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General presentation of the proposal 

   This proposal is composed of fourth main components which are the pedagogical, the 

research, the outreach and finally he administrative component. 

The first one, the pedagogical component involves the proposal the pre-service teacher carried 

out based on the need or problem identified through the observation week to solve the issue. It 

focuses on the implementation of comics strips to foster written production. Furthermore, it is 

composed of the theoretical framework, the literature review, the pedagogical and the research 

methodology to conduct the proposal.  

  The second one, the research component encompasses the reflection as a tool to analyze 

teachers’ role when teaching to transform the pedagogical processes of the practicum. Moreover, 

it comprises the different theories that support the project, as well as the instruments the pre-

service teacher used during her practicum.  

 The third one, the outreach component takes into consideration the work the pre-service 

teacher made in a primary school to raise awareness of the English language in order for students 

to begin their process of learning English with basic vocabulary and structures. 

 The last one, the administrative component involves the participation of the pre-service 

teacher in extra-curricular activities proposed by “La presentación” high school out of the 

classroom. 
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Introduction  

Currently, the process of learning English at school is made through books for students to 

develop the four skills when learning English; reading, listening, speaking and writing. Books 

that contain the different topics students need to know according to the level and the standards 

proposed by the Ministry of National Education for all the levels. With the purpose of preparing 

students to meet the challenges which have a globalized world where the English language plays 

an important role since it allows an international exchange. That’s why it is important to 

encourage or to motivate students to learn English in different ways not only the traditional one 

that students are used to. That is, to develop all the exercises of the book, that’s the reason why 

teachers have to propose dynamic classes to interest students by changing the traditional methods 

to create a dynamic environment to learn. 

Thus, the pedagogical intervention that the pre-service teacher implemented at “La 

presentation” high school focused on the implementation of comics in order to foster written 

production, and students feel motivated to write differently and dynamically. That is why the use 

of comics becomes an essential tool in the English classroom since students begin writing short 

sentences according to the class topics, moreover, students had the opportunity to learn 

vocabulary, to apply the previous knowledge they have as well as to draw not only to write. In 

such a way students can use the target language by writing comics. 

 Likewise, with regards with teaching English in Primary school, the English learning is 

not only for adults, but also it involves young learners who need to become acquainted with this 

crucial language employing basic vocabulary which can be taught through didactics activities 

such as songs, games, flashcards among others. 
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Furthermore, when the pre-service teacher enters the high school, that is to say, “la 

Presentación” high school she became one more member of the School with means it’s crucial to 

be involved in the activities proposed by the school to demonstrate empathy and sense of 

belonging towards the school that gives the opportunity to carry out the practicum. 

However, this proposal is not only about the process of teach English to students through 

the use of comics strip, but also it encompasses the reflection process, the pre-service teacher 

does based on her role for enhancing the teaching-learning process to transform the pedagogical 

practice to achieve better results. 

Justification 

Bearing in mind that the English language is one of the most important languages to learn 

in order to meet the challenges the globalized world offers us since it allows the communication 

in different contexts such as science, education and business. Hence according to the British 

council (2015) “It’s seen as a skill for greater employability, regardless of whether English is 

actually used or necessary in workplace. With strong growth in industry and services being 

fueled by foreign investment, English is set to become highly valued in the marketplace” (p.58). 

However, taking into account the observations done at “ La Presentación” high school during the 

first week of the stage, it is essential that students learn how to communicate properly in the 

written part since it was evident that the written production is not deeper develop in the 

classroom, that’s why the pedagogical intervention the pre-service teacher carried out in 8
th

 

graders allowed them to be able to develop their imagination skill by writing comics as a 

different and motivating strategy to write in English since the use of draws with short text allow 

to better identify the different topics.    
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Thus, at the end of the project implementation students of 8
th

 grade were the benefits 

since students were be able to express themselves in a proper and accurate way in the written 

production. The reason why the pre-service teacher wants to carry out this proposal concerns that 

the learning process of English  needs to be as different as possible to interest students, that’s 

why she did her best to help students to improve their skills.  

Besides, the implementation of the reflective process is such an important issue to bear in 

mind due to the fact that it enables teachers to be aware of their roles in the classroom, analyzing 

the difficulties filed in their profession as well as to analyze their performance in the teaching 

and learning process. 

Children need to become familiar with English learning, thus, Diez (2010) states that  

The early immersion in the learning of an L2 has multiple advantages for the students and 

perhaps the most direct is that the sooner we begin to study it, people will have better chance to 

develop a high command of this language. (p. 253) 

It means that learning a second language as English is easier and faster at an early age 

since students can easily absorb knowledge. 

General objective 

 To implement comics strips in 8
th

 graders to foster the written production at “la 

presentación” high school. 
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Specific objectives 

 To implement the reflection as the processes transformative tool of the pedagogical 

aspects inherent in the all-round practice. 

 To promote the students-trainees the development of a critical spirit that allows them to 

analyze their pedagogical endeavor. 

 To teach English to the students in primary schools in Pamplona city.  

  To integrate the role of the foreign languages degree English and French students with 

the educational reality of teaching English in primary schools in Pamplona city.  

 To take part of the events proposed by “la presentación” high school. 

  Institutional observation 

In order to implement the project the pre-service teacher carried out some observations 

since it was important to know the context in which it would be undertaken to identify main 

aspects of the educational establishment and recognize the development of the classes. 

Therefore, this section encompasses essentials aspects of  “La presentación” high school such as 

the topographical location of the institution, the school calendar, the school authorities, the 

identification of fundamental issues of the Institutional Educational Project (PEI), relevant 

aspects of the coexistence handbook, the school structure, the organizational chart, the 

supervisor’s schedule and the pre-service teacher schedule. 

Topographical location of the institution 

“La Presentación” high school is an institution of an official and confessional catholic 

nature. The establishment belongs to Hermanas Dominicas. It is guided by the church's 

educational principles, the philosophy of Marie Poussepin founder of the congregation in 1883. 
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The educational institution is located in Pamplona, Norte de Santander specifically in street 6 N° 

2-99. 

The school calendar 

Currently, the institution works with calendar A, that is to say, full-time. Moreover, it 

offers the community all levels of education:  from kindergarten, primary, secondary and 

technical media. Thus, students graduated from “La Presentación” high school are awarded the 

title of Technician in Administrative Assistance.  

School authorities 

Table 1 School authorities 

Charge  Name 

Principal Esp. Mireya Acevedo Mejia  

 

Principal Academic and Discipline  

 

Esp. Martha Judith Rojas Contreras  

 

Coordinator 

 

Roger Yesid Bautista Rico  

 

 

Fundamental issues of Institutional Educational Project (P.E.I) 

This educational institution follows the Humanistic-cognitive pedagogical model since 

the basic notion of humanism is the consideration of the person in the top spot, recognizing their 

freedom and dignity and the importance of their formation as an inalienable right for their 

personal and social progress. Hence, the person is oriented towards values and goals that 

determine the basis for their self-identity; it leads a conception of man who defends his freedom 

and the human being tendency to develop and promote himself, even beyond human limits. 
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Linked to this model mentioned above, the cognitive one develops, so the student 

promoted his learning as soon as it makes sense to himself. This occurs when their affective and 

cognitive processes are included and when learning is put into practice. 

Institutional horizon 

It states the philosophical foundation and the institution projection that gives meaning 

and orientation to the institutional plans and projects. 

Mission  

The Educational Institution Technical College La Presentation of Pamplona of an official 

nature integrally integrates girls and young people at the preschool, primary, secondary levels, 

and technical media in "Administrative Assistance", from a bio-psycho-social conception, 

through the pedagogical Humanistic-cognitive model, research and the incorporation of 

technology. With the committed engagement of the educational community, it consolidates a life 

project with identity, presentation, building citizenship, social responsibility, promoters of a 

peaceful culture, respectful of the life and dignity of the person of the environment and its 

diversity. 

Vision 

For 2021 to be an inclusive educational institute, with a pedagogy based on a humanistic-

cognitive philosophy, promoter of the formation of integral, competent and entrepreneur human 

beings, with a deep sense of life. 

 Quality institutional policy 

"La Presentación" high school takes place in an enabling environment to the sense of 

belonging for the full integral development of all its members. With an appropriate and engaged 



21 
 

work team, they optimize the resources and processes to ensure the quality of equity and 

participation coverage with the implementation of improvement plans and respond to the 

students, parents and the environment expectations. 

Quality objectives  

 To start raising awareness in the quality management system. 

 To train happy people with the human-Christian profile. 

 To increase parents and students satisfaction with the quality of the educational service. 

 To strengthen the application of the due process. 

 To ensure continuous institution improvement. 

 To initiate a study and awareness to respond to the possibility of the single shift, with the 

strengthening of educational quality. 

Principles of the educational institution 

 The person and his full integral human development, is the center of all our educational 

work with an inclusive look of quality. (BE). 

 The life and family defense is a vital commitment of every member of the educational 

community. 

 A deep respect for the person dignity will be a cornerstone of participatory democracy 

and a culture of peace. (COEXIST). 

 Education is evangelizing, people-centered and the formation of critical human values. 

(BE). 

 The civic, social, political and inclusive quality commitment will be crucial in the person 

integral development. (DO AND COEXIST). 
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 Productive labor, science and technology are the basis for the development of the 

country. (UNDERTAKE). 

 Research in learning will be deemed as a development progress element and quality to 

face the challenges of competitiveness. (DO). 

 Environmental education in our institution will start from a "comprehensive reading of 

the environment and possible solutions". (BE AND DO). 

 Education with a differential approach. 

Values of “La Presentación” high school 

 Mercy 

It is an engagement of faith in which we live faith in Jesus by praying and bearing 

witness of life and living in solidarity with others. 

Simplicity 

Being humble in any given situation, living transparently, leaving appearances aside and 

being who we always are with the truth. 

Work 

Being responsible in any situation, serving with joy, developing skills and talents in 

academic performance and other activities. 

Symbols 

The flag 

 The color white means: 
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 Loyalty that makes the person great. 

 Transparency made true, simplicity, sincerity. 

 Purity is cleansing the soul and body; Spiritual taste. 

 Peace that is harmony, charity, tenderness, tolerance and forgiveness. 

The color blue means: 

 Depth, lack of superficiality. 

  Interiority, interior and exterior silence. 

 

 

 

 

 

The shield 

We contemplate in the shield: the cross, the beads of the rosary and the bee that highlight 

the slogan: “Mercy, simplicity, work”. 

  

 

 

 

Figure A Institutional flag 

Figure B Institutional shield 
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The coexistence handbook 

The coexistence handbook seeks to promote and strengthen school life, and training for 

the exercise of human rights, education for sexuality, prevention and mitigation of school 

violence through a justice inclusive policy and solidarity that allows the personality development 

and construction of a life project. 

This institutional coexistence handbook is divided into seven chapters: 

 Chapter I: Institutional identification, adoption, legal nature, generalities.  

 Chapter II: Educational population and their instances of participation. 

 Chapter III: School coexistence.  

 Chapter IV: Rights, duties and responsibilities of the institutional levels.  

 Chapter V: From the way to the comprehensive care to the situations and protocol of 

promotion, prevention, attention and monitoring of the scholar coexistence.  

 Chapter VI. From the pedagogical strategies for the solution of problems  

 Chapter VII. Agreements and modifications to the coexistence handbook.  

The school structure 

“La Presentación” high school has two headquarters, one for primary school from 

preschool to fifth grade, and the second one for secondary and technical media. In addition, the 

primary section has two outdoor recreation areas, and the secondary section has four. It also has 

a theater. 
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The institution has common spaces in both primary and secondary and technical media 

which are: 40 classrooms, corridors, playgrounds, cafeteria. Besides just in secondary, the 

institution has a photocopy room, a chapel, a smart classroom to English classes, a nursing room, 

science lab, three computer rooms, bathrooms for girls and teachers, a radio station and a library. 

