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Presentation

Nowadays, the students’ formation has become responsibility of teachers. In this
way, future teachers have the challenge of breaking paradigms and changing the traditional
methodologies and learning models in order to get better functional and integral human
beings for society. That is why; the practicum in last semesters students become essential
and necessary to form human, conscious, proactive and integral English teachers, being this
experience a process of reflection where pre-service teachers face a series of challenges in a

real context what allowed them to learn being prepared to form the utopic society we need.

This project is divided into four main chapters or components, each one highlights the
purpose of the pedagogical, research, administrative and outreach role of an English pre-
service teacher. Concerning the first chapter, a pedagogical component was developed as an
action research in a public school in San José del Guaviare, implementing texts and interactive
activities in EFL classroom as a tool to foster the transversal reading and writing skill. The
second chapter is related to the research component; which consists of an investigation
inquiring pre-service teachers’ pedagogical reflections. The third chapter is composed of the
outreach component in which the pre-service teacher implemented flashcards as a way to
reinforce the low vocabulary knowledge in primary school, focused on second grade students.
Finally, what concerns to the last chapter, dealing with the administrative component, the
description of what duties the pre-service teacher should do in order to get involved in the
teaching ambiance in a public school in San José del Guaviare was presented. Each one of
those components refers to different aspects that work in function to the practicum of the

Degree in Foreign Languages.
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Introduction

As tenth semester foreign languages student, the practicum is a final and productive
stage the pre-service teacher needs to accomplish which consists of a rigorous pedagogical

process where the student works in a high school and face a real experience as teacher.

Taking into account the afore mentioned, the National Education Minister (MEN) in
Colombia, affirms that the learning of English as foreign language, has become one of the
pillars for the internationalization of knowledge, since it represents the educative link the
government wants to create with other countries and in this way to make students being capable

of setting out new business and enterprises.

In this way, the pre-service teacher has the responsibility in her practicum, of fostering
different new strategies that help the selected community to improve the English skills and
also herself to reflect on her future role as teacher. As such, in this practicum, in the “Manuela
Beltran” public school in San José del Guaviare, Colombia, during a period of 14 weeks,
through the implementation of reading activities based on the literacy transversal axis to
reinforce written production in tenth grade students, four different components were
developed; pedagogical, research, administrative and outreach, previously explained, in order

to reinforce the weaknesses, found in the selected English grades.

This integrated project also needed the institutional recognition by the pre-service
teacher in order to identify the main pedagogical needs for creating the project that helps to
fix the found lacks. On this wise, before the pedagogical interventions, the pre-service teacher
carried out an observation week where the necessary information was identified, concerning

the physical, pedagogical and administrative structure of the high school. During this week,
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some needs and problems in the learning of English as foreign language were presented as a
result of some causes such as: the lack of mastery of the English language from teachers and
students and a lack of vocabulary in students which are only able to recognize some basic
words from family, friends, hobbies and clothes, and some sentences using the structure of the
different tenses.

Classes are limited to workshops, examples and short grammar explanations that are
based on speaking and listening causing the students to leave the reading and writing skills

aside.

Based on the observation carried out at the institution, the most common strategies
observed and used by the English teacher in 10° and 11° grades are: the use of the board,

workshops and individual work in class.

In this way, these factors observed by the pre-service teacher, and the suggestions of
the supervisor English teacher of the institution, allow her to think of the possible practical
strategies that can be applied as new tools for English classes, implementing an innovative
project that can help to solve the selected high school community needs regarding the skills
leaving aside (reading and writing). Strategies such as: the use of audio-visual ancillaries and

reading texts that can complement the weaknesses found.
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Justification

The school Manuela Beltran is an educational institution of San José del Guaviare with
emphasis on Business Management and projects, it has physical and teaching resources suitable
for the training of its students in the different competences and skills of the 21st century. Despite
this, there are a number of gaps in the English language level of the students of the institution,
due to the lack of implementation of modern strategies, materials and methodologies adapted to
the new needs presented by the different learning styles found in the classroom. Thus, the student
of the University of Pamplona, in her role as practitioner of foreign languages, finds the need to
improve the processes of the assigned courses as there is an important lack of implementation of
new methodologies in the English classroom. The practitioner also finds the motivation to
support these processes since the students of this institution are part of a vulnerable population,
the majority of them are children victims and displaced by violence, people who daily live in
very violent environments and their only refuge is at school.

This is how the practitioner commits to generate a positive impact in the institution
through the implementation of new strategies that allow to strengthen the linguistic skills of the
students, but also allow them to demonstrate a healthy and conducive educational climate for
learning English as a foreign language.

In this way, this project was aimed at benefiting the students of the second, tenth and
eleventh grades of the institution, by involving them in all the innovative activities proposed here
to fill the linguistic gaps and improve the pedagogical processes of the Manuela Beltran school.
All this, in order to develop their reading and writing skills based on the need they have to
critically analyze texts and written productions through interactive reading and writing activities

in which students can practice some knowledge they have learnt before.
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Objectives

General objective

e To implement reading activities based on the literacy transversal axis to reinforce the
written production competence in tenth grade students of the Manuela Beltran

Educative Institution.

Specific objectives

e To know the impact of reading activities as reinforcement of the written production
competence on tenth grade students.

e To implement pre-service teachers’ reflection as a transformative tool to
improve pedagogical practicum processes.

e To address English training needs in Children at primary school in Colombia.

e To participate collaboratively in extracurricular academic events, activities and
meetings developed by the school integrating them into the experience of being a

teacher.

Institutional observation

The educational institution Manuela Beltran (IEMABE) is a public school located in San

José del Guaviare. It has primary and secondary headquarters in the same establishment with a
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single journey in the morning from 6:30 am to 1:00 pm where more than 80% of its students are
victims of armed conflict or displaced by violence, due to San José del Guaviare city belonging
to the red zone where groups outside the law stay in this area of the country.

As for the history of the institution, on February 7, 1984, a group of people worried about
the education of their young people in the “Barrio Porvenir”, build a school that initially takes its
name. In the same year, she receives the name of “Manuela Beltrdn School Concentration” in
honor of a great hero, being the director Martha Penagos who was in charge of 5 teachers and
180 students from First to Third grade. In addition, night school begins operating with the
CAMINA program.

In 1985, the current rector Mrs. Ligia Honoria Lopez Rincén arrives, who with her
management and ingenuity makes this progress and that year after year there is coverage and
pedagogical innovations that allow her to grow at a cultural, social and sports level. Thereby, and
thanks to teachers, parents, children, community in general, that with their dedication make this

an option for the best future and progress of the Guaviare.

Location
The educational institution Manuela Beltran is located in the northeast of San José del
Guaviare, Colombia, specifically in race 18 No. 10 -72 Porvenir neighborhood in the urban area

of the city.

Institutional authorities
At the head of the institution is the rector, Ligia Honoria Lopez, followed by the

coordinators; Primary academic coordinator Mr. Fredy Martinez in the company of the co-
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ordinator also co-primary Mrs. Elizabeth Villar. We also find in the institution, the high school
academic coordinator, Mrs. Lina Mireya Murcia, in the company of the co-ordinating

coordinator, also high school, Mrs. Martha Figueredo.

Important aspects of the IEP

This document is the thinking and acting of the educational community; It contains

guidelines for the organizational and educational processes of the institution.

Mission

IEMABE is an educational institution that offers the levels of Pre-school, basic and Middle education,
with emphasis on Business Management, we help in the construction of Life Projects inspired by the

formation of values in search of an integral human being.

Vision

By 2020 IEMABE is seen as a pioneer institution in the construction of life projects committed to the
development of the department. Its graduates will stand out for their leadership and participation in the

progress of the region.

Principles

The Educational Institution Manuela Beltran guides its action with the Educational Community based on
the principles of knowledge, belonging and service, and from which the values of autonomy, creativity,
perseverance, responsibility, reliability, discipline, respect, civility and cooperation are oriented; it forms

integral and integral people that contribute positive values to Colombian society.
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AUTONOMIA
Conciencia de la persona para construir su propio saber v ser artifice de su
aprandizaje.

SABER
Diommio de los instrumentos propios dal

conccimiento para comprender el mundo, CREATIVIDAD
al igual que el placer de conccerlo ¥ Habilidad de binar el imiento, la imaginacién v la curiosidad para
descubrirlo. hacer nueves conocimientos.
PERSEVERANCIA
Firmeza ¥ constancia para lograr las metas.

RESPONSABILIDAD
Cumplir con los deberas. Perseverar. Ser auto disciplinado. Pensar antes de
actar ¥ dar razén amte =i mismo ¥ ante los demds por nuestros actos ¥ las
consecuencias de los mismos.

PERTENENCIA
Capacidad de conjugar expectativas ¥
proyvectos da vida personal con la
misicn institucional.

CONFIABILIDAD
Ser leal v franco. Mo engafiar a nadie ni quitarles nada a otras persomas.
Cumplir con los compromizos zdquiridos consigo mismo, con la institucidn ¥
los ideales educatives propusstos por encima de cualguier interds.

DISCIPLINA
Capacidad de actuar con perzevarancia pm obtener un fin. Fxige un otn:lzn ¥
unes parémetros para lograr los objet: dos. Para ser discipli hay

que actuar de acuerde a lzs nonmas v las leyes. Hay que escuchar a los demds.
Mo culpar a otros de mis errores en omiziones.

RESPETO
Ser tolerante con las diferencias ya sea de opinién o pricticas de los demds. Tener
buencs modales v abstenerse “de usar wm lenguzje insultante. Respetar los
zentimientos de loz demds. Mo amenazar ni golpear a nadia.

SERVICIO
Ejercitar mestro compromiso social, es

decir, comfribuir a la calidad de los
divarsos procesos  educativos, a la
cualificacicn de los actores educativos v

CIVISMO
Actitud positiva de la persona hacia si mismo y hacia les demds. Colaborar con
los demds, en asmtos ioz, ser buan vecino, Sustiir el
interéds md.mdual por el bienestar colactive. R.espemr 1a autoridad ¥ protagar el
medic ambiente

COOPERACION
Ser amable, tener compasicn por los demds y manifestarles aprecio. Expresarles
gratitud. Aprends a perdonar y pedir perdén. Obrar con otrcs para un misme fin
ayudando a]aspersomasnecemada_ 2 zalir da lzs dificultadaes.

Figure 1. Institutional Principles

Institutional objectives

The following are objectives of the Educational Project of the Educational Institution
Manuela Beltran:
e Ensure compliance with the aims of education and quality goals.
e Generate processes so that the Institution becomes more competitive, improving its
capacity for performance, administration and evaluation.
e Enable children, girls and young women, and adult women to carry out their own life
project by appropriating institutional principles and values.

e Consolidate spaces for the development of cultural, social, artistic and sports skills.
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Promote and promote ecological education and culture to achieve a healthy and
harmonious environment.

Promote a Christian and Catholic education through ethical, religious and moral values,
assuming with respect and tolerance the freedom of worship.

Stimulate the integration of the educational community, especially with parents, so that
they really contribute to the education and training of their children as direct responsible,
so that the Institution finds new forms of coexistence and participation .

Develop pedagogical projects where the educational community is involved.

Seek the pedagogical quality of the Institution.

Satisfy the requirements of a training not only academic, but also for the development of
skills towards work performance.

Train in respect and tolerance for cultural, ethnic, religious and linguistic diversity for the

construction of peace and peaceful coexistence.

Summary of relevant aspects of the community handbook

The community handbook of the educational institution Manuela Beltran, is a
document which is made up of 16 chapters and 122 articles. Within this document, aspects
related to the services offered by the institution, the objectives that guide it, as well as its
principles, mission, vision and institutional values can be found.

We also find general aspects such as institutional badges, anthem, shield, flag,
institutional motto, correct use of the uniform, requirements for the registration process,

among others.
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Similarly, taking into account the educational community, within the handbook are
the rights and duties of students towards the institution in terms of training and coexistence
aspects, and in turn, refers to the comprehensive evaluation system. Decree 1290
established by the Ministry of National Education (MEN), where stimuli are established for
the promotion of the institution's students. Similarly, at the time of conceiving this
community handbook, the institution, in an integral way, wanted to include the role that the
parent plays. Thus, it is shown how important it is for the entity and for the process of
formation of the student's construct, profiling thus, some rights and duties that must be
fulfilled by them, to generate a complete educational climate for students.

Regarding the structure of the school government of the institution, we find that the
statute tends to build spaces that promote self-criticism of the current process and
proposals for educational development, such as the creation of an academic, executive,
electoral council, of students, of parents; along with the presence of a student comptroller.

With regard to managers and teachers, the community handbook, within its
thorough task of having a suitable teaching staff that meets the institutional requirements,
proposes a professional teaching profile. Hence, it is formed in a tripartite manner between
knowledge, know how to be and know how to do, so that this in turn, generate change

trainers and self-critical people of their own society for continuous improvement.

Institutional Philosophy

Within the teaching process, the construction of knowledge is sought to learn by

doing and learn to learn by facilitating the development of creativity, reflection, analysis,
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criticism and self-training; advising him for capacity development.

Institutional motto

“Helping to build life projects”

Flag

x

Figure 2. Institutional Flag

The flag consists of three equal horizontal stripes, in its order, red, white

and red; in the center of the white strip a five-pointed star of blue king whose meaning is:

RED COLOR: First color of the solar spectrum means love, effort, freedom.

WHITE COLOR: Color of light, means open field, peace, tranquility, satisfaction,
harmony that must reign in the institution.

BLUE KING COLOR: Means nobility, water, safety and depth in the study.

THE STAR OF FIVE BLUE KEY POINTS: Represents the institution that stands out
and stands out for its work, the five points signify the formative axes that are taken into account

in the institution.
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Shield

Figure 3. Institutional Shield

The main features of the shield are: its frame is made up of a circumference of two black
lines leaving a silver background where the name of the INSTITUCION EDUCATIVA
MANUELA BELTRAN is read. The black lines demarcate an open field, symbol of objectivity,
principles and universality of spaces. It reads in its emblem "autonomy and wisdom".

Demarcation lines, limit, definition, authority and hierarchy.

The anthem

Adopt as the official anthem of the Educational Institution Manuela Beltran, the lyrics
and music created and presented by Mr. Heriberto Ariza and the musical arrangements of Master

Oscar Zuluaga.
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The educational community

In the Educational Institution MANUELA BELTRAN the educational community is
made up of people who have direct responsibilities in the organization, development and
evaluation of the Institutional Educational Project.

e The educational community is made up of:

e The students enrolled

e Parents or guardian

e Teachers and teacher managers linked to the institution
e Psychologist, librarian

e General service staff

e Graduates to participate

e Community representatives

Academic Performance Evaluation

Assessment scale for the areas and subjects in each academic period
The Educational Institution MANUELA BELTRAN adopts an institutional assessment
scale of zero (0) to fifty (50) points as a qualification of student performance.
The equivalence between the institutional valuation and the national valuation scale is

shown in the following table:

INSTITUTIONAL GRADE SCALE (50 NATIONAL GRADE SCALE
POINTS)

46-50 Superior
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40-45.9 High

33-39.9 Basic
0.32.9 Low
Table 1. Institutional grade scale
Services
e Cafeteria

e School guidance or psychology service

e Library service

Distribution of the physical plant

The educational institution Manuela Beltran within its physical training spaces has an
area of 10,000 M2 in which you can find all of its facilities allowing you to have everything you
need to offer a correct service.

The Institution is divided into two groups of blocks. In the first group are elementary
students whose physical plant has nine classrooms on one floor. On the contrary, the second
block, in which high school students are located, has three blocks of classrooms, two of them
with two floors and the last one with three, thus providing twenty-eight classrooms for teaching
to the students.

In the same way, the educational institution has 1 multiple classroom, with 3 restaurants,
two indoor soccer fields, four sanitary floors, one teacher's room, one coordination room, one

computer room, one dance room, one library, one bicycle shop and one yard.
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Organization chart of the institution

Figure 4. Organization Chart of the Institution

School calendar of the institution

First semester school period
1. First academic period: January 21 to March 31%

2. Second academic period: April 1% to June 16%

Second semester school period
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3. Third academic period: July 1st to September 8th

4. Fourth academic period: September 9th to November 24th
Institutional Development Activities

First week: January 14th-20th

Second week: April 15th-21th

Third week: October 7th to 13th

Fourth week: November 25th to December 1st

Fifth week: December 02nd to 08th

Weeks of student recess

Holy Week: April 15th-21th

Half a year: June 17th-30th

Half of the second semester: October 07th to 13th

New Year's holiday: December 25th-29th

New Year's holidays: December 30th to January 19th, 2020
Teachers’ vacations and teacher managers

First week: June 17th-30th

Second week: December 09th-29th

Third week: December 30th to January 12th, 2020

Institutional schedule

It is necessary to point out that, in the Educational Institution MANUELA BELTRAN,
there are different schedules depending on the activities carried out daily or weekly. This is how

the following schedules are presented at the institution:
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Institutional Schedule

Sechedule 1 — General Schedule

ACTIVIDAD HORA
BLOQUE 1 6:30a 8:30
DESCANSO 1 (DESAYUNO) 8:30 a 8:50
BLOQUE 2 8:50 a 10:50
DECANSO 2 10:50 a 11:00
BLOQUE 3 11:00 a 1:00

Table 2. Genreal Schedule

Schedule 2 — Group direction

ACTIVIDAD HORA
DIRECCION DE GRUPO 6:30a 7:00
BLOQUE 1 7:00a 8:50
DESCANSO 1 (DESAYUNO) 8:50 a2 9:10
BLOQUE 2 9:10 a 10:00
DECANSO 2 11:00 a 11:10
BLOQUE 3 11:10 a 1:00

Table 3. Group Direction

Schedule 3 — Emergency Schedule

ACTIVIDAD HORA
BLOQUE 1 6:30a 7:50
DESCANSO 1 (DESAYUNO) 7:50 a 8:10
BLOQUE 2 8:10 a 9:30
DECANSO 2 9:30 a 9:40
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BLOQUE 3
ACTIVIDAD

EXTRACURRICULAR

Schedule 4 — Family parents meeting schedule
ACTIVIDAD
BLOQUE 1
BLOQUE 2
DESCANSO 1 (DESAYUNO)
BLOQUE 3
REUNION DE PADRES DE

FAMILIA

Schedule 5 — Departure at 12 M schedule
ACTIVIDAD
BLOQUE 1
DESCANSO 1 (DESAYUNO)
BLOQUE 2
DECANSO 2
BLOQUE 3

ACTIVIDAD PROGRAMADA

English supervisor's Schedule

9:40 a 11:00

11:00 a 1:00

Table 4. Emergency Schedule

HORA
6:30a 7:30
7:30a 8:30
8:30 a 8:50
8:50 a 10:00

10:00 a 1:00

Table 5. Family parents meeting

HORA
6:30 a 8:10
8:10 a 8:30
8:30 2 10:10

10:10 a 10:20
10:20 a 12:00

12:00 a 1:00

Table 6. Departure at 12 M
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Schedule week 1

BLOQUE HORA LUNES MARTES MIERCOLES JUEVES VIERNES
06:30-07:30 601 1101 1103 601 703
1 07:30-08:30 601 1101 1103 601 703
20 min D E S A Y U N O
08:50-09:50 1002 A.P 703 1003
2 09:50-10:50 1002 A.P 703 1003
10 min D E S C A N s O
11:00-12:00 1003 1102 1103
3 12:00-01:00 1003 1102 1103

Table 1. English Supervisor's Schedule Week 1

BLOQUE HORA LUNES MARTES MIERCOLES JUEVES VIERNES
06:30-07:30 601 A.P 1103 601 703
1 07:30-08:30 601 A.P 1103 601 703
20 min D E S A Y U N O
08:50-09:50 1002 1101 703 1102 1101
2 09:50-10:50 1002 1101 703 1102 1101
10 min D E S Cc A N S O
11:00-12:00 1003 1102 R.A 1002
3 12:00-01:00 1003 1102 R.A 1002

Table 2. English Supervisor Schedule Week 1

Pedagogical aspects observed

During the week of institutional observation, the practitioner carried out a series of
analysis of aspects such as the physical plant and teaching staff of the institution, the recognition

of the educational community. Besides, the reading of the different institutional documents,
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coexistence manual, institutional educational project (IEP), schedules and institutional schedules.
Furthermore, inspection of the different resources used in the English class, area plan and
programmatic contents of the subject, teacher schedules and planners, among other aspects that
allowed to the practitioner to have a starting point for the realization of the pedagogical project to

implement.

Planning

Regarding the planning by the teacher of the English area, the constant use of the plan
and class preparation was evidenced taking into account the area plan proposed by the Ministry
of National Education (MNE). However, despite the fact that class plans are carried out regularly
by the teacher, the lack of implementation of these plans in the classroom was observed. Despite
the fact that teacher prepares the activities based on the proposed topics, these activities are not
carried out, class plans are not met mostly due to the teacher, lack of time, lack of willingness on
the part of students and lack of institutional organization to carry out these plans as the ministry

demands it.

Course support material

Speaking of the support material found in the English classroom, it was possible to
demonstrate the lack of resources of the subject such as: methods or books that guide program
content, dictionaries among other basic materials for language teaching. Despite this and taking
into account other support materials such as reading books, vocabulary cards and technological
material such as computers, tablets, teacher does not use televisions, video beams among others.
Therefore, these elements are in the institution and are available of the teacher and the students

of English, but since there is no internet connection and because of the number of students who
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request these spaces and materials daily, the English teacher prefers to access other types of more
traditional materials such as photocopies and the use of board. Thereby, the teacher leaves aside

the possibility of conducting more dynamic and interactive classes.

Primary School

During the week of institutional observation, the practitioner also had the opportunity to
have contact with primary; an observation was made in second grade. This is how many
shortcomings and gaps were found in terms of planning aspects, materials, contents, among
others because in the Educational Institution MANUELA BELTRAN, in primary school, there is
no English teacher for the subject.

In this institution as in the majority of public education establishments, a single teacher is
in charge of giving all the subjects of a course and usually this teacher is not too accurate at all.
Commonly these teachers work with files downloaded from the internet and use the Translation
of words for knowledge of basic vocabulary in the language. This is how an enormous need is
found to support these processes within the extension component, through the implementation of
new didactic strategies that can contribute to the increase of Basic English language skills taking

into account the learning styles of children in Second grade of primary school.
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CHAPTER I

PEDAGOGICAL COMPONENT

PERFORMING READING ACTIVITIES BASED ON THE LITERACY
TRANSVERSAL AXIS TO REINFORCE THE WRITTEN PRODUCTION COMPETENCE
IN TENTH GRADE STUDENTS AT THE EDUCATIONAL INSTITUTION MANUELA

BELTRAN IN SAN JOSE DEL GUAVIARE: AN ACTION RESEARCH

Introduction

Communication is the main axis of humans. To communicate we use languages, we use
them to express how we feel with situations with others. Through a language we plan our future
and preserve our past; we exchange ideas and experiences and form our social and individual
identity (Cook, 2016). Thus, knowing another language may mean getting a better job; a chance
to get better educated; the opportunity to immigrate to another country; an expansion of one’s
literary and cultural horizons; the expression of one’s political opinions or religious beliefs;
beyond others.

In that way, in a world where more people probably speak two languages than one, the
acquisition and use of second languages are vital to the everyday lives of millions and
monolinguals are nowadays almost an endangered species. That is why, helping people to
acquire a second language effectively, has become the most important task teachers have in the
twenty-first century.

Nowadays, more and more children around the world are learning English as a second

language, and the contexts in which they are learning are perhaps more varied than in previous
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decades. In some parts of the world, children are learning English in small groups, in well-
equipped classrooms, with creative materials, and being guided by more than one specialized
English teacher. Nevertheless, in other parts, we can face the big part of the reality, children who
are learning English in under resourced classrooms, without the necessary materials and learning
the language from teachers who may not have appropriate foreign languages teaching
qualifications.

Under those circumstances, Colombian education, especially in foreign languages today
is facing innovation in its teaching processes, which becomes a challenge not only for foreign
languages teachers but also for EFL learners. Every student is implicated in this globalized world
and teachers have the responsibility of facing and adapting themselves to all those advancements.

Hence, Byram, Gribkova and Starkey (2002) state that teachers must be prepared with
different new strategies and innovative teaching processes to call the students’ attention and to
create in students, enough motivation for practicing the English language. Consequently, the
English teacher has the role to foster learning strategies in order to help students to handle these

new challenges to make the difference in the EFL classrooms and processes.

Statement of the problem

The Manuela Beltran Educational Institution is a public school that has teaching
resources suitable for the academic development of its students. However, in the area of English,
although there are excellent foreign language teachers in the institution, some shortcomings and
gaps are noticeable in the English classroom due to the lack of implementation of new strategies
and materials for teaching and practicing communicative skills in English as a foreign language.

During the institutional observation week for the identification and recognition of
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language needs in the institution, four primary and four secondary courses were assigned to the
practitioner where the following aspects were observed:

As regards primary courses, there is a very low level of language in second grade
students (201, 202, 203, 204) taking into account that the institution does not have an English
specialized teacher for primary school, but it is a single teacher with very basic knowledge in the
language who gives all the subjects including English. This made essential for the practitioner to
intervene with new strategies such as games, songs and flashcards in order to strengthen the
basic knowledge of the language in the students of second grade of the institution.

As regards one of the most important elements of the practitioner’s role in the institution,
language teaching in secondary education; based on the observation and the words of the
practitioner’s supervisor teacher, big part of secondary students have difficulties when reading
texts and trying to answer questions. Then, when students read aloud, they made many
pronunciation mistakes because they read as the words are written; students do not take into
account that each language has its own phonetic rules. This is also evident in not only classes but
also when they took different language exams in which the main component is reading. In fact,
with the help of the supervisor teacher, the practitioner examined the low scores obtained by the
eleventh grade students in the “Saber 11°” and talking with the supervisor teacher, she states that
these low English levels are caused because the time stipulated for the teaching of English is
very little.

According to her, this is why she as teacher of foreign language of tenth and eleventh
grades students, in her English classes she just uses grammar exercises, workshops, songs, and
writing exercises as short poems. The supervisor also ensures that the English level of high

school students has some gaps mainly in reading and writing skills because the foreign language
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teacher emphasizes aspects focused on the vocabulary, using traditional methodologies such as
the use of the board and photocopies, leaving aside reading and writing skills so elementary at
these levels.

At this regard, this action research is guided by three main questions: What impact do
reading activities have to reinforce the written production have on tenth grade students? Did
students notice the reinforcement of their written skills? Did students enjoy the literacy reading

activities purposed by the practitioner?

Justification

Taking into account that foreign languages teaching has become a constant challenge for
English teachers, due to the shortcomings found mainly in public education institutions, where
the Ministry of Education requires through the learning rights, a set of requirements and
standards to be met by teachers and students, as Broughton et al (2002) state, they are not fully
accomplished due to the lack of efforts on the part of the teachers to bring to the classrooms new
methodologies and strategies, that allow students to discover and build their own knowledge.

Nevertheless, new English teachers have the personal and professional commitment to
innovate in academic processes to improve the learning process of students and make of this,
something more meaningful. In this way, language learning strategies used by the teachers to
handle this new language are the clue to make the difference in the students’ learning process.
Griffiths (2015) updated a new definition of L2 learning strategies: “Language learning strategies
are actions chosen either deliberately or automatically, for the purpose of learning or regulating

the learning of a language” (p. 4). The highlights that most of the students that use different
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learning strategies to learn a second language have a higher level than those who do not use
them.

That is why, it was proposed from the English teacher supervisor’s suggestions and
based on the needs identified during the observation week, that the pre-service English teacher
performs teaching strategies, in order to 10" grade students from 1002 classroom at Manuela
Beltran High School, improve their writing skills based on the literacy transversal axis with the
implementation of reading activities in EFL classroom through the guidance of the following
questions:

e Could have an improvement in literacy skills using pre, while, post reading
activities?

e Can students get motivation through the vocabulary acquisition?

