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General Presentation 

 This study is broken down into four different components: Pedagogical, research, 

outreach and administrative components. These components make part of the whole practicum 

process. 

 The Pedagogical Component includes the implementation of a proposal which attempts to 

improve and develop students’ writing skills through the creation of a travelogue based on the 

Genre approach, a method for teaching writing characterized by the different genres used to 

construct texts. This component focuses on the implementation of some strategies in order to 

improve writing skills but at the same time to work on reading comprehension and acquisition of 

vocabulary.  

 Subsequently, for the Research Component, pre-service teachers are participants of a 

research project that aims at implementing reflection as a transforming tool in one’s pedagogical 

processes of the integral practice. 

 In addition, this study proposes an Outreach Component which main objective is to give 

an aid to elementary schools in Pamplona, Colombia since most of these schools do not have 

English teachers. During the practicum process, the pre-service teacher will be a guide for 

students from these schools and will help them to better perform in English. 

 Finally, an Administrative Component is proposed. This component seeks that the pre-

service teacher be part of the institution to experience what teachers do in a real context. This 

component has the pre-service teachers actively participating in the school with extra-curricular 

activities and events. 
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Introduction 

 According to a survey conducted by the British Council in May 2015, English language 

has become valued in Colombia since it is perceived as a recognized language and a tool that 

offers many benefits and opportunities for people’s personal and professional development. 

Learning a foreign language such as English provides the learners the possibility to know other 

cultures through the use of the langue and to improve their own performance; additionally, 

learning English can offer better job and education opportunities.  

 In Colombia, most of the schools offer English as a means of expanding the breadth of 

knowledge in the country. Unfortunately, a lack of qualified teachers, a difficulty that had not 

been addressed yet, in the schools is one of the several things that make the spread of English 

learning a difficult task; for that reason Colombian Politics (2013) quotes:   

The findings of “Bilingualism in Colombia” reveal a depressing 75 per cent of English teachers 

cannot speak the language to the European B2, or “Upper Intermediate” standard. Even more 

worrying, 14 per cent struggle to pass the A1, or “Beginner” level. Unsurprising then that over 90 

per cent of Colombia`s student population are failing to meet the goals of the “National Bilingual 

Programme”, which aims to ensure Colombians have at least B1 English. (p. 1). 

 As a way to improve low level of English Colombia and as a pre-serve teacher, it is 

important to formulate and develop a proposal, specifically at Bethlemitas Brighton 6th grade 

students, that attempts to improve students’ performance in English mainly focusing on the 

development of their writing skills through the creation of a travelogue as a tool that will provide 

a meaningful opportunity to enhance language development. 
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Justification 

 As a way to contribute to learning and teaching process of English in the schools of 

Colombia; Universidad de Pamplona provides students from tenth semester of the Foreign 

Languages degree in order for them to carry out their practicum process in high schools in 

Pamplona, Colombia where pre-service teachers must guide the English learning process of 

students from high schools where they have to implement a strategy that will help students to 

improve their performance in English.  

 This study aims at implementing writing workshops in order to create a travelogue during 

the English classes of 6th grade students from Bethlemitas Brighton High School. Writing skills 

need to be developed since it is one of the productive skills that allow students to communicate 

in the target language, in this case in English, but in a written form. Writing workshops will 

allow students not only to understand authentic material but also to be an active agent of their 

learning process since they will participate in the creation of meaning. 
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Objectives 

General Objective 

 To develop writing skills through a travelogue based on the Genre approach in 6th graders 

at Bethlemitas Brighton high school. 

Specific Objectives 

 To implement reflection as a transforming tool in one’s pedagogical processes of the 

integral practice. 

 To promote the development of a critical spirit in the students-practitioners that allows 

them to analyze their pedagogical work. 

 To address the English Teaching demands from the child population in the elementary 

schools in Pamplona city. 

 To integrate the foreign languages education of the students that belong to the degree in 

Foreign Languages English-French to the educational reality in elementary school in 

Pamplona city. 

 To participate in all the activities proposed by Bethlemitas Brighton high school during 

the practicum process. 
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General Conclusions 

 The development of this project resulted in the following aspects:  

 Even though this study focused on the writing development of sixth grade students, 

one aspect that emerged and students considered really important was learning about 

culture. Through the development of this project students focused on writing and on 

learning culture since they had to look a lot of information about different countries 

and its traditions, food, tourists attractions and even its people. It was evidenced that 

learning culture motivated students to create and to finish their travelogues. 

 Reflection not only allowed the pre-service teachers to take a look at their practices 

but also to improve them since the reflection activity resulted in many aspects that 

served as reference in order to change them, or add them to each one’s pedagogical 

practices; impacting not only their performance but also the English learning process 

of the students.  

 Students’ interest in learning English increased a little bit since they seemed to be 

more active and participative during the English classes in which Flashcards were 

used. Visual aids, helped students to better learn all the vocabulary.  

 It was really significant as a practitioner to be part of the school since as a member of 

it, she was working not only on teaching English to students but also to collaborate 

and help in the organization of some important activities that not only concerned the 

English area but also the whole school.  
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Institutional Observation 

 This section provides the most important aspects of Bethlemitas Brighton School such as 

the topographical school’s location, the school authorities, fundamental aspects of the 

Institutional as Education Project (PEI), the school calendar, the supervisor and pre-service 

teacher‘s academic schedule and the pedagogical aspects. 

 

Topographical School’s location 

Figure 1. Bethlemitas Brighton High School 

 

 The educational institution Bethlemitas Brighton, before Hogar Sagrada Familia, was 

founded on April 13th, 1896 with the arrival of the Founding Mothers Concepción Rubiano, 

Soledad González, María del Carmen Montañez and Victoria Marroquín in Pamplona. Later on, 

in 1950s, the superior Sister Magdalena Niño promoted the creation of an urban school just for 

women. In 1995, Sister Ligia Angarita promoted co-education from level A of early childhood 

education. Subsequently, in 2004, Sister Josefina Puerto Carrillo promoted high school from 
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sixth grade. Finally, in 2009, under the direction of Sr. Maria Stella Osorio Guiral, the first class 

graduated. 

 Bethlemitas Brighton high school is located in Pamplona, Colombia in Carrera 1 N ° 5 - 

90. Currently, Sister Flor Elba Torres Miranda is the principal of this establishment which is 

positioned in stratum 2 according to the last sense made by the Institution. 

 

School Authorities 

 The authorities at Bethlemitas Brighton high school are shown in the following chart: 

Table 1. School Authorities  

CHARGE NAME 

Principal Sister Flor Elba Torres 

Academic coordinator María Socorro Jauregui 

 

Fundamental aspects of the PEI 

Objectives of the school. 

 General Objective. 

 To establish a path to boost administrative and pedagogical processes of the quality of the 

management system of the pastoral and the comprehensive formation based on the values of 

the gospel taking into account the guidelines established by the National Ministry of 

Education (MEN). The charisma and the bethlemita spirituality regarding the institutional 

horizon are crucial to accomplish and ensure high levels of educational excellence. (p. 13). 
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Specific Objectives. 

1. To strengthen the Pastoral Human Development regarded from the personal 

integrality to achieve a harmonious development in one of each human dimensions  

(physical, communicative, sociopolitical, cognitive, esthetic, affective, spiritual and 

ethical) in order to train committed people with their own personal development and the 

renewal and change of the society based on the values of the gospel. 

2. To strengthen the quality management system to guarantee the ongoing improvement 

of the educational service filling the expectations of the educational community. 

3. To boost the institutional educational vision throughout a pedagogical model that 

allows the students to achieve a significance learning taking into account dimensions, 

processes, performances and competences. 

4. To determine the patterns to do a rational use of human, physical and economical 

resources to the welfare of the educational community. 

5. To establish standards of adoption and the implementation of a holistic pedagogical 

model as the collaborative one as well as the follow-up and evaluation of the impact 

of that model. 

6. To create an institutional improvement plan as a tool that allows the quality of 

education based on the students‟ educational needs and expectations. 