The organizational chart 

 

 

Figure C Institutional organizational chart 
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English schedule of the supervisor teacher 

Table 2 Supervisor's teacher schedule 

 Hour Monday Tuesday Wednesday Thursday Friday 

1 7:007:55am  9°B 9°A 8°A   

2 7:55 – 8:50 

am 
9°B 9°A 8°A   

3 8:50 – 9:45 

am  
 8°C 8°B Emprendimiento 

9°A 

9°C 

       9:45 – 10:15 am                                          BREAK 

4 10:15 11:10 

am 
Emprendimiento 

9°C 

 9°C 8°A 9°C 

5 11:10 12:05 

am 
8°B  8°C  9°A 

6 12:05 –1:00 

pm 
8°B  Emprendimiento 

9°C 

8°C  9°B 

English schedule of the Pre-service teacher  

Table 3 Pre-service teacher schedule 

 Hour Monday Tuesday Wednesday Thursday Friday 

1 7:00- 7:55am  9°B 9°A    

2 7:55 – 8:50 am 9°B 9°A    

3 8:50 – 9:45 am   8°C 8°B   

              9:45 – 10:15 am                                          BREAK 

4 10:15 – 11:10 

am 

     

5 11:10 -12:05 am 8°B  8°C  9°A 

6 12:05 – 1:10 pm 8°B  8°C  9°B 

Pedagogical aspects 

During the observation week, I could realize that “La presentación” High school for the 

development of the classes use a book according to the grade; for 8
th

 grade uses “A way to go” 

for 9
th

 grade “English please”. Moreover, it was possible to recognize the specific planning the 

institution uses to guide each one of the classes. This planning involves: the topic, performance 

indicator, methodological activities, transversally and evaluation. In addition, this institution has 

an English Lab to develop activities such as listening since it has headsets for all the students. In 
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addition, to control class discipline, the teacher normally writes the names of the students who 

promote indiscipline in a control portfolio that each group has. 
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Chapter I: Pedagogical Component 

Implementing comics strip to foster written production in 8
th

 graders at La Presentación 

high school: an action research 

Introduction 

Nowadays, when it comes to learning English at school, this process of  teaching and 

learning is done through books involving topics to face the real life. Thus, That's the reason why 

learning English is essential owing to it is the universal language which means business, 

customers, communication, international and globalization, thereby making Colombian people 

can communicate not only with native speakers, but also with non-English-speakers in order to 

share common ideas using this universal and crucial language (British Council, 2015). 

Thus, the purpose to learn English allows students to meet the challenges which have a 

globalized world where the English language plays an important role considering it as a 

dominating language which produces an impact in all domains since it connects and allows the 

communication with people from all over the world enhancing people's personal and 

professional life (Nishanthi, 2018). 

Even though for some people learning English can mean a major challenge that’s the 

reason why it is important to encourage or to motivate students to learn it interestingly instead of 

using the traditional methodology students are used to. That is, to develop all the exercises of the 

book. Consequently, teachers have to propose dynamic classes to interest students by changing 

the usual methodology to one more interesting. 

Besides, teachers need to become creative to support the success of teaching to catch 

students' attention. Being the written production one of the most important skills to be mastered, 
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the pre-service teacher chose it to implement at “La presentation” high school the use of comics 

strip seeking to promote this skill to engage and motivate students to write differently and 

dynamically. That is why the use of comics becomes an essential tool in the English classroom 

since students begin writing short sentences according to the class topics; moreover, students had 

the opportunity to learn vocabulary, as well as to draw. In such a way students can use the target 

language by writing comics. 

Statement of the problem 

According to Education First English Proficiency Index (2018) “As English becomes 

necessary for ever more interactions in the globalized world, the value of proficiency in the 

language grows apparent, and the cost of not speaking English grows steeper”. That’s the reason 

why, at school the English learning must be crucial to face this situation. However, one of the 

mains steps during the practicum process consists of the observation week, the pre-service 

teacher made at the beginning to identify a problem to solve, that’s the reason why during that 

week at “La Presentación” high school in 8th and 9th grade, it was possible to realize that the  

traditional methodology is used by the teacher, where students are guided by a book involving 

topics such as health, nutrition, society among others as well as grammar, with the single purpose 

to answer the exercises proposed by it. Hence, there is not a deep interaction between students 

and the target language because they are just focused on the book exercises to be assessed in the 

same class. 

Thus, it was evident that the written production is not so highly developed during the 

classes which represent that students don’t have a clear understanding of English language since 

when they tried to write something they wrote, in the same way, they though in the mother 

tongue. Bearing in mind the aforementioned problems some questions emerged: 
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 How does the implementation of comic’s strips encourage students to foster their writing 

skill? 

Justification 

In the English language, all skills are just important. However, this proposal is just 

focused on the written skill being this, one of the most complex skills to be learned, considering 

that students must learn rules to write as accurate as possible. Thus, it must be developed in 8th 

graders at “La Presentación” high school since communication in one language is not only 

orally. Thus, the written skill is crucial when learning a second language since it represents the 

grammar structures and vocabulary learned throughout the classes (Bilash, 2009). “Writing is a 

gem to pick. A person with good writing skills is always victorious at expressing oneself. The 

writing skill is the ‘Hard copy’ of your intellectual level or the level of your expression” (Manaj, 

2015, p. 31). Thereby, students can express their ideas by demonstrating their level of 

expression. 

The implementation of comics strip as a strategy to foster the written production in the 

English classroom hence, through the use of comics is being sought to foster and enhance the 

written part putting aside that written is boring. Likewise, students were able to add humor to the 

lessons to create an environment that is conducive to learning by doing in order to involve 

students in their own process of learning because learning English must be fun when expressing 

their ideas through draws with short sentences by using comics.  
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Objectives 

General objective 

 To implement comics strip to foster 8
th

 graders writing skill at “La Presentación” high 

school. 

Specific objectives 

 To increase student’s vocabulary  

 To analyze the influence of reading comprehension when writing a comic. 

 To analyze the influence of comics strips in English class 

Theoretical framework 

When carrying out a proposal, it is crucial to take into account the key concepts that 

guide the proposal such as: written skill, reading skill, authentic materials, comic strips, 

communicative competence and how to evaluate written production. 

Written skill 

Afrrin (2016) states that written skill “It allows students to organize their feelings and 

ideas clearly as well as to convey meaning through well-constructed text” (105). Moreover, 

Nunan (2003) defines:  

Writing is both a physical and mental act. At the most basic level, writing is the physical 

act of committing words or ideas to some medium. On the other hand, writing is the 

mental work of inventing ideas, thinking about how to express them, and organizing them 

into statements and paragraphs that will be clear to a reader. 
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Likewise, by means of practice, this skill is learned where students are able to express 

their ideas by composing and telling the information they have in order to transform it into a new 

and coherent text (Myles, 2002). 

Reading skill 

According to Navila, Komala and Yuliviani (2019) “It refers to the ability in interpreting 

the words, understanding the meaning and the relationships between ideas conveyed in a text” 

(p.2). Because of that the process of reading allows students to be able to understand the 

information delivered by an author in a text. In addition, reading skill helps students to figure out 

what the text is about by creating a visual representation about what they read (Oostendorp & 

Goldman, 1998). Similarly, RAND (2002) states that “reading comprehension as the process of 

simultaneously extracting and constructing meaning through interaction and involvement with 

written language” (p.11). 

Authentic material 

The use of authentic material in the English classroom can generate positive impact in 

students’ learning since Lee (1995) states “these materials are generally considered more 

interesting by the students since they were not produced for educational purposes and related to 

daily problems and activities” (p.324). That is to say, that teacher can take advantage of this kind 

of materials without any educative purpose to teach students and catch their attention. Besides 

Cholewinski (2009) defined it too as “synonymous to real-life objects used to teach real life 

situations in a classroom environment” (p. 286). Thus, the teacher can use as real-life objects 

postcards, menu, tickets, comics strip among others. In addition, Garcia, Segura and Zamora 

(1994) authentic materials are samples of language for native speakers who have no linguistic 

objective that seeks to explain grammar, but for communication between them. 
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Comic strip 

The main purpose of comic strip is to entertain any kind of public, thus, it is crucial to 

define what it is so Kunzle (2007) argues that: 

Comic strip is series of adjacent drawn images, usually arranged horizontally, that are 

designed to be read as a narrative or a chronological sequence. The story is usually 

original in this form. Words may be introduced within or near each image, or they may be 

dispensed with altogether.  

Furthermore, Muhajirin (2018) states that “Comic strip is a printed paper consisting of 

images and incorporated with text. It is also categorized as one of media of teaching in the 

classroom. In addition, comic strips are often regarded as interesting and motivating media” 

(p.20). 

Comics strip often uses balloons to convey the conversation by using images combined 

with stories by means of several lined panels (Factmonster, 2001). 

Key elements of a comic strip 

Brooke (2013) proposes the following elements: 

Panel: A panel is an individual frame, or single drawing, in the multiple-panel sequence of a 

comic strip or comic book. It is the smaller box on a page in which the images are drawn. A 

panel consists of one drawing that depicts a single moment in time. 

Speech Bubbles: Graphic used to assign ownership of dialogue. Speech bubbles are used to 

tell your readers what each character in your comic strip is saying and feeling. 

Thought Bubbles: Graphic used to show internal thoughts of a character. Usually cloud 

shaped and connected to owner by a series of smaller bubbles. 

https://www.merriam-webster.com/dictionary/adjacent
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Onomatopoeia: A word that imitates the sound that it is describing. Famously used in comics 

as a pictorial representation of a sound effect. 

Communicative competence 

According to Hymes (1972) communicative relates the level of language with which a 

student is able to communicate with other as well as he is able to understand other people 

messages based on the context. Besides, he involves what he learned in class to use it to 

communicate.  

In addition, this communicative competence is made up of three competences which are 

linguistic, sociolinguistic and pragmatic.  

The first one linguistic involves lexical, phonological and syntactical knowledge; The 

sociolinguistic refers to the sociocultural conditions of language use. Through its 

sensitivity to social conventions (rules of politeness, norms governing relations between 

generations, sexes, classes and social groups, linguistic codification of certain 

fundamental rituals in the functioning of a community); and the pragmatic are concerned 

with the functional use of linguistic resources (production of language functions, speech 

acts), drawing on scenarios or scripts of interactional exchanges. It also concerns the 

mastery of discourse, cohesion and coherence (Common European Framework of 

Reference for Languages, 2001, p.13). 

Literature review 

Several studies have been performed regarding the use of comic strip in the English 

classroom consequently, it becomes necessary to review those studies to have a better sense 
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about what the proposal is about. This category emerged, the use of comic strip as an authentic 

material in EFL classroom. 

The use of comic strip as an authentic material in EFL classroom 

When learning a foreign language it is not just about to teach a topic for students to learn, 

it also involves the use of appropriate materials since they are the key instrument to reach 

students’ academic performance due to the fact that it contributes to enrich the development of 

the classes. Hence, Elya (2015) in her study which was an action research and by implementing 

the following instruments observation checklist, interview and students writing tasks’; she could 

identified that the use of comics strips as an authentic material allow:  

By using comic strips the students can put their ideas in written text and write them into a 

good organization. It can also improve students’ interest and motivation during the 

writing class. This formation was expected to maximize both the researcher’s and the 

teacher’s performance during the action to overcome the feasible problems (p.45). 

Likewise in the study of Navila et al. (2019) stipulates that the use of comic strip in the 

development of an English class enables the teacher to be creative using comics as an authentic 

strategy that makes the process of learning more interesting taking into account that this is fun 

and enjoyable. Similarly, Dewana (2016) affirms that “By using comic strips students were 

easier in getting the ideas in writing recount text and majority of the students were enthusiastic in 

joining the lesson” (p.69). Thus, the use of this kind of strategy to foster students’ writing 

production is a higher motivation tool to encourage students’ writing achievement. As well as, 

when learning a foreign language it is fundamental that students are motivated to awake their 

interest toward lessons, that’s the reason why to add comics to the lesson plan since they are 
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funny bearing in mind it brings a cheerful atmosphere into the class because the use of a text 

which has a storyline and logical structure allows students to remember easily, as well as to 

acquire vocabulary and grammatical and communicative competence. 

Not only the comic strip helps the teacher to accomplish goals when teaching a topic, but 

also comic strips have a very exciting potential to engage students with the motivation to learn 

and study through an attractive visual design that can be basic of students' interest towards 

English subject since it allows students to hang with short dialogues, pictures being this a good 

way to understand and learn English (Rokhayani & Perwikasih, 2014). Moreover, in the same 

study Rokhayani & Perwikasih (2014) states that “Most of the teachers think it is easier in 

teaching English by using media or comics that make the comics remain focused students' 

attention and focus on the learning process” (p.148). 

Additionally, In Barbosa Da Silva, Tavares Dos Santos and Kruta de Araujo study (2017) 

it aimed to evaluate the use of comics as a teaching strategy in learning. Once the teacher 

introduced a topic for preparing students to encompass the topic taught to represent the 

knowledge acquired by means of comics, that is, to express that in real situation which becomes 

an essential tool taking into account it fosters students’ creativity, reflective practice and the 

ability to use in conjunction theory and practice consequently comics are useful owing to the fact 

that it decreases the current gap between the issues aforementioned ; for in this way it provides a 

meaningful learning because of the use of an active and engaging strategy which stimulates 

students’ participation ad interaction in classroom. 
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Pedagogical methodology 

To guide the implementation of this pedagogical intervention which aims to implement 

comic strip to promote the written skill in 8
th

 graders at la “Presentación” high school, it becomes 

necessary to follow some steps for students guidance taking into account that the written skill is 

not deep develops there in order for students to make a good writing process reaching the 

purpose that is that students are able to create comic strip in accordance with the topics proposed 

by the teacher. As well as to follow some steps in the process of reading and the types of 

authentic material. 

