
“La de bazement, cellar{Participant 2)
Capadty to I, ] prasar 1o ‘Grammar According to CEFR.
describe (20013 “Studant: | quesentia, lo quamallamshala stencidn {2001) “Studants
can write shod, a2 yo misms” (Partspant 1). izl
=impla formulsic stroctures comectly,
notes s=lating to “Ficil porqua 22 asemaja mis &l comica bt still
matters inaress of | escribirsolo un panaf, dos panafos que systematically
immadista nasd” ‘ascribir todo un taxto ¥ 25 mas foil para maka basic
{p.83). uno ascribir dos , tras, cuatro palabras qua mistakes™ {p. 114).
ascribirvm pamafo™ (Pargcipan 2)
Vocabulary According to the “Aprendi noevas palshras, posgus habian
Common Evtopaan | muchas palabras gue no teniani idea que
E of izni T Danza,
Reafarence for quasignifica paligre, fly que significs
Lanzuaze: (CEFR, | volar, 26tano quees basament!
2001y “In A leval | (Rarticpantd).
studants kave
[
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Appendix I: Self-observation sheet

X Realizo la programacion de mi actividad educativa teniendo  ./8
como referencia el Proyecto pedagogico del programay la
programacion de area *

1 2 3 4 5 6 7 8 9

® Siempre

Comentarios

si tengo presente los temas que son proporcionados por los estandares basicos del
aprendizaje y me guié del libro de trabajo que maneja cada grado. en cuanto al
proyecto, planeo y realizo actividades que acorde al proyecto pedagogico que se lleva
M CUrso.

X Planteo los objetivos didacticos de forma que expresan /3
claramente las competencias que mis estudiantes deben
desarrollar. *

Tengo en cuenta el procedimiento general para la evaluacion de
los aprendizajes de acuerdo con la programacion de area. *

1 2 3 4

®

Aplico criterios de evaluacion y criterios de calificacion en cada
uno de los temas de acuerdo con la programacion de area. *

1 2 3 4

®

Realizo una evaluacion inicial a principio de curso. *

1 2 3 4

®

Utilizo suficientes criterios de evaluacion que atiendan de
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Appendix J: Narratives

Narrativa 2
Narnativa 1
Fecha: 23- 27 de septiembre 2019
Fecha: 16- 19 deseptiembre 2019

Pre-service teacher: Karen Tatiana Diaz Ochoa

Pre-service teacher: Karen Tatiana Diaz Ochoa

Durante la segunda semana demi préctica integral, me senti un poco mejor teniendo en

Durante [z primera semana del proceso de préctica integral, sentia muchos nervios al . o »
cuenta que vano estaba tan nerviosa en las clases, va tenia més confianza, también va me voy

iniciar las clases, teniendo en cuenta que los grupos son algo numerosos, siempre se va 2 tener ¢l ‘ ‘ ‘
aprendiendo poco a poco el nombre delas estudiantes para un mejor control del grupo.

senfimiento de que serd que todosme van 2 entender hablando en inglés o s todos me van a

Enlo que concieme ¢l desamollo delas clases, con los grados novenos tenfamos
prestar afencion durante las explicaciones. Sin embargo, para el desamollo delas clases, se dejo

pendientela creacion deun poster con ¢l objetivo que las estudiantes hicieran una presentacion
claro con las estudiantes algunas reglas para el desamollo delas mismas, reglas tales como: el

oral en grupo acerca delas maneras en que estamos cuidando nuestro planeta, por tal razon para
tespeto cuando a profesora v las mismas estudiantes estan hablando, de levantar la mano cuando

salir un poco de la rutina deestar en un salon de clase, bueno en este caso en el laboratorio v
quieran participar, para evitar el desorden y que todas hablen al mismo tiempo, también traer el

teniendo en cuenta que no hay el suficiente espacio para que realizaran el poster, decidi que
diccionario v algo importante por destacar es que en todos los cursos en los que dare clages les

podian salir al patio a realizarlo, sin embargo, como las estudiantes estaban tan emocionadas con
mencione el siguiente comando para que hagan silencio cuando estén hablando demasiado

Ia creacion del poster, olvidé decirles en el saldn de clase que debian utilizar el presente continuo
hocus focus, evervbody focus), me di cuenta que cuando en algunos grupos ellas mismas se

normne asa era el nrineinal hietivn del naster dshidna estn daridinasar nor rada mmn v

) Naativa 3
Fecha: 30 de septiembre al 4 de octubre 2019 i Namtiva§
Pre service teacher: Karen Tatiana Diaz Ochoa Fecha: 13 de octubreal 18 de octubre 2019

Comenzando la tercera semana del proceso de prctica, el dia hnes no ubo clase debido Pre-service teacher: Karen Tatiana Diaz Ochoa

a que el dia anterior los profesores y los estudiantes realizaron un bazat, por tal razén se les dio