7. To strengthen ability of the institution to advance educational processes that foster 

values and develop individual and group competences to exercise democracy, interact 

based on the respect of the human rights, to handle conflicts adequately, and 

participate in alternatives of solution to the problems that affect the educational 

environment and community. 
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8. To foster the appropriateness of an institutional culture that can transform 

pedagogical relationships, the participation in the school management and the 

relationships of the community, and to create opportunities to live together 

constructively and peacefully. 

9. To contribute in the construction of an inclusive, equitable, fair and peaceful society. 

10. To train system technician high-school graduates that in cooperation with the SENA 

to offer a greater chance to enter the word of work. (p. 13).  

 

Principles of Bethlemitas Brighton School. 

 The past few years have brought some challenges to overcome such as technological, 

scientific, social and cultural advances; reason why Bethlemitas Brighton School presents the 

following principles: 

1. The Bethlemita education is based on the Christian anthropology that conceives the 

person like “a unique being and unrepeatable”. With conscience which has been created 

to image and God's resemblance. Free, responsible, autonomous and like being “in 

relation”. 

2. The holy trinity reveals the community dimension of the human being. Equal persons in 

the diversity who construct unit. This principle is the base of Bethlemitas institutions 

brotherhood. 

3. The mystery of Bethlehem and the cross-covered by Saint Peter of San José of Betancur 

and the Blessed Mother Encarnación Rosal, compromise the educational community to 

be the presence of God. God love and mercy. 



19 

 

4. Mary “Star of evangelization” encourages the task of evangelizing in Bethlemitas 

institutions. 

5. The update and improvement are strategies that favor the excellence in the integral 

formation and the life quality of the educational Bethlemita community. 

6. The formation is essential in Human-Christian values inspired by the Gospel and by the 

teaching of the Church, to lead the person, family, and society's transformation. 

7. Bethlemita education aims at the students’ comprehensive formation through a dynamic 

and coherent process that develops the students’ potentialities personally, socially and 

environmentally. 

8. Academic formation implies responsibility, knowledge appropriateness, conceptual rigor, 

as well as interaction between theory and practice. All those elements are boosted from 

the curriculum development in order to succeed academically. 

9. Bethlemita culture fosters free, autonomous, reflexive, critical and democratic 

participation as well as ethical and moral suitability; human, spiritual and professional 

quality; the sense of belonging and the effective interaction between different members of 

the educational community. 

10. Citizen education is based on respect and love for the neighbor and in the knowledge of 

the law. It compromises each member of the educational community in the formation of 

honest, fair, peace-builders and caring human being with local, national and global 

identity. (p. 10-13). 

Mission. 

“To guide students in their comprehensive training ensuring a quality and inclusive 

education based on Christian and human values as well as ethical, scientific, technological, 
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investigative and participative principles inspired by Jesus‟s love and the pedagogical experience 

of our saint founders, fostering in the childhood ad youth the careless and preservation of the 

environment, the respect of public places and the exercise of the human rights and duties to 

achieve a healthy coexistence and a high performance in the labor market”. (p. 25). 

Vision. 

“Betlemitas Brighton High School will be an educational institution recognized by living 

the human and Christian values focusing towards leadership in educational, pedagogical and 

technical innovation relied on an inclusive nature linked to the comprehensive training of high 

qualified people who can respect the public spaces but also who can exercise the human rights 

and duties to achieve a healthy coexistence, engaged with their own and personal development to 

become people capable of generating change in the society through the development of labor 

market competences”. (p. 26). 

School shield. 

 The shield of Bethlemitas Brighton School is shown in the following figure. 

Figure 2. School shield 
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Physical plant description 

 Bethlemitas Brighton School is broken down into two seats, the first one is used to 

accommodate all the students from elementary school, and this seat offers education from pre-

school to fifth grade. The second one hosts students from high school, these courses range from 

sixth grade to eleventh grade. Since this practicum process seeks that the pre-service teachers 

mainly work with students from high school, this headquarter offers apart from the classrooms, a 

teachers’ room; a chapel; bathrooms for girls, boys and teachers; a counsellor room; a library; a 

laboratory; an English class computer room; and a cafeteria; additionally, it counts with two 

courtyards for students to play. 

 

Institutional organization structure 

 The organization structure of Bethlemitas Brighton high school is broken down as 

follows: 

Figure 3. Institutional organization structure  
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School calendar  

 This schedule holds all the activities to be done during the third period. 

Table 2. School Calendar 

SCHOOL CALENDAR 

Period Month Activities 

 

 

 

Third Period 

August Visita Madre general; reunión representantes; actividad lúdica 

en la primaria; actividad lúdica en la secundaria; consejo 

directivo; presentación pruebas Superate.  

September Simulacro visita del Santo Padre; citación preventinva; Santo 

Rosario; proyecto Bethlemitas por la paz; presentación pruebas 

de calidad. 

October  Finalización tercer periodo. 

 

 

Supervisor’s academic schedule  

 Supervisor’s academic schedule is shown in the following chart. 

 Table 3. Supervisor’s academic schedule 

 

 

 

SUPERVISOR’S ACADEMIC SCHEDULE 

TIME MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY 

7:00am – 7:15am REFLECTION 

7:15am – 8:10am 6°1  5°3 5°2 6°2 

8:10am – 9:05am 6°1 5°1 5°3 5°2 6°2 

9:05am – 10:00am 6°2 5°1    

10:00am – 10:30am BREAK 

10:30am – 11:25am 6°2     

11:25am – 12:15pm 6°3 6°1  6°3  

12:15pm – 13:00pm 6°3 6°1  6°3  
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Pre-service teacher’s schedule 

 In the following chart it is shown the pre-service teacher’s schedule during ten weeks 

from August 28th until November 3rd. 

 Table 4. Pre-service teacher schedule 

 

Pedagogical aspects  

 During the observation stage, aspects such as the teacher’s methodology to develop the 

class, students’ material for the classes, teacher-students interaction, students’ participation, 

students’ behavior and attitudes during the class were observed.  As part of this observation 

stage, it was perceived that students will always have to work with a book called “Let’s learn 

English together 6” which must be used during the classes by the teacher and the students.   

 Moreover, as part of the planning process for the classes, the supervisor presented three 

models of planning that must be carried out by the teachers. The first one is the lesson plan for 

each class, in this planning the teacher must establish the objectives for the class and the topics to 

be worked. The second one refers to the planning of the classes per units, which means per each 

academic period; in this planning the teacher must explain the topics and objectives that must be 

PRE-SERVICE TEACHER SCHEDULE 

TIME MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY 

7:00am – 7:15am REFLECTION 

7:15am – 8:10am 6°1   5°2 6°2 

8:10am – 9:05am 6°1 5°1  5°2 6°2 

9:05am – 10:00am 6°2 5°1    

10:00am – 10:30am BREAK 

10:30am – 11:25am 6°2     

11:25am – 12:15pm 6°3 6°1  6°3  

12:15pm – 13:00pm 6°3 6°1  6°3  
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developed during the period. Finally, the teacher presented the planning of the year, this planning 

presents all the topics and units that must be developed during the whole academic year. 

 Subsequently, the supervisor explained to the pre-service teacher what must be done 

when a student misbehaves during a class. The process to be followed consists of making a 

notation in the behavioral book of each course. This book is revised by the teacher in charge of 

the course and he/she does what he/she thinks it is better according to the rule book of the 

institution. 

 Planning of the classes.  

 The planning for each lesson is shown in the following chart:  

 Table 5. Example of a lesson plan 
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Chapter I: Pedagogical Component 

Introduction 

 Moeller and Catalano (2015) state that “foreign language learning and teaching refer to 

the teaching or learning of a non-native language outside of the environment where it is 

commonly spoken” (p. 327). Foreign language learning has increasingly become a matter of 

interest in the worldwide education. Around the world, many languages are taught in elementary 

and high schools as well as in colleges since its learning offers students not only job 

opportunities abroad but also personal growth of the person who learns it.  English language has 

become one of the most important language around the world, according to the National Council 

of Teachers of English (NCTE) (2008) “some reports portray English language learners as a new 

and homogenous population. Actually ELLs are a highly heterogeneous and complex group of 

students, with diverse gifts, educational needs, backgrounds, languages, and goals”. (p. 1). 