Reading process 

The reading process involves three mains stages to taken into considerations which are 

(pre-reading, while-reading and post-reading). 

Pre-reading 

Pre-reading tasks are intended to prepare the learners for a reading selection, or to give 

them the first steps in order to develop skills in anticipation and prediction for the reading, 

activating background knowledge so they could later interact with the text (Medina, 2008). 

While-reading 

“The aims of this stage are to help students to understand the specific content and to 

perceive the rhetorical structure of the text. With these tasks teachers take the learners through 

the reading and they interact in the text” (Medina, 2008). 

Post-reading 
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“Post-reading tasks are intended to verify and expand the knowledge acquired in the 

reading. These last tasks also lead the learners to discuss and analyze issues presented in the 

reading” (Medina, 2008). 

 

 

 

Writing process 

Consequently, the writing process involves five mains stages to taken into considerations 

which are (pre-writing, drafting, revising, editing and publishing), nevertheless, the last one will 

be disregarded.  

Pre-writing 

It concerns one of the most important stages throughout this process since it involves the 

topic to choose and the purpose of writing as well as it is crucial to decide to whom it will be 

addressed. Moreover, it is time to try to develop the idea and look for information to support it 

(Education help, 2016, April 1
st
). 

Drafting 

It involves the information previously gathered in order to try to put it all together to give 

it meaning by arranging these points in a readable manner and gradually prepares a final draft 

(Education help, 2016, April 1
st
). 

Revising 

Pre-
reading 

while-
reading 

Post-
reading 

Figure D Reading process stages 
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Revising is another imperative stage, where a draft is scrutinized thoroughly and points 

incorporated in the draft are rearranged. At this stage, new points are added and some 

points are replaced and removed as per the requirements. However, revision is 

indispensable to make the outlook of the writing catchy and cogent (Education help, 

2016, April 1
st
). 

Editing 

Fine the tone of the writing and check each line thoroughly. Check spelling, grammar, 

punctuation, sentence structure, document format and other things. Check the entire 

content as mistakes should not leave behind. However, editing is the stage where writers 

can modify their lines as well as theme. It is always better to give your writing to 

someone for editing (Education help, 2016, April 1
st
). 

 

Figure E writing process stages 

How to evaluate the writing process 

In order to assess student’s written production process, the pre-service teacher will create 

a rubric. 

 

Pre-
writing 

Drafting 

Revising 

Editing 
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Table 4 Rubric to assess students' written production 

 

Types of authentic materials 

According to Shameem (2017) because of the technology a language class has allowed 

the use of materials that increase class development to generate a modern class, thus, a teacher 

could select some authentic materials such as: 

Audio visual: movies, cartoons, serial drama, sport, interview  

Paper:  picture, poster, photograph, calendar,  cue  cards,  students’  writing  for  error  

correction, newspaper and magazine items as reading texts  

Realia: restaurant menu, brochure, air ticket, wedding card, coffee maker, camera, and  

NAME:  

Rubric to assess the written production (comic strip) 

1. Respect instructions 
The student is able to link her written production with the topic and the 

situation proposed by the teacher as well as the number of panels to use 

in her comics. 

0 0.5 1 1.5 

2. Capacity to describe 

The student is able to write her ideas through simple phrases to present 

the situation given.  

0 0.5 1 1.5 2 2.5 

3. Lexical 

The student uses a variety of vocabulary or uses the vocabulary 

presented by the teacher to use it in her comics.  

0 0.5 1 1.5 

4. Morphosyntax and spelling 

The student is able to use a limited control of structures of simple 

grammatical forms, taking into account verbs conjugations etc.  

0 0.5 1 1.5 2 

5. Coherence and cohesion  

The student is able to write sentences in order to present a logical fact. 

0 0.5 1 1.5 

6. Comic process 

The student is able to follow each one of the steps in the development 

of the comic. 

0 0.5 1 1.5 2 

7. Appropriate use of images 

The student is able to use appropriate images to create a dialogue 

according to the situation given for a meaningful understanding. 

0 0.5 1 1.5 

8. Creativity 

The student is able to create an eye-catching comic, the drawings reflect 

a high degree of creativity and the drawings are originals. 

0 0.5 1 1.5 2 2.5 

 TOTAL:     /15 
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receipt of purchase   

Audio:  news, interview, commentary, weather forecast and variety of short dialogues  

Covering language functions and notions.  

For the development of this proposal, the pre-service teacher as it is mentioned 

throughout this proposal; she will use comics, that is to say, a visual material. 

Steps to write a comic strip 

The creation of a comic strip involves several stages, thus, Coron (2015) proposes 8 steps 

to write a comic. Nevertheless, the pre-service teacher will be focused on the first five. 

Start with an idea 

All things start with an idea; and your comic book or graphic novel is no different.Your 

best tool is a notebook (whether it be electronic or paper). My advice: keep it with you at 

all times. That way, when an idea pops into your head, you can jot it down. Don't worry if 

your idea isn't fully realized yet. Go with it. You never know where it'll take you. 

         Write a script 

One of the most common mistakes is to start drawing your comic book before working 

out your story. Take the time to write a script. It doesn't need to be fancy and you don't 

need an expensive app to get it done. When it's time to write your script, there are four 

main points to keep in mind: 

Know your genre 

Understand your main character's goals/challenges 

Create a believable setting 
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Include a beginning, a middle, and an end 

Plan the layaout 

Once your script is complete, it's time to start drawing. When working on the layout, your 

goal is to keep the reader interested. One way to do this is to end each page (maybe not 

all, but some) with a cliffhanger. Draw the reader in! the most efficient way to 'work out a 

layout' is by using thumbnails. Thumbnails, which are similar to storyboards, help work 

out any composition problems before you invest time into inking and coloring your 

drawings.  

Note: Don't forget to leave room for the dialogue! 

Draw the comic 

Whether you're working traditionally or digitally, drawing the comic can feel like a 

daunting task. But at this stage of the process, your work doesn't need to be perfect. Focus 

on getting your comic drawn; you can work on perfecting it later during the inking stage. 

Time for inking and coloring 

Now that you have your comic drawn (penciled), it's time for inking and coloring; 

           Inking: It is at this stage where you clean-up your drawings and add depth to your 

illustrations.  

Coloring: Choosing the colors can make or break a scene. In addition to proper color 

selection, not keeping your colors consistent can break things too. 
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Table 5 Comics' implementation 

COMIC TOPIC PREPARATI

ON DATE 

WEEK IMPLEMENTATION 

   1 2 3 4 5 6 7 8 9 10 

#1 My superhero 

or heroine is 

the best 

October 2
nd

, 

2019 

          

#2 Save me from 

Evil 

October 

22
nd

,2019 

          

#3 Free November  6
th

, 

2019 

          

First didactic sequence 

Students were asked to create a character to write the first story of the comic, thus, they had to write 

about what their heroes were the best by using the superlative adjectives. 

DATE: October 1
st 

– 2
nd

  2019 COURSE: 8° 

WORKSHOP#1 

TOPIC: My superhero or heroine is the best 

Communicative objective:  

 To express through a comic why my super hero or heroine is the best 

Linguistic Objective:  

 To learn vocabulary about strengths and super powers 

 To review and use the superlative adjectives 

Sociocultural objective: 

 To recognize strengths and abilities students’ heroes has. 

METHODOLOGY TIME 

READING ACTIVITY: 

Step 1: Pre-reading 

The teacher said to her students that they were going to read a conversation between a 

heroine and a citizen who didn’t know her, that’s why; she introduces herself as the best 

heroine. So, afterward, the teacher asked students if they knew some powers in English: 

 Do you know some heroes powers? 

When students mentioned the powers the teacher wrote them on the whiteboard like a 

brainstorming. 

These were the students’ answers: 

 Fly 

 

8 MIN 
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 Teleport 
 Telekinesis 

 Telepathy 

 Change shape 

 Invisibility. 

Some students mentioned the previous powers in English, the others in Spanish so I 

translated them, during this activity the students showed interest when talking about the 

powers, however, some of them felt fear to mention them because of the pronunciation, 

nevertheless I approached them and I helped them with the pronunciation.  

 Then, in order for students to understand the conversation between the heroine and a 

citizen, the teacher used some flashcards to introduce the possible unknown words, that is 

to say, the strengths or power this heroine had.  

They began to mention some words in Spanish such as weak, intelligent, energy, heavy and 

strong; some of these words were not the ones I wanted they learn through the images, 

nevertheless they were useful when writing the conversation, So, I pasted all the images on 

the whiteboard with the name that appeared in the conversation. 

 

Appendix 1 
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EVIDENCES 

 

REFLECTION 

During this step students were really 

exciting to share what they looked 

for about heroes powers, that’s why 

they wanted to participate actively 

because they wanted that teacher 

wrote on the whiteboard them, 

however some of them were afraid 

to mention them because of the 

pronunciation, but I helped them in 

order for them to participate. 

Moreover when using the flashcards 

student mentioned some words that I 

don’t beard in mind when showing 

them, but they were useful at the 

moment of writing the conversation 

of the comic. 

 

Step 2: While-reading 

In this step, the teacher  gave to her students a worksheet which included a conversation 

between the heroine and the citizen, that’s why students had to read it to answer the 

following questions: 

 What is the name of the super heroine? 

 Where does she come from? 

 Which are the super powers of this heroine? 

 Match the adjectives with the image taking into account the powers POWERFUL 
has. 

(Appendix 2) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

10 

MIN 
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Also, taking into account that they had to use the superlative adjectives, I asked them to 
identify the adjectives in the reading; 

REFLECTION 

An important aspect that emerged in this step was when students wanted to participate 

playing the role of the characters so, they came forward without fear. And those student 

didn’t have a bad pronunciation on the contrary they had a good pronunciation. 

WRITTEN ACTIVITY 

Step 1: Post-reading and pre-writing (Start with an idea) 

The teacher said her students that they were going to create a hero/heroine, that’s why the 

topic of the comic would be why my superhero is the best, that’s the reason why in order 

for students to have an idea or to acquire useful vocabulary about strengths, powers and 

adjectives to describe heroes; vocabulary that they can use throughout the comics, they 

carried out an alphabet soup involving these vocabulary. (Appendix 3  ) 

  

 

 

 

 

 

 

 

 

 

After that, students drew their hero or heroine as 

well as they were going to answer some questions 

such as 

 What is the name of the super hero? 

Which are the superpowers? 

How is he/she physically? 

(Appendix 4) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

25 MIN 
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EVIDENCES 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

REFLECTION. 

I could realize students need more time to develop a good activity for example activities 

that involve drawing because they take all the time and they get actively involve. Owing to 

this situation, I decided that they comic would be developed at home, but the script in class. 

Step 2: Drafting (write a script) 

Taking into account the previous vocabulary, the teacher asked students to choose some of 

these words to use them in their comics, afterward, the teacher explained her students that 

they had to use the superlative adjectives as well as they were going to begin writing the 

script without draws. So, they had to create a beginning, middle and end. 

I explained them that had to begin writing the comic but without drawings for that reason I 

told them how many panels they might write (6 panels) because of that they had to create 

25 MIN 
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more or less 12 sentences (two for each panel). 

EVIDENCES 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

REFLECTION 

Students did not want to write the script in the class some of them were writing it in 

Spanish, so I told them that the goal of writing this in class it was for my help, so, so of 

them approached me in order to check what they wrote and immediately correct it. 

Step 3: Revising 

During this step, the teacher asked the students to carefully revise their written production 

in order to identify if they wrote something wrong or if they forgot to add something to the 

script, they had the chance to remove and add words to their scripts. 

REFLECTION 

For the development of this step, it was difficult for students to identify if they wrote 

properly their sentences, questions or if they followed the instruction, I realized students 

showed disinterested, that’s why I prefered to develop this step in order for identify 

students’ errors.  

10 MIN 

Plan the layout 

During this step the teacher said her students how many panels they have to use in their 

comics, the teacher said, that they had to use 6 PANELS. The teacher gave them the 

template. So, students had to create the context in which their comics would take place. 

(Appendix 4) 

15 MIN 
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Draw the comic 

In this stage students began drawing, but it was not necessary that the draws would be 

perfect because they would  improve it in the last step, that is to say, editing and time for 

inking and coloring So, students had to add the speech using the different bubbles (speech, 

though bubbles and some onomatopoeias). At the end of this step, the teacher picked the 

comics up to revise it through the use of a rubric to give a grade. 

REFLECTION 

Like students get actively involved in making a good drawing, thus, this step was develop 

at home.   