Comenzado |a cuarta semana del proceso de practica infegral, empeeé conel curso de
¢l dia. Ya paracl seoundo dia de clase, tuve clase con 9°A estibamos un poco atrasados en una

‘ o ‘ noveno A, para el desarrollo de Jas clases, as estudiantes estuvieronun poco perezosas debidoa
presentaciones orales ya que los tltimos viernes no ha habido clase, por lo tanto se comenzo la

‘ ) , (ue acababan de enfrar de vacaciones y o tenfan ganas de estudiar por tal razon mostraron
clase con esto, hubo algunag estudiantes que no querian presentar el poster potque sentian que no

. W o . . desintetés en todas las actividades que se desarrollaron, serealiz una actividad en Ja cual debian
habian preparado nada, ni habian practicado pronunciacion, sin embargo o les dije que deblan

' . esctibira forma cortecta del supelativo y compatativoy para que o hicteran correctamente les
pasar ese dia porque era una nota y eta grupal de todos modos pasaron las que faltaban, Después

‘ , o . indiquena forma fheil de idenfificar cuando una oracion es comparativa (st en la oracion
de cada una de estas presentaciones, le deciaa las estudiantes cuidado con las pronunciaciones

de ciertas palabtas como (recycle, enviromment, care teducing efe) y les hacia pronunear ciertag enuentane )y s etfarl pero e orci ayn ). il

. i — , - ‘ aula para mirarsi os estudiantes estaban haciendo s actividad correctamente.
nalahrasa todas con el abizfivo ane enando nresentaran los nosters no cometizran los mismos

Cuando termmaron|a actividad, se realizo una actividad de listen en la cual debian
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Narrativa 5

Fecha: 21 de octubre al 25 de octubre 2019

Pre-seryice teacher: Karen Tatiana Diaz Ochoa

Comenzado 12 quinta semana del proceso de practica mtegral, empecé con el grado 9°B el
cudl iha demasiado atrasado debido adias festivos o que no hubo clase por alguna actividad
programada por el colegio. Por lo tanto, traté de adelantar todo lo que pude con el tema de
comparativos y superlativos para alcanzar al otro noveno. Se levaron 2 cabo actividades como
por ejemplo, leer un texto para identificar adjettvos v sus formas comparativa y superlativa para
asi dar inicio con 12 explicacion y explicarla a través de un poster; €l cual tenfa ¢l uso, y las

estructuras de las mismas.

Con ¢l grupo noveno A teniamos programado un quiz acerca de los temas vistos hasta €l
momento, durante el transcurso del quiz, me di cuenta que las estudiantes no estmdiaron nada
porque ni siquisra miraban 1a hoja v hacian el intento de responder. No obstante, solo la pasaron
las mismas estudiantes que stempre me participan en clase. Con este mismo grupo, inicié um

ey fema &l imnerativo A fravés del iuseo (simon savs) 1as estudiantes enfendieron &l ohistivo

Narrativa 7

Fecha: 5 de noviembre al § de noviembre 2019

Pre-service teacher: Karen Tatiana Diaz Ochoa

Enlaséptima semana de practica integral, se miciaron con las evaluaciones trimestrales,

por lo tanto con algmos grupos 1o sé desarrollo Las clases.

Para esta semana o hice planeacion por a misma razon, pero esto fue un error porque 2
pesar de que ya se realizd la evaluacion de inglés, con los octavos s fuve clase, lo que género
que s¢ fomentara desorden, sin embargo, €l tiempo s¢ aprovechd para adelantar v entregar los
trabajos que Las estudiantes debian. Queda como reflexion de [a semana es que a pesar de yano
explicar tema nuevo, ¢s importante fener ocupados a los estudiantes con cualquier actividad yno
llegar a improvisar como hice esa semana, es necesario tener un plan B. Como pln b, Las
estudiantes debian terminar un taller del will, algunas de ellas trabajaron juiciosas v hacim
preguntas del tema, como hubo otras que se 1a pasaron hablando y al memento de entregar el

taller, empezaron a copiarse, por 1o tanto 1o les di oportunidad de copiarse v lo entregue.

Por otro lado, va para finalizar con el provecto, les pedi a las estudiantes que realizar el

Narrativa 6

Fecha: 28 de octubre al 1 de noviembre 2019

Pre-service teacher: Karen Tatiana Diaz Ochoa

En lasexta semana de practica integral, logré poner al dia a un noveno, es decir,
aleanzar a ensefiarles 13 forma imperativa v realizar el quiz del presente contimuo. El tema del
imperativo se introdujo a través del juego simon says donde 1a profesora daba drdenes &
instrucciones como por gjemplo (stand wp, touch your nose gfc). De esta manera, las
estudiantes tendrian una idea de lo que se trabajaria para asi continuar con la explicacion del
mismo v realizar un juego a través de imagenes, después se desarrolld wna worksheet donde
debian formar oraciones imperativas negativas v finalmente crear una oracion imperativa de
acuerdo con la imagen. Ademds, con el ofro noveno para complementar v mecanizar ¢l tema
mencionado anteriormente s desarrollaron wnos puntos del libro gnglish please gjercicios de tipo

relacionar, organizar oraciongs o escoger larespuesta correcta.

