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General presentation

The following proposal is broken down into four chapters as follows: The first one consists of the
pedagogical component in which it is introduced some essential theoretical aspects, information
related to games’ methods. Besides, it contents how the trainee teachers developed the pedagogic

tools and strategies in the classrooms.

Similarly, the second chapter undertakes the research design taking into account the formation of
practitioners’ reflective spirit. It also illustrates the process of reflection using different instruments
to gather the more meaningful data as possible to enhance the pre-service teachers’ teaching

process.

Additionally, the third chapter presents an outreach component which contains all the information
about the work of the practitioners in primary school helping the teachers in charge of the whole
group in the realm of English. Finally, the fourth chapter encompass the administrative component
that shows the role that a teacher has during school life, helping students and teachers to organize

the institutional events as well as being part of the Bethlemita community.

These four chapters reveals the assistance that the practitioners offer to the academic community

throughout the learning process.

Introduction

As mention before, these four components might help to face today’s reality that is being
considered as a one of the hardest times in humans’ life, given that English as a foreign language

(EFL) is spoken all around the world and most of the people yearn to learn it so it has a considerable
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impact in the society, not only as a necessity or spare time activity but as a huge opportunity for a
better lifestyle. As Mahu (2012) says studying a foreign language will give you the unique
opportunity of stepping outside the boundary of your everyday life. Experiences of other cultures
and your personal development through the study of a foreign language will greatly shape your
identity and heighten your self-awareness. Thus, speaking English might open new doors and be
beneficial when looking for a job. However, it depends pretty much on the individual’s interest

because sometimes it can be perceived as a waste of time or somehow pointless.

On the other hand, in Colombia is being carried out a project since 2004 called National Bilingual
Program that aims to offer the opportunity to all students to become bilingual and sharpen their
communicative skills to be competent in this globalized world. Moreover, The Colombian Board
of Education focuses on fostering competitiveness among national schools to partially accomplish
B1 level according to the CEFR, so implementing this program in each single school might

increase the level of education in Colombia.

Nonetheless, working on the three skills (Speaking, Listening and Writing) is somehow tough at
schools but above all, the speaking skill is in some manner complex to face, due to lack of
resources, teachers’ methodology, time scarcity and teachers’ apathy, when teaching and this was
evident in the observations because it is mostly worked the writing skill regarding the grammar
and vocabulary, they can write sometimes but not pronouncing and producing short sentences.
Conversely, there are three groups of thirty-three students per grade. Furthermore, this proposal
will be conducted at Brighton Bethlemitas High School with the goal of enhancing sixth grade
students’ subskills through games but also harmonizing the other skills during this learning

process.
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Justification

First, Mcgroarty (2002) stresses the importance of teaching with variety since learners are different
and do not find the same activities and tasks as motivational and good for their learning. Further
on teaching English, teachers should give all of them to reach students’ attention and interest for
English, for this reason, it is mandatory to use plenty of strategies and methods that make them
learn with ease and enthusiasm. Also, teaching English in Colombia is a challenge nowadays
because these new generations get bored faster, they think it is pointless to learn English and they
do not behave, in this way that is why this project is going to be held, to cover all these educational
necessities implementing all sort of games that foster daily students’ learning care. That is why
Sigurdardottir (2010) statues that using games in the classroom is important because many children
do not get enough opportunity to play during their free time, which can be traced to the rapid

changes in our society.

On the other hand, the University of Pamplona brings to all the schools in the city because this
meaningful study support English teaching and improve the quality of education considering that
the practitioners count with an excellent: language proficiency, didactic, theory, practice formation
and preparation to teach using different methods that may change or generate a significant impact

in the institution.

Finally, improving the speaking skill (pronunciation) is the main reason to create a communicative
channel not only among teachers and students but among students and why not outsider people or

foreigners who constantly arrive to Pamplona. Additionally, working along with these skill,
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grammar and vocabulary are important factors in lights of maintaining a dialogue given that a well-
structured speech is built by a proper use of grammar and vocabulary depending on the context,
So, at the end of the practicum it is important that students at least can introduce themselves or
maintain a short conversation regarding what the Ministry of Education establishes in its National

Bilingual Program.

General Objective

= To reinforce grammar, vocabulary, and pronunciation through games in 6" students

at Bethlemitas Brighton in Pamplona.

Specific objectives:

e To implement the reflection as a transforming tool of the pedagogical processes of the
integral practice.

e To meet the English Teaching demands of child population in primary school in Pamplona
city.

e To participate in the whole administrative activities proposed by the Bethlemitas Brighton

School.

Institutional observation
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Topographical School’s location

Bethlemitas Brighton School is placed on Carrera 4 N°6-84 in the ElI Carmen neighborhood in
Pamplona, Norte de Santander. When it was founded, it was officially conceded under the
resolution N° 0011253 December 14th, 2004, making available Pre-school and primary levels
from 1st to 5th grade to the community education and the resolution N° 004767 November 10,
2009 provided the name of “Institucion Educativa”. In addition, this institution also presents the
first bachelors academic degree. Also, Likewise, Bethlemitas Brighton School was founded on
April 13th, 1896 by Pamplona sisters’ founders. The school was offered as a Charity Home named

Holy Family on April 17™.

As well as the authorities are the major members of the school, as follow: the principal Sister Flor
Elba Torres, the academic coordinator Maria Socorro Jauregui and the discipline coordinator
Blanca Estella Pabon.
Institutional organization: Bethlemitas Brighton School has its educational community organized
in the following way: the center is the Principal, the Academic Council, the Student Council, the

Parents Association, the Academic Coordinator and the Administrative Division.

Educative authorities: This school is mainly composed of these three authorities as follows:

Charge Name
Principal Sister Flor Elba Torres
Discipline coordinator Maria Socorro Jauregui
Cooperative teacher Blanca Estella Pabon

Table 1: authorities chart
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Principles at Bethlemitas Brighton School

Consequently, as an important factor for this proposal is to integrate the mission and vision of this
institution in the lesson classes developing learners’ cultural affinity but also providing values and

high quality education in the everyday life. These are the Mission and Vision of the institution:

Mission

“Guide our pupils in its process of integral formation, offering to them an quality education,
inclusive, based on the human-Christian values, the ethical, scientific, technological, investigative
and participative principles, inspired in the love to Jesus Christ and the pedagogic experience of
our founding saints, encouraging in the childhood and the youth the care and preservation of the
environment, the respect of the public, the rights exercise and human duties for a healthy

coexistence and a good performance in the labor world”.

Vision

“The Educational Institution Bethlemitas Brighton will be an entity recognized by human-
Christian values experience, with projection to leadership in the educative, pedagogic and
technical innovation, with inclusive nature, consolidated in the process of integral formation of
highly qualified people, respectful of the public , who exercise the duties and rights for a healthy
coexistence, compromised with their own development and generating of actions of change in

the society, by means of labor competitions performance”
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Principles of Bethlemitas Brighton institution

The Bethlemitas Brighton School documents have faced nowadays challenges through some

principles:

1. The Bethlemita education is based on the Christian anthropology that
conceives the person like “a unique being and unrepeatable”. With conscience which
has been created to image and God's resemblance. Free, responsible, autonomous
and like being “in relation”.

2. The mystery of the Holiest Trinidad reveals the community dimension of
the human being. Equal persons in the diversity who construct unit. This principle
is the base of Bethlemitas institutions brotherhood.

3. The Bethlemita education forms for a new global culture, which privileges
the care and life defense of all its declarations, the dignity and equality of the people
and the respect to the communities’ cultural diversity.

4. The institutional Bethlemitas' culture becomes stronger for the free,
autonomous, reflective, critical and democratic participation: the ethical and moral
suitability: the human, spiritual and professional quality; the belonging sense and
the effective interaction among the different members of the educational community
5. The update and the continuous improvement are strategies that favor the
excellence in the integral formation and the life quality of the educational Bethlemita

community.
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Rulebook

6. The formation is essential in Human-Christian values inspired by the Gospel
and by the teaching of the Church, to lead the person, family, and society's
transformation.

7. Bethlemita's Philosophy: It is Based on our founders the Holy brother Pedro
of San Jose Betancur and the blessed Mother Encarnacion Rosal

8. The pastoral educational is invigorated in the relation of: science - Culture-
Gospel. This way the Bethlemita's education illuminates from the faith, the different
disciplines of knowledge for a new men and women's project, creators of a fair,
fraternal and compassionate society.

9. The Bethlemita's education takes the integral students' formation as a main
purpose by means of a dynamic and coherent process, which develops all its
potentialities at personal level, socially and transcendent and interdependence with
the environment.

10. The civil education is based on respect and love to the person and law
knowledge, it compromises all the members of the educational community in the
formation of honest citizens, just persons, peace builders and caring: with local,

national and planetary identity.

This manual establishes the rules and agreements that look for a healthy and harmonious

coexistence to promote the academic standardization, this book should be read and owned by all

the institution belonging members. As its objective that is to present to the Educational Community
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the set of rules and norms that regulate and face the coexistence between the classes of the

educational community. Besides, some relevant aspects to take into account as follows:

To achieve the Institutional horizon, the Educational Institution Bethlemitas Brighton will have

between some obligations:

« To guarantee the inclusion of children, boys, girls and teenagers to the educational system and to

guarantee its permanence in it.

* To offer a pertinent and qualified education

* To respect in any circumstance the dignity of the members of the educational community.

» To facilitate the participation of the educational community, in the academic management of the

institution.

» To open communication spaces with parents and guardians for the pursuit of the educational

process of the students.

» To propitiate the democratic participation and the good relations inside the educational

community.

* To organize leveling out programs with improvement plans for the children, girls and adolescents
who present learning difficulties or are delayed in the school cycle and yes it is counted by the

resource, to establish orientation psych pedagogic and psychological programs.

Physical plant distribution

Bethlemitas Brighton High School counts with 12 classrooms for normal classes divided into two

stages, teachers’ room, a counsellor room, a chapel, 3 bathrooms, a laboratory, a library, an
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auditorium, a computer room, an English class computer room, there is a multiple classroom still

in  improvement process, an art

iy
LESSON PLAN
TEACHER: Vraja Salazar Rubio ‘GRADES: §-0: TIME: 6-8 hours
| TOPIC: Greetings, Farewell, | UNIT 1: One, Hello Friends. | MATERIAL: Workbook, ball, board,
Responses and Introductions. markers.

Linguistic Objective: At the end of the class the students will be able to se greetings by completing the student book.

Communicative Objective: At the end of the class the students will be able to introduce themselves

Module 1: Democracy and Peace

OBJECTIVES
G and a5k for punonul mommation. kit words ared pheases rolated 1
. wemplaceal and et tests.
« Ghensvucton. = Exchango percnd nfommation and daly
+ Spellout rames. acttes n smple mole piaying gwmes.
numbers and the sme. information snd daly acthies oally and
rtng.