30 MIN 

Step 4: Editing (time for inking and coloring) 

During the last step, the teacher returned to the student their comics with the purpose that they correct 

spelling, grammar and sentence structure, so this step allowed students to modify their lines in order to 

present the final comic without mistakes and it was the opportunity to color the comic. Once students 

have checked it, they gave the final version of the comic to the teacher. But this step would be 

developed at home. 
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EVIDENCES OF THE FINAL VERSION 

Participant 1 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Participant 2 
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Participant 3 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Participant 4 
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Second didactic sequence 

For this time, students had to write about a plan the hero had with a beloved  in order for students 

to use be going to. 

DATE: October 16
th 

– 23
rd

  2019 COURSE: 8° 

WORKSHOP#2 

TOPIC: Save me from evil 

Communicative objective:  

 To express through a comic how the heroine save her beloved  

Linguistic Objective:  

 To learn vocabulary about free time activities, places and danger 

 To use the future with be going to.  

Sociocultural objective: 

 To identify heroes’ plans using be going to. 

METHODOLOGY TIME 

READING ACTIVITY: 

Step 1: Pre-reading 

 For the development of this step, the teacher introduced six images that encompassed 

the situation present in the conversation students  read later on, that’s why, the teacher 

pasted those images on the whiteboard and she said to her students, that through these 

 

15 MIN 
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images they were going to guess what the situation was about, what was the 
relationship between the images. To do so, students would be in groups of three, thus, 

in a sheet of paper student had to write what they perceive. The teacher said that 

students could use the dictionary.  

After students developed this part, the teacher said to some groups to read what they 

wrote and the teacher picked this sheet of paper up. 

APPENDIX 1 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

EVIDENCES 
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REFLECTION 

  Through this activity, students were able to use their imagination by interpreting 

images, so I realized that they correctly interpreted the images, because whilst 

monitoring this activity some of them told me a similar story to the one they would 

read. So, this activity causes the student to think and use their imagination as well as 

they go beyond. 

 

Step 2: While-reading 

In this step, the teacher handed out her students a worksheet which included the 

situation, that is, the conversation. Students repeated after the teacher, to practice 

pronunciation, once students and the teacher read, students answered some questions 

about the conversation. 

APPENDIX 2 

 

 

 

 

 

 

 

 

 

 

 

 

 

Students have to answer the following questions 

Answers the following questions: 

True or false 

1. Does powerful have an enemy? _______ 

Choose the correct answer  

2. What did the enemy of powerful do? 

20 MIN 
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a) He kidnaped the beloved of powerful 
b) He talked to the beloved of powerful. 

c) He became friend of the beloved of powerful. 

 

Complete the sentence 

3. The beloved of powerful was locked up in a ___________________ 

 

Choose the correct image 

4. Which power did Powerful use to rescue her beloved? Mark an “X” 

 
 
 
 
 
 
 

 
 
 
 
 

5.  
6.  
7.  

5.  
5. Write the plan of powerful and her beloved 
__________________________________________________________________ 

 

WRITTEN ACTIVITY 

Step 1: Post-reading and pre-writing (Start with an idea) 

The teacher said to her students that they were going to create a new comic and she 

mentioned the topic, that is, save me from danger, so the situation was the following: 

The heroine was going to plan what she and her beloved were going to do next week, 

however, her enemy was going to kidnap her beloved, then, the heroine was going to 

save the person and finally they plan what they were going to do next week using the 

future with going to. 

To develop this part, students needed to know some vocabulary, that’s why they were 

going to play a memory game to learn vocabulary. 

These are the words students were going to learn 

PLACES: Basement, forest and cellar 

FREE TIME ACTIVITIES: Go to the theater, go to the beach and travel around the 

world. 

DANGER: Kidnap 

SAFE: Rescue 

So, the game there would be some images and the other side the correct name of the 

image. 

 

 

25 MIN 
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After this activity, students completed the following chart 
 

Choose someone you 
love 

 

Choose the place the 
villain is going to lock 
up your beloved 

 

Choose the power 
the heroine is going 
to use 

 

Choose a free time 
activity 

 

 

 

APPENDIX 3 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

EVIDENCES 
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REFLECTION: 

Thanks to the memory game that was so attractive for students because it caught their 

attention even the ones who don’t participate in any class, students had fun for a while 

when learning new vocabulary and useful for the second comic, so, this activity 

allowed students to be focused on the meaning of the words, because I just said the 

meaning once, so, in this manner students quickly mechanized the vocabulary taught.  

 

 

 

 

 

 

 

 

 

 

 



58 
 

Step 2: Drafting (write a script, plan the layout) 

Taking into account the vocabulary learned through the memory game and the chart 

students completed previously, they began to write the script of their comic as well as 

the teacher explained to her students that they had to use the be going to. Moreover, 

she said how many panels they might create ( 8 panels) because of that they had to 

create more or less 14 sentences (at least two for each panel). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

30 MIN 
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Reflection 

Most of the students were interested and focused in this step, considering I told them I 

would pick the comic up, they began to ask me questions related to some vocabulary 

they needed, so, for the development of this step, it is crucial to monitor students’ 

work because in some cases they have doubts or they made mistakes when 

constructing questions. 

Draw the comic (time for inking and coloring) 

In this stage, students began with the creation of the comic, but in this case, bearing in 

mind students’ comments the teacher said to her students to bring images about the 

characters of their comics to use it in their second comic. Afterward, the teacher 

picked the comics up. 

30 MIN 

Step 3 Revising 

Through the use of a rubric, the teacher revised students’ comics in order for the 

teacher to identify students’ errors. 
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Step 4: Editing  

The final step bearing in mind the corrections the teacher did in the comics students 

had to correct them and gave the final version next class.G 

EVIDENCES OF THE FINAL VERSION 

 

Participant 1 

 

 

 

 

Participant 2 
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Participant 3 
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Third comic strip  

This time, students had to create a comic, but the topic was free, that is to say, students could 

choose the topic as long as they used their character.  

Date: October 29
th

  Group: 8°c 

Topic: Free 

EVIDENCES  

 

Participant 1 
 
 
 
 
 
 
 
 
 
 
 

 

Participant 4 
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Participant 4 
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Research methodology 

Research approach  

The current proposal is based on a qualitative approach since according to Cropley (2019)  

“it examines the way people make sense out of their own concrete real-life experiences in their 

own minds and in their own words” (p.5). Where the researcher has a greater understanding of 

the issue through the exploration and the participants since it becomes crucial to consider the 

views and perceptions of the participants based on the implementation of comics strip, that is to 

say, if they like to work with this kind of material.  

Research design  

This study is based on action research as Creswell (2002) states “Action research designs 

are systematic procedures used by teachers to gather quantitative and qualitative data to address 

improvements in their educational setting, their teaching, and the learning of their students” (p. 

22) which means that the teachers after identifying a problem or students’ needs, he/she gets 

involved in the filed with the purpose of implementing a solution to that problem. In order to 

help students in their learning process and students would be able to communicative properly in 

the written part thanks to the use of comics strip. 

Population and setting 

The current pedagogical study is carried out at “La Presentación” a public school in 

Pamplona, Colombia with eight-grade students around the age of 13 or 14. To be more specific 

with students from 8-C bearing in mind their behavior during the class development and that 

students used to write in the same way they think in Spanish, that’s the reason why, the pre-



65 
 

service teacher wants to implement the pedagogical proposal with those students. The samples to 

carry out the project are four students who were chosen randomly. 

Instruments 

In order to collect data and to give effectiveness to the study, it is fundamental to choose 

some instruments such as: participant-observation, non-participant observation, questionnaires, 

and journal. 

Participant observation 

Kawulich (2005) claims that: 

Participant observation involves the researcher's involvement in a variety of activities 

over an extended period of time that enable him/her to observe the cultural members in 

their daily lives and to participate in their activities to facilitate a better understanding of 

those behaviors and activities. The process of conducting this type of field work involves 

gaining entry into the community (p.81). 

Thus, while the pre-service teacher was implementing her proposal with 8
th

 graders, she 

had the possibility to interact with her participants since she got involved directly in the activities 

of the group and she had the chance to study the students’ behavior while interacting with them 

since she became one more member of the group. Moreover, this instrument was implemented 

twice (Appendix A) when the pre-service teacher used comics strip in the classroom.  

Non-participant observation 

The researcher does not live as a member of the subjects of the study. The researcher 

watches the subjects of his or her study, with their knowledge of his status as a researcher, but 

without taking an active part in the situation under study (Annum, 2018, p. 5).  
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Thus, to use this instrument the pre-service teacher was not able to take part in the group 

activities, she was just focused to observe the matter under study, in this case, this instrument 

was used in the first week of the stage (Appendix B) to identify a problem to solve during the 

practicum as well as how the teacher developed her classes, the types of materials she used 

among others.  

Questionnaire 

The questionnaire consists of asking participants questions to obtain detailed information 

on specific topics, it could be testimonials. This kind of information is quantitative unless its 

questions are open (Aubert-Lotarsky, 2007). Therefore, the implementation of this instrument 

was useful since it would be released students’ perceptions or opinions about the implementation 

of comics strip when fostering their written production. The pre-service teacher implemented just 

one questionnaire in the group (Appendix C) to know if students had worked with this kind of 

authentic material.  

Journal 

The journal is associated with the narration of the precise and detailed events that take 

place throughout the study development, as well as the perceptions and reflections of the 

researcher. This instrument allows the researcher to remember every single aspect that happens 

during the study. Besides, one of the perks of it is that the researcher writes down everything 

he/she sees or experiences, such as their feelings, mood and their relationships with their 

participants when developing the research. Which maintains the objectivity of the research 

(Royer, Guillemette and Moreau 2002). This journal was implemented every single time, the 

students wrote a comic, thus, the pre-service teacher used it twice (Appendix D).  
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Semi-structured interviews 

Mathers, Fox and Hunn (1998) state:  

Semi-structured interviews involve a series of open-ended questions based on the topic 

areas the researcher wants to cover. The open-ended nature of the question defines the 

topic under investigation but provides opportunities for both interviewer and interviewee 

to discuss some topics in more detail (p.2). 

Thus, the pre-service teacher implemented it at the end of the project (Appendix E) to 

know students’ perceptions about the development of the proposal in the group. 

Pedagogical timetable for instruments implementation 

Table 6 Pedagogical timetable instruments 

Instruments 

  

Observation 

week  

WEEK  

 1 2 3 4 5 6 7 8 9 10 

Non-

participant 

observation 

           

Participant-

observation 

           

Questionnai

res 

           

Journals            

Interview            

Ethical considerations  

According to Creswell (2013) “Ethical considerations in research are critical. They help 

to determine the difference between acceptable and unacceptable behaviors on the part of the 

researcher” (p. 73). That’s the reason, why the researcher presented a permission letter to her 
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students to carry out a questionnaire (Appendix F) to know students’ perceptions about the 

issue. As well as the teacher delivered to the four participants a letter of permission to ask 

students’ parents for permission to record an interview (Appendix G)  in order for parents to 

bear in mind that the information provided by them would be kept confidential   

Data analysis  

To have a greater understanding of the data collected throughout the practicum process, 

the researcher followed the typological analysis (Hatch 2002) in which it was crucial to create 

typologies related to the main objectives and the research question to do this, the researcher 

divided all the data collected in typologies, read the information for seeking patterns that support 

each typology this helped to identify relevant aspects of the study so that the data collected is 

understandable. Thus, the data was analyzed to by using matrixes for each one of the instruments 

which contain the main categories of the project with their subcategories (Appendix H); the data 

was analyzed separated from the four participants. 

Findings 

This section deals with the results of the pedagogical implementation of the project which 

aimed at fostering the written production in 8th graders at la Presentación high school through 

the use of comics strip. Thus, after collecting and analyzing all data from the participants and the 

instruments (non-participant and participant observation, questionnaire, journal, and a semi-

structured interview) three main categories emerged: the implementation of comics to foster the 

written production, the influence of reading comprehension when writing in English and the 

influence of an authentic tool (comics) in an English class. Moreover, each one of the main 

categories comprises some subcategories which allowed to analyze and to give meaning to the 

data. 
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The implementation of comics to foster the written production. 

According to Nunan (2003) “writing is the mental work of inventing ideas, thinking about 

how to express them, and organizing them into statements and paragraphs that will be clear to a 

reader”. Thus, this category provides the answer to the main goal of the study, that’s the reason 

why it’s one of the most significant categories of the project since the pre-service teacher wanted 

to foster it in 8
th

 graders through the implementation of comic strips bearing in mind the non-

participant observation “Most of the classes are developed just following the exercises of a book, 

which is the traditional way of teaching English, which means students don’t write full 

paragraphs in this language” (non-participant observation). That’s the reason why throughout 

the implementation of this pedagogical proposal students were asked to write three comics strips 

with a specific topic of their interest given by the pre-service teacher in order for students to 

write short sentences in English by creating a comic in six or eight panels, hence, students had to 

create a character, that is, a hero or heroine which would be the most important character of the 

comics, this person was created based on students’ interest. In this sense, the teacher fostered 

students’ written productions. In addition, as part of this category five sub-categories were 

stablished which supported the writing process: accuracy, capacity to describe, vocabulary, 

grammar, coherence and cohesion. 