Objectives

General objective

e To reinforce the written production competence through the implementation of
reading activities based on the literacy transversal axis in 10" grade students of

Manuela Beltran High School in San José del Guaviare.
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Specific objectives

e To improve literacy skills through reading activities in the EFL classroom

e To develop diverse reading activities to promote the collaborative learning

e To identify new vocabulary through texts analysis

e To enhance written production through pre, while, post reading activities stages

Theoretical framework

This theoretical framework introduces some key terms that allow readers to have
a better understanding about foreign languages teaching, integrated skills, basic learning rights,
literacy as transversal axis, reading comprehension, reading and writing skills of the subject of

study in this action research.

Foreign languages learning and teaching

Teaching and learning a foreign language has changed throughout the time, since 1959
when the Audio Lingual Approach (ALM), which consisted as Moeller and Catalano (2015),
stated: “It promoted an imitation and practice approach to language development. The major
figure in the ALM classroom was the instructor who was cast into the role of drill sergeant,
expert, and authority figure” (p. 327). The methodology implemented had not a real objective
referred to the use of the language. After the ALM, there were implemented new approaches

facing the demands of the epoch. For instance, there were “Associative-Cognitive CREED, Skill
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Acquisition theory, Input Process theory, Process ability theory, Concept-Oriented Approach,
and the Interaction Framework. (Moeller and Catalano, 2015, p. 328). It is important to mention
the communicative and the action approach which involved many aspects of the real life like
interaction, learning culture through solving situations between others.

All of the above theories mentioned before have developed the environment of
teaching and learning foreign languages. According to Moeller and Catalano (2015) the process
of learning and teaching a foreign language “refers to the teaching or learning of a nonnative
language outside of the environment where it is commonly spoken. A distinction is often made
between ‘foreign’ and ‘second’ language learning” (p. 327). Considering this, teaching and
learning languages have been in constant change, it exists a need of improvement in the process
according to the exigencies of the world. That is why the use of new learning and teaching

strategies have faced the contemporaneous language teachers.

Integrated Skills

Communication is part of one of the most important elements of human survival,
so language means the means by which people communicate with each other across the time.
From this, it can be said that in the learning of a language there are four different competences
that must be taken into account in order to get the knowledge in an accurate, complete and useful
way. Thus, in the learning of English, the competences of reading, writing, listening and
speaking cannot be set aside, nor can they be completely separated and worked by individual.
These competences must be integrated in order to generate in the student a more complete and
meaningful learning.

In that way, Richards, Platt, and Weber (1985) define the teaching integrated skills in the

Longman Dictionary of Applied Linguistics: “the teaching of the language skills of reading,
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writing, listening, and speaking in conjunction with each other as when a lesson involves
activities that relate listening and speaking to reading and writing”. Therefore, students can
exchange information, showing evidence of their own ability and, most important, confidence

due to the accuracy of the all skills.

Basic Learning Rights

The Ministry of National Education (MEN) in 2014 defined the Basic Learning Rights
(DBA) as the set of basic rules to fulfill in the English classroom. In the area of English, they are
a useful tool to protect the education quality for children from 6th to 11th grade of secondary
school. These rights are aligned with the suggested curriculum structure and the pedagogical
principles for English teaching in Colombia that draws the path for the English teacher to follow
depending on the level of proficiency of the grade and the competences required for the students

in that grade.

Literacy

Since 2011, within the framework of the National Reading and Writing Plan "Read My
Story", the Ministries of Education and Culture in Colombia have implemented measures to
ensure that, particularly children, adolescents and young people, incorporate reading and writing
into their everyday life.

In this regard, the Ministry of National Education (MEN) in 2014 proposed the design
and implementation of actions to promote the development of communicative skills in initial,
preschool, basic and secondary education, through the strengthening of school and family in the
training of readers and writers.

The National Reading and Writing Plan, through comprehensive management and
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planning actions that recognize local initiatives, provides technical assistance to the Education
Secretariats and educational establishments to promote innovative dynamics and become the
hotbed of present and future generations of readers and writers.

The objectives of this component are:

To advise and accompany the Education Secretariats of territorial entities certified for the
institutionalization of the PNLE (National Literacy Plan) in their territories, by including them in
actions for their proper implementation and sustainability; to guide and accompany educational
establishments focused on the National Literacy Plan for the strengthening of their management
in the areas of directive, pedagogical, administrative and financial, and community service,
guiding the formulation and implementation of Institutional Projects of Reading, Writing and
orality (PILEO), its inclusion in the Plan of Institutional Improvement (PMI) and as transversal

axes of the Institutional Educational Project (PEI).

Reading

Day & Bamford (2000) argue that reading is the construction of meaning from a printed
or written message. In English as a Foreign Language (EFL) contexts, the construction of
meaning has to be guided by the teacher.

This project adopted a definition about reading proposed by Goodman (1969), stated that
reading is a receptive language process. It is a psycholinguistic process in that it starts with a
linguistic surface representation encoded by a writer and ends with meaning, which the reader
constructs. There is thus an essential interaction between language and thought in reading. The
writer encoded thought as language and the reader decodes language to thought. That is way in
the EFL classroom is necessary that students are in constant reading contact in order to better

develop writing and analytical skills.
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Reading Comprehension

Reading comprehension is not just a receptive process, it implies a complex process in
which the readers identify basic information and are able to predict, to infer, to argue and to
recognize writers’ points of view. According to Partnership (2005) reading comprehension is
about understanding a text which is read through the process of constructing meaning from the
text. Comprehension is a constructing process because it involves all elements of the reading
process working together as a text is read to create a representation of the text in the readers’

mind.
Writing Skills

Writing skills are an important part of communication, taking into account that it allows
not only to create a text but also to evaluate and improve the language level. Troyka (1987:3-4)
states that “writing is a way of communicating a message to a reader for a purpose. The purposes
of writing are to express one self, to provide information for one’s reader, to persuade one’s
reader, and to create a literary work”. Besides, Raimes (1983) proclaim that “writing is
considered as a tool in learning due to three reasons. 1) In the process of writing, students are
applying their knowledge in grammar, idioms, and vocabulary. 2) They have an opportunity to

be exploratory with the language. 3) They become very much involved with the new language.

Literature review
In the foreign languages teaching, many studies showing the effort of teachers on

improving the teaching methodologies through the implementation of new strategies are daily
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presented. Many of those studies focus on the enhance of reading skills which is one of the most
difficult competences to master. In this sense, for this literature review, two main categories have
been created: Reading and writing EFL teachers’ strategies to improve literacy and EFL Reading
Strategies for the development of Literacy Transversal competence where some studies are focus
on the diverse reading activities as meaningful strategies to improve students’ written

production.

Reading and Writing EFLTeachers’ Strategies to Improve Literacy

Learning to read and write is a basic skill that unfortunately not everybody acquires
sufficiently. Lack of teachers and time in school are some of the reasons, but in addition the
enormous rise in informational activities due to the Internet and other information sources, has
made literacy skills increasingly important to ever more people. This means literacy education
must be improved and promoted by English teachers in order to contribute to children with the
development of better methods for learning to read and write in early years.

To this regard, Polyxeni Manoli & Maria Papadopoulou (2014) in their study
“Elementary EFL Teachers’ Familiarity with Reading Strategies” which aimed, particularly, at
gaining an insight into whether they instruct students in using strategies in their attempt to derive
meaning when interacting with written texts in EFL. Stated that most of the teachers were not
involved in teaching students how to use reading strategies to approach and comprehend written
texts in EFL, which means reading skills may be known and implemented by teachers in EFL
classrooms in order students to improve their communicative competences.

Taking this statement into account, Jana Dolezalova (2015) in her study “Competencies

of Teachers and Student Teachers for the Development of Reading Literacy” shares Manoli &
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Papadopoulou idea by stating that reading literacy is an important transversal competence for
diverse life aspects. According to her, it is considered as a means of the development of society
since early children’s educative formation as a whole. This author perceives the literacy
competence as a set of knowledge, skills and attitudes when working with information, and
explains that it means a key aspect of education in the lifelong learning concept and that this
transversal competence should be promoted by teachers to contribute to its development, and

thus everyone should be prepared for the development thereof.

EFL Reading Strategies for the development of Literacy Transversal competence

Concerning reading strategies for the development of the literacy competence, according
to Jolana Ronkovéa & Radka Wildova (2016) in their study “Reading strategies activated in
experimental research” affirm that reading literacy is the ability to decode information is a means
to success in many fields of human life and a key without which one cannot live effectively in
today’s society.

Taking in mind this idea, Elena Delgadova (2015) in her study “Reading literacy as one
of the most significant academic competencies for the university students”, supports the literacy
concept given by Ronkovaa & Wildova by adding the important role this competence has in
university students to build a competitive knowledge-based society, and according to the author,
this goal can be achieved only if student are educated, creative and well-prepared human, able to
respond in a flexible manner to rapid social changes. Then, are university but also high school
students who should be well prepared and ready to get adapted to all the demands set by the

society.
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Concerning to literacy itself, Radka Wildova (2015) in another similar study intitled
“Monitoring the use of innovative psycho-didactic processes in reading literacy development”
emphasizes the importance of reading literacy in everybody’s life by stating that the beginning
of the new century is marked by rapid development of various literacy fields. Besides reading

literacy, we could mention other types of literacy in daily human life, but due to the fact
that all these literacies are built on the skills developed through reading literacy, it is this type of
literacy which may be considered as a central base of one’s lifelong learning and may be taught

from high school to final university levels in order to get better professionals.

Pedagogical Methodology

In this section of the research, it is necessary to describe the principles and the
foundations that allow to formulate the pedagogical objective to reach in this period of time.
Reading is the most important activity in any language learning process. A person reads in
order to get information or verify existing knowledge about his or her interests, or in order to
critiqgue someone else’s ideas. A person may also read for having fun, or enhancing
knowledge of the language being read. In this way, reading is not only a source of
information and pleasure, but also an essential part of language instruction at every level,
supporting learning in multiple ways, principally by implementing different materials to teach
reading skills, teachers bring different innovative opportunities to students to get new
vocabulary, grammar, and discourse structure as they occur in real English learning contexts

(Tbrakhimovna, 2016).
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Pre, While, Post Activities

In the same way, Ibrakhimovna (2016) states that a reading lesson may have three
different stages: a pre-reading stage; a while-reading stage and a post-reading stage.

Considering the Pre-reading stage, it is composed of reading tasks that students do
before they read in detail a text, where students and the teacher prepare themselves for the
while-reading tasks and familiarize themselves with the topic of the reading exercises. These
activities contain: Predicting based on the title, predicting based on vocabulary, Predicting
based on the true or false questions, Discussions, Brainstorming, among others.

This author also purposes a While-reading stage, which includes activities that enable
pupils to achieve the lesson aims at handling the text in different ways: By means of reading
discussion, answering of questions, prediction about what is next, matching games, reading
puzzles, True/ False activities, among others.

Finally, he assures that concerning the Post-reading stage, it allows to help students to
use their acquired knowledge in similar readings, to make use of key words and structures to
summarize the reading passage, to extract the main ideas of a reading text and to interpret
descriptions (outlining and summarizing). Useful and interesting activities of this stage are:
Retelling, Reporting, Discussion, writing a paragraph, Role play, Gap-filling, Summarizing.
These activities provide the students with opportunities to relate what they have read and

what they already know.

Authentic Materials

According to Morrow (1977), it has been difficult for scholars to agree on a definition
of the terms authenticity, authentic materials, and authentic language use in language
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teaching terms. The complexity of this inconsistency lies in the multiple areas in which the
term authenticity falls, and the participants involved. According to Mishan (2005), the
concept of authenticity in language learning throughout history has fallen into three different
groups: communicative approaches, materials focused approaches, and humanistic
approaches. The communicative approach has highlighted authenticity as the need to
communicate, which presupposes an emphasis on meaning rather than on form.

Contrary to this, the materials focused approach allowed the implementation of other
approaches such as the scholastic approach, which consisted in breaking down words into
their constituent parts, and the inductive approach, whereby readers infer grammar rules out
of authentic texts. Finally, the humanistic approach sees the learner as a whole where all the
sensory repertoire of the brain is required (Mishan, 2005). It is therefore evident how the term
authenticity has been understood and applied in the search of achieving that ultimate goal of

communication.

Authentic Tasks

Scholars such as Brown and Menasche (as cited in Shoomossi & Ketabi, 2007, p. 152)
provide a rather controversial view by noting that “there is probably no such thing as ‘real
task authenticity’ since classrooms are, by nature, artificial.” However, Widdowson (as cited
in Mishan, 2005, p. 70) claims that “it is the relationship between the learner and the input
text, and the learner’s response to it, that should be characterized as authentic, rather than the
input text itself.”

Thus, in foreign language learning contexts where exposure to the language being
learned is scarce, there was an imperative need to implement materials and design tasks

which enabled learners to meaningfully and purposefully use the language. According to
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Nunan (2001), “a communicative task is a piece of classroom work which involves learners
in comprehending, manipulating, producing, and interacting in the target language while their
attention is principally focused on meaning rather than form” (p. 10). As these definitions
refers to in-class work with the added values of interaction and real-life simulation, it is then
worth looking at the distinction made by Nunan (2001) between what he terms “realworld”
tasks and the more traditional “pedagogic tasks.” Nunan (2001) states that “real-world tasks
require learners to approximate, in class, the sorts of behavior required of them in the world
beyond the classroom, pedagogic tasks, engage learners in tasks they are unlikely to perform
outside the classroom” (p. 40).

Furthermore, McGrath (2002) highlights the use of authentic tasks in the classroom as
they help learners replicate or rehearse the communicative behaviors which were required by
them in the real world. Hence, in order to design authentic tasks, it is vital to consider six
guidelines proposed by Mishan (2005) with regard to task authenticity: 1. Reflect the original
communicative purpose of the text on which they are based. 2. Be appropriate to the text on
which they are based. 3. Elicit response to/engagement with the text on which they are based.
4. Approximate real-life tasks. 5. Activate learners’ existing knowledge of the target language
and culture. 6. Involve purposeful communication between learners. Which involve learners

in situations that emulate natural authentic language use.

Writing skills development

Examining reading and writing development in first, second and foreign language
contexts Goodman (1996), Hudelson (1994) and Clavijo, (2001) share ideas and define
writing as a dynamic and creative process that occurs in a context giving writers the

opportunity to express their perceptions about their world and what happens around them.
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Therefore, writing needs to be taught in a rich and authentic environment that engages
children in the exploration of language actively, taking into account that children reflect how
written language works as they are immersed in meaningful writing experiences, they need to
be immersed in an environment with lots of authentic, meaningful and appealing literacy
experiences, as well as lots of support and trust, children gain valuable information about
written language that allows them to develop control over orthography, phonology and

punctuation.

Lesson planning principles

The lesson plans were presented once per week (each Tuesday) to the practitioner
supervisor, according to the topics established in the institutional curriculum and area plan.

These lesson plans are used in the English classroom as a tool for teachers to organize
the time, activities, materials and evaluation of each topic. For achieving this goal and using
CLT, pre-service teacher decides to adapt the guidelines proposed by Harmer (2001) who
claims that “students should have a purpose for communicating, they should be focused on
the content of what they are saying or writing rather than on a particular language form (...)
the activities should attempt to replicate real communication”.

The lesson plans took into account the following stages: Date, hour, course,
Objectives (communicative and linguistic objective), activity, description, materials and
sources. This educative tool is considered as an academic resource which composes a series

of stages:
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Opening

-Teacher trainees start the class with a reflection in English about values and giving
the time to analyze it and express their opinions about it.
-After that, pre-service teachers present the topic through flashcards, readings or

listening activities in order to involve students to the lesson.

Development

-Pre —service teachers explain the topic and give some examples

-Students do activities (sentences, questions, repetition) in order to mechanize the

topic

-Students do a practice exercise with the help of teachers trainees in order to solve
doubts

-Students develop a worksheet applying what they have learnt during the class.

-Students do an oral activity to practice the topic

-Teachers give the opportunity to students to write phrases or small text about the
topic.

Closure

-The class finishes with an evaluation for knowing what students learnt and take into
account some aspects to check for the next class

-Pre-service teachers give a homework to practice what students have learnt
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In this regard, the intervention plan for this project consists on the implementation of
a series of reading activities based on the literacy transversal axis to reinforce written
production in tenth grade students at Manuela Beltran High School, students who have two
hours of English in week 1 and four hours in week 2 where this project was implemented.

The implementation of these activities conform three different stages (pre-reading,
while-reading, post reading of academic texts regarding social subjects proposed in the
curriculum. These activities were applied along the ten weeks of the project, during two
sessions in a same week each 15 days.

Those stages begin with the pre-reading tasks: identification of the context, purpose,
vocabulary every basic detail around the text. Afterwards, the students did some tasks while
reading: identification and relation between main and secondary ideas. Once done the
mentioned before, students carried out some final tasks after the reading: graphic organization
and summary of the read text.

It is important to highlight that the pre-service teacher before developing a class,
should send the lesson plan through e-mail to the supervisor teacher, in order to know what
the class is going to be about, how the topic is going to be taught and what activities are

going to be developed by the pre-service teacher.

Research Methodology

This project aims at giving solution to the language gaps in tenth grade
students at Manuela Beltran High School, in which students have low level in written

production. The methodology followed to reach the objectives for this study are presented
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in function of the type of research, the design, the population, the context, the instruments

of data collection and the type of the information analysis.

Action research

Action research is a participatory process concerned the educational field in
which there is a process of practicing evaluation to solve real organization problems. It is
conceived as an interactive method with the purpose of collecting information to explore
topics of teaching, contents, methodologies, and students’ behavior. As it was stated by
Geoffrey Mills (2007) in Southern Oregon University:

Any systematic inquiry conducted by teacher researchers including library
media specialists], principals, school counselors, or other stakeholders in the
teaching/ learning environment, to gather information about ways that their particular
schools operate, how they teach, and how well their students learn. This information
is gathered with the goals of gaining insight, developing reflective practice, effecting
positive changes in the school environment, and improving student outcomes and the

lives of those involved. (P.90)

In this regard, action research is used by teachers in order to observe and to
improve their own practice and it is essential to follow some steps. To clarify what these
criteria means, seven steps proposed by Creswell (2002) and adapted by Mertler (2006)
about the action research process are presented:

1. The area of focus should involve teaching and learning and should focus on

your own practice.
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2. The area of focus is something within your locus of control.

3. The area of focus is something you feel passionate about.
4. The area of focus is something you would and can change or improve. Within
the plan for action, the teacher researcher should be able to:

5. Describe the situation to change or improve.

6. Describe the evidence currently held that shows there is a problem.

7. ldentify the critical factors that seem to affect the problem locally.

Population

The target population for this study corresponds to the tenth grade students at
Manuela Beltran High School. The students come from San José del Guaviare and its

surroundings, where this public school is located. Their age is between 14 and 18 years old.

In this regard, this project was carried out with one of the groups of 10" grade
students (1002). This group was selected by suggestion of the supervisor English teacher,
due to the lack of reading preparation in these students in comparison with eleventh grade
(11") students.

According to this, the direct contact for the project execution with those

students was about four hours every two weeks. What means one session each 15 days.

Context

This project was carried out at Manuela Beltran High School, located in San José del

Guaviare in Colombia. This educational institution has primary and secondary headquarters in



the same establishment with a single journey in the morning from 6:30 am to 1:00 pm where
more than 80% of its students are victims of armed conflict or displaced by violence, due to San
José del Guaviare city belonging to the red zone where groups outside the law stay in this area of

the country.

Sample

In order to collect the data, the sample for this research was composed of 5
students of 37 of a tenth grade course (1002). To choose the participants, some criteria
was taken into account like the constant participation, the wish of participation, and the

responsibility in the different activities of the class.

Instruments

With the aim of knowing the contributions of the implementation of the reading
activities in order to reinforce the written production; three writing journals (one per
session), three participatory observations (one per session) and a final survey were

carried out.

Writing journal

Writing journals are a common practice within education in various fields. A
reflective journal is an individual activity in which teachers commit ideas, thoughts,
reflections and feelings to paper in various learning contexts (Gilmore, 1996). Reflective
journal is proposed to be done three times by the pre-service teacher, at the beginning, in
the middle and at the end of the process; with the purpose of knowing how the interactive
speaking activities have been carried out and if there is any advantage in their learning

process. They are going to be digitally written and save in a portfolio.
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During the 8 weeks of implementation of the project, due to the holidays, only 3
reading sessions could be carried out. After each session, a journal entry was created, in
total three entries, in order to record the details observed during the session and each of

the important elements to be analyzed in the treatment of results.

ENTRADA DE DIARIO 1 - SESHON 1
Fecha: 16 de ssptiembrs 2017
Lugar: Institucidn Educativa Maonuela Bettran —35cidn 114
Grupor 1002

Temao: La globolizacian

El dia de hovy lunes 18 de septiemiore dal 2019 levé a cobo mi prrmesa sesion
de la propuesta pedagdgica “Performing Reading activifies based on the
iteracy oxis to reinforce the written preduction competence in tenth glads
students in Maonuwela Belirdn High Schocl in Son José del Sueaviare: An action
ressarch’. Hoce una semano, tuve lo cportunidod de hakblor con los padres
de familia de los estudianies poricipantes para pedir 2l respecfivo pesrmizo
parg tralajar con los estudiontes y pora que estuvieran ol fanto del procsso;
recclects las fiemas necesarias vy acordE una cita con los 12 estudiontes de
muestra para llevar a cabo ko primero entrevisio e dia lunes 16 de

sapfiembre a las 5100 de la farde.

El dia de hoy, les informé a los chicos de lo gue foamos a trobajor para gue
fusran colaboradore: vy esfuvieran aternfos para guee juntos podarmos
avanzor v wer si esto propuesta tenio wviaoklidod o no. En primer lugor
teniendo en cuwenta gue fus mi prirmera claze, hice una acfividod de
contacto en la cual nos presentarmos a la closs aontes de comenzaor con o
actividad.

Luego de esfe primer acercamiento, comence ko s==idn del proyecto gué
z= le= venia o ko cobezra con la palobra "ZLOEAT en inglés. Luego de
conocer algunas respuestas les pregunté s sabion gue era lo Sobalzacion,
escribl lo palabra en el taklers e hicimaos una lluvia de idecs, lvego de tenar
miechas palabras clove, entre todos pudimos llegar g una conclusion de
Clobalizacian v ellos pudiercn relacionar el fandmeno con su vida diada. A
confinuocidn les hice lo lectura de un texto en inglés gue mostrabo
mediante un slempko de la vida cofidicna en qué elementas podiamaos
evidencior la globalzacion v les padi que tomoran opuntes de las palabros
que kagraran identificar. Luego de la lectura, l2s entregue el texto v vobi o
=ar. & confinuocion hicimeos uno secializocidn del propdsito del autor con &
texic. Luego les pedi que subrayaran el vocobulordo desconocido v lo escriled
=n =l takblerc v definimcs cada palalora. Luego de conocsr el texto v el temia
un poco mejor. Nos dispusimmos a hacer una lectura colecthva vy luego



realizarcn por grupos lo conceptualizacion del texdo vy crearcn su propio
definicion de Globalzacion teniendo en cuenta los aspectos ol expuestas,
Finolmente, les dejé como deber en cosa fraducr esta definicion con lo
ayuda de un traductor de Cambrdge el cual les permitivia no solo cotener
a froduccion sing famkien = significadeo de cado palabra.

AMNALISIS DE LA SESION

Con esta primera s25idn me sentl muy ansiosa ya que no conocia muy bisn
a mis estudiantes y no queda generar una mala impresion en la primera
clase. Aun s, ellos respondiercn positivamente a los actfividaodes de lecifuro
plantecdas en lo clase.

El primer aspecto importante gue coserve, es que oungue ellos son grandes,
aun actian como ninos, hay mucha indiscipling en el aula v es dificll qus
todos permnanezcan en silencio y concentraodos por rmucho fiempo. Yo creo
que las actividades de lectura son muy buenas para ellcs pero delbbo buscor
a manera de hacerloz mas dindamicas vy Wdicos para gue muestren inferes
reatural.

En segundo lugar. pude notar que les gusta mucho la estimulacion audic
visual, les encontan kas peliculas v teniendo en cuenta que tombién debo
pensar en sus gustos, crec que debo implementar aocfividodes gue estén

relocionado: con corfos o peliculas de acuerdo al tema que se esté
trabojando v ligadas a kas actividades de lecto escrtura.

Observation

Observation is the process of gathering open-ended, firsthand information by

observing people and places at a research site. Participant observation serves to become
involved in activities at the research setting. This offers excellent opportunities to see
experiences from the views of participants. A participant observer is an observational role
adopted by researchers when they take part in activities in the setting they observe. As a

participant, you assume the role of an “inside” observer who actually engages in activities
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at the study site (Creswell, 2002). The pre-service teacher had the opportunity to observe
students’ reaction concerning the reading activities in each session with the role of

participant observer.