The teacher and students will oray the Our father and Holy Mary and then he will call the list.
Warm up: 15 minutes

o The teacher will introduce himself and explain the rules of the class.

o The teacher will introduce himself by using an example throwing 2 ball.

o The teacher will explain that the person who receives the ball he/she will have to introduce himself/nerseif in
Spanish by saying their names and ages. Once the pupil finishes the succinct presentation, the ball is thrown to
another student in order to continue the game. All this has to be done as fast as possible because the ball will
burn their hands.

Explanation of the topic: 20 minutes

The tezcher will write the greetings on the board and he will explain each of them and make students pronounce them

*  Good morning FAREWELL

+ Goodbye
*  Good zfternoon . oEye
*  Good evening *  Good night

classroom, an infirmary, and a cafeteria.

Figure 1 : Book worked by the teacher

In paze number 8 they will complete the categories for the grestings than the wil write 2 small dialogue with
greetings and farewells.

In page number 9 and 10 the students will greet their own classmates. Hence, the teacher will explain how to
great their parents.

In page number 11 the students will greet using their own names and practice three models to answer to the
questions how are you?

In page number 12 they will complete some with

Afterwards, the teacher will explain the use of this to introduce themszlves with another partner (Page 13).
Now the students will stand in front of the class to practice a dialogue.

The teacher will write some expression on the board, and each group will participate to win 2 point

Evaluation: 15 minutes

In pairs, the students will come to the board to do some role plays of shorts dialogues presented in the book.
Homework:

They will create a dialogue with their parents so they will bring the dialogue for next dlass

APPENDIX 1
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Lesson planning principles proposed by Board of Education

Bearing in mind this project will be carried out in sixth grades (6-01, 6-02, and 6-03) per week it
will be prepared two planning of two hours each given that all the courses work with the textbook
‘let’s learn 6’ and what the suggested curriculum structure proposes. Planning is a significant phase

because it helps to better organize the class and guide the teacher during the class.

The following sample (See figure 3) represents what the Ministry of Education has established in
its suggested curriculum structure, following some patterns to be filled such as: teacher, topic,

material, objectives, language functions and so on.

Teacher: Grade: &th Dwration: 4 to & hours

Task: | am part of a team

Standardis:
| shaw understanding of simple questions about my | answer briafly to questions “what, wha, when
: o ervirsnmant and me. and where,” when referring to my
| identity related wards about familiar subjects. tamily, frierds and schaal.
| e gestures and body movernents to be better
understood.
Objetives Language Functions.
Identify words and phrases relsted to personal information Give and request personal infarmation.
and daily actwities in simple oral and written texs. Drescribe persons and daily activities.
Exchange personal information and on daily activities in Give instructions.
2 survey.
Knawing Daing Eeing
Identity words and i E s and Value his personal characteristics
of personal information, iperanal feelings though and those of his pears.
moods and personal feelings. simple comversations. Respact physical, cultural,
Idertity persanal information Exchange information ideological diferences, among
through Yes! Mo questions. related to everyday others, of his dassmates.
situations. Actively participate in the
activities

Transversality
Citizen coexistence: | usa my freedom of expression and respect athers' opinions.

Contents

Routines.

Expressions to descibe personal interests | lke...., He
doesn't like..., She can..., She can't...

Routines: Brush teeth, Comb hair, Exercise, Eat
healzhy, Drink wates, Sleep well. Present simple
teme

Yeu!'MNn msestinns

Figure 3: Planning model
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Scholar Calendar

In the following picture is presented the whole year activities that will be held during the year.

(See figure 4 and 5)

Figure 4: scholar calendar

TERCER PERIODO CUARTO PERIODO

SEPTIEMERE QCTUBRE HOVIEMERE
"
B

Il
7
14

undo semestre lectivo: de 10 de julio al 28 de noviembre — Notificacion Padres de familia 14 de noviembre
- Tercer periodo de clases: del 7 de julio al 5 de septiembre - Comisiones de evaluacién 20 de noviembre

- Pruebas de calidad 6 — 14 de septiembre - Entrega de notas a Secretaria 23 de noviembre

- Notificacion Padres de familia 22 de agosto e e il e s

- Entrega de notas a Secretaria 19 de septiembre N TR e EatRillarar e ciambre

- Comisi d luacion 22 d tiemb)
omisiones de evaluacion e septiembre - Matriculas 5 de diciembre

- Entrega de boletines Basica secundaria Lunes 29 de septiembre
E > - Clausura afio escolar, entrega de boletines 5 de diciembre

- Entrega de boletines basica primaria martes 30 de septiembre

- Vacaciones estudiantes: del 4 al 29 de diciembre
- Receso estudiantil y desarrollo institucional del 9 al 13 de octubre.

- Desarrollo institucional directivos y docentes (4 de al 8 de diciembre)
Cuarto perioda de clases: Del 18- de septiembre al 1 de diciembre:

- Pruebas de calidad 30 de octubre — 8 de noviembre

- Estrategias de mejoramiento de una y dos materias 14-23 de noviembre

Supervisor’s schedule
N° Hour Monday Tuesday  Wednesday = Thursday
7:00- 7:15 REFLECTION
1 7:15-8:10 6-01 5-03 5-03
2 8:10-9:05 6-01 5-01 5-03 5-03
3 9:05-10:00 6-02 5-01

10:00-10:30 BREAK

Friday

6-02

6-02
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4 10:30-11:25 6-02
5 11:25-12:15 6-03 6-01 6-02 TIC 6-03 6-02 TIC
6 12-15-1:00 6-03 6-01 6-02 TIC 6-03 6-02 TIC

Table 2: supervisor’s schedule
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CHAPTER |

PEDAGOGICAL COMPONENT

Introduction

MAHU (2012) says that Speaking English is a tremendous asset for your professional
career. We also need to learn English especially if we will be working at firms or other companies
where English is the medium of communication. Instructions would be clearly understood, and
therefore the room for error is minimized. Currently, learning English as a foreign language is
really significant in each person’s life given that it provides better opportunities in terms of
education and job. Besides, its learning process is a bit complex in schools due to teachers’
traditional methods, lack of time, teachers’ specialization in the area and learners’ motivation.
Notably, developing the competences in class is mandatory but most of the time we end up

focusing on one of them which is writing.

Furthermore, The National Bilingualism program (2014-2019) was created by the
Colombian Board of Education with the purpose of offering to the students the possibility to
become bilingual in English and Spanish as a part of a vision of increased productivity in a
globalized world. This plan is benefited from international cooperation of England and United
States government and it aims to guide educators, learners and parents to set national standards for

language skills that students ought to develop in each grade.
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Chiefly, the speaking skill is one of the three skills demanded to be worked but regarding
the needs presented in the schools it is certainly tough to develop of all them. Particularly,
pronunciation allows students to communicate among them using a foreign language but it is
scarcely performed. Therefore, as practitioners it is essential to put into practice all the knowledge
learnt during the whole career thereby overcoming those drawbacks and reach the main goal that
IS communication through the speaking skill. That is why games may play an important role in
learning and teaching because we as teachers must set students active and not passive as (Shatz &
Loschiavo, 2005) says that not only do games motivate students in a fun way offering interactive
competitive learning environments, they also provide many other positive features. Games lighten

the mood and this facilitates greater creativity and boost student morale and interest.

Also, talking about grammar, it is sometimes perceived as a difficulty when teaching
considering that students are not concerned about its relevance that is why Zhang (2009) says that
‘it is exact that putting grammar in the foreground in second language teaching, because language
knowledge of grammar and vocabulary is the base of English language. Zhang (2009) says that
grammatical competence is one of communicative competence. Communicative competence
involves knowing how to use the grammar and vocabulary of the language to achieve
communicative goals, and knowing how to do this in a socially appropriate way. Communicative
goals are the goals of learners’ studying English language. So grammar teaching is necessary to
achieve the goals.” That is why, teachers should be aware of this necessity given that grammar and

vocabulary helps to reach that communicative competence.
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Problem

One of the goals when teaching English is to teach grammar and develop the competences
but sometimes, we set apart an important factor that is communication. It is true, it is really difficult
to work on speaking with kids from 6" grade but it is not impossible the way around is to fully
foster new strategies to reach students’ oral production, teaching grammar and vocabulary taking
into account new techniques. During some observations at Bethlemitas Brighton high school in
sixth grades it was perceived that most of the students have some basic knowledge in matters of

vocabulary, grammar, and pronunciation.

On the contrary, the teacher in charge of the group has really innovative strategies in terms
of technology and methodology, also the teacher speaks most of the time in English in that way
the students assimilate the language, the native language is strictly used when pupils do not
understand or as a resource the teacher uses the corporal dimension. In these terms, it would be
significant to spend more time in activities that students like and they can feel comfortable at the

moment of doing exercises required.

During the observation week, it was evident that students are not motivated given that they
present lack of attention in class and discipline due to the fact they are most of the time passive in
the seat. Thus, some students may be motivated and sustained through their self-efficacy beliefs,
whereas others are motivated to try hard, persist, and achieve because of their goals, their personal
interests, their value beliefs or contextual factor.” (Pintrich, 2003, p. 671) To put it simply, we can
boost learners’ motivation through games given that with games they might be interested in the

class because it is not only one hundred percent teachers’ talking and students are sitting but make
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them fully participate in a funny and different that is what we will achieve implementing games

inside the classroom.

Justification

The following pedagogical study intends for enhancing speaking skills in sixth grade
students by means of games bearing in mind the observations held during the first week in which
the major problem was to do activities that did not wake learners and set them active to speak and
eager participate during the class. However, teacher’s methodology is great but it is missing

exercises that truly motivate to learn English.

Under certain circumstances, the teacher in charge agree to create a new proposal that is
based on a didactic method implementing games in order to innovate and set students active not
getting away from what the curriculum, the National Bilingual Program, and the PEI established

for the very beginning.

Additionally, teaching seems to be demanding for most of the teachers in a way because they are
not prepared, they do not like teaching. Therefore, this project will play an important role for me
as a student in the view of the fact that it is the first real context, this study will help me to notice
if afterwards in my professional life I can implement games as a strategy to enhance whether
speaking skill or listening, writing, and reading. Therefore, games are a good idea considering that
students around ten, eleven, and fourteen years old are not quiet so they need to move, otherwise,
they will start whispering and bothering their classmates. Rather different if we apply games that

set them active and interested for the class.
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On the other hand, after some observations students are limited to write and listen to the
teacher and they sometimes say some words but repeating them after the teacher. | consider that it
is relevant to work on the speaking skill and at least achieve an improvement in matter of
pronunciation and producing some phrases in English with these students since English is mostly
spoken and heard than written. That is why, vocabulary and grammar would play important role
in the learning process given that it is easier to use the language knowing a lot of vocabulary and
the rules of grammar but teaching vocabulary and grammar should be with strategies that can boost

the learning process.

General Objective

> To reinforce grammar, vocabulary, and pronunciation through games in 6" students at

Bethlemitas Brighton school in Pamplona: An action research.

Specific objectives
> To design the games that will be implemented according skill to develop
> To implement strategies to teach grammar, vocabulary, and pronunciation before
developing game.
> To increase learners’ interest towards English by implementing fun games.