 The EF English Proficiency Index for Schools (EF EPI-s) (2017) is a study of the 

acquisition of English skills by secondary and tertiary students. This study measures English 

proficiency of students from countries all over the globe and expects to see a steady rate of 

improvement in English proficiency every year. When it comes to Colombian students, this 

study shows a very low proficiency level regarding its score which is 48.41 placing #49 out of 72 

countries and 10/14 in Latin America. Given that, it is remarkable to mention that improving 

English performances of Colombian students is a need for the country; that is why the Ministry 

of National Education has created the National Bilingual Programme which aims at 

strengthening the mastery of a foreign language, in this case, English. Although the creation of 

this bilingualism program, Colombian students’ English proficiency has not improved over the 

years.  
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 As mentioned before, four skills need to be developed when learning a foreign language. 

With respect to the productive skills – writing and speaking– they involve the learner's need to 

produce language to communicate and express his/her thoughts, ideas or beliefs effectively. 

Having that in mind, it can be concluded that writing is a complex process that involves a great 

management and knowledge linguistic aspects; a process that engages the writer in the creation 

of meaning. Through the years, a myriad of methods have been implemented in order to teach 

foreign languages, these methods have undergone different changes with the aim of improving 

and facilitating students’ language learning. One of those approaches is the Genre based 

approach which according to The Routledge Encyclopedia of Language Teaching and Learning 

(2000) is “a framework for language instruction based on examples of a particular genre” (p. 

234). In other words, this approach supports students’ writing with generalized, systematic 

guiding principles about how to produce meaningful passages.  

The purpose of this research project was thus to implement writing workshops based on 

the Genre Approach through the creation of a travelogue as an aid to the development of 

students’ writing skills, and how its implementation could have significantly contributed to the 

transformation and improvement of the language learning process focusing mainly on 6th grade 

students’ writing skills.      

 

Problem 

 During a week, six non-participant observations were carried out in 6th grade courses. 

These observations were executed in order to meet the population and to identify fundamental 

aspects such as the English teaching-learning processes and potential drawbacks. Through this 

process of observation, a series of obstacles were identified. First of all, since each course has a 
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big amount of students, this caused indiscipline, however, the teacher in charge always tried to 

keep students focused on the class. Secondly, it was evidenced that students understood the 

topics and knew most of the vocabulary presented but, in many cases, they did not know how to 

work with the material in classes because they were used to learn by heart the vocabulary and to 

only repeat its pronunciation.  

 Nonetheless, the teacher sought for different strategies in order for students to get 

motivated and participate during the classes; she liked to implement role plays in which students 

could work on their speaking skills by imitating the dialogues presented in the workbooks or 

dialogues from authentic material that the teacher brought to the classes. Even though the teacher 

tried to work on the four skills, she focused more on speaking skills setting aside one of the 

productive skill which is writing. Writing, as stated by Brown (2001) “is a thinking 

process…writing can be planned and given with an unlimited number of revisions before its 

release” (p, 336). In other words, writing is a process of figuring out the meaning and putting it 

into language; additionally, writing represents what we think, it is a process of reflecting things 

that stay in our minds.  

 Having approached what mentioned before, developing writing skills was a necessity 

since it is important for an effective communication, as Harmer (2004) mentioned “writing 

encourages students to focus on accurate language use” (p. 86). In other words, students consider 

the language use when they are engage in their writing process. Therefore, this proposal aimed at 

developing writing skills through the use of writing workshops to create a travelogue since they 

motivated students. Kohan 2004 (as cited in Gónzales, 2015) mentioned that a writing workshop 

is “un espacio activo en el cual los estudiantes pueden unir el trabajo con el placer de la 

creación” (p. 40). 
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Statement of the problem.  

 With the purpose of developing 6th grade students’ writing skills at Bethlemitas Brighton 

School, this proposal was supported by the following questions: How a travelogue can develop 

6th grade students’ writing skills at Bethlemitas Brighton High School? How the Genre-based 

approach can contribute to the teaching and learning of writing activities?   

 

Justification  

 Based on what it was evidenced during the six classroom observations mentioned before, 

it was necessary to carry out a proposal that not only benefited students and the whole institution 

but also the pre-service teacher as a training since all the knowledge learnt until this moment was 

put into practice. This proposal aimed at developing 6th grade students’ English writing skills at 

Bethlemitas Brighton High school because during the English classes, the students mainly 

focused on repeating the pronunciation of the vocabulary and learning by heart this new 

vocabulary; they also worked on role plays but without understanding the whole meaning of the 

content of the tasks. For this reason, during the practicum process, a travelogue based on the 

Genre approach was used as the main tool in order to develop students writing skill through a 

series of workshops in which students were part of their own learning process. 

 The population mentioned above benefited of this proposal since they were active agents 

of their own learning process and actively participated in the construction of meaning and 

significance during the writing workshops as they worked on the development of written tasks 

but focusing on other aspects such as linguistic aspects, structure, vocabulary, and the 

construction of their own productions. Additionally, the implementation of this proposal served 
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as a first contact with a real problem in a real educational context, and as an experience for the 

pre-service teacher with different methodologies that helped to improve the current needs in the 

learning process of students in Colombia. 

 

Objectives 

 General Objective. 

 To develop writing skills through a travelogue based on the Genre approach in 6th grade 

students at Bethlemitas Brighton high school. 

 Specific Objectives. 

 To design writing workshops in order to connect writing skills with a travel environment 

that allow students to learn English by experiencing real contexts. 

 To integrate reading comprehension activities in order to complement the development of 

writing skills.  

 To enhance students’ interests in English learning through the creation of a final product, 

in this case, a travelogue. 

 To foster the use of everyday and real communicative situations in 6th grade students at 

Bethlemitas Brighton high school. 

 

Theoretical Framework 

Writing skills are undoubtedly important for an effective communication as one of the 

productive skills. In this section, it is provided the theoretical foundations that supported this 
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study: the Genre-based approach, conceptions and approaches related to writing, written 

comprehension, vocabulary and a travelogue. 

Writing. 

In language learning there exists two macro skills: receptive and productive skills. 

Writing skill is one of the productive skill that needs to be improved in order to better 

communicate in that language. According to Rivers (1981) “writing is conveying information or 

expression of original ideas in a consecutive way in the new language” (p. 294). Furthermore, 

Brown (2001) stated that “writing can be planned and given with an unlimited number of 

revisions before its release” (p. 336). In other words, when writing, students must learn strategies 

for creating new texts and teachers must guide this process in order to help students with the 

creation of new content. Additionally, Urquhart and McIver (2005) affirmed that “writing is a 

recursive process” (p. 5) which means that students are frequently revising throughout the 

process, moving back and forth among the stages of the writing process itself.  

Taking together the definitions above, writing skill can be defined as a complex and a 

productive process that is done through a series of steps ranging from exploring and transmitting 

opinions, feelings, and ideas into a written form to a revising process that finishes in the creation 

of a well-structured and organized content. 

Teaching writing. 

The teaching of the writing skill must be done through effective activities, reason why, 

teachers need to consider their students’ needs and interests as well as their abilities and 

capacities in order to develop these activities. The teaching and learning of writing skill has some 

objectives which according to the BSNP (2006) are to achieve a targeted and a functional level. 
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BNSP (2006) stated that “on the functional level, students are able to communicate adequately 

both in the spoken and written form to complete daily activities…The other target on the 

functional level is students can develop their linguistic competence”. To put it in another way, 

students are able to create short functional texts in the form of a procedure and to properly use 

grammar and vocabulary. 

Since writing skill is considered a complicated process, some authors have established 

different approaches in order to achieve those objectives. Harmer (2001) stated that “there are 

two approaches in teaching writing, they are focusing on the product of writing process and 

focusing on the writing process itself” (p. 25). Moreover, Richards and Renandya (2008) 

affirmed that “the process of writing consists of planning, drafting, revising and editing” (p. 

303).  According to these theories above, the teaching of writing must be well constructed and 

based on the students’ level and capacity regarding the standards of competence. Additionally, 

no matter the approach, students must be engaged in the activities in order to construct their 

writing. 

Evaluating writing.  