Por otro lado, con los octavos se llevd a cabo la explicacidn del firturo con will { para

hablar de aspectos generales en el futuro y para predicciones) se les pidid a las estudiantes que

Narrativa §

Fecha: 12 de noviembre al 15 de noviembre 2019

Pre-service teacher: Karen Tatiana Diaz Ochoa

En laoctava semana de practica mtegral, se continug con las evaluaciones trimestrales,
por lo tanto con algunos grupos no se desarrollaron las clases. Sinembargo, teniendo en cuenta
la experiencia de [a semana anterior en [a cual no hice planeacion, para esta semana decidi
corregir algumos talleres v 1a bimestral con los grupos que si fuve clase con el fin de que s

pudieran dar cuenta cuales eran las respuestas correctas v pudieran corregirlas.

Por otro lado, una vez finalizado lo anteriormente mencionado, tenia otro plan por st no
duraba toda la clase, es decir, que lleve un crucigrama de navidad para aprender vocabulario de e
esta época al igual que descubrir un mensaje oculto. A las estudiantes les gusto esta actividad
porque se realizo en grupo y podian intercambiar sus conocimientos acerca de lo que wna sabia,

pero la ofra no.

Por otro lado, con el grupo de 8°c, con el cual realice €l proyecto pedagdgico de los

eamira v la2 hahia nrametida 1mas rezalng a Ing tras msinres samics nor In tantn comn va ara
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Narrativa 9

Fecha: 18 de noviembre al 22 de noviembre 2010

Pre-service teacher: Karen Tatiana Diaz Ochoa

B novena semana de prictca integeal, yano se salizaron clses como tal,

sinplemente e desamrollaron as dlfimas ctvidades establecidas por a nstituciony se dio

enftega de paquetespedagtgicos para quienes debiannivelr. Sin embargo, con lo grados que

I SUPEIVISO£A Y YO tefamos 1o s fuvo que tecupetarnada por o tnto estuve Lbre foda

sena,tmmpo que cmpl ara e andliis e proyeto|

Appendix K: Class recording

FICHA PARA ANALISIS DEL VIDEO DE LA SECUENCIA DE CLASE

NOMBRE ESTUDIANTE QUE DESARROLLA LA CLASE: Karen Diaz

NOMBRE ESTUDIANTE QUE ANALIZA EL VIDEQ: Luz Stefanmy Quintero Gareis

TIEMPO DE CLASE OBSERVADA: 30 minutos

Nimero de actividades
implementadas

Qué habilidad se trabajo
s

Utiliza actividades que
evidencian la apertura y

Evidencia un plan de clase,

1, flashears, 2. Dialogo y lectuga, 3,
Preguntas sobre 2] dialogo, 4.
Adjetivos ¥ superlativos

La compresion lectora v gramatics
cnfocada en los superlativos

Dio las mdicaciones pertinentes de lo
gue se iba 8 hacer en clage,
Ademas de llevar una secuencia

La sgeueneia s siguio de forma
orderada y logica, la profesorn
siguid con buena apropiacion €l
plam,

Por medio de la comprension

lectora se pueden afianzar,
reforzar (os comocimientos
necesarios, asi mismo esta avudoe
4 Ja explicacion ¥ mecanizacion
del tema, asi mismo las
estudiantes interactuaron con la
informacian lo cual permitio a la
profesora llavar a cabo las demas
actividades y objetivos.

Se comenzo la clase con ol tema
que ella va habia previsto en la
¢clage anterior, de csta forma las

CRITERIO A COMENTARIOS DE LOS ASPECTOS POSTIVOS ASPECTOS POR MEJORAR
OBSERVAR ASPECTOS OBSERVADOS DE
LA CLASE
METODOLOGIA

Se puede también comenzar por ¢l
temna que s¢ vio la clase pasada.
también por la revision rdpida de
tareas dejadas, por ejemplo yoe
algunag estudiantes al 3zar lean 1o que
hicieran,

Cusndo se trabaja ls comprension
lectora también se pucde trabajar por
medio de juegos, talleres v actividades
com: false v verdadena, crucigramag
0 juegos de memoria

La secuencia fue realmente coherente
con lo que se dicld, este gercicio al
solo analizar 30 minutos de clase se

Practica ntegral

2019

130



Appendix L: Outreach component evidence
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