> To use feedback as a tool to reflect on learning thought games
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Theoretical framework

The main aim of this project is to implement games to teach English. In this theoretical framework
you will find definitions of Game, National Bilingualism program, and grammar, vocabulary and

pronunciation.

Game

The term game is popularly known for most of the people thanks to its use in different
realms and several advantages when implementing it in teaching but Salen & Zimmerman (2004)
claim that a game is a system in which players engage in an artificial conflict, defined by rules,
that results in a quantifiable outcome. At the same time, this artificial conflict can be beneficial
when teaching English because if we create proper artificial context through a game we could

obtain significant results.

On the other hand, a game can be conceived as a play too. Game and play both with
different name, meaning almost the same in these terms Vygotsky (1978) says that a play creates
a zone of proximal development of the child. In play a child always behaves beyond his average
age, above his daily behavior; in play it is as though he were a head taller than himself. Therefore,
a play or game may give comfortably to the learner to feel his age and learn in a funny way,
Sigurdardottir (2010) illustrates that besides creating necessary diversity in the classroom and
being a good method for teaching, we must not forget that games are fun and that helps get students

active in their learning. I think we can all agree on the fact that no matter what teaching method is
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being used learning does not take place without the student participating in the learning process.
That means that games can get students active for the class and willing to learn because doing

interesting things for them can motivate the spirit of learning.

Speaking skill

When speaking a language, it is important to develop all the skills involved in this learning
process as an illustration Eckard & Kearny (1981), Florez (1999) and Howarth (2001) define
speaking as a two—way process involving a true communication of ideas, information or feelings.
This top-down view considers the spoken texts the product of cooperation between two or more
interactants in shared time, and a shared physical context. Hence, the speaking skill needs a

collaboration of two or more people to achieve communication.

On the other hand, speaking entails a nature at the moment of use these skills that is why Burns &
Joyce (1997) and Luoma (2004: 2) explains speaking as an interactive process of constructing
meaning that involves producing, receiving and processing information. Its form and meaning are
dependent on the context in which it occurs, including the participants themselves, the physical

environment, and the purposes for speaking. It is often spontaneous, open ended, and evolving.

Pronunciation

With regards of pronunciation Yates (2002) says that Pronunciation refers to the production
of sounds that we use to make meaning. It includes attention to the particular sounds of a language
(segments), aspects of speech beyond the level of the individual sound, such as intonation,

phrasing, stress, timing, rhythm (suprasegmental aspects), how the voice is projected (voice
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quality) and, in its broadest definition, attention to gestures and expressions that are closely related

to the way we speak a language.”’

The AMEP Research Centre stands that pronunciation refers to the production of sounds
that we use to make meaning. It includes attention to the particular sounds of a language
(segments), aspects of speech beyond the level of the individual sound, such as intonation,
phrasing, stress, timing, rhythm (suprasegmental aspects), how the voice is projected (voice
quality) and, in its broadest definition, attention to gestures and expressions that are closely related
to the way we speak a language. Each of these aspects of pronunciation is briefly outlined below,

and references for further study are suggested.

Grammar

Richards (2016) Older approaches to grammar teaching and the design of course books
reflected a view of language that saw the sentence and sentence grammar as forming the building
blocks of language, language learning, and language use. The goal of language teaching was to
understand how sentences are used to create different kinds of meaning, to master the underlying
rules for forming sentences from lower-level grammatical units such as phrases and clauses, and
to practice using them as the basis for written and spoken communication. Syllabuses were
essentially grammar-based and grammar was a primary focus of teaching techniques. Correct
language use was achieved through a drill and practice methodology and through controlled

speaking and writing exercises that sought to prevent or minimize opportunities for errors.
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Also, the English club define grammar as the system of a language. People sometimes
describe grammar as the "rules” of a language; but in fact no language has rules*. If we use the
word "rules”, we suggest that somebody created the rules first and then spoke the language, like a
new game. But languages did not start like that. Languages started by people making sounds which
evolved into words, phrases and sentences. No commonly-spoken language is fixed. All languages

change over time. What we call "grammar" is simply a reflection of a language at a particular time.

Vocabulary

An essential part of the learning process is vocabulary, Alfaki (2015) proposes that vocabulary can
be defined as the words of a language, including single items and phrases or chunks of several
words which covey a particular meaning, the way individual words do. Vocabulary addresses
single lexical items—words with specific meaning(s)—but it also includes lexical phrases or

chunks.

And Nagy (1989) states that vocabulary development refers to the knowledge of stored information
about the meanings and pronunciations of words necessary for communication. Vocabulary
development is important for beginning reading in that when a student sounds out a word, he or
she is also determining if the word makes sense based on his or her understanding of the word. If
a student does not know the meaning of the word, it is difficult to check for the word that fits.
Vocabulary development is also a primary determinant of reading comprehension. Readers cannot
understand the content of what they are reading unless they understand the meaning of the majority

of words in the text.
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Collaborative Learning

Moreover, when we learn there are different approaches that came immediately in the
teaching realm inasmuch that most of the time working in teams is really important. Thus, Smith,
& Macgregor (1992) define collaborative learning (CL) as an umbrella term for a variety of
educational approaches involving joint intellectual effort by students, or students and teachers
together. Usually students are working in groups of two or more, mutually searching for
understanding, solutions, or meanings, or creating a product. CL activities vary widely, but most
center on student’s exploration or application of the course material, not simply the teacher’s
presentation or explication of it. Also, Dillenbourg (1999) statues that CL is a situation in which
two or more people learn or attempt to learn something together. Two or more may be interpreted
as a pair, a small group (3-5 subjects) or a class (20-30 subjects). Learn something may be
interpreted as follow a course; perform learning activities such as problem solving. Together may
be interpreted as different forms of interaction which may be face-to-face or computer mediated.
That is why collaborative learning is significant because it involves more than one person, in that
case, working with other person is beneficial at the moment of sharing different point of views for

some answer as well as analyze among them the doubts they might have.

Total physical response

Widodo (2005) explains that for this approach is necessary when teaching a foreign language

given that it provides a natural input to students. Thus, this method attempts to center attention to
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encouraging learners to listen and respond to the spoken target language commands of their
teachers. In other words, TPR is a language teaching method built around the coordination of
speech and action; it attempts to teach language through physical (motor) activity. It is important
to highlight that total physical response can boost the learning process because it is given in a

natural way so students can actively participate but grasping the pronunciation of the words.

Literature review

In this part, there will be presented previous studies carried out based on the implementation of

games in light of teaching.

Teaching Speaking: Activities to Promote Speaking in a Second Language

This study was based on implementing activities to promote speaking in a second language. The
author strongly recommends teachers to pay special attention to teach speaking. In addition, Kayi
(2006) proposes some oral activities to do in class such as: Discussions, Role Plays, simulations,
information gap, Brainstorming, storytelling, interviews, story completion, reporting, playing
cards, picture narrating, picture describing, and find the difference. All these speaking activities

were implement in class giving some recommendations as follows:
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- To provide maximum opportunity to students to speak the target language by
providing a rich environment that contains collaborative work, authentic materials and
tasks, and shared knowledge.

- To try to involve each student in every speaking activity; for this aim, practice
different ways of student participation.

- To reduce teacher speaking time in class while increasing student speaking time.
Step back and observe students.

- To indicate positive signs when commenting on a student's response.

- To do not correct students' pronunciation mistakes very often while they are
speaking. Correction should not distract student from his or her speech.

- Involve speaking activities not only in class but also out of class; contact parents
and other people who can help.

- Circulate around classroom to ensure that students are on the right track and see
whether they need your help while they work in groups or pairs.

- To provide the vocabulary beforehand that students need in speaking activities.

- To diagnose problems faced by students who have difficulty in expressing
themselves in the target language and provide more opportunities to practice the

spoken language.

The use of games in the language classroom

This proposal was focused on using games inside the classroom. Sigurdardéttir (2010) argues that
games can be a good teaching method when teaching foreign languages. Furthermore, this study

shows why teachers should use games as a teaching method and it also illustrates how beneficial
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can be its implementation for the training of each skills for instance reading, speaking, writing and
listening. And at the end of the study the author showed three games invention promoted to be
worked in the classroom. Besides, it also presents how obtain positive results regarding its

maximization on language learning.

Teaching English grammar through games

This project was carried out with the goal of presenting a review of grammar and analysis of the
literature on teaching English grammar linked with an overview of grammar approaches and
grammar definitions, as well as games’ theory as so forth. Tuan & Doan (2010) fully studies all
the methods when applying a game to teach grammar and how effective was the use of games
when teaching grammar. The authors concluded that games increase students’ achievement,
motivation, language acquisition, and interaction during the learning process, being a boost for

this process.

Methodology of research process

This is a qualitative research that aims to study a daily teacher’s life work in which there
will be presented different situations that can be studied involving us as a teacher and as a
researcher as Mason (2002) says, Qualitative researching is exciting and important. It is a highly
rewarding activity because it engages us with things that matter, in ways that matter. Through
qualitative research we can explore a wide array of dimensions of the social world, including the
texture and weave of everyday life, the understandings, experiences and imaginings of our research

participants, the ways that social processes, institutions, discourses or relationships work, and the
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significance of the meanings that they generate. Furthermore, when we interact with people we
can significantly take advantage of all those behaviors, relationships and experiences they can offer

to us.

Besides, this pedagogical component encompasses an action research based on the use of
games in order to teach English at Bethlemitas Brighton School. As it is known an action research
plays a relevant role in research considering that it can generates an impact in each center where

it is carried out as a study.

Participants

This study was held at Bethlemitas Brighton School located in Pamplona, Norte de
Santander mainly with sixth grades in charge of the teacher, these groups are composed of 99
students aged around 10 to 15 years. Additionally, the focus group was 6-03 because these students
are in the middle of the learning process, in addition they learn fast and slow but they are lively,
specifically the participants were 10 given that choosing a huge quantity of students might not be
suitable in the data analysis process. The criteria to choose these students is because they present
some difficulties when learning English so | want to see their process since the beginning until the

end of the practicum process.

Data collection instruments

In this action research it is remarkable to define the data collection instruments that were used as

the way of gathering the data. Hence, the data collection instruments were:
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Schedule

Table 3: instruments schedule

April 06%" March 318

April 09th
March 03rd April 6t May 08t
March 10t April 18t May 05t
March 17t April 22th May 18t
March 24t April 28th
March 30t

Non participants Observations

During this study data collection is an important instrument to gather information we might not

notice with other instrument.

"The observation process is a three-stage funnel, beginning with descriptive observation, in which
researchers carry out broad scope observation to get an overview of the setting, moving to focused
observation, in which they start to pay attention to a narrower portion of the activities that most interest
them, and then selected observation, in which they investigate relations among the elements they have

selected as being of greatest interest” James Spradley (2010).
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Observation should end when theoretical saturation is reached, which occurs when further
observations begin to add little or nothing to researchers’ understanding. This usually takes a period
of days or months, but, depending on the phenomenon in question, sometimes several yearams."
(Liu & Maitlis 2010). Therefore, non-participant observations allow the research to study to fully
study the phenomenon setting an objective and a format to accomplish that goal. There were three

non-participant observations with the aim of knowing how the level of the students was.