During the teaching of writing, evaluations must be done in order to measure or to know 

students’ performance in writing. Furthermore, evaluations can measure the effectiveness of the 

learning process. Brown (2001) proposed different categories for evaluating writing “1) Content; 

2) Organization; 3) Discourse; 4) Syntax; 5) Vocabulary; and 6) Mechanics” (p. 357). However, 

these categories are used by researches to assess the students’ narrative and recounts writings. 

Jacobs, Zinkgraf, Wormuth, Hartfiel, and Hughley (1981) (as cited in Brown, 2004) suggested 

the following chart:  
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Table 6. Composition for Scoring Writing (Jacobs et al. 1981) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 When assessing the students’ writing, it has to be considered each point of each category 

of the scoring rubric above. Finally, the score of the students’ writing is the sum of those five 

aspects proposed for evaluating written productions. 
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 Genre-based approach. 

 The Genre-based approach focuses on the teaching and learning where the main objective 

is the understanding and production of selected genres of texts. It is also claimed that this 

approach is a trend in English language teaching (ELT) in the new millennium. According to 

Swales (1990) and Bhatia (1993) the Genre-based approach is basically “the study of how 

language is used within a particular setting and is concerned with the form of form with language 

use in relation to meaning”. Furthermore, Hyland (2004) stated that “genre in classroom practice 

recognizes that the features of similar group of text depend on the social context in which the 

text is created and used”. Teaching and learning based on texts or genres have become 

increasingly influential in the ELT in a number of institutions including elementary schools, high 

schools, and colleges, among others since it focuses on texts that share specific discourse 

features allowing students to work on real social contexts. 

 Reading. 

 English language learning starts from the day we are born and it improves every day of 

our lives as time goes by. In order to better perform in English, it is necessary to develop the four 

skills (Listening, Speaking, Reading and Writing), the latter two are known as literacy which 

according to the Online Cambridge Dictionary (1999) is the ability to read and write; for this 

reason, reading becomes an important element when developing writing skills as there exists a 

relation between the two of them. Collins English Learner's Dictionary (1974) defined reading as 

“an act of looking at and understanding point” which means that all the information enters 

through the reader’s eyes to understand several words and structures in a sentence, paragraph, or 

the text itself in order to make them meaningful. Likewise, reading is “an act of communication 

in which information is transferred from a transmitter to a receiver" (Smith, 1973). Besides all 
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the definitions, reading is considered as a complicated procedure because the readers must get 

information from written texts, this procedure not only implies the understanding of words but 

also signs, letters and even symbols. Additionally, reading comprehension in English still seems 

problematic because students cannot understand English texts due to different aspects, especially 

the lack of vocabulary. Even though many strategies have been implemented in order to improve 

students’ reading comprehension skills, Noormah (2000) stated that the lack of vocabulary 

impedes the development of the reading skill.  

 Vocabulary 

 Vocabulary is perceived as the glue that holds stories, ideas and concepts together 

allowing us to express those ideas and thoughts for an effective communication (Reading Panel, 

2001). The teaching of vocabulary has become an important aspect of the reading and writing 

processes since it contributes to students’ development of these skills inasmuch as students know 

and manage many different words that can help them to better comprehend and produce in a 

foreign language.   Barcroft, Sunderman, & Schmitt (2011) defined vocabulary as “as the words 

of a language, including single items and phrases or chunks of several words which covey a 

particular meaning, the way individual words do” (p. 571). In English language teaching, 

vocabulary is crucial because without the sufficient knowledge of vocabulary, students cannot 

understand other people or express their ideas. Wilkins (1972) wrote that “. . . while without 

grammar very little can be conveyed, without vocabulary nothing can be conveyed” (p. 111). In 

other words, without grammar but knowing vocabulary people can manage to communicate in 

another language by using some useful words and expressions. 
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Writing workshops. 

 Writing workshop is a structure for teaching writing. It springs from a philosophical point 

of view and it is based on a belief that “children are capable people who learn best when given 

the opportunity to construct their own understanding” (learn while doing, Jean Piaget). In writing 

workshops, students are seen as competent writers with interesting ideas, thoughts, and opinions 

to share as well as they are active agents of the process of creating new content. In addition, 

Kohan 2004 (as cited in Gónzales, 2015) mentioned that a writing workshop is “un espacio 

activo en el cual los estudiantes pueden unir el trabajo con el placer de la creación” (p. 40). 

Working on writing workshops allowed students to express themselves and to actively develop 

the writing tasks. 

Travelogue. 

A travelogue is defined as a film or book about travelling to or in a particular place 

(Online Cambridge Dictionary) (1999). Travelogues are short pieces of writing about a travel in 

which the traveler makes some descriptions about the places she/he has been to; additionally, it is 

a detailed description that allows other people to know a place they would like to visit. Collins 

Dictionary (1974) also stated that a travelogue is a short film or text about a foreign or out-of-

the-way place that emphasizes the place’s unusual or glamorous aspects. Creating a travelogue 

served as a first contact with a foreign culture inside the classroom since students had to describe 

places where they had not been but they knew through the English classes. 

Culture. 

There exists a myriad of definitions for the word culture, and it affects everything people 

do in their society because of their beliefs, ideas, thoughts, behaviors, attitudes, values among 
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other elements. Some believe that culture is inherited and others believe that it is something that 

you can share with other people from different societies. Hofstede (1980) defined culture as “the 

collective programming of the mind which distinguishes the members of one group” (p. 21-23). 

In other words, culture is passed from generation to generation and it is changing all the time 

because each generation adds something of its own before passing it to other generation. Culture 

changes over the years making it a complex concept, however, it can be also defined as “the 

sharing and transmitting of consciousness within and across national boundaries, and the cultural 

approach as a perspective that pays particular attention to this phenomenon” (Hogan, M. J., & 

Paterson, T. G.,1991, p. 215) 

 

Literature Review 

 In this section it is included the revision of four previous studies that supported this 

research. These studies focused on writing development through writing workshops, teaching 

vocabulary in English, the implementation of the Genre-based approach for teaching writing and 

the use of authentic texts in English language teaching.  

 Teaching English with authentic texts. 

 With reference to the use of authentic texts in teaching English Ciornei & Dina (2015) 

study based on students from the programme of study Pedagogy of Preschool and Primary 

Education attempted to establish the relation between the use of authentic texts and the 

improvement of communicative abilities and to identify the types of authentic texts which 

facilitated the pupils’ academic performances and the understanding of the target culture. 

Through the use of authentic material such as articles from newspapers and magazines, movies, 
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shows, documentaries, advertisements, interviews, broadcasts, songs, stories and games, and a 

diarybook which recorded students’ activities; the findings revealed that when students worked 

with written type of authentic materials, the tasks were done better since these type of material 

could be done by slow work. However, the authors pointed out that when working with written 

material students faced some difficulties because of the lack of vocabulary which impeded them 

to better understand the texts they were working with.  

 Ciornei & Dina (2015) established that the use of authentic material can serve as a really 

good tool or strategy to develop student’s communicative abilities since they are easy to find and 

enhance students’ motivation and confidence in their language learning process. 

 Direct and multifaceted approaches to teach vocabulary. 

 Laurian & Fitzgerald (2014) conducted a study in a fourth grade social studies class, a 

fifth grade science class and a university Romanian Literature class in which they aimed at 

working with the acquisition of vocabulary through the implementation of two sets of activities: 

in the first one, they imbedded vocabulary teaching, and, in the second one they pre-taught 

important vocabulary prior to their formal lessons. During the process of this study, two mini 

units/lessons were conducted. In the first lesson, the pre-teaching of vocabulary was not carried 

out but the vocabulary was embedded; and in the second one, vocabulary was directly pre-taught 

using a multifaceted approach. Results illustrated that each one of the classes benefited 

significantly from the multifaceted direct teaching approach no matter the amount of time that 

teaching important vocabulary can spend, additionally, the researchers pointed out that even 

though both lessons seemed to be significant for students, only the one in which vocabulary was 

pre-taught demonstrated better results even though some students did not enjoy all the activities. 
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The researchers remarked the importance of pre-teaching important vocabulary by using a 

multifaceted approach. 

The Role of Vocabulary Knowledge in Reading Comprehension: A 

Cross-Linguistic Study. 