Survey

Survey research is defined as "the collection of information from a sample of individuals
through their responses to questions” (Check & Schutt, 2012, p. 160). Besides, survey research
can use quantitative research strategies (e.g., using questionnaires with numerically rated items),
qualitative research strategies (e.g., using open-ended questions), or both strategies (i.e., mixed
methods). This type of research allows for a variety of methods to recruit participants, collect
data, and utilize various methods of instrumentation. That is why, along this project a survey was
an important instrument for gathering data which was used at the beginning for assessing
students about their knowledge talking about the use of game- based learning method and at the
end when the project finishes in order to know what do they learn from the project.

https://docs.google.com/forms/d/e/1FAIpQLSfM1BKirxJoGyil-199piSXHtDmMJIMSrb_i-

ICCm-pkajj8asa/viewform?usp=sf link

ENCUESTA PROYECTO PEDAGOGICO
DE ACTIVIDADES DE LECTURA PARA
REFORZAR LA COMPETENCIA DE
PRODUCCION ESCRITA EN INGLES

El siguiente formulario va dirigido a estudiantes de décimo grado de la Institucion Educativa
mManuela Beltran que hayan participado del proyecto pedagdgico de lectoescritura de la
docente practicante de inglés aAngie Portilla en el cuarto periodo del afio 2019

*0Obligatorio

FECHA DE REALIZACION DEL CUESTIOMNARIO *

dd/mmysaaaa

CURSO *

Tu respuesta

Figure 5. Survey part 1
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EDAD *

Tu respuesta

¢DEL 1AL 10 QUE NIVEL CONSIDERA USTED QUE TENIA EN COMPRENSION DE
LECTURA EN INGLES ANTES DEL PROYECTO DE LECTOESCRITURA DE LA
DOCENTE PRACTICANTE? *

1 2 3 4 5 [s] 7 8 9 10

©c O o o O o O O O O

iDEL 1AL 10 QUE NIVEL CONSIDERA USTED QUE TIENE EN ESTE MOMENTO EN
COMPREMNSION DE LECTURA EN INGLES DESPUES DE HABER PARTICIPADO DEL
PROYECTO DE LECTOESCRITURA DE LA DOCENTE PRACTICANTE? *

1 2 3 4 5 =] 7 8 ] 10

©c O 0o o O o o 0o O O

Figure 6. Survey part 2

;DEL 1AL 10 QUE NIWVEL CONSIDERA USTED QUE TENIA EN PRODUCCION DE
TEXTOS EN INGLES ANTES DEL PROYECTO DE LECTOESCRITURA DE LA
DOCENTE PRACTICAMNTE? *

1 2 3 4 5 [} 7 8 9 10

o O O O O O O O O O

;DEL 1AL 10 QUE NIVEL CONSIDERA USTED QUE TIEME EN ESTE MOMENTO EN
PRODUCCIOMN DE TEXTOS EN INGLES DESPUES DE HABER PARTICIPADO DEL
PROYECTO DE LECTOESCRITURA DE LA DOCENTE PRACTICANTE? *

1 2 3 4 5 [} 7 8 9 10

o O O O O O O O O O

;QUE ACTIVIDADES DE LECTURA RECUERDA HABER REALIZADO A LO LARGO
DEL ANO ESCOLAR ANTES DE LA LLEGADA DE LA DOCENTE PRACTICAMNTE? *

Figure 7. survey part 3
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{QUE ACTIVIDADES DE LECTURA RECUERDA HABER REALIZADO A LO LARGO
DEL CUARTO PERIODO COM LA LLEGADA DE LA DOCENTE PRACTICANTE? *

Tu respuesta

JQUE ACTIVIDADES DE PRODUCCION DE TEXTOS RECUERDA HABER
REALIZADO A LO LARGO DEL ANC ESCOLAR ANTES DE LA LLEGADA DE LA
DOCEMTE PRACTICANTE? *

Tu respuesta

JQUE ACTIVIDADES DE PRODUCCION DE TEXTOS RECUERDA HABER
REALIZADO A LO LARGO DEL CUARTO PERIODO CON LA LLEGADA DE LA
DOCEMNTE PRACTICANTE? *

Tu respuesta

Figure 9. Survey part 4

4CREE USTED QUE MEJORO © QUE DISMINUYO EL NIVEL DE COMPREMNSION
LECTORA EN INGLES GRACIAS A LAS ACTIVIDADES DE LECTURA
IMPLEMENTADAS POR LA DOCENTE PRACTICANTE? ; POR QUE? *

Tu respuesta

;CREE USTED QUE MEJORO O QUE DISMINUYO EL NIVEL DE PRODUCCION
TEXTUAL EN INGLES GRACIAS A LAS ACTIVIDADES DE LECTURA
IMPLEMENTADAS POR LA DOCEMNTE PRACTICANTE? ; POR QUE? *

Tu respuesta

SIUSTED CREE QUE SU NIVEL DE COMPRENSION LECTORA EN INGLES MEJORO,
EXPLIQUE CUAL SEGUN USTED FUE LA CLAVE PARA LOGRARLO (si usted
respondid gue el nivel disminuyd no responda esta pregunta)

Tu respuesta

Figure 8. Survey part 5



S USTED CREE QUE SU MNIVEL DE COMPRENSION LECTORA EN INGLES
DISMINUYO, EXPLIQUE CUAL SEGUN USTED FUE EL ELEMENTO QUE PRODUJO
ESTO (si usted respondid gue el nivel mejord no responda esta pregunta)

Tu respuesta

S USTED CREE QUE SU MNIVEL DE PRODUCCION DE TEXTOS EM INGLES
MEJORO, EXPLIQUE CUAL SEGUMN USTED FUE LA CLAVE PARA LOGRARLO (si
usted respondid que &l nivel disminuyd no responda esta pregunta)

Tu respuesta

S USTED CREE QUE SU MNIVEL DE PRODUCCION DE TEXTOS EM INGLES
DISMINUYO, EXPLIQUE CUAL SEGUN USTED FUE EL ELEMENTO QUE PRODUJO
ESTO (si usted respondid gue el nivel mejord no responda esta pregunta)

Tu respuesta

Figure 11. Survey part 6

JRECOMENDARIA EL TIPO DE ACTIVIDADES DE LECTURA IMPLEMENTADAS POR
LA DOCEMNTE PRACTICANTE PARA REFORZAR LA COMPETENCIA DE
PRODUCCION ESCRITA EN INGLES? *

O si
(O MNo

;POR QUE RECOMENMNDARIA © POR QUE NO RECOMENDARIA ESTE TIPO DE
ACTIVIDADES DE LECTURA? *

Tu respuesta

JTIENE ALGUNA SUGEREMNCIA O COMENTARIO POR HACERLE A LA DOCENTE
PRACTICANTE SOBRE LA EJECUCION DEL PROYECTO?

Tu respuesta

Figure 10. Survey part 7



Data Analysis

Data on the project was gathered and analyzed during the 10-week length of the
practitioner practicum process. Final data was represented by means of the information
collected through the purposed instruments and the final products taken from students
written productions of the selected research group (1002) of the tenth (10™) grade courses

of the institution.

Inductive analysis method.

Considering the fact of analyzing data collection during the practicum process, it
was relevant to implement an inductive data analysis given that it allowed to group
common points and generalization. According to Ngulube, P. (2015) quoting Hatch
(2002), an inductive data analysis “consist of organizing the particular pieces of evidence
with the purpose of finding relations among them in order to arrive to analytical
frameworks and generalization, which allows to give a meaning to those phenomena
under study”. In this term, thanks to this data method, the researcher broadly gets relevant
aspects to be analyzed from the particular to generalization within the instruments used.
Besides, the analysis process helps the researcher to figure out that working with games
and implementing

Practitioner project schedule (week 2 institutional schedule)

LUNES MARTES MIERCOLES JUEVES VIERNES

06:30-07:30

07:30-08:30
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08:50-09:50 1002

09:50-10:50 1002
E S C A N § O
11:00-12:00 1002
3 12:00-01:00 1002

JORNADA 12:30-01:30

TARDE

Table 3. Practitioner Pedagogical Project Schedule

Methodology of the implementation of the pedagogical proposal

Taking into account that this project was designed to reinforce written production
through reading activities based on the literacy transversal axis; a route from pre, while and post

activities were designed to accomplish the main objectives.

Chronogram of activities

In order to better carry out each session, a chronogram of activities was established and it
has been almost completely accomplished. Nevertheless, due to a familiar loss of the practitioner
and an institutional permission given to her in the 5 week of practicum, one of the sessions of

the pedagogical project, , the third one, it had to be postponed to the 7™ week of practicum.
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October 7" REST WEEK

_ 11th

November Last interview

18th — 22t




9 November Data analysis

18th — 22th

10 Novemeber Results delivery
25th — 29th

Table 4. Chronogram of activities

Session 1: “everyday globalization”

In this first session held on September 16th in the second block from 8:50 to 10:50 am at
the Manuela Beltran Educational Institution, in the classroom 114 with 37 students from 1002.
The first reading session was implemented with “Globalization” as its central theme. Taking into
account that this project worked with pre, while and post reading activities; these were carried
out as follows:

Pre activities

In this section, after the recognition of the population and the presentation of the project,
as indicated in the lesson plan, exploration activities were carried out, where a series of questions
are proposed that allowed each student to question his or her reality and discover on his or her
own the topic to be developed during the lesson. As first activity, questions are proposed in the
classroom around the central theme. Students were brainstorming in Spanish and English, which
at the same time leads to a previous revision of unknown vocabulary and allows the student to
appropriate the topic before emphasizing it. As a second warming activity, a false and true
activity was proposed, an exercise that allows students to be critical in their thinking and to take
more and more ownership of the topic. As a third pre reading activity, the recognition was made
of the key words that must be identified by the student on the text to work. The teacher proposed
an English vocabulary bank on the board and the students together must reach the meaning of
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each word until they know each word and if necessary with the help of examples.

While activities

In this part of the lesson, after the activities of warm up, recognition of the topic and the
respective vocabulary, another series of activities of practice and structuration were carried out;
this time around the main reading text. First of all, the teacher read the text aloud so that students
could identify the vocabulary previously studied, then handed over the text and did a reading
together where students practiced their pronunciation, intonation and could identify new
unknown vocabulary not yet studied. After the reading of the text and the complete recognition
of the vocabulary, the discussion takes place; taking into account the type of text, purpose and
intention of the author, main and secondary ideas among other details that may emerge from the

analysis.

Post activities

Finally, after the two previous stages, the moment of validation and transfer of the
knowledge acquired through the realization of the final activity or product of the lesson is given
in this case a summary as written production. For the realization of the final product of the
lesson, first an instructional activity must be done, where the teacher equips the students with the
information necessary to structure the summary, in this final part of the class, the teacher taught
how to structure a summary and gave students expressions that connect main ideas with
secondary. This is how after this oral explanation and having received written material with these
expressions, students are assigned the task. Students in pairs must first make the selection of a

main and two secondary ideas taken from the text. After having the ideas properly structured in
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English, students should join these ideas using the expressions taught by the teacher to finally get

a summary of the text as written production and final product of the session.

Results of the first session

Keeping in mind that this was the first session of the project, this lesson was a session of
experimentation that sought to know the learning rhythm of the students, their interests in this
type of activities and make an analysis and reflection to rescue the activities that worked and to
rethink those that were not so well accepted by the majority of students.

It was possible to conclude from the reflections, the journal of the teacher and the
participatory observations in this first session of the project that the implementation of a variety
of pre, while and post activities to a text allows students to learn how to analyze in depth a text
according to a topic of daily life, allows at the same time the reinforcement of the written
production through a final product that is carried out after the consolidation of the ordered
sequence of reading activities that equip the student with enough tools to meet this challenge.

Regarding the choice of activities and their effectiveness in the reading session, it should
be noted that although the activities initially proposed for the first session achieved the objective
and were well accepted by the students, their interests must be taken into account in order to
maintain their motivation in the other sessions throughout the implementation of the project and
not to fall into monotony for what in each session the activities of pre and post as product should

be varied and changed.

Final product of the first session

In the first reading session a final product was collected from students. It was a text
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showing the personal perspective about what did the Globalization text show.

Session 2: “communication and technology”

In the second session held on Thursday 03 October in the second block from 8:50 to
10:50 am at the Manuela Beltran Educational Institution, in the classroom 114 with 34 students
from 1002. The second reading session was held with the central topic "COMMUNICATION
AND TECHNOLOGY" following the themes proposed by the educational institution and the
basic learning rights proposed by the national ministry of education MEN. On this occasion,
taking into account the narratives, the teacher’s journal and the participatory observations, a
reflection was made based on the results of the first session and it was decided to change some of
the activities of the reading session including more didactic materials such as videos and images.
In this second session of the project the initial methodology, pre, while and post activities were
maintained, but this time, the activities were changed in order to maintain the motivation and

interest of the students in the reading sessions as follows:

Pre activities

In this lesson, the opening activity of the session changed from a moment of questions to
a space where the teacher through images generates curiosity in the students and allows them to
discover for themselves through a rain of collective ideas on the topic to be developed. As an
exploration activity, and from the vocabulary generated from the students' opinions about the
images, a recognition of unknown vocabulary was made. As third activity of the section, there
was a discussion with students about their knowledge about the history of communication and
technology, a subject of general culture from which everyone could draw their own points of

view.
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While activities

After having allowed the students to discover for themselves the topic to work, a different
activity was proposed for the clarification of the doubts previously generated. An animated
English video on the history of communication and technology was screened and was helpful in
capturing students' attention and giving the session a fun touch. After the screening of the video
the students were very satisfied with this activity and we held a discussion about the intention of
the video and the details that we found in this one. After this new activity, it was time to execute
the main reading activity of the session which was carried out in the same way as in the first
session, reading by the teacher aloud, delivery of the text individually and finally reading
together doing the extraction of unknown vocabulary which as in the previous session allowed
the critical analysis of part of the students. Finally, it gave way again to a discussion; taking into
account the type of text, purpose and intention of the author, main and secondary ideas among

other details that may emerge from the analysis.

Post activities

Finally, after the two previous stages, it gave way to the moment of validation and
transfer of the knowledge acquired through the realization of the final activity or product of the
lesson that in this case it is also advisable to vary and change to another activity that fits all
previously performed; in this case, extracting in pairs the main ideas in English using the simple
past of the history of communication and technology in the form of a timeline taking into
account the video and the text worked. This activity allowed to fragment all the previously

acquired knowledge and connect it with the grammar explanations given in previous classes
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which allows the student to have an advance in the written production competence, at the same

time practicing grammatical structures and obtaining vocabulary.

Results of the second session

As second session, some observations found in the different instruments applied in the
first one were adjusted and adapted in this second one; adjustments in the type of activities and
materials such as images and videos were changed in order to maintain the motivation of the
students. The participatory observations made it possible to note the importance of varying and
changing pre and post activities between sessions, since this made the project have a much more
fun and significant impact on the participants which positively influences the results of written

productions of students who have demonstrated the effectiveness of the project.

Final product of the second session

In the second reading session a final product was collected from students; it was the
elaboration of some main ideas using past simple and the communication and technology images

and vocabulary seen during the session.

Session 3: “products, services and economic systems”

In the third session held on Monday 28™ October and Thursday 07" November at the
Manuela Beltran Educational Institution, in the classroom 114 with 32 students from 1002. This
third reading session was held with the central topic: “PRODUCTS, SERVICES AND
ECONOMIC SYSTEMS” following the themes proposed by the Learning rights and the
institution. In this opportunity, taking into account the results got from the two firsts sessions, the

reading material was adjusted to the students’ interests. That is why, a movie was used as the
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reading material of the session throughout the use of the English subtitles as a reading tool.

Pre activities

As an exploratory activity, a film titled "Contagion" that deals with how a virus is spread
worldwide and creates panic in people due to information manipulated through social media. It
was proposed in order to develop activities to recognize vocabulary, expressions in English,
similarly to develop a critical spirit in students through the expression of their opinions and the
realization of summaries or main ideas.

While activities

As practice and structuration activities, after the movie, the students had to remember the
most important aspects of the story through a group discussion; after remembering the events, a
quiz of knowledge about the movie was applied in order to evaluate the students' knowledge.
Similarly, in order to retain in the minds of the students the most relevant aspects for the analysis
of the movie, a recognition of unknown vocabulary was made through images taken from the it,
with which they by themselves had to chronologically assemble the story taking into account the
key moments. After sequencing the story with the images, a discussion space was opened where
the general elements were exposed such as the global health problem, the use of technology,
power, money among other topics addressed throughout the period in order to generate a critical
spirit in students in the creation of ideas and synthesis of information.

Post activities

After the different discussions generated around the topics addressed by the film, and
after knowing the unknown vocabulary, the elaboration of main ideas of the story were proposed
as an activity, which would be helpful for the construction of the film summary that was made as

a product of the session.
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Results of the third session

Considering that reading material had always been used for the sessions and that the
students had already asked to work with elements closer to them, the methodology was changed
and a film and its English subtitles were used as reading material to change the dynamics and
motivate students to work on the reading sessions more actively. This new methodology was a
great success. Taking into account what was observed during the four-hour session, divided into
two different days, it can be said that the acceptance and active participation of students in this
activity compared to the other two significantly improved. Especially since the students got out
of the routine, They enjoyed the film which was a suggestion made by themselves and were
willing to carry out the proposed activities based on history for the reading session without
inconvenience and with the best disposition. Finally, through those stipulated in the newspaper, it
could be observed that changing activities and changing the context of students, taking them out
of the classroom generates a unique motivation among students in terms of reading activities that
are sometimes seen as monotonous activities by students. It should be noted that a film can be
seen as reading material provided that the subtitles are in English and history analysis activities
are carried out that allow the development of the knowledge obtained during the film, taking into
account that at the same time as there is written input in the foreign language there is a constant
oral input which allows the reinforcement of other skills such as listening and speaking apart
from reading and writing. So the implementation of movies with English subtitles in reading
sessions can be seen as a useful, effective and fun tool for students with which to generate

meaningful learning.

Final product of the third session

In the third reading session, two products were collected from students. The first product
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was the knowledge quiz about the movie and the second product was a summary of the story.

Materials

For the development of this project, the choice of material is crucial for the
implementation of the reading activities. Although the session revolves around the analysis of a
text, each stage requires a specific type of material. In the Pre Reading stage, the teacher must
have at hand the questions of false and true, images, video and text to work with the words of the
previously identified unknown vocabulary. For the While Reading activities, it is necessary that
the teacher take the text to the classroom to work initially and deliver it individually, for this and
considering the number of students, the teacher should look for strategies to save paper by
printing two or three texts per sheet and if possible use this same sheet for printing the
expressions of the third stage to be used in the final product. Finally, for the third stage of the
meeting, Post Reading, the teacher should equip the students with the expressions that she taught
for the elaboration of the abstract as a written production that serves as a guide for the students to
make the final product; for this reason, the joining of materials was previously advised to reduce

paper costs.

Conclusions of the component

At the beginning of this practicum, a pedagogical project was made based on a
methodology proposed by a series of authors who propose the use of pre, while and post
activities for the development of writing competences in students of English as a foreign
language. Taking into account the initial project, two reading sessions have been held so far,
taking into account this methodological route and respecting the objectives set for this purpose.

First, it is important to note that any project should be subject to an initial test where the
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real viability of the activities and objectives can be ascertained. Thus, in the first session of this
project a series of test activities were carried out which allowed to know the real state of the
students in terms of their language level and interest in the realization of the project. Taking
these factors into account, in the second session it was possible to make certain adjustments for
the learning process of the students

It can be concluded through the analysis of the data collected through the weekly
reflections, the teacher’s journals, the survey and participatory observations, that the different
pre, while and post reading activities proposed in the three different sessions have been effective
for strengthening literacy skills in tenth grade students, taking into account that the development
of these allowed the student the acquisition of vocabulary and motivation to read in foreign
language and the literacy necessary skills for the production of texts.

Regarding with the reading motivation through vocabulary acquisition, from the
inductive analysis done through the different instruments, it was found that students acquired
new vocabulary in each of the reading sessions by means of texts and activities and according to
the participants, this daily acquisition of vocabulary during English classes, It allowed them to
create a motivation to continue the habit of reading in a foreign language because by knowing

the main vocabulary of a reading they could understand and make sense of it.

On the other hand, regarding with the literacy skills improvement: Students demonstrated
before starting reading activities, have difficulties with reading and writing in English due to a
lack of knowledge of vocabulary and motivation to continue regularly with the habit of reading
and producing foreign language texts. Based on the observations and voice of the participants

taken through the survey, they claim to have improved their reading and writing skills through a
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variety of reading activities that contributed to the acquisition of vocabulary and expressions
necessary to understand the texts and also produce verbatim in English which according to the
participants generated at the same time a high motivation to read and write in English in a fun
and effective way. It should also be noted that through these activities, not only the written
production and understanding are strengthened, but also these activities and this methodological
route allow the other two competences (listening and speaking) be strengthened during the

sessions.

CHAPTER I

RESEARCH COMPONENT

Introduction

In PLEX training context, training teachers’ pedagogical practices are one of the interest and
update focuses to study and document for the enhancement of the teaching-learning process in
order to qualify education.

Even though there is a clear interest in light of the evident necessity to understand and
transform the pedagogical practicum. Hence, it is beneficial that local studies specially focus on
the learning problem than in matters of teaching.

It has been considered to design a project that involves a reflective approach on the
practicum
with the aim of objective knowledge, behavior and aptitudes that helps to guide teachers’ labor.

Additionally, as an assimilation, immersion, and mindful exploration exercise upon the own
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teachers’ subjectivity. By means of questions wording and searching of information to seek a

solution for any problem and for the self-recognition.

Justification

The design of this Project in the foreign languages integral practicum context focuses on
a more professional conception of the practicum as a cutting edge to sharpen educative processes
in centers where PRADO is held. It is considered that conceding relevance to the reflection role
in the teaching process that is the first step to fathom the difficulties of the profession, the own
performances and to take an interest on the models and approaches to face a problematic
situation and establish an analytic gaze on it. In agreement with what the philosopher in
education Jhon Dewey, precursor in the teaching applied reflective thinking realm, it is justified
the necessity of this study in order to give analytic tools and self-observation to the students that
allow them to distinguish between a daily action and reflective action. It is considered that a
reflective approach shields the agents in a traditional context of inertia and the authority they

have in the school.

Statement of the Problem

At school, the core aspects of the constitution of the subjects are assumed, of the
institutional life without question, those have been seen as imprints, stable and invariable
features that are part of the identity and the school culture.

When the events unfold without major alteration, the teacher runs the risk of being

installed in logic of action that does not allow the pedagogical evolution and the renovation of
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the school culture. A practice lacking in reflection does not lead to the emergence of problematic
situations; these realities are ignored, invisible. In this way, the pedagogical practice is assumed
from reproductive codes that install the teachers in a traditional way, of cultural reproduction
becoming a barrier for the appearance of emerging practices tending to generate transformations
of thought and knowledge, to respond to social needs.

Because of this situation, which affects teachers to a greater or lesser extent, it is
required that the teacher training process, in the future teacher, encourage a critical and reflective
spirit that contributes to the improvement of their pedagogical practices, so that these at the same
time are essential elements that impact and transform their work and future professional
performance.

In the case of the Foreign Languages degree in the University of Pamplona, the
reflection is conceived as a fundamental exercise so that students who carry out their integral
practice, self-evaluate, install a critical and constructive look at their work in the teaching role.

To start this study, the following guiding questions are formulated:

* How does the implementation of reflection contribute to the transformation of the
pedagogical processes inherent to development of integral practice?

* How does the exercise of reflection influence the development of the critical spirit of

student-practitioners in the analysis of their pedagogical work?

Objectives

General objectives
o To implement the reflection as a transforming tool of the pedagogical processes of
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the practicum.
o To promote in Students-Practitioners the development of a critical spirit that

allows them to analyze their pedagogical work.

Specific objectives

* To consolidate a group of teachers-practitioners with a critical spirit who reflects and
presents proposals and alternative solutions to problems presented in their pedagogical practice.

« To share criteria, ideas and guidelines to assume their pedagogical practice and
insert themselves effectively in the institution.

* To identify and to analyze the strategies that the student uses in his / her pedagogical
practice.

* To implement workshops for reflection and development of didactic units that guide
the reflection of Students-Practitioners.

* To analyze one's own beliefs about the work of teachers and students.

Theoretical Framework

The theory about teaching profession, reflection, the reflective and pedagogical practice,
they all comprise the theoretical framework of this study. To be slightly clear about these

concepts concerning this research project, we present an approximation of each one of them.
Teaching profession
The teacher is one of the most important elements of each educational institution, and
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he/she has the function of imparting knowledge based on a science or art. In addition, he/she has
the responsibility his/her students’ comprehensive training.

Teaching demands the development of some skills that currently constitute a
conceptualization and a way to operate in the planning and management of human resources
regarding to facilitate a link among management, work and education. Therefore, each teacher
has to meet all the teaching competences that allows him/her to dominate the set of knowledge
and capacities on the target area. Since, the first intellectual requirement of an expert is the level
on which he/she develops his/her activity. Similarly, each teacher has to possess some
competences dealing with the organization of content. It means, the pedagogical practice
demands not only to organize the content for being learned by the students but also provide
teaching conditions inside or outside the educational context. The most important function that a

teacher has to develop is to design and provide teaching practice.

Reflection

Talking about reflection implies to address different conceptions about this notion. That
is the reason why aspects such as reflection as a process and reflection as a theme to be taken

into account to deepen in their definitions (Correa Molina et al, 2010).

Reflection as a process.

Reflection is developed through out a set of stages resulting in a cyclical process.
According to Shon (1983) cited by Correa Molina et al (2010) reflect on the experience implies

“un tipo de dialogo reflexivo con la situacion, donde el lenguaje favoreceria el acceso a las
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experiencias del individuo, lo que permitiria extraer una nueva estructuracion de la situacion”

The stages of reflection as a process are shown in the following figure.

Etapa 1: Accion

Etapa Etapa 2:
5:Evaluacion Observacion
— Reflexion —

Etapa 4.: .. Etapa 3: Analisis
Reconceptualizacién

Table 5. Reflection as a process

Reflection as a theme

The conception of reflection is based on a theme linked to this concept. For it,
and taking as a point of reference to Grimmet et al (1995) cited by Correa Molina et al
(2010), reflection is based on three different perspectives: reflection as instrumental
mediation of action, reflection as a deliberation and reflection as an experience
reconstruction. For the first two perspectives, the
external aspect is the source of knowledge that allows reflecting; and for the third
perspective is
the contextual aspects what allow the reflective exercise. Likewise, those perspectives

count with mediators in order to well develop these factors, finding in the first instance;
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action, context, colleagues and the same person that reflects.

On a second level, the reflection about the implicit presuppositions in the specific
practices of the classroom. The consequences of the adopted strategies, the curriculum,
and the practices are analyzed. It is opted the application of educational criteria to the
teaching practice to make pedagogical decisions adapted to the institutional reality and
the contexts.

In a third level, Van Manen establishes an exercise of critical reflection; at this
level, it is presented the most elaborate reflection, a questioning of ethical, normative and

moral criteria related directly or indirectly with the classroom.

Pedagogical practicum

For the analysis and reflection on the practice, it is considered appropriate to resort
methodologically to a conceptual operation of classification of the practicum; for that purpose, it
is assumed the Zeichner’s proposal who has established several modalities of practicum as

follows:

Academic practicum
It is guided at preparing teachers who are able to reflect about the courses they teach, so
that they transform it into understandable structures for the students.
Social efficiency practicum
The purpose is to achieve an effective teaching through the application of didactic

techniques that are deduced from general principles to which the pedagogical research has
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reached. In this case, reflection is a strategic decision: "to select among the range of available
techniques what is considered most effective".This is the way of proceeding from technical
rationality.

Development

Teaching is based on the interests and development of students, and, at the same time, it

considers the development as a teacher and as a person.

Social reconstruction
The object of reflection is the social, economic and political context, thus fostering

reliable democratic relations in the classroom, and egalitarian and just in the social field.

Generic
The programs allude to reflection in a generic way, but without specifying the ambitions

of the programs or the contents on what to reflect nor the strategies to foster reflective learning.

Reflection triggers

According to Schulman (1987), these triggers are the teacher's cognitive basis for
classroom life; they are essential because they constitute the element of reflective thinking that
contributes in the process of own knowledge that a good teacher needs to make decisions in the

classroom.

Critical element on reflective thinking

This element of reflective thinking relates to "the moral and ethical aspects of
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compassion and social justice" according to Sparks-Langer and Colton 1991: 39. The interest in
social justice and ethics in education.
These authors established classification categories of knowledge

1. Knowledge of content

2. General pedagogical knowledge

3. Curricular knowledge (programs, materials etc.)

4. Teacher knowledge and professional configuration

5. Students’ knowledge and their characteristics

6. Knowledge of educational contexts

7. The knowledge of fundamentals: philosophical, historical, and axiological

According to Georgea Spark-Langer and Amy Colton the narrative element, is another
element of reflective thinking that is included in the present study as an instrument. This
element relates to teachers’ narratives, to encourage stories of their experiences in the
classroom that are presented in many forms and achieve diverse functions in the
subjectivity, and in the constitution of subjectivity. In this component are placed the
teachers' journals in which writing triggers the elaboration of the teacher’s reflective

thought, about their experiences of practice, objective, subjective, and inter-subjective.

Methodology
The methodological strategy proposed has as central axis the ongoing reflection that,
additionally, considers the convening of meetings to strengthen the collectiveness of practicum

students as an initial space to approach the educational and professional problematic. The
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organization principals are autonomy, planning and self-observation. To revise the incidence of
the reflective project about this practicum process, it was carried out a process of socialization
and systematization of itself.

This study belongs to qualitative research approach, from the perspective of reflection as
vocational space that contributed to a large extent the description, identification and analysis
of the own pedagogical practicum. For data collection in this project, it is proposed to implement

the following instruments.

Reflective workshops

The reflective workshops have a fundamental purpose to guide students-teachers’
reflective process, but at the same time to socialize and share own experiences of their endeavor
to enrich their process and insert new tools that allow them to transform their pedagogical
practicum. This three reflective shops helped us out to share all the thought we have on our

minds and tell the experiences lived in the school.

Objectives
e To consolidate a collectiveness of pre-service teachers with a critical spirit that
reflects and proposes alternatives of solution face to the educational problematic
of their
pedagogical practicum.
e To socialize criteria, share ideas and directives to assume their pedagogical
practicum.

e To qualify, facilitate and be set in an effective way to the school.
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Data collection
Self-observation card

The self-observation card has as main objective to guide the student teacher towards an
own perspective from their professional activity as teacher; and from their role in the classroom

and in the educational community environment to which they belong.

Narrative
The reflection exercise allowed students to express about their endeavor based on the

narrative of their experience as a way to provide meaning to teacher’s everyday life.

Class recordings

To have evidence of what teacher students do in the classroom, allowed to reflect upon
different aspects in the foreign languages teaching/learning process that may have been taken
into account or not by the pre-service teacher in his reflection process. These recordings allowed
having an external and constructive view of their pedagogical practices. In this process,
practicum students have to record a class of themselves in order to analyze and reflect about how

was the process of teaching.