Participant Observation

Being part of the phenomenon is advantageous considering that we can remember everything step
by step. According to Wayland (1998) Participant observation is a qualitative method with roots
in traditional ethnographic research, whose objective is to help researchers learn the perspectives
held by study populations. As qualitative researchers, we presume that there will be multiple
perspectives within any given community. We are interested both in knowing what those diverse
perspectives are and in understanding the interplay among them. There were three participant

observations. The purpose of this observations was to verify f games under the subskills.

Journal

This instrument is really significant given that we as a researchers can express ourselves about
what we felt during exploring the phenomenon. Likewise, Ahein Russell & Kelly (2002) says that
rather than attempting to control researcher values through method or by bracketing assumptions,
the aim is to consciously acknowledge those values. Keeping self-reflective journals is a strategy
that can facilitate reflexivity, whereby researchers use their journal to examine ‘“personal
assumptions and goals” and clarify “individual belief systems and subjectivities”. In this way,

reflection helps us to think about all the matters presented in several settings and from that
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experience the researcher can infer and analyze for this proposal there were ten journals during the

whole study all of them with the objective of reflecting on the work of games under the subskills.

DATA ANALYSIS

Data Analysis is the process of systematically applying statistical and/or logical techniques to
describe and illustrate, condense and recap, and evaluate data. According to Shamoo and Resnik
(2003) various analytic procedures “provide a way of drawing inductive inferences from data and
distinguishing the signal (the phenomenon of interest) from the noise (statistical fluctuations)

present in the data”

Inductive analysis method

Taking into account the fact of analyzing data collection during the practicum process, it was
relevant to implement an inductive data analysis given that it allowed to group common points and
generalization. According to Hatch (2002), an inductive data analysis “consist of organizing the
particular pieces of evidence with the purpose of finding relations among them in order to arrive
to analytical frameworks and generalisation which permit to give a meaning to those phenomena
under study”. In this terms, thanks to this data method, the researcher broadly gets relevant aspects
to be analyzed from the particular till generalization within the instruments used.
Besides, the analysis process helps the researcher to figure out that working with games and
implementing strategies can highly increase students’ motivation, development, language

acquisition, interaction and achievement when learning throughout playing.
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Methodology of pedagogical component

This pedagogical study aims to enhance learners’ speaking skill trough games’ implementation. In

such manner, to reach the objectives of this project this will be the way of game’s implementation.

On account of this, Shanahan et al (2006) proposes three keys aspects when implementing a game,
for instance teachers and students must understand how to play the game. The game must not
become more relevant than the learning, the game must motive learners to perform better, and at

the end students must be able to provide feedback to the teacher on the game.

Additionally, games are an instantly self-correction creator given that the students notices at once
if they understood or not the topic already taught. That is why Shanahan et al (2006) note that
games [also] provide immediate feedback on student learning sufficiency prior to, rather than after,
an exam. Thus, games can highly perform students’ skills, in this case, focusing on the speaking

which is going to be the base of this study.

Types of games
Keeping this in mind, it is relevant to mention the categories games are split into, Ingvar

Sigurgeirsson (1995) has proposed the following categories to divide games:

Games for dividing larger groups into smaller groups, introduction-games, group games, physical
games, scavenger hunt games, educational games, theoretical expression games, drawing- and

coloring games, educational card games, word games, story games and question games. In this
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way, for each class will be mandatory to employ two or three categories that involves self and

group work to develop better the speaking skill.

Hence, there will be games specially created to the leaners’ needs but also the outline suggested
curriculum proposes some games that may be executable during the class, this games can last
among twenty and thirty minutes given that as Shanahan et al (2006) statues that time is suitable

to work on a game.

Lesson planning:

Mainly, this lesson planning model was implemented but also what Brown (2001) suggests:

. Opening: In this part the teacher is going to have the first contact with the learners
greeting them and praying as the school demands.

. Warm up: this is a break ice activity that motivate students and review somehow
the preceding topic already taught.

" Introduction of a lesson: it stands for linking the objectives of the lesson with the
students’ daily life.

. Presentation: The teacher explains grammar using different resources no matter
what, this is an important part because the students’ attention has to be on the teachers’
explanation

. Production activities: In this section the students will put into practice the
grammar and vocabulary taught in advance.

. Evaluation: this phase is really relevant given that the teacher assess learners’
knowledge and afterwards, the practitioner gives individual feedback to the students in

order to correct mistakes and explain errors.
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In this process three games were implemented during the ten weeks, the first game is to reinforce
grammar; the second one, is to reinforce vocabulary and the last one is to reinforce pronunciation.
It is necessary to take a strategy to work on grammar, vocabulary and pronunciation because game

it is a strategy to reinforce these skills and also to verify previous activity

With the goal of developing grammar, it was necessary to use a strategy that could sharpen students
subskills. For this strategy it was created a chart based on Brown (2002) who stablish some

principles for planning

The following definitions are shown to better understand how the strategies implemented worked
when teaching English. All of them were accompanied with a game to prove that the strategy went

successful.

How to teach grammar:

Inductive approach

Teaching grammar taking into account an inductive approach is very meaningful given that
students will deduct the grammar memorizing the grammar rule. That is why, Chomsky (2002)
says that prescriptive and deductive approaches to English grammar teaching (e.g. pattern drills,
rule memorization, etc.) have proved ineffective and boring, because the grammar of a language

is acquired not through imitation but through abstracting a set of grammatical rules from language.

How to teach vocabulary: Realia was used as a strategy.

43



Realia

Realia is a strategy used pretty much to teach vocabulary, it helps the teacher to use real objects
and at the same time employ the method total physical response. According to book named How
to teach grammar like a pro defines realia: ‘the use of realia, or real life objects in ESL classroom
can make a huge difference in student learning. It engages them and motivates them to learn. It is
fun and sets a more natural environment’ (p.7). In this way, using realia might launch a lot the

learning process given that they will have a real contact with the object they are learning.
How to teach pronunciation

Pitch lines/curves

Lin, Fan and Chen (1995) states The most commonly strategy is to draw pitch lines/curves.
Besides drawing the pitch lines/curves, they suggested that teacher blacken the last stress syllable
and put a dot over it. In doing so, students can be expected to produce the appropriate intonation

with the correct word stress.
2) Arrows. Another simple strategy to teach intonation is to draw arrows over the place
where pitch changes. For example,
7 \
A: Can we rent it or buy it? (Combination of intonation)
Ve Ve N

This was the format used for three activities developed taking into account Brown (2002) planning

principals.
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Chart used to plan games:

As you can see in this chart, it is broken down into several categories for instance the objectives
of the class (Linguistic, socio-cultural, and communicative), an opening, the name of the strategy

used (Inductive approach), warm up, development and game procedure.

Table 4: example of the chart

Date: Grade:

Topic:
Communicative objective:

Linguistic objective:

Opening:

Methodology:

Objective:

Step 1 (warm up):

Step 2 (development):

1.
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Name of the game:

Type of game:

Explanation of rules

The game procedure:

Step 3 (feedback):

MATERIALS:
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In the followings charts it is showed implementation of games to reinforce grammar, pronunciation

and vocabulary:

ACTIVITY N 1:

Date: March 30th, 2017

Topic: Verb to be

Communicative objective: At the end of the class the students will be able to describe
themselves by making a short presentation in front of the class taking into account
feelings.

Linguistic objective: At the end of the class the students will be able to use simple forms

of the verb to be by writing short sentences.

Opening: the teacher will ask students for the last topic seen in class, for instance countries
and nationalities. They will answer some questions given by the teacher. This is with the

aim of review a little the topic

Methodology: grammar inductive teaching.
Objective: how is she/he? (this strategy is all about teaching the verb to be by an inductive
approach given that there won’t be any explanation, So just with images the teacher will
ask to the students and they will answer noticing the structures that he uses)
Step 1 (warm up):
Who manages the orchestra?

o All the students will be standing in a circle doing the actions the teacher does but

not what he says.

47



Then the teacher will ask for two volunteers who are going to get out of the
classroom

With the students inside the classroom, one of them is going to be who is
managing the orchestra.

He/she will represent a feeling so when he/she does the action he/she has to
represent this feeling but not too noticeable because the students who are outside

of the classroom will have to guess who manages the orchestra.

Step 2 (development):

1.

The teacher will explain the objectives of the class that is to explain grammar

through an inductive approach.

. The teacher will show some slides showing them some feelings such as: hungry,

sad, happy, angry, scared, surprised, and tired.

Once the feelings are introduced the teacher will ask How she is. How is he? How
is it? And they will answer He is sad, she is angry and so forth. Besides, the
teacher will show two pictures and he will ask to the students Is she sad? And

they will answer No, she is not sad, she is happy depending on the two images.

-How is she? This question was first introduced showing a slide so students had to answer

by looking at the current image in the slide.

-Is she sad? This was another kind of question used when showing them the slides but for

this time the teacher showed an image of a different action for example the image was

about a hungry figure so they should have said No, it he/she is not sad, he/she is hungry.
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In this way, the affirmative and negative sentences were worked, what they had to do was
to notice the grammar formation for each sentence.
Step 3 (ending):
2. At the end of the class the teacher will verify if the students understood by using
the same sentences he used when showing and asking the feelings for instance
how is she? They notice the grammar formation seeing the order of the sentence.

So, there won’t be any need to explain the topic.

Name of the game: Don’t let it fall

Type of game: individual and group game
In this game the students will use their abilities not to let the ball fall to the ball but also

they will work like a team choosing the correct sentence

Procedure of the game:
Step 1: explanation of the rules
1. Just the classmates in the same columns can help the students on his/her turn
2. All the students must be sitting in their chairs in silence.
3. The students who will be participating will have to order the sentences and write
them on the board.
4. to get the points they have to write the sentences correctly.
Step 2: The game procedure:
1. Two students will be at the back side of the classroom
2. Each one will have a marker and a marble
3. With the music the will have to cross the classroom not letting fall the marble

which will be on a whole of the marker.
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4. If the marble falls they have to begin again
5. If one of the participants reaches the board he will write the sentence asked by the
teacher but his group will help him.

6. If he does it successfully he wins a point for his team.
Step 3 (feedback):
-Teacher will talk to the students asking how they felt during the game but telling them
they weaknesses when doing the exercises asked:
“How is she” most of them said ** teacher yo me di cuenta que nosotros teniamos que mirar
como se formaba la oracion’” some others said ¢ teacher yo me la pillé rapidito y entendi
facil solo se me dificulta escribir porque no me acuerdo”’
-Comments of researcher: when implementing this inductive approach at first | felt
nervous because it was the first time | was implementing something like this. Hence, when
| started with the process students did not grasp at the beginning but afterwards they

understood what | wanted them to do. Thus, | was excited of the succeed of the activity.