Moreover, Sidek and Rahim (2015) reported how the role of vocabulary knowledge of the 

language of the text impacted on reading comprehension performance when reading texts in the 

target language of five 16 years old Malay boys and girls who were selected randomly. In order 

to do so, a comparison was made between the participants’ reading comprehension 

performances when reading in L1 and L2 with regards to their performances on the vocabulary 

in context tests for the same reading texts. As part of the instruments, two reading passages 

were used to develop reading comprehension skills, one in the students’ L1 (Malay) and L2 

(English). These reading passages were selected according to student’s level, in this case, 

students were from 10th grade-level and the passages were chosen from authentic textbooks 

proposed by the Malaysian Ministry of Education. The findings indicated that vocabulary 

knowledge is a determinant factor for the success of a reading comprehension activity in L1 

and L2. Additionally, the researchers pointed out that vocabulary is as important in L1 as in L2 

in order to better develop a reading activity. 

The Effect of Genre-Based Approach to Teaching Writing on the EFL Al-Azhr 

Secondary Students' Writing Skills and their attitudes towards writing. 

 As stated by Elashri & Ibrahim (2013) the writing process and the Genre-based approach 

“both seek to empower student writers by making their writing more relevant and meaningful” 

(p. 8). This study pointed out some important considerations about the Genre-based approach in 
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order to develop writing skills for second year secondary stage students and their attitudes 

towards writing. In order to carry out this study, the researchers implemented the Genre-based 

approach in one course which was the experimental group, and a traditional method in a second 

course which was the control group in order to compare the progress of each course. Each one of 

the groups worked on a cycling process that consisted of a pre-test, the implementation of the 

methods (Genre-based approach for the experimental group and Traditional method for the 

control group), and the post-tests. Findings demonstrated that instruction in the Genre-based 

approach to create different texts such as friendly letters, describing one’s home, describing the 

job one likes and for and against TV improved students’ performance when making writing 

purposeful because students became better writers as they had a sense of audience developed 

through various aspects such as: constructive peer revising and editing, presenting writing to an 

audience and posting writing on pocket bulletin boards. These aspects were powerful incentives 

during the writing process; likewise, it developed positive attitudes between students and their 

writing performance. Moreover, the researchers highlighted that the implementation of the 

Genre-based approach encouraged students to become writers since they learnt by being active 

participants rather than by passively absorbing information. 

Mejoramiento de la producción escrita en inglés de grado sexto b a partir de la 

implementación de un taller de escritura creativa. 

 Gónzales (2016) described how the use of creative writing workshops can improve 

students’ writing skills through an inquiry based on ten students from 6th grade group B at 

Instituto Comercial Loreto, headquarter Castilla. Students enrolled in five creative writing 

workshops that were developed during their English classes.  The creative writing workshops 

based on the book “la Gramática de la Fantasía” by Giani Rodari; during the workshops students 



40 

 

had to write short texts about topics such as personal information, description of places and 

animals, the creation of a beast. As time went on, students had to use and incorporate more 

vocabulary in order to arrive to the final product which was the creation of their own beast taking 

into account what they learnt throughout the other workshops and their learning process. The 

results showed that the implementation of creative writing workshops enhanced students to 

explore their abilities as writers; in addition, the workshops allowed students to behave as writers 

since they started to use the planning and correction through the drafting step. Furthermore, the 

researcher indicated that writing skill is developed as long as the teacher gives it importance in 

the classroom so that he/she catches students’ attention. 

Taken together, these review studies are useful to support this proposal because they show 

important information about the developing of the writing process and how it can be improved 

during the English classes. In addition, these studies provided a better understanding on the 

importance of developing writing skills. 

 

Methodology of the Research 

 Type of research. 

In order to accomplish the main objective of this proposal, a qualitative approach was 

used as the focus of this study was to know how the use of writing workshops and how its 

implementation influenced sixth grade students’ writing skills from Bethlemitas Brighton 

School. According to Denzin and Lincoln (2005) qualitative research involves “… an 

interpretive naturalistic approach to the world. This means that qualitative researchers study 

things in their natural settings, attempting to make sense of or interpret phenomena in terms of 
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the meanings people bring to them.” (p. 3). Given that, a qualitative approach enabled the 

researcher to describe, explain and interpret the data which was collected in the natural setting 

where things were occurring. 

Subsequently, this study followed an action research which is defined by Kemmis and 

McTaggart (1988) as: 

A form of collective  self-reflective enquiry undertaken by participants in social situations in 

order to improve the rationality and justice of their own social or educational practices, as well as 

their understanding of these practices and the situations in which these practices are carried out 

(p. 5) 

 In other words, to be engaged in an action research is an empowering experience since it 

helps teachers to become more effective at what they do, to teach and to work on the 

development of their students. An action research was chosen to develop this study since the pre-

service teacher was in charge of teaching English in different courses, allowing her to better 

perform and implement a strategy to improve and to work on students’ writing and reading skills 

development. 

 Population. 

 The population of this study consisted of students from 6th grade of Bethlemitas Brighton 

High School in Pamplona, Colombia. These courses had 4 hours of English classes per week 

each one of them. However, the sample was composed of a group of six students from 6th grade 

group 03 who were the participants during this study. These participants were asked in order to 

voluntarily participate in the project. Additionally, each student that got involved was given a 

pseudonym in order to protect his/her identity. 
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Instruments to collect data. 

In order to develop this action research and collect the data, three different instruments 

were used: journals which also were part of the Research component; students’ written 

productions; and semi-structure interviews. These instruments provided the sufficient data to 

know how the implementation of writing workshops could have improved students’ writing 

skills.    

Journals. 

 The reflection exercise allowed pre-service teachers to express about their work through 

narratives of their experience as a way of making sense to teachers’ everyday lives. These 

narratives served as journals that the teacher kept in order to write perceptions of the pedagogical 

component during four weeks in which the writing workshops were implemented. (Annex 1. 

Journals)  

Students written productions. 

Students’ work can be considered as one of the richest sources of data since it not only 

provided a valid representation of students’ written productions, but also it served to keep a 

record of their writing process during the writing workshops. Additionally, students’ written 

productions were used to analyze some aspects such as: pragmatic, lexical and other important 

elements. The collection of students' written productions were done three times during the 

practicum process. (Annex 2. Example of students’ written productions) 

Interviews. 

According to McNamara (1999) “interviews are particularly useful for getting the story 
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behind a participant’s experience”; in other words, interviews allow researchers to explore the 

ideas of the interviewee about the phenomenon of interest. In this case, interviews were useful in 

order to understand and to know the students’ perspectives regarding the use of writing 

workshops to develop their writing skills. These interviews were implemented at middle and 

final stages of this study so that it was perceived if students’ opinions change during the process. 

(Annex 3. Interviews model). 

Table 7. Data collection timetable. Pedagogical Component 

Weeks 

Instruments 

1st  

 

2nd  

 

3rd  4th  5th  6th  7th  8th  9th  10th  

 

Narratives 

 

   Sept 

18 – 

Sept 

22 

 Oct 

02 – 

Oct 

06 

  Oct 

23 – 

Oct 

27 

Oct 

30 – 

Nov 

03 

Students’ 

written 

productions 

   Sept 

18 – 

Sept 

22 

 Oct 

02 – 

Oct 

06 

  Oct 

23 – 

Oct 

20 

Oct 

30 – 

Nov 

03 

Interviews       Oct 

09 – 

Oct 

13 

  Oct 

30 – 

Nov 

03 

 

 Data analysis. 

 Analyzing data allow researchers to search for the meaning and the significance of the 

information gathered. Hatch (2002) stated that “analysis means organizing and interrogating data 

in ways that allow researchers to see patterns, identify themes, discover relationships, develop 

explanations, make interpretations, mount critiques, or generate theories.” (p. 148). In order to 
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analyze the data, an interpretive analysis proposed by Miles and Huberman (1994) was used, 

these authors suggested an analysis that consisted of three procedures:  

Figure 4. Data analysis procedures. Miles and Huberman (1994)  

 

 Data analysis procedure. 

After gathering all the information, the interpretive analysis proposed by Miles and 

Huberman (1994) was followed in order to begin with the process of content analysis. These 

authors proposed three steps: data reduction, data display and conclusion drawing and 

verification.  