Context
On February 7, 1984, a group of people worried about the education of their young
people in the “Barrio Porvenir”, build a school that initially takes its name. In the same year, she

receives the name of “Manuela Beltran School Concentration” in honor of a great hero, being the
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director Martha Penagos who was in charge of 5 teachers and 180 students from First to Third
grade. In addition, night school begins operating with the CAMINA program.

The educational institution Manuela Beltran (IEMABE) is a public school located in San
José del Guaviare. It has primary and secondary headquarters in the same establishment with a
single day in the morning hours from 6:30 am to 1:00 pm where more than 80% of its students
are victims of armed conflict or displaced. IT becomes to San José del Guaviare in a city

belonging to the red zone due to the groups outside the law that are in this area of the country.

Socialization role
This is about how youth learn about values; rules; behaviors; attitudes or aptitudes focus
on the dominant social culture in the political an economical context that they belong. This role

includes all the socialization processes in which the members of the school participate.

Instructive role
The instructive role uses two functions, the improvement of spontaneous process of
socialization to ensure training of human capital that requires the labor market. This implies

higher level of culture; knowledge; values etc. there is a greatest chance of adaptation.

Educational role
The educational role requires a community that includes life, democratic participation,
intellectual searching, dialog and learning. An educational community that breaks down barriers

between school and society a cultural environment where they learn concepts, technical tools and
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codes of the culture of humankind. As consequence of this active participation an exchange of

meanings, wishes and behaviors with their classmates and adults (Vizcaino, 2010).

Population
The total population of this study is constituted by thirty eight students of tenth semester,
practitioners of the Program of Foreign Languages French-English of the University of

Pamplona.

The direct beneficiary population
Teachers in formation, teacher’s supervisors, and student community of the centers of

implementation of the Integral Practice.

Indirect beneficiary population
It is composed of the teaching community of the Program and Foreign Languages, the

results re-fed the program agents' vision of their practices and the collective of Integral Practice.
Institutional units linked to the Project

e Foreign Language Program

e Department of Languages and Communication

e Education Faculty
External institutions linked to the Project

e Manuela Beltran High School of San José del Guaviare
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Expected Results

The expected results are derived from the objectives proposed for this experience as
follows:
e The formation of the reflective spirit in PLEX practitioners, as a training tool to
qualify the pedagogical practice.
e Analyze the environment and the realities and social representations of teachers in

training, notions and concepts about the school world.

Data collection process

For the development of this component, the collection of data through the different
instruments is an essential part of achieving the objectives proposed that are aimed at reflecting
on the pedagogical work of the practitioner.

In order to achieve the objectives proposed in this component, four instruments were used
for data collection. Weekly narratives, which aim at creating a reflective spirit in students of
integral practice that can allow them to improve processes as they analyze their actions; self-
observations, which aim at generating in the student practitioner an inner critical look in his own
work; reflection workshops, which allow interaction between all practitioners, the collective
reflection of the teaching practice and the opportunity of continuous accompaniment and finally
the class recordings as a collection instrument of pedagogical moments that can be improved
through the collective study between tutors in order to improve day by day the practice and the

processes in the classroom in a reflective and continuous way.
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Narratives

To the date, eight weeks of practice have been carried out, including the process of
institutional observation. During this period of time, five narratives have been executed taking
into account the description of the classes, the materials, the climate in the classroom, the
interaction among other details related to the teaching work. An analysis has also been made of
the descriptive part of each lesson, taking into account the aspects to be rescued and improved in
each class.

As a result of the analysis of the five narratives so far done, it can be concluded that this
process of reflection is significant and necessary to maintain the aspects that have worked in the
classroom and to modify practices that have not been effective in terms of students' motivation,
their interests, the educational climate, the material, the evaluation system, the methodologies
implemented for the development of each class among other factors that are given during each
week.

These narratives also made possible to give evidence of the conditions in each institution,
to realize that they are different in all educational establishments and that each has its own needs
and characteristics. It also allows us to recognize that each population is different, since all
students have different potentialities and have different learning rhythms with which the teacher
must adapt and plan the necessary strategies to fulfill most of these needs even in the medium of
diversity, also attending to students with special educational needs or with personal and social
problems brought from their homes.

In the same way, these narratives made possible to give information not only of the
academic process but also of the responsibilities that the institution has in terms of extra-

academic activities such as class preparation, of material, classification of quices and works;
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provision for the guidelines of the institutional authorities, participation in teaching activities,
meeting of parents among others that are involved in teaching and what made this an integral

activity.

Self-observations

Like in narratives, self-observations allow us to set reflection and analysis at a
predetermined point within the classroom, including methodologies, resources, interaction,
affective aspects, the management of discipline, the way in which each of these processes is
being carried out by each of the practitioners and how they can be aware of their successes and
failures, in order to make the necessary modifications if necessary for effective and meaningful

processes in the teaching-learning process of both students and practitioners.

Workshops of Observation and Reflection

Workshops of observation are effective instruments for collaborative work among
practitioners, as a collective reflection can be made in which the differences that exist between
institutions regarding the academic and institutional processes, generate a continuous
accompaniment of the practice which at the same time allows recommendations among the peers
and in this way, the individual processes are strengthened and guided taking into account the

experiences of others.

Class recordings

The class recordings allow the continuous monitoring and observation of the teaching
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process of the practitioner. It is a tool that allows tutors to have a more real vision of what their
practitioners are doing, how they are doing it and in this way, be able to support the process in a
more meaningful and informed way, where recommendations are made to improve some aspects

observed in the classroom that can improve the teaching and learning process.

Expected Results

The expected results are derived from the objectives proposed for this experience as follows:

. The formation of reflective spirit in PLEX practitioners, as a training tool to qualify

pedagogical practicum.

To analyze the environment and the realities and social representations of teachers in

training, notions and concepts about the school world.

Findings

The practicum process is an important stage in the formation of a teacher at the
university, that’s why it is hereby necessary for the teacher to create a reflexive spirit to make
himself aware of his teaching practices and habits and in this way improve them to benefit all the
community. These findings are divided according to the instruments that were used to collect the

data in the field: narrative texts, classroom observations and class recordings.

Narrative reflective texts

During the ten weeks of practicum, the practitioner had to send a narrative where
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they tell the tutors and practicum coordinators how the process of teaching was going, if it has
suffered changes, or a difficulty is being presented within a classroom of the school itself. What
the pros and cons of being a practitioner in that school were, and how methodologies and

techniques were affected by the experience of being a real teacher.

As an overall, narrative showed how | changed from a very traditional class to a full
dynamic lesson integrating the four language skills needed for a good learning of English. The
methods on how to evaluate and reflect over the mistakes the students committed.

Given that teacher told me about the limitations they had when giving homework or
workshops, | initially limited my classes to a mere explanation of the topic and then a short
mechanization for the students to revise. Just a few weeks after, | realized the students were
capable of presenting homework since they expressed to me that they wanted me to give them
worksheet and study the topics at home to prepare for the exams. This is only an example on
how the narrative made me reflect on what | was doing right during the classes, and what | had

to change from the way | gave them.
Classroom observations during the institutional week

The institutional week, as mentioned before was a pre-stage on the practicum where the students
learn about how the school works, its PEI components, how is physically divided and what is the
philosophy they follow. During this period, the practitioner carries out some classroom
observation in which he identifies what are the main aspects of the English class at this school. |
decided to do an observation in each group | was going to work with, and in these activities, |
noticed some important aspects that guided my plans to work on the school as well as the design

of my pedagogical planning according to the learning methods the students had.
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From the observation I noticed two important aspects that were going to lead my practicum
development. First, the methodology implemented in every grade of the school during the
English class was practically the same. Where worksheet and grammar exercises were the main
pillar of the English learning. And secondly, students didn’t develop any reflective skill during
these classes. Primary skill needed in the implementation and development of PBL. That’s why |
reformed the methodology of my project to be adequate for them to understand the tasks they

had to solve and make them simpler.

Class recordings

As a requirement for the university supervision made by the tutors, two classes were
recorded during the semester, due to limitations on the activities and loose of several classes
mainly by rising flags events and pedagogical journeys. In the two recordings made, some
important aspects were extracted from the way in which I implemented the methodology of the

class and the activities I give them during the lessons.

First class recording: | recorded this video during the fifth week of my practicum
when | was teaching personal information in ninth grade. | presented a video in which some
British people were introducing themselves and answering some questions about their basic
information. After this, | gave them a worksheet in which they have to answer some other
questions but with their own information using present simple and numbers. Students fully

understood the topic and improved their listening skills by means of audio visuals supports.

Second class recording: This video was made during a two different hours session
since the students had some institutional exams so the class was shortened to 30 minutes. |

decided to join the lesson of two groups in one single video to examine the proficiency of each
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grade, being eighth and seventh grade the groups recorded respectively, in both cases, | made a
little explanation about the day’s topic (reflexive pronouns and there is/there are) giving direct
examples of the uses of each one by writing some sentences in the board and making the students
to reflect on its uses without any translation. After this, I gave them a worksheet in which the

topic was going to be evaluated.

Methodology of the teacher in training

Thanks to the narratives, self-observations and class analysis done by another
practitioner, the teacher in training was able to realize the elements that served and those that had
to be modified in their methodology such as giving more priority to the use of the language, or
giving more participation to the students, so that in this way, the learning process of students was
more meaningful and enriching. Therefore, through the development of the critical spirit of the
practitioner, throughout the practice, she adjusted her methodology in order to obtain much more

complete and effective results at the end of the process.

Lesson Plan and planning of classes

Class planning is not a simple process in preparing a lesson. This was deduced by the
practitioner after the process of continuous reflection throughout the practice process. Class
planning is a rigorous process that must be done in a comprehensive and conscious manner if
knowledge is to be effectively delivered to students. It is also important to note that planning
should not only be seen as an institutional requirement but as a pedagogical tool of the teacher to
manage the times and topics proposed within the established deadlines and be able to control
over each aspect in the classroom and while it is true that there are factors that can change the

planning, planning the amount of activities and setting the times allows the teacher to be more
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organized in her work which always benefits the student.

Interaction with the students

In any human process, the most difficult part to develop is interaction, because in a new
context people often feel vulnerable and it takes us a while to begin to build relationships with
others. During the integral practice, the practitioner experiences a series of challenges in all
aspects; if we talk about the interaction of this with its students we can say that at the beginning
it was difficult for this interaction to occur since both the students and the teacher do not know
each other and do not have very clear what role they played during this short process. Even
though the students at first felt that their process had been interrupted by a stranger, as they got
to know each other, interaction improved significantly and class participation ended up being
very active on the part of the students who eventually recognized the practitioner as their English

teacher.

Presentation of content to students

The integral practice is an enriching process as it throws the practitioner into a real
context where he has to plan strategies and develop all his material himself to meet a real need
for a real community. For the creation of the contents, the practitioner took into account the
needs of the students, the rhythms of learning, the level, the area plan of the institution, the basic
learning rights proposed by the national education ministry MEN, among other aspects suitable
for achieving the objectives of the area proposed by the institution for each grade. From this the
practitioner learned the sense of adaptability that must be present in a teacher when he arrives at

an institution.
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Activities in the classroom

The classroom activities proposed by the practitioner varied throughout the practice
process. The first weeks, materials and activities were simple as a real rapprochement was
established with the students, then the activities became a little more rigorous to be able to meet
the objectives set together with the contents. Finally, taking into account the tastes of the
students, the practitioner ended up implementing more playful and dynamic activities in order to
maintain the motivation of the students until the end of the year. This whole process of changing
activities could not have been possible had it not been for the constant reflection made through

the different reflexive instruments.

Resources and classroom organization

The practitioner always gave priority to students in the classroom, this is how she always
used dynamic materials such as videos, movies, images, workshops, games, texts, among many
others so that the academic process would come out of monotony and the results would be better.
As for the organization of the classroom, with the help of the supervisor, the practitioner varied
the position of the chairs and tables to alternate students according to the time of day so that in
this way knowledge reached everyone equally, she always worked with round tables, half moon

or square shape so that everyone had good visibility of it and not encourage indiscipline.

Climate of the classroom

The practitioner, as she taught in each course, strengthened her ties with each of the
students, always keeping in mind the limits of respect so that the classroom climate would be
healthy and healthy for the students' process. The practitioner was a friendly but academically

demanding teacher which created an appropriate climate for the acquisition of knowledge and
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taking into account that she worked with the courses of the largest students, strong ties were

forged due to the close ages of the students and the practitioner.

Attention to diversity

The practitioner had an enriching and rewarding experience with a difficult population
regarding the economic, personal and family conditions of the students at a general level, but
especially thanks to the fact that in both primary and secondary school the practitioner had two
students with special educational needs who taught her a lot and created a challenge that
consisted of integrating them into their peers and adapt the materials to match the rest. This
process was successfully completed, the two students were always interested and committed just
as the others were which generated satisfaction in the practitioner for the fulfilled duty and all the

experience gained in this field.

Methodologies to control discipline

At first it wasn’t easy to control discipline in some courses because earning students'
respect takes time, it was thus as it was a continuous process of constant work was carried out
thanks to the help and recommendations of the supervisor, this issue could be controlled
effectively relying on the manual of coexistence of the institution, consequently the practitioner
did not physically wear out in the control of the discipline, but by establishing rules and
manifesting knowledge of the coexistence manual the students gradually demonstrated the

maturity necessary to behave obediently during the classes.

Communication skills of teachers in training

This element was one of the most difficult considering that the practitioners are

accustomed to use the foreign language constantly and to eliminate almost completely the use of
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the mother tongue and this changes when in the majority of the institutions they reach, it
becomes very difficult to continue with this method as students require the use of the mother
tongue almost all the time and the foreign language is used to a very limited extent. Despite this,
as a practicing teacher, this should encourage the student to use and become more familiar with
the foreign language and not to be afraid of mistakes so that the level improves considerably and
at the same time the teacher is not harmed in the loss of his or her skills communication in the

foreign language.

Conclusion

Considering that the integral practice is a rigorous, complete and continuous process, it
must also be a conscious process where the practitioner can reflect on his own actions. This is
how the instruments proposed in this component such as narratives, self-observations, workshops
of observation and reflection, and the class recordings ensure that this process of reflection is
carried out in a continuous manner and detailing every important factor in the teaching work.

The reflective character in the practitioners is one of the most important elements of this
practice process since it allows the future teacher to recognize their strengths and weaknesses to
improve the classroom processes. This is how these weekly reflections made through the
different instruments allowed me to transform my pedagogical practices day by day by observing
from different perspectives what | was doing, how I did it, if it worked and what | could do next

time to be better and to get better results in my students.
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CHAPTER Il

OUTREACH COMPONENT

Introduction

This chapter presents the activities that were developed inside one of the headquarters of
the institution with the aim of incorporating the use of games with students in order to promote
learners’ motivation and extend student’s knowledge of English in the classroom. This project
attempted to improve learners’ oral skills, as they are students from primary they do not have an
English teacher, they only have access of what they teachers poorly know about the language.
The main idea is to create a learning atmosphere for children where they can feel comfortable
when learning English. Teachers are always looking for strategies where the students can interact
with a foreign language.

In doing so, this project propose the use of creative activities such as:games, songs and
flashcards to call children’s attention. This project opened the door to new teaching experiences,
especially in primary schools where students are full of expectations, and willingness to learn
something new. In the same way, it gives the opportunity for students to keep improving other
skills such as reading and writing, because they are children who are still in the process of

enhancing the four skills in their mother tongue.

Justification

Nowadays, in Colombia the institutions which only have English teachers in primary are

private schools, that is the reason why the teaching practice allowed to supply this necessity
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through a project that aims at supporting English learning from primary with the purpose of
creating strong knowledge basis of the language in order to have access to a higher educational
quality, Although the ministry provides projects of bilingualism for the country, these are not
correctly developed at all primary schools to face a growing world of the foreign languages.
During the observation week, it was possible to identify some difficulties in the
English learning process. In addition, it was possible to demonstrate that the students of each
group are provided with an English level deficit for the four communicative skills; since the
knowledge of the language is limited, they have an English teacher prepared in the realm of
English. For that reason, during some observations it was possible to state that children must

extend its knowledge in vocabulary related to its habitual environment.

Objectives

e To teach English through creative activities, flashcards and games as a didactic

way to develop speaking skills in 2" grades at Manuela Beltran High School.

Specific objectives
e To familiarize schoolchildren of San José del Guaviare city with fundamental
knowledge of English.

e To meet the English Teaching demands of child population in primary school in

San José del Guaviare city.

e To integrate the foreign languages education of the students belonging to the

Bachelor

Degree Program in Foreign Languages English-French to the educational reality
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in primary school in San José del Guaviare city.

e To create lesson plans adapted to the learners’ learning needs.

e To promote strategies that foster students’ participation in each class and
implement

didactic material for the English learning of the different topics.

Methodology

During ten weeks of the development of this project, some activities were implemented
for preparing learners to explore this skill, in this way, students can be promoted and helped in
all their skills. The purpose of this study is to foster the learning language process of the L2 more
precisely in speaking. It is considered to plan one lesson per week in order to achieve success,
but exclusively in the English area. This project was carried out with 2" grade (201, 202, 203,
204) graders. Four (4) hours per week that means one (1) hour per group. This project aims to
supply a need found in students from public primary schools due to the fact they do not have an
English teacher for the subject. The main aim of this outreach component is to improve
pronunciation, vocabulary and basic communicative competences of second grade students
through the implementation of flashcards in order to enhance listening and speaking skills at
Manuela Beltran High School.

In addition, the pre-service teacher worked with second graders four hours per

week following what the textbook demands and creating innovating activities and didactic

material that wake the students’ interest to learn.

MARTES MIERCOLES VIERNES

BLOQUE
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203

202

204

ORNADA

TARDE

Table 6. Practitioner primary school schedule
Development of the methodology

Keeping in mind that the primary population of the Manuela Beltran Educational
Institution in San Jose del Guaviare is a population with many foreign languages needs due to the
fact that they do not have a specialized teacher in English, but the same pedagogues are who
teach all the subjects including English even if they have a lack in the basic level of the language
for this work.

This is how the foreign language practitioner intended to meet a huge need in the second
grade of the institution, through the implementation of creative activities, flashcards and games
for teaching English in the primary population.

So far, it has been noticeable that children and teachers are extremely pleased with the

impact of having a foreign-language graduate teach this subject.
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Concerning the methodology, considering that in primary they have only one hour of
English per week, the time is very short for the realization of a very long class sequence, this is
why the practitioner carried out simple but significant activities with the recognition of
vocabulary as the central axis through the use of flashcards and rounds or games such as heating
activities and worksheets for knowledge acquisition and tasks; due to the level of students
ranging from six to eight years old.

The work done in primary school is one of the most beautiful and significant for the
practitioner teacher due to the love with which the children accept and receive each class. This
activity is enriching not only the children who are benefiting from this practice, but also the
practitioner who learns from the true meaning of work by vocation, the importance of group
management and discipline skills, among other challenges that need to be overcome in the
classroom in primary school due to the diversity found in children of different ages, social strata
and educational needs including special educational ones.

UNIVERSIDAD DE PAMPLONA

PRACTICA INTEGRAL-INSTITUCION EDUCATIVA MANUELA BELTRAN

PLAN DE CLASE SEMANA 1

PUblico: Segundo grado Nivel: Al
Fecha: 16 — 20 septiembre 2019 Material:
Tiempo: 1 hora e Flashcards,
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e Worksheets,

e Tablero,

Docente: Angie Karina Portfilla | Tema: The body parts

Villamizar

Objetivo Linguistico: Identificar 11 partes del cuerpo en inglés de forma orall
y escrita

(Shoulder/hombro, feet/pies, nose/ nariz, eye/ ojo, head/cabeza, ear/ oido,
teeth / dientes, toes/ dedos de los pies, mouth/boca, fingers/dedos,

knee/rodilla)

Objetivo comunicativo: Expresar de forma oral las partes del cuerpo en inglés

haciendo uso de su lenguaje corporal

Objetivo socio cultural: Diferenciar los rasgos fisicos que lo hacen diferente a

los demds en medio de la diversidad.

PROCEDIMIENTO

Warm up : Tiempo : 10 minutos

Se saludard a los ninos y se les preguntard como estdn.

El profesor introducird el tema a través de una ronda llamada “Head,

shoulders, knees and toes”. Primero les ensenard a los ninos el vocabulario y
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luego los pondrd de pie para la rona.

Desarrollo- Explicacion del tema: Tiempo: 25 minutos

El profesor ensenard el tema a través de tarjetas coloridas o flashcards con
las cuales los ninos podrdn escribir e identificar mejor cada parte. La
profesora ird mostrando cada parte y la ird escribiendo en el tablero dejando

tiempo para que los ninos copien.

Actividad de Produccioén y Evaluacion: Tiempo: 20 minutos

Después de ensenado el vocabulario y de haber pronunciado
correctamente cada parte del cuerpo, los ninos deben resolver una sopa
de letras donde deben encontrar a través de la correcta escritura siete
partes del cuerpo. Al final de la actividad el docente revisard la actividad y

asignard una nota. (ver anexo 2)

Tarea: Tiempo: 5 minutos
Cada nino debe dibujarse a si mismo en el cuaderno, decorar liboremente el

dibujo y debe identificar las partes del cuerpo en inglés en el dibujo.

Referencias:

https://www.cambridge.org/es/cambridgeenglish/catalog/primary/fun-starters-

movers-and-flyers-2nd-edition/resources

https://www.education.com/worksheet/article/parts-human-body/
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https://www.cambridge.org/es/cambridgeenglish/catalog/primary/fun-starters-movers-and-flyers-2nd-edition/resources
https://www.education.com/worksheet/article/parts-human-body/

https://www.educima.com/wordsearch/spa/index.html

Chronogram

In the project a chronogram of topics and activities had been purposed for the teaching of
English in primary, nevertheless, due to some suggestions of the primary teachers, the
practitioner had to change most of the topics previously proposed. Furthermore, taking into
account the institutional permission given to the practitioner and some institutional extra
academic activities, some lessons had to be postponed to other dates; what means that the

provisional and the real chronograms were changed.

TOPICS DATE OBJECTIVE
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Table 7. Chronogram primary school
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Final products
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Conclusions

Primary school work is one of the most significant activities in teaching practice due to
the great impact it has on the institution and on children. During these weeks it has been possible
to note not only how highly an English teacher is valued in primary but how necessary it is for
this subject to be taught by a foreign language professional so that future knowledge of students
is more easily and effectively adapted.

We find the need through teaching English in primary, to ensure that the teaching staff of
the institution are equipped with the necessary tools and materials to enable them to conduct

English classes in a meaningful way even if they do not have the language level sufficient for
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this task. We proposed that they are at least trained to use innovative, easy and effective
methodologies for English vocabulary skills to be implemented seamlessly in the classroom. For
this, the practitioner through the execution of her classes with flashcards methodology has
somehow taught the pedagogue teachers in charge of observing the classes, a strategy for
teaching vocabulary in English and engaged with different teachers to let them the flashcards,
lesson plans and all the material so that they can replicate these strategies next year and can meet

the minimum standards required by the institution.

CHAPTER IV

ADMINISTRATIVE COMPONENT

Introduction

Being a teacher not only consists of going to the classroom and working with students on a certain topic,
we have to work on diverse aspects as well, to implement values, to understand students’ problems, to
become a friendship hand to students and more importantly, to collaborate with the school itself, to have
sense of belonging, to make cooperative work with other teachers, and to help in the activities established
by the school.

In this way, the pre-service teacher was involved in the school activities, to keep permanency in the
building in order to give aid, if needed, to teachers and directors and to get a better understanding of the
school and to achieve the same time an insertion in the scholar context.

Manuela Beltran high school in its annual chronogram purposes some academic and cultural events
throughout the year in which most of the teachers get involved. In order to be part of those activities, the

pre-service teacher participated as well to cooperate and collaborate in the organization and development
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of some of those activities being inside or outside the institution.

Objectives

General Objective

* To get involved in the teaching ambiance by having a participant collaboration in the activities and

events developed by the school.

Specific Objectives
. To collaborate in the organization of events and activities inside and outside the school.
. To become an active member in the activities proposed by the institution.
. To give aid and support to other teachers in the development of cultural activities.
Methodology

During the last term (4™ of classes of 2019 at Manuela Beltran High School, diverse activities, such as
masses, celebrations and extracurricular events were carried out in which the pre-service teacher should
take place. Other important aspect the pre-service teacher has to attempt to is to deliver the students’
grades to their parents or people in charge of them. Besides that, it is imperative the permanency in the
school; the pre-service teacher should stay in the school for the whole journey, starting from 6:30 a.m. to
1:00 p.m. to keep abreast of everything inside the institution; during this period of time inside the
institution she has to grade the students’ notebooks, prepare didactic material and to be prepare to the

following classes of each day.

Institutional events and activities

For the development of this component, it was necessary to involve the practitioner as an active member
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of the institution in each of the activities proposed by the college in the schedule of activities previously
presented in the project. The practitioner has participated and collaborated in various institutional
activities such as the English Day, the Manuelista science fair, the business fair and several institutional
activities proposed by the authorities of the institution as E-day or academic excellence day; which has
allowed her to create a sense of belonging to the institution and to become even more familiar with the

teaching work which is not limited only to the performance of the classes.

English Day

Although the English Day is an activity that corresponds to the area of English to which
the practitioner belongs, due to the date of the beginning of the practice in the institution, the
practitioner did not have the opportunity to take part in the organization, direction, realization
and execution of the day; she only played the role of observer and external participant.

This day took place on August 30, date on which the practitioner did not yet make her
formal presentation at the institution, but the institution extended her an invitation to take part in
the different activities to know the English level of the students and the practitioner attended and
became part of it as an observer.

The day served as a starting point for the practitioner to see the level of language in the
students and teachers of the institution. Activities were carried out around the festivities and
regions of Colombia divided by courses where many activities proposed by the English teachers
were well seen by the practitioner as they indicated that there is a level of high commitment to
the subject from students. Activities such as a gastronomic fair, traditional costumes, games and
cultural and project shows were the different activities evidenced during the day that was finally

evaluated in an area meeting.
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The Manuelista Science Fair

The Manuelista science fair was an activity carried out by the teachers of natural
sciences, physics and chemistry of the institution on 19 September; where the whole educational
community took part in the day where the different science projects and experiments made by
students of all grades were shown.

The role of the practitioner in this institutional activity was of course guide in the day,
this means that the practitioner had to take charge of a course at a predetermined time to ensure
that the visit to the fair was made at the times established by the institution and likewise it was
the practitioner’s duty evaluate the fair by means of a survey in order to gather the aspects to be

improved for the next year.

Business Fair

The business fair was an institutional activity in charge of the teachers of business
emphasis and was carried out by the students of 10th and 11th grades where in one day they
exhibited their entrepreneurship projects worked in the subject of emphasis in partnership with
the SENA who prepare them for a business opportunity once they graduate from school.

The practitioner played the role of course manager, which means that he had to take
responsibility for a primary school group to take them to visit the business exhibition outside the
school in the facilities of the Guaviare governorate within the urban centre. The practitioner had
to guide the students to the point of the business fair and take a tour of the students to bring them

back to the institution.

Day E or the Excellence Day

The 24th of September the day of the excellence took place in the institution where all the
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teachers gathered in a schedule of 6:30 am to 1:00 pm at the school premises in order to evaluate
the processes that are carried out in each of the subjects to review what is serving and what
should be improved to implement it the following year.

On this day no students were quoted, work teams were formed by degrees and the
different subjects were worked with disapproval statistics in order to propose new processes that
would help institutional excellence and improve test scores among other processes.

The practitioner played a role of teacher collaborator of the area of English and was
included in the activities like the other teachers, contributing ideas and proposals to be reviewed

for the next year.