MATERIALS: Marbles, markers, board, projector, computer,
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Conclusions:

Implementing an inductive approach in 6" grade was significant given that students could

understand the topic without any explanation. Besides, when the game was implemented | could
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notice that it reinforced the topic already treated. It depends on how well structured is the class

that the strategy and game are going to work.

It is important to have in mind what you want to teach if you want to teach for example grammar
you should seek for a strategy supported by the theory. Secondly, when it is recommendable to
apply more than 2 strategies dealing with one single topic, if you are going to teach grammar, it is

better to implement 2 strategies of teaching grammar.

We need to take into account the setting in which we want to teach and of course use a lot of
strategies that students like because in that way they would be motivated. Besides, games can
foster the learning process. In order to apply those games, we should have an objective before

putting them into practice.

ACTIVITY N 2:

Date: April 06th, 2017 Grade: 6-03

Topic: Objects of the classroom and school

Communicative objective: At the end of the class, the student will be able to name his/
her own school supplies by showing them to his/her partner.

Linguistic objective: At the end of the class the student will be able to identify the
school supplies

Socio-cultural objective: At the end of the class the student will be able to know how

people in the United States name the school supplies.

Opening: The teacher will say the objectives of the class and review the last topic seen in

the previous class.
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Strategy: realia (This strategy is based basically on teaching new vocabulary by using
real objects which gives a real setting for the students fostering their motivation towards

the class)

Step 1 (warm up): Exploring the context Students will say what is in their bags telling
the names in English if they know. Teacher will point out five or six students in order to
know what they have in their bags. Also, the teacher will ask what they have outside of

the classroom.

Step 2 (development): the teacher will explain the objectives of the class that is to explain
vocabulary using a strategy called realia. Afterwards, the teacher will start showing the
objects of the classroom the teacher has on his bag with real objects so each the teacher
shows an object he will ask what is this? The will say it’s a sharpener. The words needed
for this explanations are: pencil case, book bag, stapler, pen, eraser, books, notebooks,
scissors, colors, markers, sharpener, chair, desk, window, door, clock, walls, and water

fountain.

Step 3 (Ending) the teacher will classify these objects into three categories as follows:
classroom, outside of the classroom, pencil case, outside of the classroom. Afterwards,

they will pronounce with teacher pointing out at the objects.

Procedure of the game:
Step 1: Explanation of the rules

- The students participating cannot be helped by their partners.
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- They cannot let the marble fall otherwise they will start again

- After 5 minutes they lose the turn.

=

Step 2 : The game starts :

The students will be sitting in their respective chairs.

2. Two columns will be competing among themselves.

3. The last student sitting in the column in a countdown of 3 they will run till the
board and in a box or an envelope they will have letters which belong to
classroom objects vocabulary.

4. Once the last student finishes forming the words the next students will go.

5. When the 3 words are formed they should write them on the board and draw one
object.

6. Each column for instance (Colombia and France) will 5 minutes to form the

words

7. The first column in doing so will win.

Step 3 (feedback): the teacher talked to the students asking how they felt during the game
but telling them they weaknesses when doing the exercises asked. In that way, they can
realize what was wrong when doing the sentences and they can sharpen that for the next
time. Also, the teacher will tell them how he saw them when forming the words and when
introducing the objects of the classroom. For this feedback, it was taken into account
spelling, pronunciation, and words’ formation. Furthermore, | showed them once again the

objects | had on my bag but for this time | wrote the words on the board thus they could
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pronounce the word and notice what objects were talking about. Besides, | asked them to
get the objects they had on their bags and pronounce it, and I pronounce one object and

they had to get the object.

Researcher’s conclusions: When doing this activity, it was demonstrated that using realia
it is really advantageous given that we have the real object so when | showed the object
they immediately named the object, the ones they knew, but when they did not know it I
pronounced it and they repeated it. | felt really good because having the real object
motivates them to learn due to the fact that they also have the object with them so they

could feel the object as well.

MATERIALS: cards, envelops, markers, board, school supplies, projector,

computer. Speakers, book.
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Conclusions:

Teaching vocabulary might be somehow tough because the teacher has to do different activities to
mechanize the spelling of the words. In that way, realia is really useful, the only problem may be
having the objects related to the vocabulary we want to teach, realia can fully launch students
learning process assimilating the words. In the whole class the main topic treated was the object
of the classroom the strategy was successful and with the game that vocabulary was sharpened the
spelling of the words and selecting them into categories for instance (inside the classroom, outside

the classroom, inside the pencil case)

ACTIVITY N 3:

57



Date: May 8th, 2017 Grade: 6-03

Topic: Objects of the classroom and school

Communicative objective: At the end of the class the student will be able to pronounce
his/ her own school supplies by showing them to his/her partner.

Linguistic objective: At the end of the class the student will be able to identify the

school supplies by listening the teacher

Opening: The teacher will say the objectives of the class and review the last topic seen in

the previous class.

Strategy: Lines/Curves (This strategy is based basically on drawing lines or curves over
or below the word to stress where the pronunciation of the word falls or rises)

Step 1 (warm up): The teacher will show a video of the classroom objects twice, then, the
teacher will show some slides of the classrooms objects without the name of the object but
students will pronounce it. Hence, each column of the classroom, it means (France,
Germany, Portugal, etc. that is how they are formed), the teacher will give to each column
a category to organize classroom and school objects. One student of each column will
come to the board and write the objects in the category they have.

Step 2 (development): Once, we have the categories on the board the teacher will take
each word of each category and he will pronounce the word but adding to the word the
stress represented by X when the pronunciation rises and N\¢ When the pronunciation
falls. In addition, they will write on their notebooks what the teacher has written on the

board. In that process the teacher will pronounce each word with the students.
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Step 3 (Ending) The teacher will erase the board, then he will ask students to come to the

board so the student should write the word the teachers says and add it the rising/falling

arrows to the word.

Procedure of the game:

Step 1: Explanation of the rules

1.

2.

Respect the turn

Be in silence otherwise the person in front will lose the point

Be sitting

Participants can get an aid (just a clue “’ letters in English’”)

The student in front should pronounce the word then write it correctly to get the

point

Step 2: The game starts:

1. The teacher will paste some flashcards around the classroom in a random
way.

2. The group will be divided into two A and B.

3. One representative of each group will come to the board

4. The teacher will say a word in Spanish thus the two representatives will run to
seek for the flashcard pasted somewhere of the classroom.

5. The first student who picks the flashcard will come to the board one again,
paste it, pronounce the classroom object and write it down to get the point.
(this word should have the rising/falling arrow to identify the stressing point

of the word)
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6. The group who has more points will win the game.

Step 3 (FEEDBACK) The teacher asked the students how they felt when seeing the
arrows under each word, some of the manifested ‘> Yo creo que todos los profesores
deberian hacer eso de las flechitas porque uno sabe donde ponerle la fuerza a cada
palabra y asi poder pronunciar la palabra bien’’ SO it was nice they expressed that given
that there were not complications when pronouncing the words because with the arrows in
them they can follow the falling/rising tone of the words, only, few errors but because they
do not know pronunciation’s rules. Likewise, the teacher gave some pieces of advice when
they want to look up for a word’s pronunciation they replace the stress for an arrow and
there is the point in which the pronounce the word.

Researcher’s conclusions: | felt really comfortable when implementing this strategy
because | instantly apply the strategy and they grasped it so when | wrote a word they told
me “’teacher draw the lines to know how to pronounce the words you are writing on the
board please’” so this showed me from the very beginning that strategy worked
successfully and as a researcher motivated me to carry on the research process and as a
teacher to take into account different strategies when teaching, in this case drawing lines

falling/rising depending on the word.

MATERIALS: Flashcards, projector, book, slides.
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Conclusions:

As an English teacher it is remarkable to teach pronunciation to your class, this strategy drawing
lines falling/ rising to each word you are teaching, highly sharpen the pronunciation given that
after applying this strategy | can assure that you can implement techniques like that one, it does
not matter if it is going to work but trying does not cost. Drawing lines/curves boost the
pronunciation and students like this way because it eases the intonation. Furthermore, even though
they are children they understood from the very beginning what the teacher wanted, and students
did it good pronouncing after the word after the teacher correctly, then in a second chance they did
it by their own reading the words with the lines, by this time they add the stress to each word but

not all the words have a stress, in that way, they read it normally.

CONLCLUSIONS OF PEDAGOGICAL COMPONENT:

During this whole process there were applied three different strategies in order to reinforce

grammar, vocabulary, and pronunciation, each strategy was supported by a game that verified
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whether the strategy worked. Games are highly recommendable when teaching English to children
considering that they can set students active and attentive to the class but it is mandatory to seek
for authors’ theories that ease the learning process. Also, throughout the journal it was evidenced
the progress some students have made because of games, so some the students from the focus
group showed their willingness to learn by playing but also their motivation increase considerably,
on account of participant observations during the implementation of this strategies there were some
critic moments while they students assimilate what the teacher attempted for that class, hence, after

some minutes the strategy is adapted and they can boost their understanding for certain topic.
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CHAPTER I

RESEARCH COMPONENT

Introduction

In PLEX training context, training teachers’ pedagogical practices are one of the interest and
update focuses to study and document for the enhancement of the teaching-learning process in

order to qualify education.

Even though there is a clear interest in light of the evident necessity to understand and transform
the pedagogical practicum. Hence, it is beneficial that local studies specially focus on the learning

problem than in matters of teaching.

It is relevantly considered to design a project that involves a reflective approach on the practicum
with the aim of objective knowledge, behavior and aptitudes that helps to guide teachers’ labor.
Additionally, as an assimilation, immersion, and mindful exploration exercise upon the own
teachers’ subjectivity. By means of questions wording and searching of information to seek a

solution for any problem and for the self-recognition.

Justification

The design of this Project in the foreign languages integral practicum context focuses on a more

professional conception of the practicum as a cutting edge to sharpen educative processes in rollout
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centers where PRADO is held. It is considered that conceding relevance to the reflection role in
the teaching process that is the first step to fathom the difficulties of the profession, the own
performances and to take an interest on the models and approaches to face a problematic situation

and establish an analytic gaze on it.

In agreement with what the philosopher in education Jhon Dewey, precursor in the teaching
applied reflective thinking realm, it is justified the necessity of this study in order to give analytic
tools and self-observation to the students that allow them to distinguish among a daily action and
reflective action. It is considered that a reflective approach shields the agents in a traditional

context of inertia and the authority they have in the school.

Statement of the Problem

At school, the core aspects of the constitution of the subjects are assumed, of the institutional life
without question, are seen as imprints, stable and invariable features that are part of the identity
and the school culture.