Beginning with the first step, data reduction, it was necessary to get to know the data. For 

this reason, the researcher invested a considerable amount of time reading and re-reading all the 

a) Data reduction which refers to the 
process whereby the mass of qualitative 

data you may obtain – interview 
transcripts, field notes, observations 
etc. – is reduced and organized, for 

example coding, writing summaries, 
discarding irrelevant data and so on; 

b) Data display which consists of 
drawing conclusions from the mass of 
data, Miles and Huberman suggest that 
a good display of data, in the form of 

tables, charts, networks and other 
graphical formats is essential. 

c) Conclusion drawing/verification 
which allows researchers to begin to 
develop conclusions regarding the 

study. 
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data gathered to check if it was meaningful, and to analyze and to write short impressions of this 

information. Furthermore, analytical memos, that contained reflections and comments about 

everything the researcher found from the data, were written.   

 Subsequently, the researcher continued with the data display. During this step, it was 

carried out a review of the data collected by each instrument. In order to develop this step in an 

efficient and organized way, a visual representation of each instrument, in other words matrices, 

were used. Each matrix not only contained the information gathered and who provided it – the 

participants or the researcher – but also their correspondent answers or comments. Doing it in 

this way facilitated the analysis process since it allowed the researcher to see and to analyze each 

instrument separately and setting aside the unnecessary information. Then, a general matrix with 

all the comments from the instruments were created. (Annex 4. Matrices for the analysis 

process) 

 After having carried out the first and second steps, the data resulted in three main 

categories followed by sub-categories and descriptions related to those main categories. In the 

following figure it is shown the data after these two steps: 
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Figure 5. Categories, Sub-categories and Descriptions 

 

 Finally, during the third and last step, conclusion drawing and verification, the researcher 

could attach meaning and significance to the information gathered, in other words, to trace 

connections and draw relationships while making sense of those categories. By following the 

previous steps, it was elaborated a descriptive summary of each category which was supported 

by data units taken from the participants and the researcher.  

 

Writing Travelogue 

A travelogue based on the Genre approach to develop Writing Skills of 6th grade 

students at Bethlemitas Brighton high school: an Action Research 
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Methodology of the Pedagogical component  

 The main objective of this proposal was to develop 6th grade students’ writing skills at 

Bethlemitas Brighton High School through the creation of a travelogue developed during writing 

workshops. In order to do so, the Genre-based approach was implemented. Hammond (1987) 

argued that:  

The most significant contribution of the genre-based approach to writing is the 

development of an explicit understanding of the role of language in the educational 

context and a linguistic description of the major genres that children are expected to learn 

as they learn write. (p. 167). 

 Hammond (1987) states that this approach is based on a teaching-learning cycle which 

involves three stages:  

1) Modeling a text, this is the first step when implementing the Genre-based 

approach. During this step, the teacher gets students to recognize how the text 

functions in real life, here, the teaching focuses on the textual structure, 

language style and social function of the genre 

2) Joint construction of a text; during this step students jointly reconstruct the text, 

revise vocabulary and language patterns, in addition, students practice exercises 

using similar language forms, it is a discussing process between the teacher and 

the students.  

3) Independent construction of a text, the final stage is the independent 

construction of texts by learners. During this step the learners create actual texts 

with all the learning and analyzing from previous two stages. 
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Implementation of the Genre-based approach. 

 In order to carry out the writing workshops, the following steps were taken into account 

according to Hammond (1987), the British Council (BBC), Harmer (2004), and Jacobs et al 

(1981).  

 

1) Modeling a text. 

During this step the teacher presented to the students the text they were going to work on 

that specific day. In order to do so, the teacher asked students what type of text they thought it 

was. After doing so, the teacher explained students the linguistic aspects and the genre of the 

text. Furthermore, as this study focused on the creation of a travelogue, culture was an essential 

part of the methodology. There exists many approaches and methods for teaching culture, Stern 

(1992, p. 223) states that there exists three situations for teaching culture: when culture is taught 

in language courses; when culture is taught in a situation; and when culture is taught in the 

cultural setting. As a complement, one of the approaches to teach culture is the comparative 

approach which emphasizes that the foreign culture should be related to the learners’ one.  

Buttjes and Bryam (1991, p. 13, cited in Edginton 2000, p. 136) claim that “instead of 

providing learners with a one-way flow of cultural information, they should be encouraged to 

reflect on their own and foreign culture”. In other words, the comparative approach provided a 

double perspective because students learnt that there were many ways doing things and that not 

only existed the way they knew. Including culture during the presentation stage was a great 

complement to the workshops because it allowed students to know and to compare how people 

did things in other countries different from Colombia but also to compare it to theirs.  



49 

 

2) Joint construction of a text. 

The aim of this step was at understanding the text itself. During this step it was necessary 

to work on reading comprehension. In order to do so, the teacher firstly implemented the bottom 

up technique which is defined by the British Council (BBC) a process that happens: 

When someone tries to understand language by looking at individual meanings or 

grammatical characteristics of the most basic units of the text, (e.g. sounds for a listening 

or words for a reading), and moves from these to trying to understand the whole text. 

The idea here was that students first read the text and tried to understand the whole text 

by the words they recognized during the first reading. After the bottom up step, the teacher pre-

taught the vocabulary in order for students to carry out the top down technique. Pre-teaching 

vocabulary according to the British Council (BBC) is the teaching of the language learners need 

before an activity, during this step the main idea was that students did different activities such as 

matching exercises in which they joint key words with their definitions. Finally, when having 

pre-taught the vocabulary, students carried out the top down technique which is defined by the 

British Council (BBC) as a process that happens when “someone uses background information to 

predict the meaning of language they are going to listen to or read”. During this step students 

speculated about what they were going to read taking into account the vocabulary they learnt 

before during the pre-teaching step.  

3) Independent construction of a text. 

Finally, as the last step of the writing process, students had to create their own texts 

taking together all the information received during the first and second steps, and the analysis 

they had done that allowed them to understand the text. During this step the student created a text 
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based on the genre that was presented during the workshop according to the steps proposed by 

Harmer (2004): planning, which refers at the stage in which writer learners are encouraged to 

write by jotting ideas and collecting information necessary as through brainstorming, clustering, 

making WH-questions and so on.  Drafting, which consists of putting the ideas and the 

information that the writer wishes to share on his/her paper. Then, during the editing stage, the 

writer looks back at his/her work by putting feedbacks from both teachers and peers into 

consideration. Finally, in the final version stage the writer produces his/her final product. 

Additionally, the writer may focus on checking grammar and spelling accuracies, punctuations, 

and word choices while carrying out this stage. 

Evaluating the writing production. 

This step was done by the teacher according to the evaluation rubric proposed by Jacobs 

et al (1981) presented in Table 6. After having evaluated the written productions, the teacher 

shared with the students key aspects about their work and feedback. 

Travelogue. 

This proposal focused on developing students’ writing skills through the creation of a 

travelogue based on the Genre approach. This travelogue contain all the written productions that 

students elaborated throughout the writing workshops in order to make them a travelogue as the 

final product of this project. From the very beginning, it was explained what a travelogue was to 

the students so that they could actively work on the construction of the final product. 

Presentation of the final product. 

After having implemented the three writing workshops, a travelogue was created with all 

the written productions that students developed during the ten weeks period. Students actively 
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participated in the final product which is the travelogue that not only contain students written 

productions but also pictures and images in order to better illustrate and represent the travelogue. 

During the ten and last week of the practicum process, students had the opportunity to see the 

final product of their work so that they felt motivated, interested and proud of their work and 

learning process. (Annex 5. Students’ final product: travelogues). 