Accuracy  

This sub-category being one of the most fundamental since it is which gives meaning to 

what students were able to write, thus, according to Srivastava (2014) “Accuracy refers to the 

ability of the learner to produce grammatically correct sentences. The learner should not only 

know the correct grammatical rules of the language but also able to speak and write accurately” 

(p. 55). Hence, by writing the comics, the students were able to write the different topics given 
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by the pre-service teacher as well as to use accurately the grammar topic taught in class in order 

for them to show they could express a message and it could be clear for the reader. Not only 

accuracy involves to write correct sentences but also to be able to communicate a message for 

the reader to understand it. Although students were not used to write in English as could be 

highlighted in the non-participant observations, it was supposed that the message written by them 

could have serious problems when communicating the situations; in short, they would be not 

understandable.  

During the implementation of the pedagogical workshops, students were required to 

follow the topics given by the professor to write a comic based on them. For the first one, student 

had to write about why my hero is the best; in the second one, they had to write about save from 

evil; and the last one was free. However, from the beginning some students wrote the story of 

their comics with a different topic than what they had been given by the pre-service teacher, 

nevertheless it was not an obstacle to understand the situation proposed by them “This student 

doesn’t use the superlative form. However, she used other tenses most of the phrases used in her 

comic were written correctly which represents the student has a high level of English. Moreover, 

the student expressed her ideas clearly and she could communicate the message that was to 

introduce her heroine by saying where she is from?”(Participant 1, written production 1). In 

some cases students followed the instructions and they wrote about the situation given “Through 

her comic, the student was able to communicate the message and the story she wrote was easy to 

understand since the message was clear, that is, she was able to write about a boy who wanted to 

invite a girl to a trip, but an enemy destroyed their plans. That’s why, the heroine saved the boy 

who was in danger” (Participant 2, written production 2). 
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In addition, during the implementation of the comics’ sequences, the pre-service teacher 

helped the students to write as accurately as possible by monitoring students’ work when writing 

the drafting of each one to help them to correct the parts that were not clear “I tried to correct 

students’ mistakes for avoiding they get a bad grade later on as well as the message or what they 

wanted to communicate would be not understandable” (Participant observation 1). 

Capacity to describe 

Bearing in mind students’ level in 8th grade, they are A2, thus, Common European 

Framework of Reference for Languages CEFR states that (2001) “Students can write short, 

simple formulaic notes relating to matters in areas of immediate need” (p.83). That’s the reason 

why students were asked to write short sentences or questions for describing the situations 

through a comic, that is to say, the familiar topics the pre-service teacher gave them to 

demonstrate their level when expressing their ideas and thoughts about the different issues. 

Nevertheless, at the beginning of the implementation of the project, students had difficulty to 

express properly their ideas, hence it was a challenge for them to begin writing immediately in 

English owing to the lack of vocabulary and that students did not bring a dictionary which 

caused students felt blocked since it was possible to notice “Students used to write firstly the 

script in Spanish to translate it later on into English” (Participant observation 1) but it was not 

the purpose of the project even if it was hard for them “so I told them that the goal of writing this 

in class it was for my help” (Journal 1).   

In addition, throughout the project students achieved to convey their ideas, thoughts and 

feelings taking advantage of the teacher help since write a comic was a different strategy for 

them since “By using comic strips the students can put their ideas in written text and write them 

into a good organization” (Elya, 2015, p.45). "it's easier for me to write two, three, four words 
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than to write a paragraph" (Interview, Participant 2; “It was easy because since you know the 

vocabulary and since you know how to write it, it makes it easier” (Interview, Participant 

4). Considering that a comic is just to write short sentences, it is better for students to write them 

instead of writing a long paragraph, which was an advantage for trainees who preferred it due to 

that they were capable to write in English that’s why the use of this kind of strategy to foster 

students’ writing production was a higher motivation tool to encourage students’ writing 

achievement. The student was able to write simple sentences in the present simple which 

described very well the situation given by the teacher. That was, to invite someone to a plan, but 

an enemy didn’t allow this, that’s why, the heroine had to solve this problem (written production 

2, participant 2) 

Vocabulary 

When students are in A2 level it means they already have some basic words to use them 

when writing in English and put into sentences to give meaning to a situation, hence, according 

to CEFR (2001): “In A2 level students have sufficient vocabulary to conduct routine, everyday 

transactions involving familiar situations and topics. As well as students have a sufficient 

vocabulary for the expression of basic communicative needs” (p.112). Nevertheless, initially 

students had difficulties related to it since they didn’t know as many words as possible that’s 

why they needed to bring dictionary to work on it, but not always they brought it which caused 

they felt blocked because of the lack of vocabulary, regardless, during the classes students might 

work with useful vocabulary to add  them in their comics by means of flashcards and a memory 

game “In order for students to have an idea or to acquire useful vocabulary about strengths, 

powers, and adjectives to describe heroes; they had to work on an alphabet soup involving this 

vocabulary” (Journal 1); “students needed to be familiarized with new vocabulary to use in 
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their comics, because of that I implemented a memory game in which students had to match an 

image and the correct form to say that word” (Journal 2), these activities were developed with 

the purpose that students learned new words in this language to address one of the specific 

objectives.  

The vocabulary taught was linked with each one of the comics’ topics, useful words they 

could use to describe the different situation for helping them to be enabled to write in 

English, “Although students used the vocabulary taught, they don’t have enough vocabulary to 

use when describing a situation. Hence, to help them I wrote on the whiteboard the words they 

needed as well as some expressions or questions” (Participant observation 2). However, it was a 

positive aspect because students were interested in looking for new words based on their 

interests. 

Thanks to the implementation of games and flashcards for the development of this 

pedagogical project through the interview participants stated they learned a lot words they did 

not know before “I learned new words because there were a lot I had no idea what they meant or 

what they expressed danger which means peligro, fly which means volar, sotano that is 

basement” (Interview, Participant 1); “a lot telekinesis telepathy basically the superpowers as 

well as regular and irregular verbs” (Interview, participant 2). 

Grammar 

With regards to the grammar aspect at the A2 level and according to CEFR (2001) 

“Students use some simple structures correctly, but still systematically make basic mistakes” (p. 

114). At that level, it is supposed that students could express their feelings and ideas in relation 

to familiar’s topics by writing short sentences bearing in mind the grammar learned throughout 

each one of the classes. However, it is important to highlight that A2 level is fairly basic because 
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students made a lot of mistakes concerning the syntactic part, in other words, the sentences 

structures “With regards to the syntactic part, students don’t know the structure of the questions 

in the present simple since they forget the auxiliary and the place of it in the question” 

(Participant observation 1). Hence, during the implementation of the pedagogical proposal, that 

is, the comic’s strips students had to write the comic script by using a particular issue.  

The purpose of implementing the comic was for student to write about familiar topics 

that’s the reason why they were given a topic to use the grammar issues such as (the superlative 

adjectives and be going to), that’s why after working with these topics, students already knew 

how to form sentences in affirmative, negative and interrogative form, as well as the rules for 

using the superlative adjectives owing to this, students were enabled to use it in their comics. 

Nonetheless, through the participant observations carried out when implementing the project, “I 

could realize that some students still doubt the conjugation of some verbs such as the verb to be, 

they have some serious mistakes concerning it” (Participant observation 1) from there, students 

began to make basic mistakes with fundamental verbs like the verb to be, it was reflected while 

the pre-service teacher monitored her students’ work, she could notice students used to translate 

what they wrote in Spanish into English a big mistake as well as they used to write the 

exclamation and question mark at the beginning of a sentence like we used to write in Spanish, 

but not in this language, it was evidenced in most of the written productions. However, not 

everything they wrote was wrong also they used to write in an accurate manner the grammar 

topic taught inside the classroom. “Even though the student used correctly the superlative form, 

she has some mistakes when creating an interrogative sentence because the auxiliary was 

missing, the order was wrong or the student had a confusion words (E.g. Hi, I know you? Instead 

of writing Hi, do I know you?” (Written production 1, participant 1); “Moreover, the student 
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had a mistake when writing a question (you want to be my friend instead of do you want to be my 

friend?” (Written production 1, participant 2) 

As time went by, the pre-service teacher noticed that students were improving their 

written production since some students didn’t have many mistakes “hence, once they finished 

they asked for help to revise what they wrote, so, those students who were focused on their work 

made fewer mistakes” (Journal 2). “The student did not have many mistakes. However, she 

omitted the last letter of the expression “be going to” for instance: We are goig to instead of we 

are going to, Do you want to eat in a some restaurant instead of Do you want to eat in a 

restaurant? Now, I am goin to destroy instead of I am going to destroy” (written production 2, 

participant 3). So, owing to the implementation of the comics’ strips to foster this skill, it was 

easier for students to link the topics learnt when writing their ideas into English since students 

claimed that "Yes, well, I like English, but sometimes I didn't understand much, the comic helped 

me more to understand the words and to relate them more to the subject" (Interview, Participant 

1). Besides, another participant stated, “Yes, because I hardly knew it instead with the comic I 

knew it more then I already handle the topics better” (Interview, Participant 4). 

Coherence and cohesion  

According to CEFR (2011) “Students can link groups of words with simple connectors 

like ‘and’, ‘but’ and ‘because’”. Not only the coherence and cohesion is related to use connectors 

in the written productions to link the words, but also it must be linked with the meaning of what 

the student is trying to communicate or to make know to someone, that is, the viewer. Thus, in 

accordance with the topics they were asked, they might write a story which fulfilled these 

aspects.  
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Through the comics, students were capable of writing stories which followed a 

chronological order to present the situations by means of the drawings too, so, most of the 

comics were understandable because of the coherence and cohesion even when the pre-service 

did not teach any connector for students to use them, nevertheless, a positive aspect was that 

students looked for them for giving meaning to their stories. It was reflected in the students’ 

written productions: “The student was able to present and write a story through the comic in a 

logical order to present a well-organized story. Throughout her comic, the student used the 

following connectors but, and, of course” (First written production, participant 1). Besides, it is 

evidenced too with another participant “The story written by the student followed a 

chronological order in which the heroine met a boy and she introduced herself, hence, the 

student presented a logical fact. Throughout her comic, the student used some connectors such 

as and, because and but” (First written production, participant 2). However, not in all the 

productions were possible to identify them, but this did not prevent to understand the stories 

“The story presented by the student followed a chronological order so, it was easy to understand. 

For this comic, the student did not use any connector” (Third written production, participant 4) 

The influence of reading comprehension when writing in English. 

In the course of the implementation of this proposal, the reading comprehension played 

an important role since according to Taylor and Beach (1984) “ reading improves learners 

expository writing and helps them construct organized and meaningful paragraphs as they go 

through reading new ideas, new vocabulary, and new language styles” (p.144). Consequently, it 

was crucial to implement two readings which were conversations before writing the comic strip, 

these conversations were linked to the main topics of each one of the comics, this to give an 

example for them to bear in mind when creating their own stories. That’s why the use of 
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readings, it was a crucial tool for the development of the project since it had a positive impact in 

students’ written production since the pre-service teacher could evidence it whilst she monitored 

students’ work inside the classroom “When monitoring their scripts, I noticed that some of them 

used phrases of reading perhaps they considered them useful to include them in their scripts” 

(Participant observation 1), thus, the purpose of the reading was achieved since they were 

implemented for students to use the vocabulary found there or to bear in mind the structures of 

the grammar topics in affirmative, negative or interrogative as well as to use new expressions 

they did not know before.  

           Furthermore, the positive effect was reflected when the analysis of their comics was done, 

that’s why the professor could relate the words, the expressions or similar expression they took 

from the conversation “I could realize through this comic, that the student tried to use some 

words or expressions found in the conversation given previously in her comic, so the student 

wrote similar expressions (E.g. In the comic student found I don’t know you so she wrote I know 

you; That’s impossible and she wrote that’s possible as well as the student used this expression 

found in the comic to express that she has more powers among others)” (First written 

production, participant 1); another participant took some phrases too “In this comic I found 

several expressions of the conversation presented previously because of that I could realize that 

the conversations are useful for students to write (E.g. Don’t you know me?, Actually I don’t 

know you and what powers do you have?)” (First written production, participant 3) 

           Thus, it is important to present an example of what students have to write in order for 

helping them to have a model when writing in English or to help students to think about a similar 

situation of what they have been presented. Moreover, the participants realized that this strategy 

really worked and was really useful since through the interview they stated the following “Yes, 
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because based on that I could take out another example or look what could we imagined with 

that to put it in our characters" (Interview, Participant 1) likewise another participant stated 

pretty much the same thing “Yes, because I could take out examples from the previous 

conversation to create mine” (Interview, Participant 4). 