Manuelista Dance Festival and Reign of folklore

The 27", 28" and 29" October 2019 the Manuelista Dance Festival and Reign of Folklore
took place in “La Esperanza” coliseum from 6:00 pm to 11:00 pm the three nights. In this
institutional event, the most important of the year, each course of the educational institution
prepare a folklore fair to be presented during the festival taking into account the categories: Pre-
childhood (1°-4°), childish (5°-8°) and youth (9°-11°). During this event also a reign is carried out
taking a candidate from each grade from 1° to 11° to compete through an individual folkloric
exhibition and some institutional questions in order to win the title of the Manuelista queen, a
crown, an institutional scepter and other economic awards.

For this event, as active teacher of the institution, the practitioner participated in the reign
committee where she had to accomplish a series of commitments such as: reign candidates’
parents’ meetings to inform the dates of dance rehearsals and the documents needed to
participate in the reign; the elaboration of the event program, and the preparation of the

documents for the three nights.

117



Thus, be part of this committee consisted in working actively during the three nights of
event, what means that the practitioner had to wear a costume per night and help with the
children and candidates organization the first two nights.

Also, the practitioner participated of the event as master of ceremony the third night,
where she had to guide the development of the program of the last night in front of the hole

institution, the parents and the community of San José del Guaviare.

Conclusion of the component

To have been an active part of the teaching staff of the institution, allowed the
practitioner to know many of the aspects that are foreign to a university student and that a
teacher does all the time. From this enriching experience, it can be said that the practitioner lived
a real experience in a healthy and in the midst of a natural working environment to his teaching
work.

Having participated in each of the institutional activities, allowed the practitioner at the
same time, to create a sense of vocation and belonging for the profession and for the institution
and these at the same time allowed her to gain ground in the field that from now will be part of
her life.

Finally, being part of a group of people who work with a common purpose allows any
human being to equip himself with tools and new skills that will allow him/her later to be able to
develop new tasks and face new challenges. This is how the practitioner considers that this
experience served her enough to be able to face without fear the new educational challenges that

are approaching to her.
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Chronogram of institutional activities and events (last term)

CUARTO PERIODO: septiembre 9 a noviembre 22

FECHA

ACTIVIDAD

RESPONSABLES

09 de septiembre

Jomada curricular complementana:
notas en plataforma.

Registro de

Directivos docentes -
Psicoorientacion

10 de septiembre

Comisiones tercer periodo

Comision de evaluacian

13 de septiembre

Tercera entrega de informes académicos y de
convivencia a acudientes,

Directores de grupo — Directivos
docentes

Feria de la ciencia y la creatividad de primer ciclo

Docentes primer ciclo

11 de septiembre

Consejo académico

Directivos docentes

16 al 27 de
septiembre

Tercera jornada de oportunidades de mejoramiento

Docentes

17 de septiembre

Exposicion de frisos

Daocente Etica

158 de septiembre

Escuela de padres

Gestion comunitaria

18 de septiembre

Eucaristia

Psicoorientacion - Grado 9°

19 de septiembre

Feria de la ciencia y la tecnologia |

Ciencias naturales — Informatica vy
tecnologia

23 de septiembre

Jormada curricular complementana: coordinacion de
convivencia

Directivos docentes -

Psicoonentacion

27 de septiembre

Dia de la fraternidad

Docentes de ética vy religion

26 de septiembre

Comité de convivencia

Directivos docentes

01 al 31 de octubre

Cartelera

Enfasis - Grado 4°

01 de octubre

Consejo directivo

Rectoria

07 de octubre al 25
de noviembre

Apertura de plataforma y registro de calificaciones
del cuarto pericdo

Secretana academica
Docentes de asignatura
Directivos docentes

02 de octubre

Eucaristia

Psicoonentacion - Grado 10°

05 de octubre

Muestra empresarial

Enfasis

07 de octubre

Jornada curricular complementaria

Directivos docentes -

Psicoorientacion

16 de octubre

Consejo académico

Directivos docentes

de noviembre

docentes decreto 1278

21 de octubre Jomada curricular complementaria Directivos docentes -
Psicoorientacion
21 de octubre al 08 Entrevista de evaluacion docentes y directivos Rectoria

23 de octubre

Eucaristia

Psicoonentacion - Transicion

Escuela de padres

Gestidn comunitaria

29 de octubre
(miércoles 23 de

Pre-comision cuarto periodo

Directivos- Docentes- Directores de
grupo

Figure 12. Chronogram of Institutional Activities
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octubre)

31 de octubre

Comité de convivencia

Directivos docentes

01 al 22 de Cartelera Educacidn fisica - Grado 5°
noviembre

02 de noviembre Exposicidn de ritmos Misica

05 de noviembre Caonsejo directivo Rectoria

DB, O7 v 08 de Festival de danzas y reinado del folclor Manuelista Danzas - Directivos — Docentes-
noviembre

11 al 22 de Apertura de plataforma y registro de calificaciones Directivos - Docentes

noviembre Resultados evaluacidon de desempefic docentes y | Rectoria

directivos docentes escalafon 1273

13 de noviembre

Eucaristia

Psicoorientacion - Grados 11 y 10°

Entrega de simbolos

Grado 11°

14 de noviembre

Comision cuarto periodo

Comité de evaluacion y promacion

18 al 22 de
noviembre

Cuarta jornada de oportunidades de mejoramiento

Docentes

25 de noviembre

Comisidn final

Comision de evaluacian

21 de noviembre

Comité de convivencia

Directivos docentes

29 de noviemnbre

Cuarta jornada institucional de convivencia para
trabajadores institucionales

Gestion comunitaria

03 de diciembre

Graduaciones transicion

Directivos docentes — Docentes de
transicion

04 de diciembre

Clausura: primero a décimo

Directivos docentes- Docentes de
primero a décimo

05 de diciembre

Graduaciones undécimo

06 de diciembre

Entrega de informes a la SED

Directivos docentes

Figure 13. Chronogram of Institutional Activities
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PEDAGOGICAL COMPONENT

Appendix 1: Project contents

RESEARCH PROJECT / FOURTH PERIOD TENTH GRADE CONTENTS

LEVEL: MIDDLE SUBJECT: ENGLISH

VOCATIONAL
GRADE: TENTH | PERIOD: NAME OF THE UNITY: | SUGGESTED TIME: 20-25 HOURS
FOURTH EVERYDAY FOR INSTRUCTION AND
GLOBALIZATION EVALUATION

MAIN GOAL

Value the role of globalization in the use of everyday products

LEARNING TO | LEARNING | LEARNING | LEARNING LEARNING TO COEXIST
TEACH TO DO TO LEARN IN
AND DIVERSE
DESIGN CONTEXTS
STRATEGIES

The  student | The The student | The The student assumes a critical
makes student differentfiat | student position about academic
hypotheses uses es makes an | and  social  subjects  of
about different structures oral interest.
advantages strategies and uses of | presentati
and to prepare | the infinitive | on about
disadvantage | summaries | and academi
S of a | about gerund. C subjects
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discussed relevant of interest.
subject. informatio
n related
fo the
globalizati
on
phenomen
on.

OBJECTIVES

v Distinguishes general and specific information in opinion texts and oral and written

discussions about known topics

v' Explains the ideas of an oral or written text about topics of interest or that are
familiar to from the previous knowledge, inferences and interpretations

v' Writes narrative, descriptive and expository texts related to topics of interest or
familiar

v' Produces written messages, such as clear and well-structured letters and e-maiils,
taking info account the context in which they take place

v' Exchanges opinions about situations of personal, school or social interest.

v" Has spontaneous and simple conversations about subjects that are for personal or
academic knowledge or interest.

v' Answers questions and doubts after performing an oral presentation about

general or academic topics of interest.
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SPECIFIC OBJECTIVES

v Assesses the role of globalization in everyday products.

v Expresses agreement and disagreement.

v Asks for clarification.

v Justifies points of view.

v Expresses conditions and opinions.

v Predicts future actions as a result of certain conditions.

v Makes hypothesis about the advantages and disadvantages of a presented
fopic.

v' Recognizes general and specific ideas in short written argumentative texts on
academic and scientific topics.

v Structures oral and written argumentative texts of medium length about
academic and scientific topics.

V' Expresses opinions about academic and scientific topics in spontaneous

interactions.
FOURTH PERIOD CONTENTS
TOPIC TO KNOW KNOW KNOW GRAMMAR/LEXI | SESSION/D
HOW TO HOW TO CON ATE
DO BE
1.Whatis v'Recognizes | v Asks v Values v |dentifies and uses
Globalization? general questions and basic structures of SESSION 1
and about  the respects present, past,
specific Globalizatio own and and future tenses Monday 16
e Advanta
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ges/ information n and its others September
Disadvantages in effects in opinions v Expressions to
descriptive the infer Thursday 27
and community September
narrative from v'Vocabulary
oral and defined related to
written texts expressions. Globalization
reloted to | v Presents
the written
Globalizati summarie
on s taking
into
account
the given
structures.
2.Communicati | v Distinguishe | v Shares v Assumes v |dentifies and uses
on and s orally one a crifical basic structures of SESSION 2
technology expressions posture position present, past,
and about towards and future tenses Monday 30
vocabulary advantage academi |V September
e History
related to S and c or social | v Identifies and uses
Bef-Aft
the disadvanta topics of modal verbs Thursday 17
& Globalizati ges of interest October
* Relation on communic v Vocabulary
with G. afion and related to social
e Nowada technology media and
ys before and technological
after advances
Globalizatio
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n using
defined
vocabulary
3.Main v  Analyses v’ Presents v Expresses | v Identifies and
economic and and takes argumentat a critical uses conditionals SESSION 3
. notes ive texts position
social
about taking into tfowards v Expressions to | Monday 21
systems/Product
relevant account academi give hypothesis October
s and services
information structured c or social
from texts reasons topics of | v Vocabulary Thursday 31
\% . .
o Adventa related to following a interest related fo October
ges/ the defined products and
Disadvantages Globalizati model services
on
phenomen
on

Appendix 2: Lesson Plan 1st Reading Session

DATE:
DISCIPLINAR TEACHER: ANGIE PERI GR
16-19
AREA: ENGLISH KARINA PORTILLA OD: FOURTH | ADE: 1002
September
TOPIC:
EVERYDAY
SUBTOPICS: What is Globalization?
GLOBALIZATION
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Actual Status

Reported in SABER test

Wished situation:

Learning to
improve / learning
evidence

(SABER results)

CBE

LBR

Students

characteristics

Possible

solutions

Explorat | word.

ion moment

word "GLOBAL" on the board. She
will ask students if they know the

word and what they think about that

teacher will ask the students: -Do you
know what Globalization is? And
they will discuss until arriving to a

clear concept.

Questions moment

-The teacher will write the

-After this first activity, the

True or false activity

-Photocopies
-Board
-Markers
-Notebooks
-Pencils

-English dictionary

Mond
ay 16
September
Classr

oom 114
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(In this part the teacher
reads some statements about
Globalization and students must
answer frue or false)

Unknown vocabulary activity

-In this section of the lesson
the teacher will write on the board
some unknown words the students
must see and try to find the meaning,
which will appear in the text students
will read.

-After the students’ answers,
the teacher will explain the meaning
of each word. Students must write
them on their notebooks.

-Students will repeat the word

using well pronunciation

Practic

e and

structuration

moment

Text reading

-The teacher will read once
the text about Globalization in order
students fo take notes.

-Later on, the teacher will
give the students the text and they
will read it one by one (not all but
most of them will do it).

-After this, all together will
read aloud the text.

-The teacher will ask the

Mond
ay 16
September
Classr

oom 114
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students to find new unknown
vocabulary.

Topic discussion

-The teacher will ask the
students to discuss the main topic,
the general and specific ideas and
she will ask some questions found in
the text.

-Later on, the teacher will
ask the students to work in groups,
they must organize a written report of
the text.

-Then, the class together will
share the final result of the summary.
The teacher will ask the students to
bring the next class the texts worked

in class.

Transfer

ence and

validation

moment

PREVIOUS LESSON REVIEW

-The teacher will ask the
students if they remember the topic.

-After this activity, the
teacher will do a summary about the

previous class.

GRAMMAR REVIEW
-Then, the teacher will
explain the main aspects of the

present tense structure found in the

Thursd
ay 19
September

Classr

oom 114
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text.

-The teacher will ask for
examples

-Later on, the teacher will
ask the students to complete a
tenses exercises worksheet

-The teacher will share the
answers with students

PREMISE INDICATORS
EXPLANATION

-Before the result of the first
topic, the teacher will give the
students the premise indicators in
order the students to use them in the
written report they have to do as
final product of the week.

http://userpages.bright.net/~dclose/

ctinfer.htm

HOW TO DO A WRITTEN
REPORT

The students will follow the
model given by the teacher for
doing a written report and she will
explain the different stages for the
process: extracting general and
specific ideas, writing, reviewing, and
editing before presenting a final text.

FINAL PRODUCT (SUMMARY)

-The teacher will ask the
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students to make a written report
about a text the teacher will give the
students about globalization taking
info account the structures and
indicators given by the teacher
-Finally, if there is enough
time, the teacher will show one of
the reports and will read it to the
class in order to correct some
general mistakes and give some

suggestions.

ASSESSMENT PROCESS IMPROVEMENT OPORTUNITIES
Process: The assessment of this lesson Students will have the opportunity to
will be carried out along the pre, while, post participate in all the activities and improve one by
activities. one.
Product: Students will do a written The teacher will give a written feedback to

report of the Globalization text studied in class, each student’s production. If any student has big
using the structures given by the teacher along | difficulties and mistakes in his/her summary, the

the lessons. teacher will give him/her the opportunity to correct it.

Consolidation: The teacher will give

written feedback to students.

DATE OF DELIVERY: Thursday 19 September OBSERVATIONS: TEACHER SIGNATURE:
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2019

DATE OF REVISION: Friday 13 fo Monday 16 SUGGESTIONS AND COORDINATOR
September 2019 OBSERVATIONS: SIGNATURE:
Appendix 3: Lesson Plan 2nd Reading Session
DATE:
DISCIPLINAR AREA: TEACHER: ANGIE PERI GRA

30th September
ENGLISH KARINA PORTILLA OD: FOURTH DE: 1002

to 03 October

TOPIC: EVERYDAY

GLOBALIZATION

Actual Status

Wished situation:
Reported in SABER test

SUBTOPICS: Communication and technology

Learning to
improve / learning
evidence

(SABER results)

CBE

LBR

Students

characteristics

Possible solutions
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Exploratio

n moment

Questions moment

-The teacher will ask the
students if they remember the
previous class topic (simple future will
and going to) and their differences.

5 min

After the answers, the
teacher will do a review of the topic
by means of a chart.

15 min

The teacher will do a quiz of
the future simple tense

5 min

-Photocopies
-Board

-Markers
-Notebooks
-Pencils

-English dictionary
-Television

-Videos

Monda
y 30th
September
Classro

om 114

Practice

and structuration

moment

Grammar Explanation

The teacher will explain the
past simple faking info account the
present simple structure and the
differences between them.

The teacher will give the
students a list of the most used verbs
in a chart with the past simple and
past parficiple conjugation form.

Students will give some

examples 40 min

Grammar Activity

In this part of the class, the
teacher will form groups of 4 people
and will show a video with which

each students must pay attention to

Monda
y 30th
September
Classro

om 114
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the Mr. Bean's actions, write them in
present simple on the notebook and
finally, by groups, they must deliver 8
sentences taken from the video

using the past simple tense.

The teacher will give some
examples and will let them working.
30 minutes

The teacher will give a
general feedback to the class and
as homework, she will ask her
stfudents fo review the past simple
tense in order to study for the next

class quiz. 15 min

Transferen

ce and validation

moment

Before starting the class, the
teacher will do the past simple quiz.
15 min

Questions moment

-The teacher will paste on
the board some images related to
communication and technology.
She will ask students what comes to
mind with those images.

Vocabulary moment

-After this exercise, they will
guess the main topic reviewing some
familiar words in English concerning
the topic.

10 min

Topic Structuration and

Thursda
y 03rd October
Classro

om 114
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Discussion

-After this first activity, the
teacher will ask the students: -Do you
know the history of communication
technologies?

10 min

-After the answers, the
teacher will show a video
concerning the topic, she will ask the
students fo discuss the video and
later on to form groups of 4 people.

15 min

https://www.youtube.com/watch?

v=7-P2 rGFgl8

Text reading

- When the groups are
already stablished, the teacher will
give them a text about the history of
communication technologies and
she willread if.

The studenfts will say the
teacher the main idea of the text.

15 min

Unknown vocabulary
activity

-In this section of the lesson
students will tell the feacher which
unknown words they found on the
text and all together will find the
meaning of each word. Students
must write them on their notebooks.

15 min

Assessment Activity
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Then, students will read
aloud the text with the teacher and
finally, as assessment activity they
must write one sentence per
communication device shown in the
video indicating their use by using
past simple.

15 min

Homework

The teacher will give some
examples and she will ask the
students to do as homework a
creative timeline of the
communication history using the
sentences. They have to search the
dates of the invention of each
communication device and
organize a fimeline using images and

the information worked in class.

10 min
ASSESSMENT PROCESS IMPROVEMENT OPORTUNITIES

Process: The assessment of this lesson will
If students loose the quiz, they can do a workshop
be carried out through a future simple quiz and a
proposed by the teacher
written production in past and present simple.

Product: Students will do a fimeline of the The teacher will give a written feedback to each
history of the communication using present and stfudent’s production. If any student has big difficulties and
past simple. mistakes in his/her writing exercise, the teacher will give

him/her the opportunity to correct it.

Consolidation: The teacher will give

written feedback to students.
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DATE OF DELIVERY: Sunday OBSERVATIONS: TEACHER SIGNATURE:

29th September 2019

DATE OF REVISION: Sunday SUGGESTIONS AND COORDINATOR SIGNATURE:

29th to Monday 30th September OBSERVATIONS:

Appendix 4: Lesson Plan 3™ reading session

DATE: 28t

DISCIPLINAR AREA: TEACHER: ANGIE PERIOD: GRADE: | October to
ENGLISH KARINA PORTILLA FOURTH 1002 08th
November

TOPIC: EVERYDAY
SUBTOPICS: Social and economic systems/Products and

GLOBALIZATION
services
Actual Status Wished situation:
Reported in SABER test

Learning to improve /
learning evidence

(SABER results)
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CBE

LBR

Students characteristics

Possible solutions

Exploration

moment

The teacher will propose a

movie for the development
of the third reading session
by means of the English
subtitles as the reading
material in order to change
the methodology of work
using something that

students love: movies.

Then, taking infto account
the movie, some activities
will be carry out in order to

practice the knowledge

-Photocopies
-Board

-Markers
-Notebooks

-Pencils

-English dictionary
-Television

-Movie room/Library
-Movie CD

-Videos

Monday 28th
October
Manuela

Beltrdn Library
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got and assess the session
by means of a written
production for this
opportunity a summary of

the movie.

First, the teacher will explain
the dynamic of the session,
later on, the teacher will
show the movie
“Contagion” (2011) by
Steven Soderbergh, which
concerns the spread of a
virus transmitted by fomites,
attempts by medical
researchers and public
health officials to identify
and contain the disease,
the loss of social order in a
pandemic, and finally the
infroduction of a vaccine
to halt its spread. Students

must watch the movie in
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Spanish with the help of
English subtitles as the
reading material. They must
pay aftention to the movie,
the plot, the topics
presented, the characters,
the story and the details

around the movie.

Then, in the next class, the
next week; the students
have to develop a series of

activities about the movie.

2 hours

Practice and

structuration

moment

Movie Review

In this session, the teacher
and the students together
will do in a first place, a
review of the movie in order

students to retake the main

Thursday
November

07th

Classroom

114
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aspects of the movie story.

Then, the teacher will show
the trailer of the movie in
order students to
remember some forgotten
aspects.

(see appendix 1)

15 min

Later on, the teacher will
do a quizin order to identify
the level of knowledge of
students about the movie,
make them remember the
story, its details; and guide
them with the final product
of the session that will be a

summary. (see appendix 2)

20 min

143



Vocabulary recognition

After the quiz, the teacher
will give the feedback
immediately and will go
point by point in order fo
students better organize
the vocabulary and their

ideas for the summary.

10 min

Then, the teacher will ask
the students for the
unknown vocabulary
found in the quiz and will
write on the board word by
word in English and Spanish
for students write them on

their notebooks.

15 min
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Sort the story

The teacher will give to 20
students approximately
some images from
important moments of the
movie and they must
organize them
chronologically depending
on the story.

(See appendix 3)

15 min

Movie’s Topics Discussion

The teacher will ask the
students to stop in one of
the questions of the quiz:
“What of the following
fopics are presented in the

movie2” Students must

145



answer and the teacher will
open a space where
students  will  argument
what topics appear in the
movie and in what specific

moments.

15 min

Transference

and validation

moment

Summary as written
production and result of
the session

Finally, taking into account
the last point of the quiz:
“Write the 4 most
important moments of the
movie which would help
you to do a summary”.
After the complete analysis
of the movie and the
different activities, using
the ideas they wrote
during the quiz, they must

reorganize theirideas and

Thursday
November

07th

Classroom

114
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tfransform them into a
summary of the movie
using the studied

vocabulary as final

30 min

product of the session.

ASSESSMENT PROCESS

IMPROVEMENT OPORTUNITIES

Process: This lesson will be carried
out through the analysis of the
movie “Contagion” by means of a
series of activities to prepare
students for the product of the

lesson.

The teacher will give feedback as soon

as each activity is carried out.

Product: Students must write a
summary of the movie, taking into
account the vocabulary guide
given by the teacher and the main

ideas built in class.

The teacher will give a written
feedback to each student’s
production. If any student has big

difficulties and mistakes in his/her

writing exercise, the teacher will give

him/her the opportunity to correct it.
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Consolidation: The teacher will give

oral and written feedback to

students.

DATE OF DELIVERY: OBSERVATIONS: TEACHER SIGNATURE:
Tuesday 12 November

2019

DATE OF REVISION: SUGGESTIONS AND COORDINATOR SIGNATURE:
Tuesday 12 November OBSERVATIONS:

2019
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Appendix 4.1: Reading Sessions’ products
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Appendix 5: Survey results

Preguntas

FECHA DE REALIZACION DEL CUESTIONARIO

5 respuestas

nov. 2019 20 5

Respuestas e
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CURSO

5 respuestas

5 (100 %)

1002

EDAD

3 respuestas

3 (B0 %)

1(20 %) 1(20 %)

;DEL 1AL 10 QUE NIVEL CONSIDERA USTED QUE TENIA EN COMPRENSION DE LECTURA EN
INGLES ANTES DEL PROYECTO DE LECTCOESCRITURA DE LA DOCENTE PRACTICANTE?

5 respuestas

[][[]l%) [][[Jl%) D[Dl“a\‘o) U[[]l".v\‘o) [J[Dl“a\‘o) D[[]l“.v\‘o)

5 G 7 8 9 10
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;DEL 1AL 10 QUE NIVEL CONSIDERA USTED QUE TIENE EN ESTE MOMENTO EN
COMPRENSION DE LECTURA EN INGLES DESPUES DE HABER PARTICIPADO DEL PROYECTO
DE LECTOESCRITURA DE LA DOCENTE PRACTICANTE?

5 respuestas

2 2
{40 %) (40 %)
! 1
(20 %)
D[[Jl%) nml%) [J[[Jl%) D[[Jl%) [J[[Jl%) [J[[Jl%) le%)
0
1 2 3 4 5 & 7 2 g 10
(DELTAL0 QUE NIVEL CONSIDERA USTED QUE TENiA EN PRODUCCION DE TEXTOS EM
INGLES ANTES DEL PROYECTO DE LECTOESCRITURA DE LA DOCEMNTE PRACTICANTE?
3 respuestas
4 4
(80 %)
3
2
! 1
D[[Jl%) (20 %) Dml%) D[[Jl%) D[[Jl%) D[[Jl%) le%) D[[Jl%) D[[Jl%)
0
1 2 3 4 5 & 7 1 g 10
+cDEL TAL10 QUE NIVEL CONSIDERA USTED QUE TIEME EN ESTE MOMENTO EN
PRODUCCION DE TEXTOS EN INGLES DESPUES DE HABER PARTICIPADO DEL PROYECTO DE
LECTOESCRITURA DE LA DOCEMNTE PRACTICANTE?
5 respuestas
- 2 2
(40 %) (40 %)
1 1
(20 %)
nml%) nml%) nml%:. n[nl%:. n[nl%:. [J[[]I%) [J[[]I%)
0
1 2 3 4 5 5 7 8 9 10
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{QUE ACTIVIDADES DE LECTURA RECUERDA HABER REALIZADO A LO LARGO DEL ANO ESCOLAR
ANTES DE LA LLEGADA DE LA DOCENTE PRACTICANTE?

5 respuestias

la profe nos ponia a leer libros para nifios y nos hacia dictados y otras actividades de leer

dictados, leer libros e historias, textos del libro de ingles

la profe nos imprmia hojas de libros para leer en la clase y en la casa y del libro de ingles leia tambien cosas
textos del libro, libros en ingles con historias, nos hacian dictados

pues haciamos lecturas de libros con la profe o nos llevaba fotocopias para leer en clase

;QUE ACTIVIDADES DE LECTURA RECUERDA HABER REALIZADO A LO LARGO DEL CUARTO
PERIODOC CON LA LLEGADA DE LA DOCENTE PRACTICANTE?

5 respuesias

nos traia textos para leer todos juntos, traia imagenes, fotos y videos bonitos para despues poder hacer ideas
y un trabajo al final de la clase

textos de la globalizacion, vimos una pelicula de un virus mundial, palabras en el tablero
textos de temas del mundo, palabras en el tablero, videos de los temas, una pelicula y otras cosas
nos llevaba textos con imagenes y palabras en el tablero y videos y peliculas a veces

la profe angie nos llevaba muchas mas cosas porque llevaba textos de temas diferentes todas las clases,
llevaba dibujos para pegar en el tablero, llevaba videos con subtitulos y nos puso una pelicula en espafiol con
subtitulos en ingles

;QUE ACTIVIDADES DE PRODUCCION DE TEXTOS RECUERDA HABER REALIZADO A LO LARGO DEL
ARNO ESCOLAR ANTES DE LA LLEGADA DE LA DOCENTE PRACTICANTE?

5 respuestas

la profe nos ponia a terminar las historias de los libros o a cambiar los finales o a contar cosas de nuestra
vida

hacer cuentos cortos, cambiarle el final a una histaoria, hacer historietas
cambiar los finales felices de los cuentos por otros finales diferentes o contar histprias
escribir historias de nuestra vida, hacer finales de libros corticos, fotocopias

no eran tan cheveres, tocaba escribir mucho sobre historias pero yo usaba el traductor de google y ya
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JQUE ACTIVIDADES DE PRODUCCION DE TEXTOS RECUERDA HABER REALIZADO A LO LARGO DEL
CUARTO PERIODO CON LA LLEGADA DE LA DOCENTE PRACTICANTE?

5 respuestas

despues de leer y de mirar las imagenes y sacar vocabulario que no sabiamos la profe nos ponia a hacer
ideas de los textos o a resumir o a dar opiniones usando palabras que ella nos ensefiaba y nos corregia

sacar ideas de los textos, hacer un resumen, dar la opinion, nos hizo un guiz de la pelicula con preguntas
para responder de la pelicula

muchas actividades hicimos, leiamos y mirabamos palabras y videos y al final haciamos en grupos a veces el
resumen o lo que pensabamos de los textos o sacar ideas sobre imagenes

ideas, opiniones, un quiz de la pelicula, un resumen

siemnpre nos ponia a escribir sobre lo que fuera traido ese dia, si era un texto a hacer resumen o dar la
opinion en ingles o si era la pelicula era hacer un quiz y poner las ideas principales de |a historia de la pelicula

,CREE USTED QUE MEJORO © QUE DISMINUYO EL NIVEL DE COMPRENSION LECTORA EN INGLES
GRACIAS A LAS ACTIVIDADES DE LECTURA IMPLEMENTADAS POR LA DOCENTE PRACTICANTE?
JPOR QUE?