When the events unfold without major alteration, the teacher runs the risk of being installed in
logic of action that does not allow the pedagogical evolution and the renovation of the school
culture. A practice lacking in reflection does not lead to the emergence of problematic situations;
these realities are ignored, invisible. In this way, the pedagogical practice is assumed from
reproductive codes that install the teachers in a traditional way, of cultural reproduction becoming
a barrier for the appearance of emerging practices tending to generate transformations of thought

and knowledge, to respond to social needs.
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Because of this situation, which affects teachers to a greater or lesser extent, it is required that the
teacher training process, in the future teacher, encourage a critical and reflective spirit that
contributes to the improvement of their pedagogical practices, so that these at the same time are

essential elements that impact and transform their work and future professional performance.

In the case of the Degree in Foreign Languages of the University of Pamplona, the reflection is
conceived as a fundamental exercise so that students who carry out their integral practice, self-

evaluate, install a critical and constructive look at their work in the teaching role.

Statement of the problem

To start this study, the following guiding questions are formulated:

. HOW does the implementation of reflection contribute to the transformation of the

pedagogical processes inherent to development of integral practice?

. How does the exercise of reflection influence the development of the critical spirit of

student-practitioners in the analysis of their pedagogical work?

General objectives

. To implement the reflection as a transforming tool of the pedagogical processes of the

integral practice.

. To promote in Students-Practitioners the development of a critical spirit that allows them

to analyze their pedagogical work.
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Specific objectives

. To consolidate a group of teachers-practitioners with a critical spirit who reflects and

presents proposals and alternative solutions to problems presented in their pedagogical practice.

. To socialize criteria, share ideas and guidelines to assume their pedagogical practice and

insert themselves effectively in the institution.

. To identify and to analyze the strategies that the student uses in his / her pedagogical
practice.
. To implement workshops for reflection and development of didactic units that guide the

reflection of Students-Practitioners.

. To analyze one's own beliefs about the work of teachers and students.

Theoretical Framework

The theory about teaching profession, reflection, the reflective and pedagogical practice, they all
comprise the theoretical framework of this study. To be slightly clear about these concepts

concerning this research project, we present an approximation of each one of them.

Teaching profession

The teacher is one of the most important elements of each educational institution, and he/she has
the function of imparting knowledge based on a science or art. But also, he/she has the
responsibility his/her students’ comprehensive training.
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Teaching demands the development of some skills that currently constitute a conceptualization
and a way to operate in the planning and management of human resources regarding to facilitate a
link between management, work and education. So that, each teacher has to meet all the teaching
competences that will allow him/her to dominate the set of knowledge and capacities on the target
area. Since, the first intellectual requirement of an expert is the level on which he/she develop
his/her activity. Similarly, each teacher has to possess some competences dealing with the
organization of content. It means, the pedagogical practice demands not only to organize the
content for being learned by the students but also provide teaching conditions inside or outside the
educational context. The most important function that a teacher has to develop is to design and

provide teaching practice.

Reflection

Talking about reflection implies to address different conceptions about this notion. That is the
reason why aspects such as reflection as a process and reflection as a theme will be taken into

account to deepen in their definitions (Correa Molina et al, 2010).

Reflection as a process.

Reflection is developed through out a set of stages resulting in a cyclical process. According to
Shon (1983) cited by Correa Molina et al (2010) reflect on the experience implies “un tipo de
dialogo reflexivo con la situacion, donde el lenguaje favoreceria el acceso a las experiencias del

individuo, lo que permitiria extraer una nueva estructuracion de la situacion”
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The stages of reflection as a process are shown in the following figure.

2 Traduccion libre a partir del documento: Concept de réflexion: un regard critique. Correa Molina

et al (2010)

Stage 1: Action

Stage 5: Stage 2:
Evaluation Observation

Reflection

Stage 4:

Reconceptualiz
ation

Stage 3:

Analysis

Reflection as a theme

The conception of reflection is based on a theme linked to this concept. For it, and taking as a point
of reference to Grimmet et al (1999) cited by Correa Molina et al (2010), reflection is based on

three different perspectives: reflection as instrumental mediation of action, reflection as a
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deliberation and reflection as an experience reconstruction. For the first two perspectives, the
external aspect is the source of knowledge that allows reflecting; and for the third perspective is
the contextual aspects what allow the reflective exercise. Likewise, those perspectives count with
mediators in order to well develop these factors, finding in the first instance; action, context,

colleagues and the same person that reflects.

On a second level, the reflection about the implicit presuppositions in the specific practices of the
classroom. The consequences of the adopted strategies, the curriculum, and the practices are
analyzed. It is opted the application of educational criteria to the teaching practice to make

pedagogical decisions adapted to the institutional reality and the contexts...

In a third level, Van Manen establishes an exercise of critical reflection; at this level it is presented
the most elaborate reflection, a questioning of ethical, normative and moral criteria related directly

or indirectly with the classroom.

Pedagogical practicum

For the analysis and reflection on the practice, it is considered appropriate to resort
methodologically to a conceptual operation of classification of the practicum; for that purpose, it

is assumed the Zeichner’s proposal who has established several modalities of practicum as follows:

Academic practicum

It is guided at preparing teachers who are able to reflect about the courses they teach, so that they

transform it into understandable structures for the students.
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Social efficiency practicum

The purpose is to achieve an effective teaching through the application of didactic techniques that
are deduced from general principles to which the pedagogical research has reached. In this case,
reflection is a strategic decision: "to select among the range of available techniques what is

considered most effective".

This is the way of proceeding from technical rationality.

Development

Teaching is based on the interests and development of students, and, at the same time, it considers

the development as a teacher and as a person.

Social reconstruction

The object of reflection is the social, economic and political context, thus fostering reliable

democratic relations in the classroom, and egalitarian and just in the social field.

Generic

The programs allude to reflection in a generic way, but without specifying the ambitions of the

programs or the contents on what to reflect nor the strategies to foster reflective learning.

Reflection triggers
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According to Schulman (1987), these triggers are the teacher's cognitive basis for classroom life;
they are essential because they constitute the element of reflective thinking that contributes in the

process of own knowledge that a good teacher needs to make decisions in the classroom.

Critical element on reflective thinking

This element of reflective thinking relates to "the moral and ethical aspects of compassion and
social justice" according to Sparks-Langer and Colton 1991: 39. The interest in social justice and

ethics in education.

These authors established classification categories of knowledge

1. knowledge of content

2. General pedagogical knowledge

3. Curricular knowledge (programs, materials etc.)

4. Teacher knowledge and professional configuration
5. Students’ knowledge and their characteristics

6. Knowledge of educational contexts

The knowledge of fundamentals: philosophical, historical, and axiological

According to Georgea Spark-Langer and Amy Colton the narrative element, is another
element of reflective thinking that is included in the present study as an instrument. This
element relates to teachers’ narratives, to encourage stories of their experiences in the
classroom that are presented in many forms and achieve diverse functions in the

subjectivity, and in the constitution of subjectivity. In this component are placed the
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teachers' journals in which writing triggers the elaboration of the teacher’s reflective

thought, about their experiences of practice, objective and subjective and inter-subjective.

Methodology

The methodological strategy proposed has as central axis the ongoing reflection that, additionally,
considers the convening of meetings to strengthen the collectiveness of practicum students as an
initial space to approach the educational and professional problematic. The organization principals
are autonomy, planning and self-observation. To revise the incidence of the reflective proposal
about this practicum process, it will be carried out a process of socialization and systematization

of itself.

This study belongs to qualitative research approach, from the perspective of reflection as
vocational space that will contribute to a large extent the description, identification and analysis
of the own pedagogical practicum. For data collection in this project, it is proposed to implement

the following instruments:

Reflective workshops

The reflective workshops have a fundamental purpose to guide students-teachers’ reflective
process, but at the same time to socialize and share own experiences of their endeavor to enrich
their process and insert new tools that allow them to transform their pedagogical practicum. This
three reflective shops helped us out to share all the thought we have on our minds and tell the

experiences lived in the school.
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Objectives

> To consolidate a collectiveness of pre-service teachers with a critical spirit that
reflects and proposes alternatives of solution face to the educational problematic of their

pedagogical practicum.

> To socialize criteria, share ideas and directives to assume their pedagogical

practicum.
> To qualify, facilitate and be set in an effective way to the school.
Data collection:

Self-observation card
The self-observation card has as main objective to guide the student teacher towards an own

perspective from their professional activity as teacher; and from their role in the classroom and

in the educational community environment to which they belong. (3 self-observations) (figure 5)

O

FRATA DEANA SALAZAR RUBIO- Marzo 24

Figure 5: self-observation card
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Narrative

The reflection exercise will allow students to express about their endeavor based on the narrative

of their experience as a way to provide meaning to teacher’s everyday life. (10 narratives) figure

6

o InicitInser | Diset | Forr | Refer | Corr

NARRATIVE N°1

En ests prmera semana de ceses ssumiendo el | <

e s -

tanto asi que ellos querian ver clases conmigo y n{ _
inglés, lo cusl me dejé sorprendido. Per otro lsde.| @
sstuvo bien manejsdo haciendo sciividsdes que
aprender. Dursnte csda clese implementé una | —
utlizande unos meses strds pars controlsr s if
onsiste en nombrar por cads fila un estudiante sies|
estudiante serd ol capitén de Ia fila y deberd mants é

Archive  Inicic | Inser

(&

Refer| Ce

Disei ‘ Forrr

NARRATIVE N2

-
Esta segunds semana asumiendo fa lsbor come

y espectos no favorsbles. En primer lugsr,
rasponssbilidad totsl de los grsdes = cargo ys o
padria ssistir & la institucién ds maners que yo
curscs. En partinents destacar que al inicier [z o
curiosided por ssber si la profesors asitiria

consiguients les dijz que elle no estaria scomps

ende expressron certo sire de felicdad dicien|

o Inici|nser | Diseil Forr | Refer| Corn| Revis | Vista Archivo  Inici | Inser | Disei | For
L1201 141 161 181 1101 112 |14||.§| 120 140 61 181
7 NARRATIVE N°G ] NARRATIVE N7 -
_ asemans A més este ol fueysigl _ -
=  agradable para puesto que el carifio de los estudisnies hace que sigl + I
" uens adlifud y con més ganss de seguir transmifiendo todos est
i fverti - _ Durante estos 4 diss de clasa senti un poco de mod. —
' \a se resliz® |a entraga de notas de fodos los estudiantes, en este procal '@ ¥ 08 igusl maner los estudiantes expresaron feliidad 2 9% pero @ s BRIl
" e e e A ST T S 7 (TS 5 veniamos de semans santa. Cabe resaltar que Ia 54 | R

Class recordings

NARRATIVE N°3 | o,

En esta srdus lsbor como docente son diferent =
pusden presentar en un suls de clsse. en este oal
problema sl momenta de ensefiar pussio que no | —
virtudes cognitivas para un sprendizsje éptimo y|
ciase enire oiras razones. En ests semana pude &
estudisntes dada gue en un momenio un sl
indisciplins  imespetanda las reglas deladlase ql
y dej desde el inigio de mi préicti