 

Figure 6. Model of the writing workshop 

Date: Course: 

 

Topic: 

 

Communicative objective: 

 

Linguistic objective: 

 

Sociocultural objective: 

 

 

Writing Workshop #1 

 

Name: 

 

 

METHODOLOGY 

 

Opening:  

 

 

Step 1: Modeling a text 

 

 

 

Step 2: Joint construction of a text 

 

- Bottom up: 
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- Pre-teaching vocabulary: 
 

 

- Top down: 
 

 

 

Step 3: Independent construction of a text 

 

- Planning: 

 

- Drafting: 

 

- Editing: 

 

- Final version: 

 

 

Evaluation and feedback  

 

 

 

Table 8. Implementation of the Pedagogical Component 

 

Weeks 

 

1st  

 

2nd  

 

3rd  4th  5th  6th  7th  8th  9th  10th  

  Introduction 

to the 

project 

1st 

Writing 

workshop 

Evaluation 

and 

feedback   

2nd 

Writing 

workshop 

Evaluation 

and 

feedback 

 3rd 

Writing 

workshop 

Evaluation 

and 

feedback 

 

Implementation of the proposal 

 Before carrying out the three writing workshops, it was necessary to introduce students to 

the project for them to know it better. To do so, during the third week of the practicum process 

the pre-service teacher decided to present them a power point presentation in which she included 

the objectives, the schedule of the project, the kind of written productions they had to work on, 
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the explanation of a writing workshop and the definition of a travelogue. While presenting that 

information, students were asked if they already knew a travelogue or if they knew some of the 

three types of productions they had to do. Most of them knew the type of written productions 

which were an informal email letter, a postcard and an invitation but no one of them knew what a 

travelogue was, for that reason, the pre-service teacher showed them some examples and a video 

of a travelogue. In order to get students attention to the project, the pre-service teacher showed 

them the steps to create a travelogue; while doing it, she explained each one of the steps in order 

for students to fully understand what they had to do. Additionally, she showed them many 

examples of travelogues and a video in which one of them was presented. When students 

watched the examples and the video they started to think about their own travelogues and some 

of them wanted to take as reference the examples they just saw. After this presentation, it was 

evidenced that students got interested in the project because most of them were saying their own 

ideas to create their travelogue and were asking when did they had to present it.  

As part of the introduction week, it was developed an activity in which students had a 

first contact with the main topic of the travelogue which was travelling. For this activity, students 

worked on a song called “Don’t forget where you belong” by the British boyband One Direction. 

During the activity, the students learnt vocabulary about travelling and worked on the 

understanding of the song in order to relate it with the project, to do so, students reflected on the 

song and the vocabulary to come up with a message from the song. Students felt motivated 

during this activity because it was a different way to carry out their English classes and it was a 

topic of their interest. This activity aimed at contextualizing students to the project which mainly 

focused on the creation of a travelogue – a book in which people keep their travelling memories 

–. Students were presented first, the title of the song in order for them to think about it and tell 



54 

 

the pre-service teacher what the song was going to be about. To do so, the pre-service teacher 

asked students if they knew all the words that made part of the title so that they could speculate. 

The students started to give some ideas and most of them were accurate to the song. Then, they 

were given a sheet with a word search with some words related to travelling, students had to 

complete the activity and look for the meaning of the word. When they finished, they were asked 

if those words were related to the song, most of them agreed that the vocabulary was about the 

song. After carrying out the first part of the activity, they were given another sheet with the lyrics 

of the song but with blank spaces for students to complete them with the words they were 

previously given. Students had to fill the gaps while listening to the song, to better carry out this 

part of the activity, the pre-service teacher stopped the song after each line so that students had a 

moment to think of the word they had to write; while doing it, it was evidenced that students 

worked better when the song was stopped because they could understood almost of the words. 

Finally, when the students finished the song, they were asked once again about the meaning of 

the song; they had to write a short idea about the song by taking into account the vocabulary they 

had. At the end of this activity, students were interested in knowing the true meaning of the song 

and also, they asked the pre-service teacher to sing it aloud because they liked. (Annex 6. 

Lesson plan introduction to the project). 

First writing workshop: “We’re all dressed up!”. 

The first writing workshop was implemented from the 18th September until the 29th 

September and it was called “We’re all dressed up!” During this writing workshop, students 

were able to describe and to tell what they were wearing, and the dress code of different places 

around the world to a penfriend through an informal email letter; additionally, they were able to 

use the necessaries expressions and vocabulary to talk about the clothes, and to know the dress 
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code of those famous places. In order to develop this writing workshop, students followed the 

following steps: 

Date: 18th September to 29th September Course (s): Sixth grade 03. 

Topic: Clothes 

Communicative objective: Students were able to describe what they were wearing and to tell 

a penfriend the dress code in some countries all around the world through an informal email 

letter.  

 

Linguistic objective: Students were able to use expressions and vocabulary to talk about clothes 

in present. 

 

Sociocultural objective: Students learnt how the dress code works on some famous places from 

different countries of the world. 

 

Writing Workshop #1 

Name: We’re all dressed up! 

 

METHODOLOGY 

Opening 

In order to start the class, the teacher and the students prayed the ‘Our Father’ and the ‘Hail 

Mary’ together. Then, the teacher explained students that they were going to work by countries. 

The teacher also explained that during the classes they were going to work on different countries 

which were going to vary taking into account the activity they were going to do. For the first 

writing workshop, students worked with some famous places such as the Taj Mahal, The 

Vatican, and the Buckingham Palace; and countries such as Qatar and Saudi Arabia. 

 

 

Step 1: Modeling a text 

During the modeling a text step, the students did not focus on the writing process itself but on 

the structural organization of the informal email letter by taking as reference a model text 

presented by the teacher. First of all, the students were told about the type of text they were 

going to work with and were asked if they knew what an informal email letter was, some of 
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them knew and answered that it was a letter written to the family or friends. Then, they were 

asked about the meaning of a penfriend but nobody knew, for that reason, the teacher explained 

that a penfriend was a foreign friend who we talked to via email. After students understood the 

meaning of an informal letter, it was presented the model text which served as a guide for 

students’ own texts. In order to explain the parts of the letter, the teacher had some pieces of 

paper which corresponded to each part of the letter; some students were asked to go to the board, 

pick one of the papers and put it on the correct part of the email letter which was posted on the 

board. Some of the students guessed the parts of the text but most of them did not, for that 

reason, it was necessary to re-arrange the papers and to explain each part of the text: the sender, 

the addressee, the subject, the greeting phrase, the letter body, the closing phrase and the 

sender’s signature.   
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Step 2: Joint construction of a text 

- Bottom up: 

With the aim of carrying out the first reading, both the teacher and the students read aloud the 

text to practice pronunciation. Then, after reading the first time, the teacher asked students if 

they could recognize some words from the text. Some of the students recognized a lot of words 

such as “my name is” “I am 23 years old” “I am from” “I am wearing a…” among others which 

was an excellent aspect because those expressions were essential to understand the text itself.  

 

- Pre-teaching vocabulary: 

During this step, the students were provided with a list of the vocabulary that was presented in 

the email model. Students had to organize them into three different categories: the first one was 

verbs, the second one was weather and the third one was called other. For this activity, students 

had to use their English dictionaries to look for the meanings and then categorize all the words.  

 

In the following picture it is shown an example of the activity that students had to do to learn 

the new vocabulary. As it was mentioned before, there were a list of the unknown vocabulary 

and three different columns in which it had to be correctly placed. 
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- Top down: 

Finally, taking into account the vocabulary learnt before, students had to speculate and make 

sure about the content and the communicative purpose of the text. When finished, students 

carried out a reading comprehension activity in which they were asked about the text they just 

worked with. In order to develop this activity, the lines from the e-mail, which was on the poster, 

were enumerated in order for students to match the questions about the text with the answers; 

these answers were the numbers of the lines from the text.  

 

The reading comprehension activity had simple questions about the information of the email. In 

these questions students did not have to write anything but just to put the correct number that 

corresponded to the questions.  

 

The following picture shows the reading comprehension activity that students had to do. 

 

 

 

 

 

 

 

 

 

 

 

 

Step 3: Independent construction of a text 

- Planning: 

When having fully worked on the text, students started the writing process of their own e-mail. 

The first step was to take together all the information they joint in the previous steps through an 

exercise of brainstorming in which they wrote how to construct the structure of the letter, the 

different ways to greet, and the other parts of the letter etc. 

 

As it was mentioned at the beginning of the writing workshop, students were going to work with 

different countries and places so that there would be more options and more texts at the end of 

the project. For that reason, in this workshop students were given a worksheet in which they 

also were provided with all the necessary information about the specific place or country they 

had to work on. Students just had to organize that information to create their texts. In this step, 

they were asked to brainstorm the information they found on the worksheet in order to know 

what to put on their own texts.  
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- Drafting: 

Then, in the second step, the students tried to write their text by putting the ideas and information 

they wanted to share. During this step students tried to have their final product. 