5 respuestas

creo que mejore muchisimooo por que la verdad yo cuando intentaba leer en ingles no entendia nada nunca
siempre quedaba perdia porque no sabia que decia ahi en cambio ahorita la profe nos ensefio muchas
palabras de vocabulario antes de leer para entender mejor y creo que muchas palabras no se me van a
olvidar eso espero

que mejore, por que antes no entendia nada cuando leiamos en ingles y ahora ya entiendo muchas palabras
que nos ensefio ella en las clases

mejore. porque antes entendia mas o menos bien ingles cuando leia pero usaba mucho el diccionario y con
la profe nueva no usabamos diccionario si no que ella nos ensefiaba las palabras en el tablero y cuando
leiamos ya sabiamos casi todo el texto

mejore por que ahora puedo comprender mas las lecturas que hacemos porque buscamos primero las
palabras antes de leer y ya uno luego sabe cuando lee que es cada cosa

creo que mejore el nivel de comprension lectora con la practicante porque nos ensefiaba a entender mejor
los textos empezando a mirar las palabras desconocidas y en otros textos si salian las palabras ya las
conociamos y ya entendiamos mejor
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;CREE USTED QUE MEJORG O GUE DISMINUYS EL NIVEL DE PRODUCCION TEXTUAL EN INGLES
GRACIAS A LAS ACTIVIDADES DE LECTURA IMPLEMENTADAS POR LA DOCENTE PRACTICANTE?
;POR QUE?

5 respuestas

tambien creo que mejore en la produccion textual porque antes yo usaba mal el diccionario y no se me
entendia nada y con la profe aprendimos frases y palabras para escribir cosas en ingles como pensamientos
y resumens y ideas aunque tuvieramos errores ella nos correjia y la proxima lo haciamos mejor

que mejore tambienn por que si no sabia cmo leer en ingles en escribir menos, era muydificil y tocaba usar el
diccionario y quedaba mal entonces con la profe nueva aprendimos frases claves para resumir cosas o para
dar las opiniones y escribir sobre un texto sin tantos errores

tmabien mejoro porque antes escribir poquito en ingles y ahora con la profe le escribiamos mas cosas y no
quedaban tan mal porque sacabamos buena nota

mejore porque antes no me gustaba escribir y usaba traductor y quedaba mal y me regafiaban pero con la
profe lo hicimos en clase y fue mejor nos ensefiaba a decir cosas y nos quedaba bien

mejoro mucho porque antes haciamos trampa y usabamos internet siempre y en cambio con ella haciamos
todo bien hecho en clase en grupos a veces y nos ayudabamos y la profe nos ayudaba a corregir algunas
cosas y haciamos textos bien hechos decia la profe

SIUSTED CREE QUE SU NIVEL DE COMPRENSION LECTORA EN INGLES MEJORO, EXPLIQUE CUAL
SEGUN USTED FUE LA CLAVE PARA LOGRARLO (si usted respondio que el nivel disminuyo no
responda esta pregunta)

5 respuestas

yo creo que como la profe nos ensefiaba todo. hacia las clases muy entretenidas con videos y nos ensefiaba
muchas palabras y hasta una vez nos puso una pelicula. todas las actividades con ella eran cheveres y
aprendiamos a leer y entender el ingles

la forma en la que la profe nos ensefio palabras hablando de los temas entre todos y con videos cheveres y la
pelicula, yo creo que muchas actividades nos ayudaron a ser mejores

la clave fue la profe porque ensefiaba bien todo y con paciencia todos los dias los temas y nos corregia
siempre

conocer las palabras antes de leer porque asi sabiamos cuando leiamos que decia cada palabra era mas
chevere y rapido

en la lectura fue aprendernos tanto vocabulario nuevo para entender los textos eso ayuda demasiadoo

156



SIUSTED CREE QUE SU NIVEL DE COMPRENSION LECTORA EN INGLES DISMINUYO, EXPLIQUE
CUAL SEGUN USTED FUE EL ELEMENTO QUE PRODUJO ESTO (si usted respondié que el nivel
mejord no responda esta pregunta)

3 respuestas

no
ninguno no

never

51 USTED CREE QUE SU NIVEL DE PRODUCCION DE TEXTOS EN INGLES MEJORO, EXPLIGQUE CUAL

SEGUMN USTED FUE LA CLAVE PARA LOGRARLO (si usted respondid que el nivel disminuyd no
responda esta pregunta)

5 respuestas

que la profe nos ensefiara como se decian las cosas en ingles para poder decirlas porque a veces uno quiere
decir algo pero no sabe como entonces la profe nos explicaba antes de hacer la actividad de escribir todo lo

que necesitabamos para hacerlo bien

saber las frases para escribir opiniones y cosas de los textos en ingles porgue cuando la profe nos decia
COMmo era no nos quedaba mal

saber las palabras antes de leer los textos porque cuando leiamos ya podiamos saber que decia en espafiol y

nos parecia facil leer asi

hacer muchas actividades antes de escribir porque cuando uno iba a escribir y iba a utilizar una palabra esa

palabra ya la habia visto con la profe y ya la sabia y la escribia y asi era mas facil

escribiendo mejore porque ayudarnos y hacerlo en clase y que la profe nos dijera y nos ayudara con las
dudas era mucho mejor que traducir

Sl USTED CREE QUE SU NIVEL DE PRODUCCION DE TEXTOS EN INGLES DISMINUYO, EXPLIQUE
CUAL SEGUN USTED FUE EL ELEMENTO QUE PRODUJO ESTO (si usted respondid que el nivel
mejord no responda esta pregunta)

2 respuestas

no disminuyo

never x2
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;RECOMENDARIA EL TIPO DE ACTIVIDADES DE LECTURA IMPLEMENTADAS POR LA
DOCENTE PRACTICANTE PARA REFORZAR LA COMPETENCIA DE PRODUCCION ESCRITA EN
INGLES?

5 respuestas

@ Si
@ No

;POR QUE RECOMENDARIA © POR QUE NO RECOMENDARIA ESTE TIPO DE ACTIVIDADES DE
LECTURA?

S respuestas

porgue si lo hacen como la profe lo hacia nosotros vamos a aprender mucho de como decir cosas en ingles y
escribirlas y tambien al ver videos o leer ya conocemos palabras y ya entendemos mejor

si recomiendo a la profe por que trajo muchas actividades que nos gustaron a casi todos y el material lo
llevaba y era bonito, las imagenes y los videos y la pelicula me gustaron todos y trabajar con mis compafieras
e gustaba tambien

porque si nos ensefio a nosotros a leer que no eramos tan buenos quiere decir que puede ensefarle a otras
personas asi y van a aprender mas que nosotros a leer y escribir bien en ingles

si las recomiendo porque yo mejore todos los aspectos de ingles y me di cuenta que no es tan dificil pero hay
que estudiar y aprenderse lo que la profe muestra y ensefia

porque la profe fue excelente profesora de ingles y nos ensefio muchas cosas para leer textos y entenderlos
y luego escribir cosas coherentes sin equivocarnos tanto y aprendimos muchas cosas gque no sabiamos

JTIEME ALGUMNA SUGERENCIA O COMENTARIO POR HACERLE A LA DOCENTE PRACTICANTE
SOBRE LA EJECUCION DEL PROYECTO?

S respuestas

fue muy bueno aprendimos mucho de ingles y aungue a veces no prestaban atencion algunos yo se que
todos aprendimos y mejoramos en ingles para once

profe gracias por ensefiarnos ingles con tantas cosas cheveres, ojala volviera en once para que nos vaya bien
en el icfes yo se que si usted sigue ensefiando asi se puede

no, estuvo bien profe
todo muy bien. aprendimos mucho

decirle que es una profe super super buena y que siga asi que gracias porque aprendimos mucho y nos
gustaban mucho sus clases y nos fue bien con usted y nos tuvo paciencia
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Appendix 6: Writing journals

ENTRADA DE DIARIO 2 — SESION 2
Fecha: 03 de octulbre 2017
Lugar: Institucion Educativa Manuela Baltran — Salon 114
Grupo: 1002

Tema: Comunicocion y fecnologia

El dic de hoy jusves 03 de occtubre del 2017 lleveé a cabo mi segunda sesidn
de la propuesta pedagoégica “Performing Reading activifies based on the
iterocy axis to reinforce the written production competence in tenth grods
students in Manueela Belfran High Schocl in Son José del Suaviare: An action
research”. Hacs una semonag, el pasodo juswes 24 de septiembre del 2017,
tuea la oporiunidad de aplcar la prirmera entrevisia a mis 12 participantes
mivestra del proyecto. Esfo enfrevista me wa o permitr conocer el esfodo
inicial de los estudiantes en cuanfc a los hakifdaode:s de lecto-escritura v o
entrevista final me ayudara a contrastor esta informacion overguando que
tanto aprendiercn a haocer los estudiontes con las acfividodes que yo lleve
a cobo.

Esta wez no us& una palobra clave para hocer una luvia de ideas acerco
del ferma, sinc que seleccioné una sere de imagenes relocicnadas con &
terma v los crganice en orden cronclogico para que ellos pudisran deduci
el ferna gue en esta clase fue comunicocion ¥ tecnologia. Luego de fener
una lluviao de idecs vy de discufir el tema, vimos un video, ko discutimeos
igualmente: leimes un texto y socamas el vocabulario desconocido. Luego
hicieron una produccion escrita usondo & pasodo simple teniendo en
cuenta el video v la lectura.

ANALISIS DE LA SESION

Teniendo en cuernfo las observaciones anferiores, esta vez, uze slementos
mas didacticos v lamatives come kas imagenes y en cuanto a su gusto por
as peliculas, uiilicg un video animado que disfrotarcn muchic.

En esta sesidn, sento gue les lamd mucho mas la otencien &l proyecio v
pudiercn procticor los conocimientos de gramatica gue hemcs estodo
traloojando por fuero de estas sesionss.
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ENTRADA DE DIARIO 2 — SESION 3
Fecha: unes 28 de cotubre v jueves OF de nowviemlbes 2017

Lugar: Institucion Educativa Manuela Beltran — Sala de cine de la bilicteca v
Salén 114

Grupao: 1002

Tema: Productos, servicios v sistermas economico-sociales

Teniendo en cuenta que el dio lunes 25 de actubre el saldn iba a estor

ocupado debidoe o un ensayo del festival de darzos, les propusse a mis
estudiantes una pelicula pora cambior un poco la metodologia de las
sesiones de lecfura. Fue asi como ese lunes viercn la pelicula “Contagion”
una peliculo sobre un virus que e esparce o nivel mundial v cousa panico
en fodo el mundo. En esta pelicula se evidencion todos los temas que hemaos
visto con los estudiantes de 1002, ka globalizacion y su impacto en el mundo,
o comunicacion ¥ lo fecnalogia vy 2l terna nuevo, kos sistemas econdmicos
y producios v servicios. Despues de ver lo pelicula usandco los subtifulos 2n
inglés como instrumento de lectura, lo semana siguisnte el dia jueves 0F de
noviemiore, llevamos o cabo la consclidacion de lo secsian de lecfura v
escrifura teniendo en cuenta el matedal de la semana pasada: la pelicula.
En esta tercera sesion, lleve a caobo los actividodes de lectura y escrtura de
rmanera diferente. En primer lugar, los estudiontes fuvieron que recordar kos
aspectos mas importantes de lo peliculo o fravés de una discusion grupal;
uego de recordar un poco ka historia, les apligue un guiz de conocimientos
acerca de la pelicula, con el in de retener en su mente los aspectos mas
relevantes pora el ardlisic de lo pelicula. luego del quiz. hicirnes un
reconocimiento de vocabularic desconocido a froves de unas iImagenes
exraidos: de lo peliculo, con los cucles debdan ellos mismos armor
cronclogicomente ko histora feniendo en cuanta los momenfocs mas
primcrdiales de o cinta. Luego de armor secuencialmante la hisforia con las
imagenes, s2 akyio un espacio de discusion donde oz elementos generales
fusron expuestos como la problematica de la zalud a nivel mundial, el uso
de lo tecnologia, el poder, el dinerc enfre otros temos obordodeos a lo largo
del periodo. luego de esta discusion, de conccer & vocabularo
desconocido, nos dispusimos o elaborar las ideos principales de la pelicula
as cuales seran de oyuda pora lo construccion del resumen de la mismao

como produccion escrta producto de lo sesicn.
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AMALISIS DE LA SESION

Teniendo en cusenta que siempre habéa usado matedial de lectura pora los
sesiones vy gue los esfudiantes yao me hablan pedido tralajar con elementos
mas cercanos o ellos, se me ocurid cambiar un poco la metodologia v
utiizar una pelicula parc cambior la dindgmica y motivar mds a mis
estudianies o trobajor en loz sesiones de lectura de manerc mas activa =
interesada. De haechao, fue un gran acierto, porgue los esfudiantes =alieron
de la rufing, disfruforon lo pelicula v esfuvieron dispuestos o reclzar los
actividades basodas en la pelicula gque les propuse pora lo sesicn. Pude
abservar gue wador oz aclividades vy combiares = confexto a bos
estudianies, socarlos del aula de close genera una motivacion Onico en kos
esfudianies en cuanio a las acfividode:s de lectura que g veces son vistas
cormo acfividodes mondtonas por los esfudiantes. Debo decir gue una
pelicula tarmibien puede ser usado comeo materiol de lectura s se usan kos

subfitulos ¥ z2 soben guiar las actividades de andlisis.

En cuanto a lo sesicn en s, no cambic mucho, pude seguir evaluondo
aspectos de vocabularic, de discusion e inferaccion entre los estudiantes,
siempre enfocodo al producto final en esfe caso al igual que en lcs demas
una produccion escrita feniendo en cuenta el matedal, en esta sesion o
pelicula.
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Appendix 7: Parents’ written approval




Appendix 8 : Materials

WHAT IS GLOBALIZATION?

Globalzafion is the way in which local and national things become global.
Globalization dlows pecple, beliefs, cultures and economies 1o be closer all
dround the world.

-Read the text below:

sarahis an Amencan schoolgirl. Affer her breckfast of o French croissant and
arn English rouffin, she slips on her [talian shoes to go to schoolin her father's
German cdr, which uses petrol from Middle Eost. Affer school, Sara and her
Crother Jack stop off Ot the local rmusic shop to buy the latest chart fopper.
Although the dllburn is by a famous Swedish popstar, the CD itelf s made in
Ching, and the brother ond sister cannotwait fo play it on their Jopanese
sterec. Affer dinner, Jack sends mysterious SMS messages, using his Finnish
mobile phone, 1o his friends and Sarah switches on their made-in-Tawan FC
and surfs the netwith their Armerican welb browser,

Texd from o leafltet of European Comimiasion aboot Mbemational Trade,

PRESENT SIMPLE TENSE

Name: Date:

-Write the right conjugation of the verb in brackets.

1. We breckfast at eight. (have)
2. Peter toschool at six. {go)

3. Annda the guitar. (not play)
4. He anice cream. (want)
a0 lermonjuice. (not hate)

&, Kelly . {watch)

7. WO pizza? (like)

8. Caroling footzdl. (play)
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Simple Present mr bean -

He talkS with his tc;y.‘

’ > ‘D 0:52 / 10:52 Desplazate hacia abajo pafa obtener mas informacion

Evolution Of Communication

. . lazate hacia abajo par‘a obtener mas informacién
» B o) 006/1:21 i

CONTAGIO trailer subtitulado HD - oficial de Warner Bros. Pictures

- g Desliza la pagina para ver mas detalles
> Pl o) 045/2:26 5
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Appendix 9: Reading sessions evidences

‘Ms. Lo intey

/

-No es verdad,

167



168



169



170



NADA UBICAS

g 3

Y s - .
LON LIMPIO Y ORGANIZADO. SACAR LA BASURA-A_LAG CANEERE

AS SILLAS HACIA LA PARED G :

e , R .
lﬂm‘ n : l'
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RESEARCH COMPONENT

Appendix 10: Self-observations

Auto-observacion de clase, 2019-2

Puntos totales - (7]

UNIVERSIDAD DE PAMPLOMNA

FACULTAD DE EDUCACION

DEPARTAMENTO DE LENGUAS ¥ COMUNICACION
LICENCIATURA EN LENGUAS EXTRANJERAS INGLES-FRANCES
PRACTICA INTEGRAL

AUTOEVALUACION DE LA PRACTICA PEDAGOGICA

Direccion de correo electronico *

yiyiportilla@hotmail.com

I. PLANIFICACION

Sin titulo

»  Realizo la programacion de mi actividad educativa teniendo como S8
referencia el Proyecto pedagodgico del programa v la programacion de
area*

1 2 3 4 5 s} 7 8 9

o O O O O O O O @ siempe

Comentarios
si tengo presente los temas que son proporcionados por los estandares basicos del

aprendizaje y me guio del libro de trabajo que maneja cada grado. en cuanto al proyecto,
planeo y realizo actividades que acorde al proyecto pedagdgico que se lleva en curso.
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> Plant=o los objetivos didacticos de forma que expresan claramente las .43
competencias que mis estudiantes deben desarrollar. *

O O O O]

Comentarios

si, trato de manejar diferentes recursos didacticos para que mis estudiantes puedan
entender bien el tema. aunque, no todas las competencias son desarrolladas, por lo
general no se suele trabajar mucho en la parte de escucha. Las habilidades que se han
venido desarrollando en el transcurso del afio son relacionadas a la estructura gramatical,
léxico, lectura y traduccion.

>  Selecciono v secuencio los contenidos con una distribucion v una B
progresion adecuada a las caracteristicas de cada grupo. *

1 2 3 4

O O O @

Comentarios

si llevo una secuencia en los temas gue ensefio en cada grado, pero esta secuencia que
sigo es por el libro que cada grado tiene. Aunque, este libro no presenta una secuencia
Idgica del contenido a ensefiar asi como tampoco esta muy acorde a los temas
requeridos para cada uno.

>, Adopto estrategias y programo actividades en funcion de los objetivos, ../3
de los distintos tipos de contenidos v de las caracteristicas de I@s
estudiantes *

Comentarios

las estrategias que manejo para cada tema son mas acordes a la metodologia que se ha
venido trabajando en cada grado. Légicamente, trato que estas estrategias se adapten a
los objetivos no solo del tema a enserfiar sino también a la mejor manera de darme a
entender a los estudiantes.

175



> Planifico las clases de modo flexible, preparando actividades yv recursos /3
ajustado lo mas posible a las necesidades e intereses de |@s estudiantes.

-

Comentarios
las actividades que realizo son acordes a lo que el estudiante debe aprender. Pero, no hay
mucha flexibilidad en ellas puesto que a veces debo seguir las actividades que se han

venido desarrollando en cada periodo con normalidad y por las cuales se debe calificar al
estudiante.

> Establezco, de modo explicito, los criterios, procedimientos e A3
instrumentos de evaluacion v autoe evaluacion.

1 2 3 4

O O @) ®

Comentarios

si, antes de realizar cualquier evaluacion, los estudiantes son informados de como se va a
desarrollar y como se va a evaluar dicha actividad u ejercicio.

Comentarios

si, sigo un cronograma que esta ya establecido por la institucion y que se debe cumplir
por todos tanto estudiantes como docentes y practicanites.

Observaciones v propusesitas de mejora: ™

Ninguna

Comentarios

incluir mas actividades interactivas en los plan de clase, de manera que se explote mas
estos recursos tecnologicos.

REALIZACION:

-Motivacion inicial de |@s estudiantes:
trato de hacer en cada clase un jusego antes de empezar la explicacion del tema. Pero por lo general
antes se debe iniciar con la oracion.
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Appendix 11: Narratives

REFLEXION #1
Estudiante-procticante: Angie Karina Portila Villamizor
Fecha: 10 de septiemiore 2017

Parte descripfiva

El dia 02 de Sgpfiemkes de! afc 2019 comerzd uno de los Gfimos procesos
pertenecientes a la culminacién de mi camero; mi peactico integral.  Esta
préciica lo llevaré o cobo en lo Institucidn Educativa Manuela Beltvan ubicada
en o ciudod de Son José del Guaviare, Colombia. B colegic Manuela Beltran es
una insfitucién plblica donde lo gran parte de sus estudiantes son desplazados
o vicfimas de la viclencia debido a que San Jozé hace parte de la zona roja del
pak. A pesar de esto, la mayona de sus estudiantes son nifics y nifas con ganas
de aprender para transformaor su realidad y la de sus familios.

El dia lunies 02 de Sepfiembes me presenté en la insfitucidn con 2l respective
uniforrme, comé, cavta de presentacidn v lo corpeta a z=v enfregoda o la
upervisora. Fue asl como lo coordinadora de secundoria nos recibid
calurcsoments, manifestande que nos estabon esperando.  Enfregomos
farmabmente la corto de presentacidn y fue asl como lo rectora vy algunos
directives nos dieron la bienvenida a la institucicn.

Diespués de habere explicado a la coordinadera ko concemiente al process de
préciica, nos dispusimes a hacer el primer contacto con mi supervisora. Bla es
una docents que lleva 14 afios frabajando en ko irstitucidn, es una excelente
persona y profesional quién no tuve problema con guicr mi procesc de prdctica
2n la institucidn.

Lo cocrdinodors me mosird las insfolociones, solones, cafeterios, dreas de
descanso bibliotecao entre ofros. Luege nos difigimes a lo oficing pora foclitarne
el marual de convivencio, el PEL, cronograma institucional y ofvos documentos
importantes de la insfifucidn.

Ao large de la jomada = encargd de presentarme con los demds docentes
tanto de primaric comec de secundara y les hizo lo recomendocién de
acogerme come un docente mds, fue asl como me incluysron en el grupe de
WhatsApp de docentes de la insfifucidn pora estar al fantc de los acfividades y
de los impravistos que se puedan presentar a diaric, fambién me incluyd en las
actividades extracumicularas de infegrocién docente que hocen mersuciments
con el fin de ofiarzor los lazos entre profesores y directivos, lo gue me hizo sentic
muy comoda y bien recibida hasta & momento.

REFLEXION #2
Estudiante-practicante: Angis Korina Portila Vilamizor
Fecha: 15 de sepfiemione 2019

Parfe descripfiva

Del dia 07 al dia 14 de szptiembes del presente afic, experimentéd una semana
l=ra de cbigaciones y compromises por cumplir. B dio lunes y dia martes 10 de
zepliembre que por razones de tiempo v de conexidn a internet entregud mi
propuesta con un refrase de algunas heras claromente con previa autorizacian
de mi futor, igualmente esto me generd senfimientos de esirés y ansiedad,
aungue también de alivic al haber enfregado un documento tan imoortants
que me llevd fanfes dios y fante esfueso realizor. Bl dia lunes de esa semana asist
a la institucidn nermalmeants, fuve una chora con mi profesor supendsora y
estuvimes aralizande mi trabajo realizade durante la observacidn institucional y
me asignd una respectiva nota después de medir mis conocimientos sobre kos
documentcs y procesos de la irsfitucidn. B dia martes fue el diimo dia
reglamentaric de esta respectiva s=mano gue asisti a la irefitucién. Durants la
jormada, la supervisora me propuso gue asistiera el dia viemes alas 10:00am a lo
enfrega de infornes a los podres de familia para all aprovechar el espacic para
hacer firmar los consentimientos informados para poder frakoajor con el proyscio
pedogdgico sin problema y poder hacer libee toma de evidencias en el saldn
1002 que serd mi muesina para este proyecto.

Ez asf come &l dia jueves no asist a la institucién, pero aproveché el fiempe para
preparar la sustentacion de la propuesta la cual s= levaria a cobo =l dia viernes
alas 7:00 am via Skype. Fecha gus fue cambiada o solicitud mia y de mi futor
por coordinacidn de pracfica ya gue o esa hora de lo mafiana no encontraria
donde gensrar la conexién a infemet. Fue asl como se pospuso para el dia lunes
1£ de s=pfiembre o las 5:30 pm.

El dic viermes 13 de sepfiembre como ocordé con lo docente, asist a la jormada
de enfrega de inforrnes académicos 2nla insfitucidn, rme presenté con los padres
de familic ¢ acudientes de los 37 estudiantes con quienes trabajoré mi propuesta
pedagdgica, les informé de la idea del proyecto, de las consideracionss &ficas
del uso de estos evidencios solo para uso investigative y les hice firmnar kos
consentimientos. Todos los podres ¢ acudienfes fimaron y me autorzaron
trabbajar con sus hijos y con la infarmacion gque fuera a ser recolectada.

En los dios siguientes, uve la oporturided de conccer o lo: estudiantes con
quienas vay o frabajar duvanie las siguientes diez semanas. Hice la observacidn
de los cuato  cumcs gque me comespondisron en secundario
(10021101,1102,1103,1104) v los cuatro en primaria (201, 202, 203, 204] v la tanic
‘o supenizora como oz docentes d= primadia me disron lo oportunidad de
presentarme con los estudiantes y de resumiries el okbjetivo de mi presencic =n la
insfitucidn.
Durante los horas de lo forde me dedigué g analizar la informacién recopilada
enla jornada de la mafiana pora i consolidande poco g poce o propuesta.
Los dias restantes o esta observacidn insfitucional, terminé de escudrdifiar en los
aspectos relevaniss del colegio y comencé o redactar mi propussta despuds de
haler visto los folencias en loz cursce o mi cargo ¥ feniendc en cusnta las
sugerencias de la supervisora.

Parfe reflexiva
El proceso de integracién a la institucion fue una sorpreso para mi ya que no
esperaba gue me recibisran de tan colwosa monero, fodos los personas que
hacen parte de lo institucidn fusron muy atentas conmige e incluso los
estudiantes me maosiraron su inferds por que yo sea su profesora de inglés.

Una de los partes mas dificiles de lo odaptacidn al colegio fue la comprensidn
de los diferentes hororos insfitucionoles feniendc en cusnta los actividades
semanacles. Bdsten dos hororos dependiendo de lo semanc en le gue =
encuentren vy =i hay alguno actividad, exsten otros cuctro fipos de hororios
creades con & fin de no perder clazes.

Er cuanto al procese de redaceidn de la propuesta, me parecid un procase muvy
dificil y exhaustive, deibido ala cantidad de criterios que debion sarincluides alll
Calse resattar de igual mansr que en el lugar donde vive, la coneddn a infemet
no s la mejory 2n la insfitucién este servicio no es prestade. B asl come slakborar
a propuesta fue todo un refo. 4up o=, hice todo lo que pude para cumplir con
todos los aspectos solicitados v eniregar una propuesta que sirva para culrr las
necesidades académicas de la poblacién seleccionada por mi superviscra.

Es o=l como para concluir delbo decir gueg, en esta primera s=mana, los tareas
propuestos fusron llevados o cobo exitczomente y hasta el momento no 5=
presentan inconvenientes o imprevisics, me siento metivode vy liste paro
comenzar con este nueve rol como docente de lenguo exfronjsra =n esta
marovillosa institucian.

El fin de semana del 13 y 14 de sepfiembrs ha sido un fin de semana exhaustive
ya que he estado preparands lo pressntacidn de la propuesta, he esfado
trabajando en las comrecciones, pero tamiién en los contenidos programaticos,
en los cronogramas y los primercs planes de close de lo primera semana del
pefiodo cuarte de los cusos 1002, 1101, 1102, 1103, 1104 y 201, 202, 203, 204 para
zer presenfodaos ante la supenvisora a primera hora el ines.

Parfe reflexivg

Teniendo en cuenta todeo el tabajo reclzode durcnte esto semona, en lo
propuesic pedagdgica, en la institucidén con los padres de familia y con los
documentcs pora entregarle o o supenisora, debo decir gue ho sido ofrg
semana exhoustiva perc completamente productiva ya que he oprendido poco
a poco a trabajar bajo presdn, o integrar tres diferentes roles, come estudiante,
come directive de la institucién y como docente. No ha side nada facil, perc
hastao el momento he curplido sofisfoctoriomente con coda uno de las tareas.