Es bien dicha que la vida del maestro no puede llef ~

sfects su lsbor. menciono esto ya que debicl

Figure 6: narratives

o Inicic ‘ Inser ‘ Disei | Form |F‘.Ef&| | Co

NARRATIVE N°4

La ensefisnza debe conosbirse como un sspesto ni
o meramente ver & un impsriidor de conosinvien|
muchos més alié puesto que un dosente es comg
pars los estudisntes o como un smigo més consid
contacto directo con & masstro la mitad del i

resaltar que una de las profesicnes menos valorad ;

paga porque los padres de familia exprasan inco
notas y reclamos aue heaemee com orfecore

NARRATIVENS | —

Archivo

fa estd finalizando este periodo de practica inted  —
se fiene como practicante viviendo el rol del mag
samana me dio un poco de nostalgis cusndo miy o

Inicic | Inser | Disei | Forr | Refea | Corn| Revs | vista |

1100 1120 14

NARRATIVE N°5

Empezando el dia lunes me sentis levemente enfermo presentande dolor
cabeza y fisbre por tal motiva pensé en no asistir a Gases pero no podia hace
ya que estaria als
cause o ssuntos parscnsles. Por tal razdn, mi presencis en s institucion det
hacerse efective. En cusnto s las clases desamoladss en este dla cor
siempre, los lunes se hece la izsde de banders ls cufl comprende

los valores de Ja i Sny Ia ref estd refieid 5

carge quien ne

NARRATIVE N*10
NARRATIVEN°S | _

T este periodo de préctica integral un espacic mu
praciicants vivienda 2l rol del maestro complatsme
un poce de nostsigis cusnda mi supenvisors estabs
que s ofra semans serfa mi (ifima semana con
resccion muy linda de los nifos diciéndome que n

mucho y 8 5u vez s superviscra destaco natsbiem

alos estudiantes que |s ofre semsne seria mi 68~ jog - ¢

To have evidence of what teacher students do in the classroom, will allow to reflect upon

different aspects in the foreign languages teaching/learning process that may have been taken

into account or not by the pre-service teacher in his reflection process. These recordings will
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allow to have an external and constructive view of their pedagogical practices. In this process
practicum students have to record a class of themselves in order to analyze and reflect about how
was the process of teaching. (2 class recordings) figure 7

Figure 7: class recordings

g0 1 "YW«

Context

Pamplona city was founded in 1549, is the oldest city in all Norte de Santander department. It is
located in the Espiritu Santo valley in the Colombian Andes. Founder of cities in colonial times, it
has been throughout history a place of religious influences; Pamplona received a large number of
religious communities such as- Saint Franciscan community; Clare sisters; the Brothers of Saint
John of God; the Company of Jesus; Sallista community, furthermore, women religious
communities such as- Presentation sisters; Bethlemitas sisters among others. Because of the

presence of all these communities, they were created educational institutions based on their
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religious values and beliefs. This study is carried out in this geographical context in which school

is the environment where actors of school systems: PLEX practitioners perform.

School refers to a specific educative community in charge of institutionalized education, it means
school is the place where education is organized ordered and developed. Currently the school is
considered as the way of living of the community. School transmits all knowledge and values that
are deemed necessary to the community making students to put into practice and improve their

abilities for the benefit of the community as well as their own.

||At school, we find a series of fundamental factors accounts. This is the case of teachers and
students whose actions and ways of acting are subordinated to a social and cultural order from

which the school takes its organization.

The school is a dependent body of the society it is a social institution in the educational area
dedicated to manage systematic education that determines the formation of groups by educators

and learners (Crespo, 2010).

School as educational institution accomplishes specific functions including the following

Socialization role

This is the youth learning of values; rules; behaviors; attitudes or aptitudes focus on the dominant
social culture in the political an economical context that they belong. This role includes all the

socialization processes in which the members of the school participate.
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Instructive role
The instructive role uses two functions, the improvement of spontaneous process of socialization
to ensure training of human capital that requires the labor market. This implies higher level of

culture; knowledge; values etc. there is a greatest chance of adaptation.

Educational role

The educational role requires a community that includes life, democratic participation, intellectual
searching, dialog and learning. An educational community that breaks down barriers between
school and society a cultural environment where they learn concepts, technical tools and codes of
the culture of humankind. As consequence of this active participation an exchange of meanings,

wishes and behaviors with their classmates and adults (Vizcaino, 2010).

Population

The total population of this study is constituted by seventeen students of tenth semester,

practitioners of the Program of Foreign Languages French-English of the University of Pamplona.

The direct beneficiary population:

Teachers in formation, teacher’s supervisors, and student community of the centers of

implementation of the Integral Practice
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Indirect beneficiary population:

It is composed of the teaching community of the Program and Foreign Languages, the results will

re-feed the program agents' vision of their practices and the collective of Integral Practice.

Institutional units linked to the Project

o Foreign Language Program
o Department of Languages and Communication
o) Education Faculty

External institutions linked to the Project:

o Bethlemitas Brighton School

RESULTS:

In this research component, reflection plays an important role in practitioners teaching process
given that thanks to that reflection next and current practitioners can improve their skills when
teaching in different contexts as well as gaining some experience living the role of a teacher.
During these ten weeks of the practicum the process has increased a lot and the experience obtained
is significant for each trainee teacher. Also, self-observation can assess my personal process during
the whole practicum stage so in that order I can bear in mind what is positive or negative when
teaching. Besides, the video-recording is an important tool because with its analyses one again |
can judge my teaching. I can say | feel comfortable with my work during these ten weeks and | am
happy given that as a teacher | have enhance all my skills in matters of knowledge, experience,

didactic and so on all this in lights of this reflective process presented week by week.
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Reflection process makes great progress on teacher lives so from the teaching process arose the

following categories.

-Methodology

| consider my methodology has been improved a lot taking into account that | could realize what
| am doing wrong thanks to the feedback given by my supervisor after observing my class
considering that | took all the negative aspects in a good way and I try not to do them again. This
process is a continuous learning process and even teachers can learn from practitioners as
practitioners evidently can learn from teachers. In addition, the pedagogical component has

helped to this improvement highlight the pedagogic methodology used.

-Evaluation

This category is really important in the field of teaching, we as teachers will be confronted to do
evaluation all the time, personally speaking, | have this in mind every time whether | am doing
an activity, or after explaining a topic, or judging my teaching process. | can say that now | am

aware of evaluating all the time all my process or students process.

-Planning

This is something | do not like but week by week, planning has taught me that with a well-

planned-structured class we can have organization when teaching something that is really
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important for a teacher, knowing what to do afterwards, and what not to do depending on the
context presented. Also, planning is a guide to develop a class successfully and a very important

tool that all teacher should have in mind.

-Practitioners Communicative competences —Interaction

This is essential for me given that the teachers are model to follow by the students so if a teacher
have well communicative competences it can transmit security to the students, thus, the
interaction with the students would be easier. I would like to highlight that speaking all the time
in English is not suitable because the learners can get bored due to the misunderstanding. So, it is

important to alternate mother tongue with the target language.

-Beginning student’s motivation

Personally speaking, I reckon it is really significant to motivate students from the very beginning
of the class, until the end because they need to be motivated and that is one my goals every day
promote motivation among them letting them know that they are important and they can learn

English.

-Classroom activities

Nowadays, working with teenagers is a tough work according to my experience as a teacher

because their learning process is different from a century ago. It is required to create activities
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that they like and in which they can learn at the same. That is one advantage of my pedagogic
component and the main objective of this proposal which is the use of games so I try to
implement games using strategies depending on what | want to teach whether grammar,
vocabulary or pronunciation. Thus, | think I have improved activities creation | have in mind that
they are innovative and wholesome.

-Classroom resources and organization.

This category is important in a daily life teaching process because classroom resources and
organization play a significant role in students learning process we as teacher have to take into
account these aspects when planning a class and also this is linked with the atmosphere of the

classroom as well as the teaching-learning tracking process.

Finally, to reach the objectives of the component there were some instruments used for the data

collection as class recordings, narratives, self-observation.

Conclusion

-During the ten weeks | am certain that reflection has helped me to become a better teacher and
evaluate myself to notice if 1 am doing things right or wrong. Also, this helps to assess the
practicum teachers to do things better when being in this teaching context. It is not an easy task to
be a teacher at all so for this reason everyday there is a reflective process to see what is happening

in the classroom and outside the classroom. It means my onus as a teacher.
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Reflection should be taken as all of the teachers in order to become better teachers.
Narratives can help us to realize and express how | feel in a week of work
Using the instruments mention before is really essential because they provide a lot of

assessment giving us things we alone do not realize.
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CHAPTER 111

OUTREACH COMPONENT

INTRODUCTION

This chapter presents the activities that will be developed inside one of the headquarters of the
institution with the aim of incorporating the use of games with students in order to promote
learners’ motivation and extend student’s knowledge of English in the classroom. This project will
attempt to improve learners’ oral skills, as they are students from primary they do not have an
English teacher, they only have access of what they teachers poorly know about the language. The
main idea is to create a learning atmosphere for children where they can feel comfortable when
learning English. Teachers are always looking for strategies where the students can interact with a
foreign language.

In doing so, this project propose the use of games are useful to draw children’s attention. This
project will open the door to new teaching experiences, especially in primary schools where
students are full of expectations, and willingness to learn something new. In the same way, it gives
the opportunity for students to keep improving other skills such as reading and writing, because
they are children who are still in the process of enhancing the four skills in their mother tongue.

Furthermore,
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Justification

Nowadays, in Colombia the institutions which only have English teachers in primary are private
schools, that is the reason why the teaching practice will allow to supply this necessity through a
project that aims at supporting English learning from primary with the purpose of creating strong
knowledge basis of the language in order to have access to a higher educational quality, Although
the ministry provides projects of bilingualism for the country, these are not correctly developed

at all primary schools to face a growing world of the foreign languages.

During the observation week it was possible to identify some difficulties in the English
learning process. Also, it was possible to demonstrate that the students of each group, are provided
with an English level deficit for the four communicative skills, since the knowledge of the language
is limited they have an English teacher prepared in the realm of English. For that reason, during
some observations it was possible to state that children must extend its knowledge in vocabulary

related to its habitual environment.

Objectives

e To meet the English Teaching demands of child population in primary school in
Pamplona city.

e To integrate the foreign languages education of the students belonging to the Bachelor
Degree Program in Foreign Languages English-French to the educational reality in

primary school in Pamplona city.
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Specific objectives

e To familiarize school children of Pamplona with fundamental knowledge of English.
e To teach English through games as a didactic to develop speaking skills in 5° grades at

Bethlemitas Brighton school.

e To create lesson plans adapted to the learners’ learning needs.
e To promote strategies that foster students’ participation in each class and implement

didactic material for learning of the different topics.