The influence of an authentic tool “comic strip” in English class 

A comic strip is an authentic tool whose main purpose consists of amusing any kind of 

public because of its original stories by generating a positive impact on students’ learning. Thus, 

it is defined as “a printed paper consisting of images and incorporated with the text. It is also 

categorized as one of the media of teaching in the classroom. In addition, comic strips are often 

regarded as interesting and motivating media” (Muhajirin, 2018, p.20). Hence, as students were 

not used to write in English as could be highlighted during the non-participant observations, 

through the implementation of comics, it was possible that students wrote in this language since 

they were given a topic, so, by using drawings with short sentences which meant it was a 

different way to learn English as stated one of the participants from the beginning of the 

project "Yes, it would be fun and it would make more interesting in our English 

classes" (Participant 1, questionnaire 1). Since according to Navila et al. (2019) stipulates that 

the use of comic strip in the development of an English class enables the teacher to be creative 

using comics as an authentic strategy that makes the process of learning more interesting taking 

into account that this is fun and enjoyable. That’s the reason why, it was not only about to learn 

English but also about to show their creativity when thinking, writing and drawing about the 

stories and the appropriate use of the images to understand the story. So, this tool enabled 

students to get out of the rut stated one of them “Different, it is like getting out of the routine, 
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normally in class it is more about working with books and writing such a topic and with comics, 

you learn more and learn more to manage your vocabulary” (Interview, Participant 3).  

Therefore, this category is divided into three main sub-categories appropriate use of 

images, creativity, interest, and motivation. 

Appropriate use of images 

The purpose of the comic strip is to convey the situations given by means of drawings for 

helping the viewer to understand what the story is about because these pictures are the main 

features of the comic, hence, Lambeens & Pint (2015) states “Precisely because of this 

characteristic combination of text and image, the readers of comics are caught between the act of 

perceiving and the act of reading” (p.241). Consequently the drawing had to be linked with the 

main topic, so the drawings are the supplement of it. 

Therefore, for this pedagogical proposal, students were required first all of to design their 

hero or heroine which would be the main character of the three stories, that’s the reason why 

students wanted to draw something nice, this was the chance for students to show their talents 

with this part of the project related to drawings during the participant observations it was 

possible to identify students interests’ and students engagement in drawing “Some of the students  

have no problem with drawing because they like it” (Participant observation 1). However, 

bearing in mind students interest in it and that the time was not enough to create something nice 

“I decided that the creation of the comics, that is, the drawings they could develop this part at 

home more calmly to present a good comic” (Participant observation 1). So, the successful of 

this decision was reflected in their comics since the interest in presenting a good drawing related 

to the topic was really noticed there “For her last comic, the student decided to draw so her 
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drawings are consisted with the situation she chose. That’s why the situation is understandable” 

(Third written production, Participant 1)So, throughout this project the participants always tried 

that the story would be easy to understand by means of the drawings “ The images used by the 

student in her comic represented the situation given since these enabled to understand the story” 

(Second written production, participant 2). So, the drawings in the comics are crucial to bring it 

to life to the story as stated one participant "Yes, because the drawings express more the 

words...The drawings express the emotions of each word and it is easier to relate and learn it" 

(Interwiev, Pariticpant 1) 

Creativity 

Through this proposal, the students demonstrated their creativity when creating each one 

of the comics, so, Stokes (2006) states “creativity is what happens when an individual produces 

something that is novel as well as appropriate, generative or influential”. Thus, throughout the 

project students have proven their creativity not only in drawing but also in what they wrote, that 

is to say, the stories written by them since most of the stories were interesting, so, thanks to the 

implementation of this proposal, the comic helped students to develop their creativity through the 

imagination of the stories as well as to show their talents because learn English is not only about 

grammar since students could linked their talents with the use of English language to create 

something great in this case the comics strips. “Yes I developed my creativity, because I have 

always love drawing since I was a child, I am really skilled at drawing. However, I had moved 

away from that and the comic made me draw again” (Interview, Participant 1). 

Moreover, employing comics the students made a mix between the comics they have 

already read as well as the series they like to create their characters as long as they wanted to 

raise awareness that they created their heroes based on their life. "Well, it was like imagination 
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because I remembered many comics that I had read before then it was like a combination of all 

comics" (Interview, Participant 4). 

Motivation and interest 

According to Broussard and Garrison (2004) define motivation as “the attribute that 

moves us to do or not to do something” (p.106). Thus, it was crucial to motivate and generate 

interest for the project from the beginning in that way the teacher could achieve the main goal of 

the proposal as well as students could write in English. “I told the students about the project, 

that is, about the comics they have to write that’s why to motivate learners I said that I will give 

a price to the best three comics that in order for them to submit a good comic” (Participant 

observation 1). Hence, this was the motivation for students to write in this language because of 

the prices bearing in mind they did not like English so much.  

Considering the authentic material used to carry out the proposal such as games and 

images the pre-service teacher drew students’ attention to take part of the classes and to 

participate actively since they felt interested since according to Lee (1995) “these materials are 

generally considered more interesting by the students since they were not produced for 

educational purposes and related to daily problems and activities” (p.324). “During the 

development of the memory game students were engaged and they enjoyed it, and I noticed that 

the activity was successful because some of the students who participated were students who very 

rarely participate” (Participant observation 2). As time went by their motivation increased not 

only for the prices but also because they wrote something they liked based on their interests or 

characters.  

In addition at the end of the project, the teacher carried out the award for three best 

comics.  
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Conclusions 

 

The main purpose of this proposal was to foster the written production in 8th graders 

through the implementation of comic strip bearing in mind students did not write as much in 

English, hence, the findings have proven students were capable to write short sentences and 

stories based on their characters through a comic, they wrote three comics which mean the use of 

an authentic material in English classroom was a vital strategy for students to begin writing in 

this language by linking the topic with the grammar taught inside the classroom although they 

continue making mistakes it is due to the level they are. Moreover, to complement the written 

production skill some particular aspects were taken into account for ensuring the achievement of 

this skill such as accuracy, capacity to describe, grammar, coherence, and cohesion. In this sense, 

students could put their ideas with a real-life situation by using a comic. Besides the comic strip 

broke the routine of the class’s development for students to do something different and having 

fun while learning English. With the implementation of comics strip in class the creativity played 

a major role since students showed their talents in drawing since some of the comics were 

colorful and well design so students were unable to create an eye-catching-comic for wining a 

price. That’s why it is important to highlight that through this pedagogical project, students 

learned new vocabulary since for each of the comics new words were taught for using in the 

comics. 

Suggestions 

 

The implementation of comics in an English classroom is a vital tool for students to learn 

English, however as a suggestion for the next study about it and to make it more interesting for 

students, it could be implemented this project but using the TICS considering that students love 
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technology and some schools have computers with internet for students learning in this sense this 

project could be more successful.  

Chapter II: Research component 

The formation of reflective spirit in PLEX practice teachers, training tool to qualify 

pedagogical practice. 

Introduction  

In the context of PLEX training, the training teachers' pedagogical practices are one of 

the interests and update focuses to study and document for the improvement of the teaching-

learning processes, for the education qualification. 

While there is a strong interest in the obvious need to understand and transform 

pedagogical practice, as well as that a large part of local studies especially focus on the learning 

problem rather than the teaching. 

It has been deemed relevant to formulate a project which establishes a reflective approach 

to perform as a way to objectify knowledge, behaviors, and attitudes that leads the educational 

work; also as an internalization, immersion and conscious exploration exercise of the teacher's 

own subjectivity, through the formulation of questions and the search of information for problem 

solving and for self-awareness. 

Statement of the problem 

At school, the core aspects of the constitution of subjects are assumed, of institutional life 

unquestioningly, they are seen as imprints, stable and unchanging features that belong to the 

identity and school culture. When the events unfold without major alteration, the teacher runs the 
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risk to settle in logic of action which does not allow pedagogical evolution and the renewal of 

school culture. A practice lacking in reflection does not lead to the emergence of problematic 

situations; these realities are ignored, invisible. In this way, the pedagogical practice is assumed 

from reproductive codes that install the teachers in a traditional way of cultural reproduction 

becoming a barrier for the appearance of emerging practices intended to generate transformations 

of thought and knowledge, to meet the social needs. 

Due to this situation, which affects teachers to a greater or lesser degrees, it is needed that 

the process of teacher training, fosters in the pre-service teacher, in the future teacher, a critical 

and reflective spirit that contributes to the improvement of their pedagogical practices, so that 

these, in turn, are essential elements that impact and transform their work and future professional 

performance. 

In the case of the Degree of   Foreign Languages of the University of Pamplona, the 

reflection is conceived as a fundamental exercise for students who perform their practicum, self-

assess, install a critical and constructive look at their work in the teaching role. To start this 

study, the following guiding questions are asked: 

 How does the implementation of reflection contribute to the transformation of the 

pedagogical processes of the development of integral practice? 

 How does the exercise of reflection influence the development of the critical spirit 

of student-practitioners in the analysis of their pedagogical work? 

Justification 

The design of this project in the foreign languages students' context integral Practicum is 

part of the professionalizing conception of the practice as a spearhead to enhance the educational 
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processes in the application centers where PRADO is executed. It is considered that giving 

importance to the reflection role in the teaching process is the first step to understand the 

difficulties of the profession, the own performances and to be interested in the knowledge of the 

models and approaches to face a problematic situation and establish an analytical look about the 

fact. 

In line with what the education philosopher Jhon Dewey stated, a pioneer in the field of 

reflective thinking applied to the teaching, we justify the need for this project to provide students 

with tools for analysis and self-observation that allow them to distinguish between routine and 

reflective action. We believe that a reflective approach protects the actors from the traditional 

context of inertia and authority; that permeates the school. 

Theoretical framework 

The theory about the teaching profession, reflection, the reflective and pedagogical 

practice, they all comprise the theoretical framework of the current study. To have greater clarity 

about the concepts covered, in close relation to this research project, we present an approach to 

each of them. 

Teaching profession  

The teacher is one of the most important elements of each educational institution who has 

the function of imparting knowledge based on a science or art. But also he has the responsibility 

his students’ comprehensive training. 

Teaching demands the development of some skills that currently constitute a 

conceptualization and a way to operate in the planning and management of human resources 

regarding to facilitate a link between management, work and education. So that, each teacher has 
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to meet all the teaching competences that will allow him to dominate the set of knowledge and 

capacities on the target area. Since, the first intellectual requirement of an expert is the level on 

which he develops his activity. Similarly, each teacher has to possess some competences dealing 

with the organization of content. It means, the pedagogical practice demands not only to organize 

the content for being learned by the students but also provide teaching conditions inside or 

outside the educational context.  The most important function that a teacher has to develop is to 

design and provide teaching practice. 

Reflection 

Talking about reflection implies to cover different conceptions about it. That is the reason 

why, to deepen into its definition, two aspects are going to be taken into consideration: the 

reflection as a process, and the reflection as a theme (Correa Molina et al, 2010). 

Reflection as a process 

Reflecting is performed out a set of stages resulting in a cyclical process. According to 

Schön (1983) (cited by Correa Molina et al 2010) reflecting on the experiences which imply “un 

tipo de diálogo reflexivo con la situación, donde el lenguaje favorecería el acceso a las 

experiencias del individuo, lo que permitiría extraer una nueva estructuración de la situación”. 

 The stages of reflection as a process are shown in the following figure. 
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Figure F. Stages of reflection 

 Reflection as theme 

The conception of reflection is based on a theme that is related to this concept. For this 

and taking as reference Grimmet et al (1999) (cited by Correa Molina et al, 2010), the reflection 

is based on three perspectives: reflection as an instrumental mediation of the action, reflection as 

a deliberation and reflection a reconstruction of the experience. Being for the two first 

perspectives, the extern aspects, the source of knowledge which allows reflecting, and the 

contextual aspects what allow reflecting in the third perspective. At the same time, these 

perspectives have intermediaries so that this process can be held; at first instance is action, 

context, mates and the reflective person.  

Reflective practice 

Reflection  

Stage 1: 

action 

Stage 2: 
observation 

Stage 3: 
analysis 

Stage 4: 
reconcept
ualization 

Stage 5: 
evaluation   
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To update and to qualify the academic proposals in the University and to orient the 

students towards new ways of dealing with the world, it becomes necessary that the teachers 

question about their own practice and the repercussion it has generated; being capable of 

objectifying their behavior, and of assuming the different roles in the pedagogical relationship. 