En cuanto a la propuesta, mi tutor se sinfié complacido por haber revisado mi
propuesio, y asegued que lo estoy haciendo bien, que se notd gque me fome mil
tiempo para hacer cado coso, que todo estd bien sstructurado ¥ que me
felicitaba por el gran frabgjo y esfuerzo lo gue me meotiva a seguir haciendc los
cosas con amor ¥ dedicocion por mas dificies gue sean. En el colegio la
upernisora me asignd una muy buena calificacidn en lo que concieme a la
zemana de chservacién asegurande gue hice fodo lo gue debio hacer tal v
comeo estaba establecido. Por Oltire, la reunidn con los padres de familia me
asustabo un poco ya gue en muchas ccasiones uno no sabe en gué fipo de
rogares estdn viviendo los estudiontes y odmo reaccionarion estas personas
frente o un desconocido. Pero en realidad, quedé sarprendida, fue muche més
preponderante la buena aceptacidn y coogida por parte de los podres de
familia gue de los mismos estudiantes. Mo tuvisron problema ningunc de ellos =n
firrmar el consentimiento y me dieron la bienvenida a la institucidn.

En conclusion, debo decir gue, aungue han sido dias rmuy estresantes v lencs de
presidn, esto me hace seruna buena futura profesional ya gue esta esla realidad
gue voy a monsjar en muchos momentos de mi vida y es buenc estaro
enfrenfando desde yo. Ademds, porque de esta manera aprendo de llens la
responsabiidod del docente en su papel. EBperc gue en mi pimera semana de
clase y ya en mi rol como docente en la insfitucion las cosas sigan marchando
bien y en cuantc o la propuesta, que sea del agrado de los jurodos pora poder
l=vaoria o cabo de lo mejor manera pogilbale.
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REFLEXION #3
Estudiante-procticante: Angi=s Coring Portila Vilamizar
Facha: 23 de sepfiemore 2017

Parfe descriptiva

B dig lunes 16 de s=ptiembre d= 2017, comenzd mi process como docents
prociicante en la Insfitucidn Educativa Monusla Belindn, Lo semana pasada yo
hakia eniregadec mis plansaciones de las respectivas clases gue levara a cobo
estta semana en los cursos 1002, 1101, 1102, 1102, Es a5’ como ingresé a lo
institucion coma lo hage diaramente a las £:30 am. El primer blogue que va de=
as £:30 a los 2:20 no fuve clase por lo gue me preparé para mi primer encuenirs
con loz estudiontes de 1002 a los 8:50; o esto horo hice mi primmer contacto con
‘a mayoria de los 37 estudiontes come docente o cargo, ya que algunos de =lios
estaban en un evento deportivo representando a lo insfitucidn. A ss0 de las 9200
am di inicic o la clase presentdndome una vez mas y dandoles la oporturidad a
ellos de presentarse o frovés de una dindmica sencila donde tenian que deci
s nombore ¥ qué ssperobon reforzor en inglés en este periode. Después de lo
presentacian, les hice la socidlizacién de las reglas, haciendo hincapié en lo
puntuofdad, el uvso corecto del unifarme, la prohibicién del use del cehdar, e
cumplimiento con kos horarics del asec, lo responsobilidad con los enfregaos y el

respeto entre ellos y hacio mi como docente. Después de poner clarc este punto,
me dispuse para dar comienzo a la prmeara close, indicdndoles cuales sevan los
ternas o abordar durante este percdo y teniendc en cuenta gue 1002 & mi
grupa focal para la implerentacian de mi propuesta pedagdgica, les presenté
&l proyecto en general, lez indiqué céma lbames a trakajor, cudl era su papel y
=5 di 0 conocer los consideracionss Eficos onteriormente sociclizodos con los
podres de farilic.

Fue asl come después de todo esto, di comienzo con la primera sesién del
proyecta pedagdgico; La Glokalizascién. nicialments les pregunté qué se les
wenio a la cabeza conla palabra “GLGEA eninglés. Luego de conocer algunas
respuestas les pregunté si sablan qué era lo Globaolizacion, eschibi la polakra 2n
2| tablero & hicimos una lluvia d= ideas, lusge de tensr muchas palabras clave,
entre tode: pudimes legar @ una conchuidn de Globalizacién y alas pudisron
relacionar el fendmenc con su vido diofa. A continuacitn les hice la lectura de
un fexfo en inglés gus mostraba mediante un ejemple de la vida cotidiona en
qué elementos podiomes evidenciar la globalizocidn y les pedi gus tomaran
apuntes de las paolobros que logroran identfificar. Luego de la lectura, les

REFLEXION #4

Estudionte: Angis Kovina Porfilla Villamizar

Fecha: 27 de sepfiemiore 2017

PARTE DESCRIPTIVA

entregue el texio y volvi a leer. A confinuacion hicimos una socializacicn del
propésite del autor con el fexto. Luege les pedi que subroyaran el vocaobularico
desconocide y lo eschbl en el toblers y definimes cada palabra. Luego de
conocoer & fexto y el fema un poco mejor. Mos dispusimes a hacer una leciura
colectiva y luege realizaron por gnupos la conceptualizacion del fexto v crearon
su propia definicién de Globalizacidn feniends en cuenta  los aspectos alll
expuestcs. finalmente, les dejé como deber en cosa traducir esta definicidn con
\a oyvda de un fraducior de Comibridge = cual les permifiria no sdlo obtener o
traduccidn sinc fambign el significodo de cada palabra.

Fue osl comeo finalicé safifRsininmenismen mi primers clase, v la Onica
en secundaria del dia Lunes. Al finafizar la jornada de lo mafanag, de 12:30a 1:30
tuve mi primera close con primaria [204] fue asl como me presenté frente o mis
12 esfudiantz: de segunde v ellos s2 presentaron también usands la expresidn
en inglés "Iy nRs k5 En lo prmera close con ellez frabajornos lo: partes del
cuerpo fema que no habion visto todowia. Fue asi como comencé con el
renmnemiemients, del vocobulovio necesoric para la ronda llormada “Head,
shadders kness ond foss". luego de haber cantado varas veces la ronda, a
través de fashaards les ensefié 10 partes del cuerpo ¥ de o cora =ninglés. Las
hice escribifo: en el cuademc con su significodo en espancl ¥ los hice
pronunciarias en muchas coasiones hasto ver Un Ovonce &N sU Eronunciacion.
Luege come aclividod en clase, les enfregué una sopa de letras la cual lenaron
con colores y pegaron en &l cuaderno. Come tarea les pedi que s= dibujaran en
el crademc y que identificaran los partes del cuerpo en inglés.

Bl diz siguiante, el dia mavtes 17 de szpfiembes, ingrasé a la insfitucidn alos
£:30 gEp pero tuve mi primera class del dia a las :10 am teriendo en cuenta que
== comid &l horario debido a wna formacidn en la primera heora. En &l segundo
bloque de= la jormada me enconiré con mis casi 40 estudiantes de 1101 con =lias
hice la misma acfividad de contacto gue con los de 1002, me presenté, slios ==
presentarcn, les expuse los reghas, los contenidos v me dispuse o darla close. Las
closes de undécime grodo los estructuré de o misma manera que los de 1002
teniendo en cuenta gue los Derechos basicos de oprendizoje y el plan de &rea
de la irsfitucién me sugrieron trabajar famkbien la Globalizocion pero enfocada
enla tecnolegia yla comunicacion y cémo estas influyen sobre la privacidad de
oz jAvenas hoy en dia. Fue asi come frabajarncs un texte diferente, hicirmes 2|
andlisis del tema, la bisqueda del vocabulario desconocido pero en este caso,
con bos estudicntes de ocnoe grode, el trabajo enlo clase estuvo enfocodo enlo
identificacion de laidea principal y de los idecs sscundarias del texto para poder
hacer un resumen del mismo. Como deber, |os esfudiantes fenion gue fraducir

Enla serrana del 23 al 27 de sepfiembre del 2019 llevé o cobeo mi segunda
semano de implementacion de proyecfo. Duranfe esfc semana al
encontrames en semana 1 estoe quiere decir solamente dos horos de
inglés a la zemana por curss, fue una semano mas suave en
cormpaoracién o la antesior. Curante esta zemana, con 1002 quise
implementar aclividodes diferentes parc el repasc de estructuras
gromaticales sencillas. 1002 es un curse dificl, lo moyorc de los
estudiantes fomenton el desorden en &l sclén vy hobklan mucho. Sta
semana fue dificil levar a cabe =l planeadaor a pie de lefra debido a ka
falta de concentracidn y de colaborocion de los estudiantes. Inclusc
utiicd un video para Bamaor su atencién, pere esta concentracian durd
poco. Con 1101, 1102y 1134, o clase de esta semana fue espectacular,
colaborarcn mucho, tabajomos juiciosos en fodo lo propuesto v
cumplisron con todos los objefives gracias a lo implementacidn de
acfividades Wdicos pora ernsefhar gromdtica. Los puss o frabajor en
equipos ¥ o compefir entre elles ormande frazes en diferentes fiempes
werlbales teniendo en cuenta un video gue fue mostrado acerco del
medio amkiente.

PARTE REFLEXIVA

Exta sermanc me permitid conocer un poco mas los gustos de mis
estudiantes. Suz intereses van ma:z enfocades a las actividades Idicas
que a las actividades fradicionales incluzo teniendo en cuenta que son
estudiantes de niveles ovarzades v los mas grandes de la iretitucidn. La
mayoria me manifestarcn guerer confinuar con estas actividodes Idicas
y diferentes lo gue me hace redingr la ploneocion de los closes para
confinuar respetande las contenidos y objetivos propusstas pere también
busconde nuevas esirotegios para mejoror la atencién vy el
comportamiento de los esfudiantes en cloze de lengua extranjera.
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REFLEXION #5
Estudiante: Angis ¥orina Porfila Villarnizar
Fecha: 07 de cctubes 2017

PARTE DESCRIFTIVA

Enla zemana del 30 de septiemiore al 04 de ccfubre del 2017 levé a cabe
mi tercera semona de implementacidn de practico. Curante esta
zemana ol encontrarnos en sermana 2 en la institucion, fue uno sermana
miucho mas pesodo en comparacion a la anterior debide o gue debl
preporar dos clases por cursc ¥ al misme tiempo ya gue hubo cierdos
contrafiernpos gue no me permitiercn ejecutar las closes con nomalidad.

Duwrants esta semana, con 1002 guienes hacen porfe de mi muestra del
proyecto pedagdgico. llevé a coba mi s=gunda s=sion de lectosscrifura.
Esta vez no use una palobro clove paro hooer unc luvio de ideas coerca
del terma, sino gue seleccioné una sere de imdgenes relacionadas con
el tema y los arganicé en orden cronclégico para que elles pudisran
deducir 2l terna que en esta close fue comunicacidny tecnclogia. Luege
de tener una lwvic de idecs ¥y de dizculir el termna, vimos un video, o
discutimes iguolmente; leimos un fexto y socamos el vocobularic
desconocide. Luego hicieron una produccitn escrita wsando el pasado
simple feniznde en cuenta el video v la lectura.

Can 1101, 1102 y 1103, avanzames un poco en tema de gramdtica ya
que =llos ferminan antes que =l resto del colegic o gue debo volar con
ellos. Repasomos las semanas anfediorss los fiempos verbales simples y en
esta semaona nos enfocaomaos en e pazado simple ya gue ellos deben
hacer una sustentacion de proyecto que manejon con el SENA vy deben
hacer lo presentacicn en inglés, por esto, debo enfrenaros.

Esta sermana hubo cierfos inconvenientes tenizendo en cuenta gue fue la
zemana de la muesira empresarial por lo cual los estudiantes d= 119 =l dia
wiemes na tuvieron clase por enconfrarse en la gobernacidn exponiends
sus proyectos de emprendimientc y los demds estudiantes de ko
nstitucidn tuviersn un cronograma para ir o visitar |o moestra asi que
algunas closes no se llevaron a cobo, enfre esas mil closs en 201, 203
1103

Esta semana fue wna semanc en medic de todo productiva, y vameos al
dic con los contenidos inicialmente ploneados. En cuanie al
componente odminisirofive, la sehoro rectora de lo institucion, me
inchiyd en una de las acfividodes del crenograma, e festival de danzes,
exactamente en &l reinodo irstitucional, el cual se |gygeg.o cabo los dias

REFLEXION #&
Estudiante: Angis Korina Forfilla Villarizor
Fecha: 27 de ccfubrs 2017

28, 2% y 30 de octubre. Fue asl comao me incorpard al comité del reinado
en el cuol debo junic a ofros tres docentes, preparor todo o
concarmiente o lo presentocién de las reinas v los bailarines de ko
inzfitucidn para 2l festival de donzas; esto incluye reuniones con podres
de familia para pedir permizcs, reunidn con los estudiantes participantes
para los ensayos de los bailes de presentacién, preporacian de matedal
del reinade como premiacion, eleccién del jurado, oriterios de eleccidn
entre ofros.

PARTE REFLEXIVA

Esta semana fus una semana pesadn. pero tuvo varos varccioness
debido o lo musestra empresarnial. Conlos estediontes de décima fuve una
clase muy productiva, levames o cobo fodas los actividades planeadas
y owvonzames en los contenidos. Me di cuenfo gue parc no hacer las
sesiones aburidas ¥ mondtonas pana elles debo seguir cambiande los
Izekhrenkst v octividodes de reconocimiento del tema, gue debo varias
as actividodes de leciuro v dgrle mas porticipacion o los estudiantes
para no ferminar tan agetada ol final de lo clase.

En lo que concieme o los estudicntes de undécime grodo, con ellos casi
no fuve clase y con ellos todo hosta el momento ha funcionodeo. Tuve la
oporfunidad de ir o wer sus proyectos de emprendimientc o la
gobemacidn acompafioda de mis esfudiontes mas peguefios de
segundo grade y fue una experiencia muy enigquecedons yo gue conocl
de primera mano los diferentes proyectos lo que me senird paro la
sustentacion en ingles.

Con mis estudiantes peguefics lo metodologio de las flgsheards ha side
mwy bien recibido por ellos, les encontas las imagenes, pero me he dado
cuenta gue los ayudos de dibujos hechos en el tablers son muche pgas.
signifinatisns pare ellos, que paneros a dibujar ¥y colarear lo que estan
aprendiendc es muche mas impactante y divertido para ellos.

Finalmente, en cuanto a la invitacidn de la seficra rectora al comité del
reinade me parecid una gran oporunidad para infegrarme aln mads en
as actividade: extra ocadémicas de la insfitucidn.

= presentd o solicitar informacidn acerco de loz actividades de
rivelacién y 8o doz madres de forndic se presenforon parc pedie

informacion acerca del proceso de sus hijos.

PARTE DESCRIPTIVA

Lz sernana del 21 al 25 de octulre, siendc semana 2, fue una semana
dificl para mi teniends en cuenta que volvia de un permisc que me
dieron a cousa de la muere de mi abuelo y pueste que tenia que
nacerme corgo de muchas cosos que dejé pendientes tales comar
reforna de ootividodes ocodémicas y la recuperacion de las horas tonto
en primaria como con bochillerato, lo revisidn de las notas que llevaba
cada esfudiante hasta el momento para el informe de pre comisién del
periodo, reuridn de podres de familia, actividodes de nivelacidn, refoma
de las responsabilidodes del comité de reinado para el festival de darzas
y reinado del folclor de |o insfitucian, entre ofras.

Para iniciar la semana, con los estudiantes de 1002, nos pusimos al dia
oon notas, e incluso realizormos las actividades gue estaban pendientes
de la z=2mana antericr con respecto al ciere del temao del pasado smple.

Con 1101, 1102 y 1103, aligual que con décimeo, en primera instancia nes
pusimios ol dia con las notas que hasta 2l moments levdbamos. Lusge,
nos concentrames en halklar sobee la ditima ocfividad que nes guedakba
por llevar o cobo en este perodo gue es la sustentacion orol en inglés del
proyecto de emprendimiento la cual habiz sido esfablecida para llevar
a cobo el dio viemes 25 de cotubre. Sin emiargo, feniendo en cuenfa mi
ausencia la semana anfericr, yo l= soliicité a mi supervizora &l camioic de
esa fecha pora después del fesfival, o sea para el dic 08 de noviembee a
o cual ela accedid sin inconveniente. B asl como fuvirme:s mas fiempe
con los estudiontes de undécimo paro preparor esta susteniccicn en
cuanto a las diopositivas, un guion que serd realizado para guior ka
sustentacian entre ofros aspecios necesarios para tal fin, lo que los dejd
mivche mas franguilos.

En Iz segunda close de esa semana. con undécime grado comenzames
con la agenda de preparacién de la sustentacion lo que inclula el disefio
de diapositivas efectivas.

Finalments, para cemrar la ssmana, retomé mis responsaiiidades como
parte del comite de reinode del festival de danzas Maouelsia oue se
leva o cabo los dios 28, 27 v 30 de ociubre en horas de la noche. Dentro
de astas responzabiidades se incluyen actualzacidn de hajoz de vido de
«as candidofos, ensaycs de baile de presenfocion, blsqueda de bandas,
escarapelos y formotes paro los calificociones a ser otorgodas o las
candidate: en coda noche.

PARTE REFLEXIVA

Teniendo en cusnta que al regresar o la institucion luego de una gusencia
de una semana, la cantidod de frabgjc al gue me enfrentaria s=da
baostonte. A pesar de gue no fue uno semana facil, codo una de las
actividades gue llevé a cabe me permitiercn gonar experiencia y campoe
en = teweno. Finalmente quedé ol dio con fodos los ocfividodes
insfitucionoles v ocodémica: y pude notar como uno  actividad
insfituciona importante  para uwn colegio, ouede  ofectar
considerallemente el curso regular de los ocfividodes propuestas pora
codao clase. De igual manera estas semanas de ploneacicn del festival
me han penmitido desenvalverme como docente octiva de la irstitucion
y reflesdonar en el popsl docente en este fipo de actividades.
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ruEmnLe [ Faridiu
REFLEXION #7

Estudiante: Angis Kovina Portilla Villamizar

Fecha: 03 de noviemkes 2017

PARTE DESCRIPTIVA

Lo semana del 28 de octulre ol 01 de noviembee siendo semana 1, fue
una sermana compoletaments diferents a las demds debido al eventa
mds impartante del afic en la institucidn: B XXV Festival de danzas y Xv1I
Reimado del Folcior Manuelistg, Evento que = leva o cabo anvalmente
en la Jfima sammana del mes de ootubes. Este evento es pogicle grocias
a la coloboracidn de fodao la comunidod Wooushta, en general
directives docentes, docentes, estudiontes, podres de fomndio y diferentes
erfidades de la civdad que se unen o esto celebrocidn. 8 evento se
‘organiza por equipcs de frabajo o comités donde cada uno se encarga
de alge en especfico comeo: decaracidn, publicidad, diciplina,
westuario, reinado, entre ofras. Este afe, come practicante de inglés, fuve
\a ocportunidod de porficipar acfivamente en este evento institucional.
haciendo parfe del comité de reinade juntc a mi supenzora y fres
docenfe: mas. En este comité fuvimaos nmuchas resporesabifidades; entre
«esas, lo blsqueda y ssleccicn del jurado, la elaboracion de los diferentes
formatos necesarios para las fres noches del evento: Hojos de vida de las
candidatas y sus respectives bailarines, permisos por parfe de los podres
de familia, rejillas de evaluacian y valorocion de las presentaciones para
a sleccidn de los gaonadaores, formofos de programa y demds
documentos pora serleidos por kos mosstros de ceremonio, la solicitud de
s premios, refrigerics y pafrocinadeores; ademas estuvimas o cargo de la
eleccidn de los frojes de los candidofos y de los ensayos para ko
corecgrafia de presentacion de las mismas en lo primera noche, entre
muchas ofros cosos gue hicieron parte de la logistica, crgaonizacién v
realizacién del reinado.

Ademds, en la tercera noche, fui elegida como maestra de cersmonia,
tuve que diigir las presentaciones de la Gifima noche y la sleccidn y
coronacidn de ka reing puanuelstn, 2019,

Teriends en cuento gue esta semana gird alrededor de las tres noches
del festival: lunes, maortes y migrcoles desde los £:00 pm hasta las 11:00 prm:
as  actividades acodémica: de  esfo zemano s redujeron
consideraklements ya gque los estudiantes disponion de las clases para
hacsr sus (timos ensayos de sus respectivas presentacionss y famiién
debido a gue ol finalizar &l evento, los dias jusves y viemes de normalidad
acndéminn los echidinntes wa no disnoninn de In enerin o ficisnte nova

REFLEXIOM #8
Estudiante: Angis Kodna Portilla Vilarnizar
Fecha: 11 de noviemkee 2017

PARTE DESCRIPTIVA

La semana del 05 ol 08 de noviembre sienda semana 2 y despuds de un
wunes festivo, fue una semmana muy diferente a la semaona posada debido
a que les estudiantes ya habian salido del festival de danzos, aunque esto
fue un poco pedudicial ya que la mayaria de ellos no fenian ganas de
hacer muchc en la clase. Fue dificil volver a retomar el ritmo antedor, v
fue dificil vohver o motivardos en las diferentes acfividade: pendientes
pora = ciere del ofic escolar. &up o8 hice mi maoyor esfuerzo v las
actividades gue preparé paro esta semanc los lleve o cabo con
nomalidod.

Con undécime gradeo, feniende en cuenta gue la instifucidn necesita
conocoer guienss se gradlan y quienss no para hacer la promacién y al
misma fiemnp o el SEMA tiene en cuenta la noto de inglés del colegio come
nota de lengus extranjers del fécnico que ellos hacen, Bs asf como yo
debio cerar acodémicomente actividades con ellos esta semang; v la
imica nocta que neos hocio falta era la sustentacion del proyecto de
emprendirniznts 2n inglés. Fue as como dispuse una rejila de evaluacidn
teniendo en cusenta ospectos come vso de dicpaositivos efectivas, wso de
a lengua extranjera, manejo del tiempo y los ospectas con relacion al
terna con el fin de dar una nota madma final de 10 puntas como Jiima
noto del pericde. Los estudiontes tenfan la opcion de hacer un videc o
de hacer la sustentocidn de manera presencial. De los fres onces, sdlo 4
grupas por curse decidieron sustentar de forma presencial v los demas
optaron por hacer & video, teriendo en cusnta que la nota sedo mas
difizil de cbtener ya que tendion md: fiempo vy faciidades an ko
reglizocidn de este. Fue asl como al dia viernes 08 de noviembre del
presente afc con undécimo grado fodas las notas guedaron al dia en
cuanto a las acfividades propuestas al principic del periodo y en cuants
a las rivelacicnes propuestas para el refuerzo de las notas perdidas.

Hoblando de 1002 y terizndo en cuenta el festive del dia lunes, gue
causé la pérdida de dos horos de clase, esta semana levé a cobo la
tercara s2didn de lectwa debide o la: mlditiples péedidas de tiempo por
diversos foctores tante personales comeo académicos en la instifucidn. En
asta tercera s n, y feniendo en cuenta lo pelicula obssrvada ka

CHLIUS

levar o calo las actividades yo que halsian frasnochado los fres dias y al
desgasto durante sermanas erc notoric. Esto predujo la pérdido de clases
durante toda lo sermana por lo gue == tuvieron que ajustar muchas cosas
en los planeadores de clase.

Esta z2rmana con 1002 por siemplo, :Slo tuvimos una close. lo del dia
umnes: les propuss una pelicula ya gue el zaldn iba a estar ocupado par
un curse gue iba a ensayar el baile, os gue los llevé a lo bibiioteca a ver
una pelicula fituloda “Contogion” sobre un virus que == contagia o nivel
mundial en donde = ve refejoda la temdfico de estas semanas,
glolbalizacian, tecnclogia, comunicacidn, productas y senicios y Sstemas
econdmicos. Teniendo en cusenta lo visto en la pelicula pisreo plantear
o fercera sesidn de lectura y las respaciivas actividades.

Caon 1101, 1102 v 1103 también fuve poco close teniends en cusnta el
fesfival. Con oz fres cursos quedé al dia en cuanto a pronunciacian de
werzos regulores en pasade simple, revisidn de diopasitivas v conectores
Sgicos para ka sustenitacidn del proyects de emprendimients |o cual s=0d
a1 Uitirma actividad notada del afic y la cudl presentaran en esta semana
el dia viernes 08 de noviemlore &l mismo dio que las notas de 117 deben
‘quedar subidas al sstema para determinar quiénas s= gradban y quienes
no.

PARTE REFLEXIVA

Lo parficipacion activa en una de los comités del festival de danzas v
reinade maoqelisin me pemifid tener una perpeciiva real ¥ propia de
ofra de las caras del papel como docente en una insfitucidn. Mas aun
cuando la insfifucién e un colegio piblice con estudiantes de bajos
recursos ¥ con problemas socioles v fomndiares; esfc hoce gue cada
evento sea mas dificl teriends en cuento las bajos posiblidodes
econdmicas de los padres de familio. Fue asf como a pesar de fode al
trabajo que me conlleva ser parte de este comité y sendo moesfra de
ceremonia en la Jdifima noche, me di cuenta de lo imporanie v
safisfoctonic gue pueds llegor a ser codo esfuse gue == haga en proa
una acfividod en comidn; gue sin la colaboracidn de fodeos los comités v
de todas las partes propias de o instifucién no halboria side posible sacar
adelante un evento tan grande.

En cuanto o la parte acadérmica de Iz semana, me di cuenta gue el
tralbajo docents en una institucian educafiva plblica es un trabajo muy
wariante y imitado en muchos ocasiones y que cualguier evento puede
irurnpir con 2l desarrclle nomnal de las acfividades plansadas ko que
hace que los fechas s= comran, gue los procesos se alargeen y gue los
temas propuestos no =2 puedan levar a cobo tal cual unc lo espera.

discusion de la pelicula, un guig de conocimientas, reconccimiente de
vocabularic  desconocido,  elaboracidn de  ideas  principales,
organizacién de imdgenes por momentos de forma cronclégica para
ordenar cada parte de la pelicula, entre ofras octividodes que smieron
para la slaboracidn del producic de esta sesidn: un resumen de ka
pelicula. Fue o5l come a froves de un insfrumento de lecturs nuevo: una
pelicula a frovés de los subtifulos pude llevar o cabo una Nueva sesicn
propeniendc algo diferente y del gusto de los estudiontes.

PARTE REFLEXIVA

Teniendo en cuenta gue empieza un coniea regresivo para que <l afic
escolor fermine. esta semora fue uno semona en lo gue debimos
concentrar nuesircs esfusrzos en organizor las nofas pendientes y las
obtenidas durante el periodo con el fin de dejar listo 2l procese de grados
de los estudiantes de undécimo. Esto me permifié dame cuenta de la
responsabiidad que como docentes tenemas con la institucidn y con el
futuro de codo esfudianie. Pude wivir ciertaos expefiencias donde los
estudiantes que iban bien, ya no gueran confinuar con los acfividades
propuestas y quienes iban mal, == acercalban o ofrecer la realizacion de
cualguier tareo con tal de no perderlo asignatura. Enlos dos coscs, como
dogente me di cuenta gue no puedco hacer cosas gue se salen de mis
manes @ que puedan atenfar contra mi &tica profesional. Los estudiantes
‘que ipan mal tuvieren su cporfunidad para presentar las acfividodes de
rivelacién y quienes van bien deberion ver los actividades restantes
coma una oportunidad de aprender algo nuevo.