Methodology

During ten weeks of the development of this project, it will be implemented activities that
prepare learners to explore this skill, in this way, students can be promoted and helped in all their
skills. The purpose of this study is to foster the learning language process of the L2 more precisely
in speaking. It is considered to plan one lesson per week in order to achieve success, but
exclusively in the English area. This proposal will be carried out with 5° (5-01,5-03) graders. 4
hours per week that means 2 hours per group. This is a Project that aims at supplying a necessity
of students from public primary schools, especially with children. The main aim of this outreach
component is to improve communicative skills of fifth grade students through games

implementation in order to enhance speaking at Bethlemitas Brighton School.
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In addition, the trainee teacher will be working with fifth graders four hours per week
following what the textbook demands and creating innovating activities and didactic material that

wake the students’ interest to learn.

7:00- 7:15 REFLECTION

1 7:15-8:10 5-02 -
2 8:10-9:05 - 5-02 -
3 9:05-10:00 -

10:00-10:30 BREAK
4 10:30-11:25
5 11:25-12:15
6 12-15-1:00

Table 5- pre-service teacher’s schedule

Chronogram
Behavior rules Week 1 Students will be able to introduce their partner through a
DYNAMIC short role play.
“BURNER
BALL”

GREETINGS
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COMMANDS

SCHOOL

SUPPLIES

THE

ALPHABET

NUMBERS

FROM 1TO 20

COLOURS

AND SHAPES

PARTS OF THE

BODY

SENSES /

FRUITS

ANIMALS

Week 2

Week 3

Week 4

Week 5

Week 6

- Week 7

Week 8

Week 9

Students will be able to recognize the instructions given by

the teacher in class.

Students will be able to mention what is in their bag.

Students will be able to spell their names.

Student will be able to count things of their classroom

Students will be able to say her/his favorite color.

Students will be able to point out his/her partner’s body

Students will be able to point out his/her partner’s body

Students will be able to introduce their pets.
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DAYS OF THE Week 10 Students will be able to say what is her/his favorite day
WEEK/ and month.

MONTHS

Table 6- Topics chronogram

Figure 8: outreach evidences
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TUTORIAL CLASSES

My role during these tutorial classes will be to help students in their performances and their doubts
regarding the topics already seen in class in order to sharpen their weaknesses. In addition, it is an
accompaniment to assist all those students who are not motivated and do not understand in class.
Most the objectives have been accomplished during these six work weeks, these students do not
have an English teacher so my work is to help them and teach them English in the best way possible
so | had created lesson plans according to their needs, | have implemented strategies that really
foster their participation in the class, used didactic material to catch their attention and for learning

different topics.

At this point, | have gained students love most of them love me as well but talking about the
academic matter most of them have improved a lot their skills in terms of grammar, vocabulary,
and pronunciation. Now, they have learned how to do simple sentences using basic vocabulary

already taught.

TALENT’S SHOW ORGANIZATION:
DATE: March 04™, 2017

PLACE: Jauregui’s theater

TIME: From 8:00am to 10:00 am
Aspects to taking into account

o February 13", choosing the students who will participate.
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o Motivation: the 23rd of January to the 10th of February.

o Rehearsals: the 1% of March to the 31% of March

o Logo’s design

. Jury’s invitation

o Permissions

o Diploma’s design

o Sound
Conclusion:

It is important to treat students with respect make them feel comfortable in the class and
implementing different strategies that can foster their interest for the class also it is relevant to plan
each class as well as grading them all the time given that they like this part considering that giving
them a five makes them to be motivated. In addition, tutorials meeting with students are really
significant because it is a close contact with the student so in that way they can notice that teacher

want them to learn and enhance their abilities.

Talking about talent show rehearsals, they were exausting but you feel awesome when you see the
results afterwards, these rehearsals allowed me to have a good relation with students and prepare
them for the show, they expressed many times her tenderness towards me thanking me for all my

work with them.

Finally, working with students from primary is demaning but worthy of love because children feels
when you do things by heart and thanking it all the time. Also, it is important to plan and do
dinanmic activities that foster the learning process.
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CHAPTER IV

ADMINISTRATIVE COMPONENT

Introduction

Bethlemitas Brighton School carries out different types of activities during the year, all these
activities allow to integrate the whole educative community in order to discover new talents and
create a peace atmosphere among students and teachers. Besides, this events give an idea to the
practitioners to notice how is the procedure followed by the institution, in other words, this
administrative component involves the pre-service teacher as a part of the community being

responsible and aware of his work in the establishment.

Furthermore, being part of the institution will provide trainee teachers some experience
dealing with a real teaching context assuming the complete role of a teacher. In this case, the
practitioners will also have the opportunity to feel the profession in one hundred percent being

undergraduate. Hence, this experience may surely help when we face our works as teachers.

Justification

These spaces are suitable for practicing the language in this case English as a foreign language in
which teacher trainee will offer as much help as possible to succeed in this event called ‘Talent

Show’ that will be held on March 04", 2017. Pre-service teacher’s work will be to give a hand to
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the teachers in charge of this event with the purpose of giving tutoring to the students to improve

their performances.

Above all, it shows a hard work with the students to foster the interest and use of the language in
extracurricular time that means, students’ participation is vital for the building of this event itself.
Moreover, the experience that will be gained is really significant in an undergraduate’s CV as well
as the impact that the pre-service teacher can generate in the school letting the institution well-

known and ensure the work of the integral practicum offered from the Foreign Languages Program.

General Objective
. To participate in the whole administrative activities proposed by the Bethlemitas

Brighton School

Specific Objectives
o To offer organization services in order to create a suitable atmosphere and succeed
in the events proposed by the institution.
. To work together helping in discipline and the activities planning.
o To help and motivate students to do an excellent job and performance the day of

the presentation.

Methodology

From the very beginning of the practicum, the teacher trainee will be part of the institution offering
extra peer tutoring to the students and setting new schedules to prepare students and rehearse their

performances. For this reason, the teachers and institution should agree with the timetables and the
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pre-service teacher ought to show all the availability and willingness to work with the students and
teachers. Therefore, it is significant to be to get involved and be immersed in the activities proposed
by the institution as follows, cultural events, teachers and parents’ Eucharistic celebrations,

meetings, prevention meeting, exams week, and so forth.

Results:

Basically in this component the assume the role of teachers living all the moments presented in the
institution for instance Easter, rising flags, elections, and talent show. For Easter, my role was to

be with the students of 6-01 grade taking care of them as well as the rising flags and elections.

In the talent show, my work is to be in charge of the whole organization of the event writing letters,

inviting people, rehearsing students and so on.

Being fully a teacher is a big burden because it is not only teaching English but also being
immersed in the community as one teacher more and | could feel so far all the teachers around
treated me like a teacher and students too. So that shows me that | am doing a good job and the

motivation increases as well.

Conclusions

We as teachers have to be careful when speaking or doing some actions, we have to follow the
according process before doing or asking for something. Sometimes, the work might be heavy but

we have to deal with that because that is our burden as teachers. At the end you will notice that
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you

will

love

or

not

your profession depending on

Figure 9: administrative component

how you

do

things.
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INDEXES

-Non-participant observation

Name of Techer

Classroom Observation Checklist

Name of Observer

Subject : Length of Lesson:

Topic

Legends: 3 - Strong 2 — Apparent 3 — Not Displayed

1.

The teacher plans effectively and sets clear objectives that are
understood.

3 |2

a. Objectives are communicated clearly at the start of the lesson.

b. Materials are ready.

c. There is structure of the lesson.

d. The lesson is reviewed at the end.

N

The teacher shows knowledge and understanding.

a. Teacher gas throrough knowledge of th subject content covered in

the lesson.
b. Instructional Materials were approriate for the lesson.

c. Knowledge is made relevant and interesting for pupuls

w

Teaching methods used enable all students to learn effectively.

The lesson is link to previous teaching or learning.

The ideas and experiences of the students are drawn upon.

A variety of activity and questioning techniques are used.

Instructions and explainations are clear and specific.

elao o

The teacher involves all the students, listen to them and responds
appropriately.

f. High standard of efforts, accuracy and presentation are encouraged.

Students are well Managed and high standards of behavior are in

sisted u

a. Student's are praised regulary for their effort and achievement.

b. Prompt action is taken to address poor behavior.

c. All students are treated fairly

. Pupils work is assesed thoroughly.

a. Student's understanding is assessed througout the lesson by use of
teacher's questions.

b. Mistakes and misconceptions are recognized and used constructively
to facilitate learning.

c. Pupils written work are assesed regularly and accurately.

6.

Homework is used effectively to reinforce and extend learning.

a. Homework is appropriate.

b. Homework is followed up if it is set previously.

7.

Medium of Instructions.

a. The teacher integrated ICT device in the lesson.

b. The instructional materials used capture the interest of the students.
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Example of a planning

LESSON PLAN Bethlemitas Brighton School

TEACHER: V33 Salazar Rublo GRADES: 6-01,5-02 and 6-03 TIME: 6-8 hours

TOPIC: Alphzbet, Possessive adjectives, | UNIT 2: My friends and |
Wh questions, numbers and verb to be.

MATERIAL: Workbook, ball, board, markers.

|
Linguistic Objectives: -At the end of the ciass the students will e able to use numbers by completing the workboak.
- Atthe end ofthe class the student wil be zble to write the pronunciation the 2 letters of the alphabet by a game.

Communicative Objective: - At the end of the class the studznts will be able to say his/her phone number by asking it to their partners.
-At the end of the ciass the students will be zble to explzin their names and classmates’ names by short games.

Module 1 : Democracy and Peace

FUNCTIONS OBJECTNES
+ rartudctes gl mdetantees
+ Gw erucsions. + Fachangs punoral irmation e dely
+ Spellout names, actvites i urple ol plaing games.
mendtom, e nd Gy s sy i
nwing
Opening: 5 minutes
The teacher and students wil pray the Our father and Holy Mary and then he will callthe list.
Warmup: 15 minutes

‘The teacher will nide some letters inthe cassroom before the students'arrival, Then the teacher will explain to students the
instructions. Fist, they will make two groups A and 8 When the teacher counts until 3, each student of the group will look for the
nidden alphabet letters as ast as possible. Once the students find 3l the etters they will pronounce the lesters they have in English but
ifthey do not know it in Englih they wil do it in Spanish, The group that finds mare letters wins

Explanation of the topic: 30 minutes

<The teacher will paste some flashcards on the board then the pupils will write the letter of the alphabet with its pronunciation by 5 to
§forinstance ABCD Eand so forth
FGHI
~ The teacher will write the numbers from 0 to 4 million then hie will pronounce them and studnts will repeat for files for
example n 6-02 the firstfile is named Sharks so the filz that pronunce better win 2 positive paint for their fle. Hence, the
teacher will explain some math rules such s subtraction, multiplication and zddition.
+ The teacher will explain the personal pronouns plus possessives adjectives with verd to be using the board.

Production activties: 45-50 minutes
+ The students will come to th board and spel their names and classmates’ names.
o The teacher will provide a worksheet in which students circe the number they listen from the teacher.
Ll

| Evaluation: 30 minutes

In pairs,the students will come to the bozrd to do some role plays of shorts dialogues presented in the boak.

Homework:
The students will complete the exercises n page 20 for Monday, March £2", 2017

APPENDIX 1
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