Teachers take a central role in the educational modern world; they act in a complex 

context submitted to a constant change determined by the interaction of diverse factors and 

conditions. Teaching profession requires that: “Teachers develop their professional knowledge 

concerning the changing circumstances” (Ebutt & EllioT, 1986). In this context, the biggest 

difficulty when teaching is that the classroom demands a particular solution addressed to the 

comprehension and social interaction. 

The necessity of articulating the changing social reality to our pedagogical work, it is 

evidenced in the existence of several efforts for trying to explain several scholar phenomena and 

the search of ways to do effective the scholar work. 

This study will serve the participating pre-service teachers to reflect on their 

methodological processes in the light of reflection as the only rational and ethical mode of 

intervention (Sacristán 1999). 

According to Van Manen (1997) there are different levels of reflexivity, at the first level 

in the classroom gives effective application of skills and technical knowledge. The reflection is 

applied to the appropriate selection and use of the didactic strategies that the teacher will use. 

In the second level, the reflection is on the implicit assumptions in the specific practice of 

the classroom. Consequences of the chosen strategies, curriculum and practices are analyzed. 
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The application of several educational criteria to the learning practice is opted, so that it can be 

possible to make pedagogical decisions adapted to the institutional reality and the contexts. 

In the third level, Van Manen establishes an exercise of critical reflection. In this level, it 

is done the most elaborated reflection, including ethical and normative criteria, directly or 

indirectly related to the classroom. 

Pedagogical practicum 

For the analysis and reflection on the practice, it is considered appropriate to resort 

methodologically to a conceptual operation of classification of the practicum; for that purpose, it 

is assumed the Zeichner’s proposal who has established several modalities of practicum as 

follows: 

Academic practicum 

It is aimed at preparing teachers who are able of reflecting on the courses they teach, so 

that they transform it into understandable structures for students. 

Social efficiency practicum 

It comes to achieving effective teaching through the application of didactic techniques 

that emerge from general principles to which pedagogical research has reached. In this case, the 

reflection consists of a strategic decision: «to select among the range of available techniques 

what is considered most effective». 

 This is the way of proceeding from technical rationality. 

Development 
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Teaching is based on the interests and development of students, and, at the same time, it 

considers the development of the teacher as a teacher and as a person. 

Social reconstruction 

Reflecting objective is social, economic, and political context that promotes real 

democratic relations in the classroom, as well as equal and fair in social field.  

Generic  

Programs mention to the reflection in a generic way, but with no specifications about the 

pretensions of the programs or contents on which it is necessary to reflect, neither the strategies 

to foster the reflective learning. 

Reflection triggers 

According to Schulman (1987) these triggers are the cognitive teachers’ foundations 

about the classroom life; they are essential because they constitute the element of reflective 

thinking that contributes in the process of own knowledge that a great teacher needs to make 

decisions in the classroom. 

Critical element on reflective thinking 

This element of reflective thinking relates to "the moral and ethical aspects of compassion 

and social justice" (Sparks-Langer and Colton, 1991). The interest in social justice and ethics in 

education. These authors established classification categories of knowledge. 

1. Knowledge of content 

2. General pedagogical knowledge 

3. Curricular knowledge (programs, materials etc.) 

4. Teacher knowledge and professional configuration 
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5. Students’ knowledge and their characteristics 

6. Knowledge of educational context 

7. The knowledge of fundamentals: philosophical, historical and axiological 

According to Spark-Langer and Colton the narrative element, is another element of 

reflective thinking that is included in the current study as an instrument. This element relates to 

teachers’ narratives, to encourage stories of their experiences in the classroom that are presented 

in many forms and achieve diverse functions in the subjectivity, and in the constitution of 

subjectivity. In this component are placed the teachers’ journals in which writing triggers the 

elaboration of the teacher’s reflective thought, about their experiences of practice, objective and 

subjective and inter-subjective. 

Methodology  

The methodological strategy proposed has as central focus the ongoing reflection that 

additionally contemplates the holding of meetings to strengthen of the collectiveness of 

practicum students as an initial space to address the educational and professional problematic. 

The principles of organization are autonomy, planning and self-observation. To revise the 

incidence of the reflective proposal about this practicum process, it will be carried out a process 

of socialization and systematization of itself. 

This study belongs to qualitative research approach, from the perspective of reflection as 

vocational space that will contribute to a large extent the description, identification and analysis 

of the own pedagogical practicum. For data collection in this project, it is proposed to implement 

the following instruments: 
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Reflection workshops 

The reflection workshops have the main purpose of guiding the reflection process of the 

student-practitioners, but at the same time of socializing and sharing experiences of their work to 

enrich their process and insert new tools to transform their pedagogical practices. 

Objectives 

 To consolidate a collectiveness of pre-service teachers with a critical spirit that 

reflects and proposes alternatives of solution face to the educational problematic of their 

pedagogical practicum.  

 To socialize criteria, share ideas and directives to assume their pedagogical 

practicum.  

 To qualify, facilitate and be set in an effective way to the school. 

Self-observation sheet  

The self-observation sheet has as main objective to guide the pre-service teachers towards 

an own view of their performance as teachers and their role in the classroom and in the 

environment of the educational community to which they belong. Hence, the pre-service teacher 

carried out four self-observation sheet throughout her practicum (Appendix I).   

Narrative 

The reflection exercise will allow students to express themselves about their work from 

based on the narrative of their experience as a way to provide meaning to the teacher's everyday 

life. That’s why the pre-service teacher wrote 9 narratives (Appendix J). 
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Class recording 

Having evidence of the students practitioners’ performances in the classroom allows 

teacher-students to reflect upon different aspects in the foreign languages teaching/learning 

process that may have been taken into account or not by the pre-service teacher in his reflection 

process.  

These recordings allowed having an external and constructive view of their pedagogical 

practices the pre-service teacher just recorded one class (Appendix K). 

Timetable to implement the instruments 

Table 7 Research component instruments’ implementation  

Instrumen

ts 

Wee

k 1 

Wee

k 

 2 

Wee

k 

 3 

Holida

y week 

Wee

k 

 4 

Wee

k 

5 

Wee

k 

 6 

Wee

k 

 7 

Wee

k 

 8  

Wee

k 

 9 

Wee

k 

10 

Narratives            

Reflective 

workshop

s 

           

Class 

recording  

           

Self-

observatio

n card 

           

Conclusions  

Through the enforcement of the instruments for this component, they allowed the pre-

service teacher throughout her practicum process to enhance it to ensure that this was successful 

thereby; every single instrument was handy through the narratives,  the teacher wrote 

fundamental aspects about the class’ development for instance how she introduced a topic (using 

a game, flashcards or a poster), if it works or not, how she explained the new topics, how was 

students’ behavior inside the classroom all these aspect to bear in mind for the next classes 
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depended on whether they worked, moreover they were useful due that  if teacher forgot to 

explain something or she didn’t explain correctly an activity, she wrote It in the narratives in 

order for the teacher to improve these aspects with the other groups since the teacher needs to 

improve her teaching practicum by implementing strategies that help her students to have a 

greater understanding about the different topics.  

Furthermore, by means of the self-observation card  it was handy because the teacher 

could realize how she planed the classes based on students’ needs and  level considering what 

students were able to do according to the level, that’s why the planning was useful for the teacher 

for guiding each one the classes and to implement the activities to carry out such as 

mechanization, listening exercises as well as games involving the topics to achieve the objectives 

proposed by her. Moreover, it made possible to identify how worked the atmosphere in the 

classroom, that is, the relationship between teacher-student, thus, students could always take part 

of the class as long as they were respectful with their classmates and the teacher and how to 

control students behavior by implementing strategies such as remain in silence for a while or to 

mention this (hocus focus, everybody focus). 

In addition, the class recording and the reflective workshops allowed the pre-service 

teacher to analyze the role of another pre-service teacher, by identifying how  is the interaction 

with her students, how the teacher developed her class or by listening to their experiences in the 

classroom and the types of strategies they used to implement  them  too. 

How dos the implementation of reflection and critical analysis of the practicum process 

contributes to the transformation of it? 
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   The most important of this component dealt with the reflection of the professor 

throughout the practicum process to enhance it, thus, it was vital to analyze the classes developed 

to identify strengths and weaknesses to improve the teacher role not only in the practicum but 

also in the future, thereby, several reflections took place about how the teacher could improve 

her role, that’s why when writing the narratives, the teacher wrote about the positive and the 

negative aspects to enhance in a near future. About the pedagogical activities carried out in the 

classroom, that is, if these were useful or not. That’s why; the reflections enabled to transform 

the teaching practicum considering that the teacher had to look for the appropriate strategies to 

apply in the classroom for the class management or strategies linked to the activities developed. 

For example, bearing in mind that some strategies didn’t work, it was crucial to look for more 

strategies to help students to learn, to understand.  In this sense, the pre-service teacher was 

improving her role because she wanted the best for students and she needed students to have a 

meaningful learning process. Likewise, in the future, those reflections made thought the 

practicum process will help the teacher to continue improving in other high schools. 

Chapter III: Outreach component 

English language awareness at primary schools in the city of Pamplona through the use of 

ludic activities 

Introduction 

Taking part in global policies in the academic, cultural and economic fields inspired the 

Colombian National Government to foster the learning of foreign languages in the different 

educational country’s sectors, so that citizens have the opportunity to participate in cultural 
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exchanges which enable them to access to more equitable conditions facing the personal and 

social development of the country. 

Aim at fostering English language learning in Colombia, and making Colombians more 

competitive citizens, the “Ministerio de la Educación Nacional” launched its bilingual policy in 

2004 which principal goal is: “to have citizens able to communicate in English, with 

internationally comparable standards to be inserted in the universal communication process of 

the country, in the global economic and cultural openness”. That is how, the MEN has been 

implementing a great variety of strategies at different educational levels with a view to 

accomplish this goal, a clear example of this is the creation of the English quality standards for 

basic and secondary education, the definition of a solid and coherent evaluation system and the 

description, and training plans. 

This program has been implemented in the whole country and has integrated the work 

done by the Education secretary, the public and private universities and the language institutes, 

however, findings obtained until the moment have not been promising given that most of the 

educational institutions of the country have not been impacted by this. Regarding primary 

school, the National Government pretends to expand the coverage of the English teaching to 

children, due to the fact that several times, most of these educational establishments do not have 

an English teacher who guides the teaching-learning processes, hence, the results of the nation-

wide evaluations are not gratifying at all. 

The Colombian University of Pamplona, in its status as a public institution, trainer of 

trainers and more specifically the Master’s Degree in Foreign Languages English- French, has 

been closed with the reality that is facing the primary school of the city of Pamplona with regard 
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to the National Bilingualism Policy; many of the educational institutions of this city does not 

have an English teacher to meet the primary school teaching needs. 

Facing this reality and the problems associated with it, the current proposal of social 

influence aims at meeting the needs in the English language, in the child population of “la 

presentación” primary school in Pamplona city and integrating the formation of the foreign 

languages degree English and French students to the educational reality of this sector for trying 

to reduce the gap generated between the public and private schools in the foreign languages area. 

The government policies identify the problematic, however, the institutions’ emphasis is 

not filled with the normativity, there is a need effective support, for the concrete case, trainers in 

the foreign language field, the exams results, tests, and students’ results agree with most 

educated Colombian proposals. 

Justification 

The learning and acquisition of a foreign language, allow us to be at the forefront of our 

own needs that the world demands today. That is why this process is necessary to implement and 

work it since the beginning of the children school enrolment so that at the end of their basic 

education cycle they have foundations that allow them to continue their learning in high school, 

vocational and higher education, so that more people are trained in this area. 

This project aims to raise consciousness of the English teaching process in primary 

schools in the city of Pamplona, contributing to the basic training in foreign language that 

becomes necessary and primordial at these levels. For this reason, it is carried out as part of the 

community extension component of the comprehensive practice developed by the last semester 
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students of the Foreign Languages Degree of the University of Pamplona, as a way to contribute 

to the consolidation of teaching of English in the primary basic sector. 

The implementation of this project favors to a great extent and in a mutual way both the 

institutions and the student population of the city of Pamplona, as well as the Foreign Language 

and the students who develop their practicum. This benefit serves in the possibility for primary 

school children to have contact with the foreign language and in students who complete their 

university training process in order for them to know the environmental educational realities and 

needs and thus they can contribute, intervening in processes that impact on these needs 

improvement. 

Objectives 

General objectives  

The implementation of this outreach project, from the foreign language degree English 

and French of the University of Pamplona seeks:  

 To teach English to the students in primary schools in Pamplona city.  

  To integrate the role of the foreign languages degree English and French students 

with the educational reality of teaching English in primary schools in Pamplona city.  

Specific objectives  

For a better understanding of the previous aspects, this proposal will aim at:  

 Familiarizing children from primary schools in Pamplona with the essential foundations 

in English  

 Engaging students from the foreign languages program English and French in the 

teaching English processes in primary schools in Pamplona city.  
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 Articulating the students from the foreign languages program English and French with the 

outreach projects proposed by the social interaction sector of the University of Pamplona.  