En cuante o décime. con ellos se fiene un poco mas de fiempo para
pasar notas, aun gy hay que i finalizondo con las actividodes para tener
todo listo pars lo comisicn final de promocidn y finamente en lo que al
proyecto se refiere, en esta oportunidad cambié un poco lo metodologia
del proyecto y en lugar de usar un hexto, use los subfiiules de una pelicuia
coma maoterial de lectura pora llevar a cobe las cotividodes de lectura
para refomar lo escritura sobre un ferna en especifice. La pelicula que
escogl ko adecué al tema que estdbame: viendo lo gue permifid ka
secuencia de lo: actividades de andlis y de lectura para la corstruccicn
de un resumen comc produccion esciita pora evaluar lo lecoidn. Al
principio pensé gue hakfa sido uno decisién csodo trakajar con una
pelicula, perc me di cusnta gue mofivé o mis estudiantes usandc alge
que les gusta y al misme fiempe les focilité el frobaje de produccion con
a guia ofenfada al esfudio dal vocabulodio, temas principale:, ideas v
demds.
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REFLEXION #%

Estudiante: Angie Korina Porfilla Villarizar
Fechao: 17 de noviembkes 2017

FARTE DESCRIFTIVA

La semana del 12 al 15 de noviembre siendo semana 1, s levd a cabo

o cuarta y ulfima comisicn del ano. Durante esta semana fuvirnes como
docentes del area de ingles gue subir nofos ol setema de los diferentes

cwrsos o cargo. Todo esfe con 2l fin de sober Quisnes posan ¥ guisnss se
won guedando en o materia para lo ssmana gQue viens hocer las
respectivas actividades de nivelacion. Fue asl como fue una semana
deciziva donde e levoron a cabo las actividade:s finole: para cerar
rexfios v contenidos.

Con 1101, 1102 v 1103 esta semana ya hakiames finalizodo y ocfualizado
rofos debido a gue para ellos este procesc debe hacerse antes. Fue asl
como concluime: con los confenidas propuestos para este percdo con
a revision de la cancion grupal “Bretty Wonoqn” d= Roy Cxbison. Teniendo
en cusnta gue trabajariomas con esta cancicn, les lleve la lefra impresa,
estudiamos la cancidn con la leftra en el televisor, descifromeos el
vocabulario desconocido y finalmente practicarmo:s la pronunciocicn
para poder presentar en grupo la cancion la ofra semana.

Por otro lado, con 1002 no tuve clase debide al fesfive del dia lunes 11 de
roviemiare.

FARTE REFLEXIVA

Esta semaora me permitic dorme cuentao de lao mportancic v de ko
responsakbilidod gue fenemos como docentes con los nofos de codo uno
de los estudiontes. Entendi la importancia de ser ordenada, orgonizada y
eficoz proponiendo coda actividad y la manera de evaluado con el fin
de tener las notas suficientes pora medir 2l aprendizgje de los estudianies.
Como parte de la irstitucicn subir nofos ol sisterna es un deber que debe
= levodo a cabo denfro de unes horarfios establacidos pora que se les
seq informado a los padres de familia del rendimientc ccodémico y

personal de los esfudiantes en la insfitucicn.
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REFLEXION #10
Estudiante: Angise Korina Porfilla Villamizar
Fecha: 25 de noviembes 2017

PARTE DESCRIFTIVA

Lo semora del 18 ol 20 de noviembes siendo sermana 2, se reclizarcn
solamente tres dizs de jomado debido al parc nacional del 21 de
naovierniore. Curante estos fres Gtimas dias del afic escclar, 2= llevaron a
cabo las nivelaciones del cuarto periodo ocodémice de los estudiantes
que guedarcn reportados en lo comisién de la semana posada. Bl finde
zemana, levé a caba el siercicic docente de realizacidn delas diferentes
nivelaciones de décimo y undécimo grado.

Con los estudiantas de 1101, 1102y 1103 que perdisron 1 cuarts peficds,
en cada una delas closes acordé un espocio pora la realizzcidn de estas
actividades y en el fiempeo resfonte, cuming sofisfactoriomente con los
contenides inicialmente establecides pora este cuorto pedodo con el
cieme del cursc a frovés de lo presentacion grupal de la concidn

trabajada las Ofimas semanas: L Eeti Wanao! d= Roy Qikbisen

For oteo lade, con 1002, recilal alguncs frobajos pendientes, enfregué v
consclidé notas; les agradecl a los chicos por halber hecho parte de mi
muestra de investigacion y les pedi el favar de permitrme tomandss una
fote pora emviar o la universidad, foto que tomamas junto o un curse de
primaria comrespondiente o mi companerc de praciica en la institucion.

De esta manera di por ferminodo mi frabajo directamente con los
estudiantas. A parte de este frakaje en clase, por Jime, ol finalizar ka
zemana; reclicé enfrega de nofos finales de nivelacion a la comisién
académica final de la insfitucian en plataforma, reclicé mi ditima entrega
de informes a los padres de familic =l dia migrooles 20 de noviemiore del
2019, soficité por parte de la rectorlo de lo institucidn el cerificads de
horas de practica y me despedi de los estudiontes y pevonal docente v
directive docente que hizo parte de esta efopa de formacian.

FPARTE REFLEXIVA

Teniendo en cuenta que esto semana mi traobajc come docente
procticante del drea de inglés termind en lo insfilucidn, muchas
senzaciones, pensamientos y senfimizntos llegaron a mil a lo largo de ka
T=mana.

En prirner lugar, lo prirmeara experencia de nivelar estudiantes no fue tan
faci, ya que, como seres hurnanos, 2n ocasicnes es muy dificil dejar ka

porfe senfimental o un lade, v ver o tantos estudiantes con fontas
necesidades econdmicas v de afectc pidiendo puntos exra porx o v
situacionss fue una prusba muy dificl debide o que por encima de
muchas cosas yo no podia faltar a mi responsablidad con la insfitucidn ni
a mi &fica profesional.

En segundc [ggr despedirme de mis estudiantes y de todo el personal,
docente y adminisirative que me acompafié y que me apoyd en aste
procesc no fue un momento iGcil, Sempre queda =l sin sabor, Yo gus uno
2= acosturmiora y tener que decir adids nunca es facil.

Poe Oltime, hacer una retrospeccidn y darme cuenta de gue ya lo mas
dificil ya pasd, en gue tode salid bien, en que scorevivi a fodos los retes
que = pusieron en medic del comino y de gue ya ez muy poce lo que
queda para conseguir mi tifule profesional fambién generd en mi vna
z=rie de senfimientos enconfradas yao gue la pracfica infegral es un
process erfquecedor pero dermandante de fizsmpo. enengla y muchos
mds aspectos, perc finalmente legd el momeants de terminar con este
procesc ¥ dafe paso g uno nusvo.

Appendix 12: Class recordings and the partner analysis of a class

https://www.youtube.com/watch?v=WEV7RCGo07W8&t=1027s

= Pl o) 036/27:21

Clase 03 de octubre 2019 Angie Portilla
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CRITERIO A COMENTARIOS DE ASPECTOS ASPECTOS POR
OBSERVAR LOS ASPECTOS POSTIVOS MEJORAR
OBSERVADOS DE
LA CLASE
METODOLOGIA
NUmero de 4 Varia las actividades
actividades para mantener a los

implementadas

estudiantes atentos a

la clase

Qué habilidad se

trabajo mas

ESCUCHA - HABLA

El reconocimiento de
vocabulario, la
discusion  sobre el
tema y la muestra del
video desarrollan en
los estudiantes la

dualidad entre estas

dos competencias

Evidencia un plan
de clase. Utiliza
actividades que
evidencian la
apertura y cierre de

la clase

Sl

Sigue el plan de clase
tal cual lo establece y
respeta los tiempos

alli propuestos

Si bien es cierto que
la docente
practicante maneja
muy  bien  los
tiempos

estipulados en el
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plan de clase, se le
recomienda afadir
unos minutos extra
en cada actividad
por si  alguna
situacion extra
afecta el desarrollo

corriente de la clase

La clase evidencia SI Gracias a la variedad | Se recomienda
un trabajo de los de actividades, se | establecer en el
objetivos puede evidenciar | plan de clase los
linguisticos, facilmente el trabajo | objetivos
comunicativos y de cada uno de estos | linglisticos,
sociocultural objetivos. comunicativos y
socioculturales a
menos que la
institucion no lo
exija
Desarrolla Sl Teniendo en cuanta

actividades que
privilegian los
objetivos

linglisticos,

que la docente
practicante
implementa muchas

actividades con
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comunicativos y

sociocultural

objetivos diferentes,
todos estos se ven bien

estructurados alli

Desarrolla las Si De manera deductiva
competencias refuerza fonética y
subyacentes sintaxis a través de la
(fonética, sintéxis, correccion de la
etc) pronunciacion y
escritura en  los
estudiantes
Utiliza variedad de SI En esta secuencia
material didactico pedagdgica,
implemento
materiales variados y
efectivos para los
objetivos: iméagenes,
un video y un texto.
Emplea material NO Las imagenes, el video | Se le recomienda a

auténtico

y el texto fueron
tomados de fuentes en

internet

la docente
practicante

implementar al
menos un material

auténtico, por
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ejemplo: el texto
tomado de un
periddico o alguna
otra fuente directa
a la lengua

extranjera.

Tiene en cuenta los
diferentes estilos de

aprendizaje

Sl

Se acerca a varios
estudiantes y propone
diferentes dinamicas
dependiendo de su
estilo de aprendizaje,
a algunos les
pregunta, a otros les
pide pasar al tablero a

escribir.

Centra el desarrollo

de la clase en si

mismo

NO

Crea espacios para
que haya interaccion
entre los estudiantes y
ella, les permite
hablar todo el tiempo
realizando preguntas

frecuentemente
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Centra el desarrollo

de la clase en los

estudiantes

Sl

La mayor parte del
tiempo, las
actividades son
enfocadas para que
sean  los  mismos
estudiantes los que
descubran el temay lo
discutan

grupalmente.

Tipos de
actividades

desarrolladas en la

Se evidencian
actividades de

exploracion, de

Divide las actividades
de manera

equilibrada para los

clase apropiacion, de diferentes momentos
practica, de la clase y para que
estructuracion y el aprendizaje sea
validacion o consolidado correcta
evaluacion y significativamente.

INTERACCION

Facilita la TODO EL TIEMPO | Constantemente abre

participacion de los

estudiantes

espacios de discusion
y propone preguntas
para que todos los

estudiantes participen
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activamente de la

clase

Da instrucciones
precisas a los

estudiantes

Sl

Al inicio de la clase da
la agenda del diay a
medida que avanza en
las actividades da
indicaciones precisas
de qué deben hacer y

cémo hacerlo

Da tiempo
suficiente a los
estudiantes para

que respondan a las

CASI SIEMPRE

Existen espacios
continuos donde los
estudiantes participan

activamente

Por cumplir con los
tiempos
estipulados en el

plan de clase a

actividades veces el tiempo
propuestas para que mas
estudiantes
participen se limita
Propicia Sl Sobre todo en la | Podriaagregar una
actividades que actividad de | actividad en una de

involucran el

trabajo en grupo

consolidacion

las primeras partes
de la clase donde

los estudiantes
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puedan trabajar en

grupo
Orienta el trabajo SI Todo el tiempo esta
de los estudiantes pendiente del trabajo
(individual y de los estudiantes
grupal)
Corrige los errores SI Cuando los
de los estudiantes estudiantes hablan en
espafiol les ensefa la
palabra en inglés y
corrige la
pronunciacion todo el
tiempo.
Refuerza SI Cada vez que pasa a
continuamente el una actividad
aprendizaje de los diferente hace una
estudiantes revision rapida de lo
anteriormente
aprendido
Circula por el aula Sl Todo el tiempo esta

atendiendo las

necesidades de los

estudiantes

circulando por el
salon para tener un

seguimiento mas
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cercano con la gran
parte de la clase y
mantener la atencién

de los estudiantes

Usa elementos
paraverbales y no
verbales para
facilitar la
comprension de los

estudiantes

Sl

Tiene un buen manejo
del lenguaje para
verbal, utiliza sus
manos y los gestos
para hacerse entender

en lengua extranjera

COMPETENCIAS

COMUNICATIVAS

Domina los SI Se evidencia

contenidos preparacion previa de

trabajados durante la clase y demuestra

la clase dominio en los temas a
ensefiar

Se expresa Sl Demuestra buen

correctamente en
forma oral o escrita
en la lengua

extranjera

manejo de la lengua
extranjera de manera
oral y en el plan de
clase presentado en

inglés
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Alterna el uso de la
lengua materna y la

extranjera

CASI SIEMPRE

Se evidencia el uso de
la lengua extranjera
para la ensefianza del
tema y del

vocabulario

Se le recomienda
alternar mas el uso
de las dos lenguas
para mejorar las
habilidades de
escucha de los

estudiantes

EL ESTUDIANTE

Participa individual Sl Los estudiantes se
0 grupalmente de muestran interesados
forma activa en el tema propuesto y
durante la clase participan
activamente durante
toda la clase
Participa SI La gran mayoria de
activamente en los estudiantes
actividades orales o participan de las
escritas discusiones orales y
todo realizan las
actividades escritas
Sigue las Si Los estudiantes
instrucciones del atienden a las

profesor

191



instrucciones de la

docente sin problema

Muestra respeto y

disciplina hacia el

Sl

Durante la clase

grabada los

profesor y sus estudiantes

comparneros demuestran una
disciplina y respeto
evidentes por la clase
y su docente

ASPECTOS

EMERGENTES

Aspectos que
influyeron en el
desarrollo de la

clase

En el wvideo se
evidencia la dificultad
de la docente para que
su \Y[04 circule
uniformemente por el
aula de clase debido a
la acustica del salon.
Hay mucho ruido
exterior debido a que
el salon limita con una
calle seguramente

transitada

A pesar de los
problemas de acustica
la docente se hace
entender y maneja la

disciplina en el aula
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Otros aspectos a
mencionar que no
estan contemplados

en la parte superior

PRESENTACION

PERSONAL

La docente evidencia
sentido de pertenencia
con la universidad al
portar el uniforme y
vestir de manera
respetuosa para la

clase

https://www.youtube.com/watch?v=u6iOm6PwVI1Q&pbjreload=10

Segunda grabacion de clase Angie Portilla Semana 6 de practica integral

Desliza la pagina paravermas detalles
v
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OUTREACH COMPONENT

Appendix 14: Plannings primary school

Publico: Segundo grado

Nivel: Al

Fecha: 16 — 20 septiembre 2019

Tiempo: 1 hora

Material:

e Flashcards,
e Worksheets,

e Tablero,

Docente: Angie Karina Portilla

Villamizar

Tema: The body parts

y escrita

knee/rodilla)

Objetivo Linguistico: Identificar 11 partes del cuerpo en inglés de forma oral

(Shoulder/hombro, feet/pies, nose/ nariz, eye/ ojo, head/cabeza, ear/ oido,

teeth / dientes, toes/ dedos de los pies, mouth/boca, fingers/dedos,

194



Objetivo comunicativo: Expresar de forma oral las partes del cuerpo en inglés

haciendo uso de su lenguaje corporal

Obijetivo socio cultural: Diferenciar los rasgos fisicos que lo hacen diferente a

los demds en medio de la diversidad.

PROCEDIMIENTO

Warm up : Tiempo : 10 minutos

Se saludard a los ninos vy se les preguntard como estdan.

El profesor introducird el tema a través de una ronda llamada “Head,
shoulders, knees and toes”. Primero les ensenard a los ninos el vocabulario y

luego los pondrd de pie para la rona.

Desarrollo- Explicacion del tema: Tiempo: 25 minutos

El profesor ensenard el tfema a fravés de tarjetas coloridas o flashcards con
las cuales los ninos podrdn escribir e identificar mejor cada parte. La
profesora ird mostrando cada parte y la ird escribiendo en el tablero dejando

tiempo para que los ninos copien.

Actividad de Produccion y Evaluacion: Tiempo: 20 minutos
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Después de ensenado el vocabulario y de haber pronunciado
correctamente cada parte del cuerpo, los ninos deben resolver una sopa
de letras donde deben encontrar a través de la correcta escritura siete
partes del cuerpo. Al final de la actividad el docente revisard la actividad y

asignard una nota. (ver anexo 2)

Tarea: Tiempo: 5 minutos
Cada nino debe dibujarse a si mismo en el cuaderno, decorar liboremente el

dibujo y debe identificar las partes del cuerpo en inglés en el dibujo.

Referencias:

https://www.cambridge.org/es/cambridgeenglish/catalog/primary/fun-starters-

movers-and-flyers-2nd-edition/resources

https://www.education.com/worksheet/article/parts-human-body/

https://www.educima.com/wordsearch/spa/index.html

PUblico: Segundo grado Nivel: Al

Fecha: 30 septiembre — 04 octubre | Material:
2019
e Flashcards

Tiempo: 1 hora e Ficha de frabajo
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e Tablero

Docente: Angie Karina Porfilla | Tema: The parts of the classroom

Villamizar (Las partes del salon)

Objetivo Lingiistico: Identificar 10 objetos del saldn en inglés de forma oral y
escrita

(Salén/Classroom ; Tablero/Board ; Mesa/Table; Silla/Chair; Libro/Book;
Borrador/Rubber;  Ldapiz/Pencil;  Regla/Ruler;  Computador/Computer;

Tijeras/Scissors)

Objetivo comunicativo: Pronunciar correctamente cada objeto del salon

PROCEDIMIENTO

Warm up : Tiempo : 10 minutos

Se saludard a los ninos y se les preguntard como estdn.

El docente introducird el tema a fravés de una pregunta: 3Cual es el lugar
donde pasan mds tiempo ustedes después de la casa?

Después de conocer las respuestas de los ninos, el docente les va a pedir que
vayan dibujando uno a uno con él los objetos del salén con sus respectivos

nombres en inglés y en espanol.
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Desarrollo- Explicacion del tema: Tiempo: 25 minutos

El docente ensenard el tema a través de tarjetas coloridas o flashcards con
las cuales los ninos podrdn escribir e identificar mejor cada parte. El docente
ird dibujando a la vez cada parte de acuerdo a su gusto e ird escribiendo
en el tablero cada elemento dejando tiempo para que los ninos dibujen y

copien también.

Actividad de Produccioén y Evaluacion: Tiempo: 20 minutos

Después de ensenado el vocabulario y de haber pronunciado
correctamente cada parte de la casa varias veces, los ninos deben resolver
una ficha donde deben colorear los objetos que alli muestran y organizar

las palabras en inglés que se encuentran en desorden

Tarea: Tiempo: 5 minutos

Libre al docente

Referencias:

https://www.cambridge.org/es/cambridgeenglish/catalog/primary/fun-starters-

movers-and-flyers-2nd-edition/resources

https://www.education.com/worksheet/article/parts-human-body/

https://www.educima.com/wordsearch/spa/index.html
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PUblico: Segundo grado Nivel: Al

Fecha: 23 - 27 septiembre 2019 Material:

Tiempo: 1 hora e Flashcards
e Ficha de trabajo

e Tablero

Docente: Angie Karina Portilla | Tema: The parts of the house

Villamizar (Las partes de la casa)

Objetivo Lingiistico: Identificar 10 partes de la casa en inglés de forma oral
y escrita

(Roof/techo, Wall/pared, floor/piso, door/puerta, window/ventana,
chimney/chimenea, living room/sala, kitchen/cocina, bedroom/habitacion,

bathroom/ bano)

Objetivo comunicativo: Pronunciar correctamente cada parte de la casa

PROCEDIMIENTO

Warm up : Tiempo : 10 minutos

Se saludard a los ninos y se les preguntard como estdn.
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El docente introducird el tema a través de una pregunta: 3Como seria la
casa de sus suenose
Después de conocer las respuestas de los ninos, el docente les va a pedir que

vayan dibujando con él la casa de los suenos en el cuaderno.

Desarrollo- Explicacion del tema: Tiempo: 25 minutos

El docente ensenard el tema a tfravés de tarjetas coloridas o flashcards con
las cuales los ninos podrdn escribir e identificar mejor cada parte. El docente
ird dibujando a la vez cada parte de acuerdo a su gusto e ird escribiendo
en el tablero cada elemento dejando tiempo para que los ninos dibujen y

copien también.

Actividad de Produccion y Evaluacion: Tiempo: 20 minutos

Después de ensenado el vocabulario y de haber pronunciado
correctamente cada parte de la casa, los ninos deben resolver una ficha
donde les preguntan donde se encuentra cada personaje, alli deben poner
la parte de la casa donde el dibujo se encuentra pero en inglés. Al final de

la actividad el docente revisard la ficha y asignard una nota. (ver anexo 2)

Tarea: Tiempo: 5 minutos

Los ninos deben colorear la ficha hecha en clase y tfraerla pegada en el
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cuaderno para la proxima clase.

Referencias:

https://www.cambridge.org/es/cambridgeenglish/catalog/primary/fun-starters-

movers-and-flyers-2nd-edition/resources

https://www.education.com/worksheet/article/parts-human-body/

hitps://www.educima.com/wordsearch/spa/index.html

PUblico: Segundo grado Nivel: Al

Fecha: 30 septiembre — 04 octubre | Material:
2019
e Flashcards

Tiempo: 1 hora e Ficha de frabagjo

e Tablero

Docente: Angie Karina Portilla | Tema: Means of transport

Villamizar (Los medios de transporte)
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Objetivo Linguistico: Identificar 8 medios de transporte en inglés de forma
oral y escrita
(Carro/Car;  Moto/Motorbike; Bicicleta/Bicycle; Helicoptero/Helicopter

Avion/Airplane Bus/Bus Camion/Truck Tren/Train)

Objetivo comunicativo: Pronunciar correctamente cada medio de

fransporte

PROCEDIMIENTO

Warm up : Tiempo : 10 minutos

Se saludard a los ninos vy se les preguntard como estan.

El docente introducird el tema a través de una pregunta: sCudles medios de
transporte conocen?, scudl es su favorito?

Después de conocer las respuestas de los ninos, el docente les va a pedir que
vayan dibujando uno a uno con él los medios de transporte con sus

respectivos nombres en inglés y en espanol.

Desarrollo- Explicacion del tema: Tiempo: 25 minutos
El docente ensenard el tema a través de tarjetas coloridas o flashcards con
las cuales los ninos podrdn escribir e identificar mejor cada medio de

transporte. El docente ird dibujando a la vez cada parte de acuerdo a su
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gusto e ird escribiendo en el tablero cada elemento dejando tiempo para

que los ninos dibujen y copien también.

Actividad de Produccioén y Evaluacion: Tiempo: 20 minutos

Después de ensenado el vocabulario y de haber pronunciado
correctamente cada medio de transporte varias veces, |os ninos deben
resolver una ficha donde deben colorear los medios de transporte que alli

muestran y escribir su respectivo nombre en inglés.

Tarea: Tiempo: 5 minutos

Dibujar y colorear su medio de transporte favorito

Referencias:

https://www.cambridge.org/es/cambridgeenglish/catalog/primary/fun-starters-

movers-and-flyers-2nd-edition/resources

https://www.education.com/worksheet/article/parts-human-body/

https://www.educima.com/wordsearch/spa/index.html

PUblico: Segundo grado Nivel: Al
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Fecha: 30 septiembre — 04 octubre | Material:
2019
e Flashcards

Tiempo: 1 hora e Ficha de trabajo

e Tablero

Docente: Angie Karina Porfilla | Tema: Occupations (Profesiones)

Villamizar

Objetivo Linguistico: Identificar 9 medios de fransporte en inglés de forma
oral y escrita

(Policia/Police; Bombero/Fireman; Cartero/Postman; Profesor/Teacher;
Doctor/Doctor;  Enfermera/Nurse;  Granjero/Farmer;  Vendedora/Seller;

Cocinero/Cook )

Objetivo comunicativo: Pronunciar correctamente cada profesion

PROCEDIMIENTO

Warm up : Tiempo : 10 minutos

Se saludard a los ninos y se les preguntard como estdn.

El docente infroducird el tema a través de una pregunta: 3En qué frabajan

sUS papas?
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Después de conocer las respuestas de los ninos, el docente les va a pedir que
vayan dibujando uno a uno con él las profesiones con sus respectivos

nombres en inglés y en espanal.

Desarrollo- Explicacion del tema: Tiempo: 25 minutos

El docente ensenard el tema a través de tarjetas coloridas o flashcards con
las cuales los ninos podrdn escribir e identificar mejor cada profesion. El
docente ird escribiendo cada profesion dejando tiempo para que los ninos

copien eninglés y en espanol también.

Actividad de Produccioén y Evaluacion: Tiempo: 20 minutos

Después de ensenado el vocabulario y de haber pronunciado
correctamente cada medio de transporte varias veces, los ninos deben
resolver una ficha donde deben completar un crucigrama con las

profesiones indicadas en los dibujos y colorearlos.

Tarea: Tiempo: 5 minutos

Dibujar lo que quiere ser de grande y ponerle el nombre en inglés

Referencias:

https://www.cambridge.org/es/cambridgeenglish/catalog/primary/fun-starters-

movers-and-flyers-2nd-edition/resources

https://www.education.com/worksheet/article/parts-human-body/
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PUblico: Segundo grado

Nivel: Al

Fecha: 30 septiembre — 04 octubre

2019

Tiempo: 1 hora

Material:

e Flashcards
e Ficha de trabajo

e Tablero

Docente: Angie Karina Portilla

Villamizar

Tema: Occupations (Profesiones)

Objetivo Linguistico: Identificar y diferenciar 9 animales de la granja y del

zoologico en inglés de forma oral y escrita.

(Oso/Bear;

Ornitorrinco/Platypus;

Ledn/Lion; Jirafa/Giraffe;

Elefante/Elephant; Cabra/Goat; Caballo/Horse; Pato/Duck; Gallina/Hen)

Objetivo comunicativo: Pronunciar correctamente cada animal

206


https://www.educima.com/wordsearch/spa/index.html

PROCEDIMIENTO

Warm up : Tiempo : 10 minutos

Se saludard a los ninos y se les preguntard como estan.

El docente infroducird el tema a través de una pregunta: 3cudl es su animal
favorito?

Después de conocer las respuestas de los ninos, el docente les va a pedir que
vayan dibujando uno a uno con él los animales del zoolégico y de la granja

con sus respectivos nombres en inglés y en espanol.

Desarrollo- Explicacion del tema: Tiempo: 25 minutos

El docente ensenard el tema a tfravés de tarjetas coloridas o flashcards con
las cuales los ninos podrdn escribir e identificar mejor cada profesion. El
docente ird escribiendo y dibujando cada animal del zooldgico y de la
granja dejando tiempo para que los ninos dibujen y copien en inglés y en

espanol.

Actividad de Produccioén y Evaluacion: Tiempo: 20 minutos

Después de ensenado el vocabulario y de haber pronunciado
correctamente cada animal del zooldgico y de la granja varias veces, 10s

ninos deben resolver una ficha donde deben cortar y pegar cada animal
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dependiendo a su hdbitat natural

Tarea: Tiempo: 5 minutos

Dibujar y colorear su animal favorito y ponerle el nombre en inglés

Referencias:

hitps://www.cambridge.org/es/cambridgeenglish/catalog/primary/fun-starters-

movers-and-flyers-2nd-edition/resources

https://www.education.com/worksheet/article/parts-human-body/

hitps://www.educima.com/wordsearch/spa/index.html

Appendix 15: Materials
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Marme:

Encuentra las portes del cuenpo en la sopa de lefros v encismalas con colorss. Find the body partsin
the letter soup.

UTEYESLIAN e
NSNNHWOBLE
Il 1TAQI TMVNF iy
HRAOCKUOT I e
CWUEADSOTIN
SRAESYASMG e
DLIPSOCETE ToES
HTEETWNOHR NOSE
JDFEETCTI S s
TONGUEWI UJ
NAME/NOMBRE: COURSE/CURSO:____

1. Recrganize the letfters to complete the words and then
color the figures/Reorganiza los lefras para completar las
palabras y luege colorea los dibujos

CNRBP S es
/ﬁfﬁ‘fﬁi f o
Qi F

.Siscsros
@é (. .\
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\

HOMEWORK/TAREA

Write the parts of the house in English and color the images. Escribe las partes de la casa en inglés y colorea las
imdagenes.

HABITACION COCINA
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Appendix 16: Primary School Evidences
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ADMINISTRATIVE COMPONENT

Appendix 17: English Day
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Appendix 18: Business Fair
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Appendix 19: E Day
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Appendix 19: Manuelista Dance Festival and Reign of Folklore
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