Literature review 

It is divided into one category, that is, the role of ludic activities in the teaching-learning 

process of English. 

The role of ludic activities in the teaching-learning process of English 

In teaching English as a second language, ludic activities can be used to produce more 

meaningful learning in students and thus stimulate their creativity through several activities, 

hence encouraging more enjoyable learning. 

In addition, according to Reyes (cited in Ballesteros, 2014) 

The concept of ludic is as broad as it is complex, since it refers to the need of the human 

being, to communicate, to feel, to express and to produce in humans a series of emotions 

oriented towards entertainment, fun, recreation, that leads us  to enjoy, laugh and even cry in a 

true source of emotion. (p. 26) 

Therefore, ludic during the teaching-learning process encourages students to enjoy the 

process, so that they can communicate and express themselves in the foreign language. 

Methodology 

Bearing in mind that at “La Presentación” primary school doesn’t have a teacher devoted 

just to teach English as well as students have just once a week this fundamental subject. That’s 

the reason why the pre-service teacher will implement the use of ludic activities as the 

methodology to guide this component to make fun the process of learning English and children 

can enjoy it to achieve a higher level of English. “Students are not supposed to fill in notebooks 
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but they need to learn and deepen in their learning process, this is where didactic methods could 

improve students learning process” (Camelo, 2017, p.11). That’s why it will allow learners to 

enjoy while learning by means of flashcards, songs, and games and so on in order to catch 

students’ attention during the development of the classes. 

Materials 

 Flashcards 

Flash cards are useful for drilling new letters, syllables, words, and other information. 

They are normally used in a classroom, but can also be used more informally. A flashcard or 

flash card is a set of cards bearing information, as words or numbers, on either or both sides, 

used in classroom drills or in private study. Flash cards can bear vocabulary, historical dates, 

formulas or any subject matter that can be learned via a question and answer format. Flash cards 

are widely used as a learning drill to aid memorization by way of spaced repetition (Komachali 

&  Khodareza, 2012, p.137). 

Songs 

To recap, songs and rhymes are essential in young learners’ classroom for a number of 

reasons. They are children’s favorite language activities which contain repetitive language and 

set phrases. They develop listening comprehension, they teach pronunciation, intonation and 

stress in a natural way, and teach vocabulary and language structures of the song. (Delibegovic 

Dzanic &  Pejic, 2016, p.42) 

Games  
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“Games are highly motivating since they are 5 amusing and at the same time challenging. 

Furthermore, they employ meaningful and useful language in real contexts. They also encourage 

and increase cooperation” (Moayad, 2012. p.5). 

Pre-service teacher schedule 

To carry out the proposal of implementing dynamic activities in primary school the pre-

service teacher will work with fourth grade students. 

Table 8 Pre-service teacher primary schedule 

 Hour Monday Tuesday Wednesday Thursday Friday 

1 7:10- 8:00 am     4°C  

2 8:00 – 9:10 am    4°A  

3 9:10 – 10:00 am     4°B  

              10:00 – 10:30 am                                          BREAK 

4 10:30 – 11:20 

am 

     

5 11:20-12:00 pm      

 

Table 9 Timetable of the outreach component 

WEEK TOPIC 

1 Fruits (what fruit do you like?) 

2 Vegetables 

3 Emotions using the verb to be 

4 Vocabulary about food and drinks 

5 Possessive adjectives 

6 Telling the hour 

7 Review of the topics 

Conclusions 

For the development of every class, the pre-service teacher implemented the use of 

flashcards bearing in mind that they are useful when teaching new vocabulary 
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Flash cards are useful for drilling new letters, syllables, words, and other information. 

They are normally used in a classroom, but can also be used more informally. A flashcard 

or flash card is a set of cards bearing information, as words or numbers, on either or both 

sides, used in classroom drills or in private study. Flash cards can bear vocabulary, 

historical dates, formulas or any subject matter that can be learned via a question and 

answer format. Flash cards are widely used as a learning drill to aid memorization by way 

of spaced repetition. (Komachali &  Khodareza, 2012, p.137) 

Considering, that the population were children, it was fundamental to bring material that 

catch their attention  because of that the use of flashcards since there are some students that learn 

best by means of images, that’s why to introduce the vocabulary I taught in the classes, I brought 

different types of flashcards, for instance: when teaching the fruits, I brought just the image of 

the fruits, when teaching the vegetables I decided to write the name of the vegetable below the 

image and so on with the others.  

Besides, in some classes, I introduced the topic with a song in order for students to 

identify keywords. Unfortunately, not all classes are possible to use it owing to the time that is 

not enough. 

To recap, songs and rhymes are essential in young learners’ classroom for a number of 

reasons. They are children’s favorite language activities which contain repetitive 

language and set phrases. They develop listening comprehension, they teach 

pronunciation, intonation and stress in a natural way, and teach vocabulary and language 

structures of the song. (Delibegovic Dzanic &  Pejic, 2016, p.42) 
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        The importance of using song in class consist that students are able to learn correct 

pronunciation and they begin to develop their listening skill being one of the most complexes, so, 

just in one class I used it to introduce the topic of the fruits, so after listening to the song, the 

students were able to identify some of the fruits that the teacher would teach that day. Moreover, 

students enjoyed listening to the song. 

Besides, I have implemented the use of games in order for students for having fun when 

learning a foreign language, that is, English. “Games are highly motivating since they are 5 

amusing and at the same time challenging. Furthermore, they employ meaningful and useful 

language in real contexts. They also encourage and increase cooperation” (Moayad, 2012. p.5). 

I just implemented one game, which was, hangman, where the students had to give words 

to guess a word, but the most challenging in this game was that students did not know the 

alphabet in English, owing to this they began to mention words in Spanish, however every time 

they mentioned a letter I repeat it in English, after several attempts students were able to mention 

some letters in English and they could guess the different vegetables. 

As well, to complement the teaching process, I brought pedagogical worksheets based on 

the different topics to develop in class or in some groups as homework to give students a grade 

of the topics.  

Moreover, for the topic “telling the hour” students liked realia because for this topic I 

brought a clock to catch their attention, thus, the pre-service teacher could move its hands to 

form the hour and students could say orally the expressions I taught them.  

In which way to fill this need contributed to the pedagogical practice? 
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This experience in primary school was useful. However, it is crucial to have a lot 

creativity when creating students’ activities and to choose the games to use throughout the class 

because young learners liked to have fun while learning, nevertheless the pre-service teacher did 

her best to teach the topics in a funny way.  That’s why the experience  of teaching in a primary 

school in fourth grade was completely different from high school because young learners are 

more motivated to learn a new language because of their age, that's why as a pre-service teacher, 

this experience will help me in the future when teaching again in primary because I will have 

some experience, and I will know with methodology use such as flashcards for instance since 

there are some students who best learn vocabulary through images and not in the traditional 

form, that is, to write a list of words with their meaning on the whiteboard. Moreover, 

considering the experience of flashcards in primary, I decided to implement it too in high school 

and it functioned perfectly since it allowed students to easily remember the words. So, the 

implementation of this strategy has been useful. Besides, taking into account that the population, 

that was, children, it was crucial to develop worksheets that contain mechanization exercises for 

a meaningful understanding. Thus, it depends on the way the teacher funnily develops a class to 

motivate the students to learn because like they are children, they see me as guide and a model. 

Nonetheless, it is important to mention that just one hour per week is not enough for students to 

learn English since they need more time to practice and mechanize a new topic.  

The evidences of this component are in the (Appendix L) 
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Chapter IV: Administrative component 

Introduction 

Since the time the pre-service teacher gets in the educational institution, that is, “La 

Presentación” high school, immediately she becomes one more member of the institution what it 

means that is crucial to be involved in each one of the extra-curricular activities the high school 

proposes out of the classroom. Thus, she should be actively engaged in the aforementioned 

independently it those are not related to the English language by demonstrating empathy and 

interest when participating in these events. 

The extra-curricular activities are presented in all high school, activities such as cultural, 

religious and academic events to commemorate special dates in which the students can 

participate demonstrating their talents outside of a classroom.               

Objectives 

General objective 

 To take part of the events proposed by “La Presentación” high school. 

Specific objectives 

 To cooperate with student’s discipline during the development of the events. 

 To contribute with the events organization.  

Methodology 

For the development of this component, the pre-service teacher must have the willingness 

and responsibility to actively attend the events proposed by the educational community while she 
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becomes part of it during her process of practicum. These kinds of activities allow having a self 

of belonging.  

Table 10 Timetable of the extra-curricular activities 

Date Extra-curricular activities  

SEPTEMBER 19
TH

  Celebration of the day of friendship 

OCTOBER 3
RD

  Flag-raising eight grade  

OCTOBER 22
ND

  Congregational moment 

OCTOBER 29
TH

  Flag-raising seventh grade 

NOVEMBER 5-15
TH

  Christmas novena 

NOVEMBER 15
TH

  Symbol delivery  

NOVEMBER 21
ST 

  Flag-raising sixth grade 

Congregational moment 6
th

 grade 

Presentation’s party of the Virgin Maria 

NOVEMBER 26
TH

  Graduation 9
th

 grade students 

Extra-curricular activities  

Celebration of the day of friendship 

The first extra-curricular activity in which I participated was the Celebration of the day of 

friendship on Thursday, September 19th, 2019, that day was my first classes in primary, hence, 

one of the groups (4°c) invited me to take part of their celebration, for this celebration students 

could bring cookies, soda, popcorn among others to share it with their classmates. However, I 

only attended as an attendee because I didn't carry anything, but the students shared with me 

what they brought. Through this celebration, I learned that it is important to value friendship 
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since the children are young as well as to share with all the classmates because the teacher 

encouraged students to share what they bring even with the classmates who are not their friends 

in such manner in the future students won't be envious. 

 

 

 

 

 

Congregational moment 

The second activity in which I participated was the congregational moment (on Tuesday, 

October 22nd, 2019) which is celebrated every month, so, to the purpose of this activity consists 

of remembering the model of the institution, that is, Marie Poussepin. Thus, the topic for this 

month was Marie Poussepin and young people, so, the coordinator read some bible passages 

based on that topic, to remind students that young people easily get swayed by fashions because 

of that students must have the orientation fo someone to avoid any kind of temptation. Moreover, 

considering that previously the high school was guided by sisters, the principal requested the 

presence of one of them, that's why that day the sister Socorro arrived to help in the pastoral 

committee. 

Figure G Celebration of the 

friendship 



108 
 

On the other hand, that day an English teacher was pleased because of her labor of encouraging 

students to present the TOELF Junior as well as to participate in a virtual song festival in which a 

student of tenth grade won the festival.  

Through this activity, I realized that it is fundamental to raise awareness about the 

fundamental figures which guide the school in order for students to follow in her footsteps. 

 

 

 

 

Birthday 15 of the band show  

 This was an especial moment for the school since the band show celebrated 15 years of 

foundation owing to this, the teachers in charge of the band organized an event to recognize the 

members of it as well as to recognize all teachers who help to keep on walking the band, that’s 

why there were special guest such as the drums major of each class. My role in this event was to 

help teacher to control students’ behavior during the development of it.  

 

 

 

Figure H Congregational moment 

Figure I Birthday of the band 
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Flag-raising seventh grade 

The main topic for this flag-raising was the birthday of Pamplona city, that’s why the 

students wanted to present to the whole community by means of a video a brief  review  about 

the city in which they talked about the most famous places of Pamplona (museums and 

churches).  

 

 

 

Christmas novena  

Bearing in mind that la Presentación high school is catholic, each day a grade was in 

charge of the novena as well as the administrative and not full professors. However, not every 

day the whole school attended the novena just the grade in charge in some cases the whole 

school went to the theatre, there students and teacher sang carols and prayed. Moreover, I helped 

teacher to control students’ discipline.  

 

 

 

 

Figure J Flag-raising 7th 

Figure K Christmas novena 
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Symbol delivery  

This event was in charge of tenth and eleventh grade,  in which students of eleventh grade 

delivered the main symbols, that is, the Colombian, the north Of Santander, the school and the 

sport flag as well as the anthem  among others to tenth graders. In addition, for this event I was 

just an assistant since at that time I was not in charge of any group.  

 

 

 

 

 

 

Conclusions 

All in all, to be engaged in this kind of activities made me felt almost as an equal member 

as the other teachers. Besides, these activities reflected the most significant moments of the high 

school which allowed me to know more about the school because some events were related to 

the founders as well as other celebrations that were quite important that’s why I was able to learn 

more about the institution in which I carried out my practicum stage to expand my knowledge 

about issues I was not supposed to learn.  

 

Figure L Symbol delivery 
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Appendix G: Letter of permission students' parents 
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Appendix I: Self-observation sheet 
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