 

Since students already had the information they got from the brainstorming exercise, and the 

model of the email with all its parts posted on the board for them to see it and to follow it in the 

creation of their texts; students had to start writing their final product.  (Annex 7. Information 

charts, first writing workshop). 

 

 

 
 

- Editing: 

Before finishing, students showed the teacher what they had written until the moment and she 

revised their work, additionally, she made some suggestions in order for students to correct their 

texts. 

 

- Final version: 

And finally, after having corrected their texts, students presented the final version of the texts in 

order for the teacher to revise them and evaluate them. 

 

Since students were working on their notebooks, they had to give them to the teacher in order 

for her to correct them before adding their text to the travelogue. The final version of the 

students’ texts were collected from their notebooks in order to evaluate them first. (Annex 8. 

Students’ written productions, first writing workshop).  
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Evaluation and feedback  

In order to carry out the evaluation step, the teacher took as reference the evaluation rubric 

proposed by Jacobs et al. (1981) which had a specific criteria to evaluate writing; this criteria 

was divided into five items which had a different amount of points each one; additionally, it was 

added another box to write comments about the texts. All the six written productions 

corresponding to the participants of the project were evaluated with this criteria and most of 

them obtained good results according to it. (Annex 9. Evaluation rubric).  

 

On the other hand, after revising all the written productions, students were given a feedback in 

which the pre-service teacher showed them the common mistakes committed by them and the 

positive aspects of their written productions. Despite many students got confused at the moment 

of writing their informal email letter, most of the works were good which meant that most of the 

students accomplished with the aim of the workshop which was to correctly write an informal 

email. 
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Second writing workshop: “How’s the weather?” 

The second writing workshop was planned to be implemented from the 02nd October until 

the 13th October and it was called “How’s the weather?” . During this writing workshop, students 

were able to describe what the weather was like in some cities around the world according to the 

seasons to a family member through a postcard, additionally, they were able to use the 

expressions and the vocabulary use to talk about the weather and the seasons. Furthermore, they 

were able to know how the weather was in some cities around the world when summer, winter, 

spring and fall in different months of the year; and to compare a postcard in English and in 

Spanish. In order to develop this writing workshop, students followed the following steps: 

Date: October 2nd to 13th October  Course (s): Sixth grade 03. 

 

Topic: Seasons, weather and clothes. 

 

Communicative objective: Students will be able to write a postcard to a family member 

describing what the weather is like in some cities around the world according to the season.  

 

Linguistic objective: Students will be able to use the expressions and vocabulary used to talk 

about the weather and seasons.  

 

Sociocultural objective: Students will know how the weather is in some cities around the world 

when summer, winter, spring and fall in different months of the year. Additionally, they will 

compare how the weather is in Colombia in the same months.  

Writing Workshop #2 

 

Name: How’s the weather?  

 

 

METHODOLOGY 

 

Opening 

 

In order to start the class, the teacher and the students prayed the “Our Father” and “Hail Mary. 

After that, the teacher explained students that for the second writing workshop, which was called 
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“How’s the weather?”, they had to write a postcard in which they were going to tell a family 

member how the weather was in summer, spring, fall and winter in some cities around the world 

and what clothes were appropriate for that weather. Additionally, the teacher told students what 

were the countries that they had to work with during the second writing workshop; they were: 

France (winter), China (fall), Australia (summer), and Argentina (spring). 

 

 

Step 1: Modeling a text 

 

Since the students already knew what type of text they were going to work with, during this step 

the work focused on identifying the communicative purpose of the postcard and its structure. 

First of all, before showing students the model of the postcard, the teacher asked them what was 

a postcard; some of them answered that it was a small letter that we sent to other people in order 

to talk about what we were doing, other answered that a postcard was a picture in which we 

wrote about something and then, we sent it to somebody. After listening to all the answers, the 

teacher told students what a postcard was and asked them if their answers were right or not, 

most of them were. Then, the teacher showed students the model of the postcard with its parts. 

As the parts were emerging in the presentation, students recognized some of them because they 

were the same as in the informal email letter. Some of the students said that unlike the informal 

email letter, the postcard seemed to have less information and that it looked simpler than the 

other one. 

  

In the following image is presented the model text that the pre-service teacher used for the 

second writing workshop: a postcard. 
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Furthermore, they were asked to tell if they had received or written a postcard, a few answered 

yes and the rest answered not. Those who answered yes had received a postcard but had not 

written one; they explained that the postcard they received did not have the date nor the 

recipient’s address but just the message and the picture from the place they were.  

 

After presenting the postcard and its parts, students were presented a model of a postcard in 

Spanish. While seeing it they were asked to tell if there was any difference in comparison to the 

postcard in English. Most of the students answered that in Spanish it was not written the date 

and the message was simpler than in English; other students related the differences according to 

the text itself, for that reason, they stated that in Spanish the message was different; the teacher 

explained that it did not matter the message but that they were focusing on the structure. At the 

end, students agreed that postcards were almost the same as in English as in Spanish. 
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Step 2: Joint construction of a text 

 

In order to start with the reading comprehension section, the students carried out the following 

stages so that they could better understand the text and its communicative purpose. 

 

- Bottom up: 

 

Before looking for the unknown vocabulary, the students did a first reading of the postcard and 

tried to recognize individual parts of it with the purpose of giving meaning to the text and trying 

to understand its communicative purpose.  

 

For the first reading, the teacher led students do it by themselves in order for them to analyze 

the words they could recognize from it and to identify each part of it taking into account the 

explanation of the structure. After students read the text by themselves, the teacher and they 

together did a second reading in order to practice pronunciation at the same time. The students 

told the teacher that they recognized almost all the vocabulary from the text because they already 

knew it from the last classes in which it was learnt. Additionally, the message of the postcard 

was simpler than the email letter, for that reason students easily identified most of the words 

from the text and its communicative purpose, some students even tried to translate the text in 

order to better know what its content was. When they were asked to tell the communicative 

purpose of the postcard, all of them answered what the teacher had told them in the modeling a 

text stage; they said that the postcard served to talk to somebody about the place we were 

visiting.  

 

 

- Pre-teaching vocabulary: 

 

Then, after carrying out the first recognition of the text, the students played a memory game in 

order to learn the new vocabulary. For this activity students were organized in five groups; 

different flashcards were put on the floor and one member from each group had to go to the 

flashcards and played the game once, then, the next team had to pass and so on. 

 

As it was mentioned before, the students already knew most of the vocabulary that was presented 

in the postcard, there were just a few words that they might not knew. Since in the first writing 

workshop the use of the dictionary did not work as a way for learning the new vocabulary, for 

the second writing workshop it was used a memory game. Students had to try to guess the 

unknown vocabulary by matching the word in English with its translation in Spanish; 

additionally, there were pictures related to that vocabulary.  
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- Top down: 

 

After having learnt the necessary vocabulary to totally understand the postcard, students had to 

speculate about the communicative purpose of the text taking into account the background 

information of it which was the unknown vocabulary.  

 

When finished, students carried out a reading comprehension activity in order to put into practice 

the understanding of the text. For this activity, students had to answer to true and false statements 

about the text, open and multiple choice questions by re-reading the text and using the 

vocabulary previously learnt. 

 

At this point of the writing workshop most of the students already knew what the postcard was 

about and its communicative purpose. However, before carrying out the reading comprehension 

activity, students were asked to read the postcard once again and recognized the words that they 

just studied in the pre-teaching vocabulary step. Since those words were easy for them, they 

recognized them faster and tried to say the meaning of the postcard. When students read the 

postcard more times, the teacher posed them some questions such as who wrote the postcard, to 

whom it was addressed, where the sender was it when she sent the postcard, how the weather 

was, what clothes she was wearing, etc. All the students answered them correctly which meant 

that they all had understood the text. 

 

With regards to the reading comprehension activity, it was done in three different moments since 

it had three different points. For the first one which was open questions, the teacher and students 

read aloud the four questions corresponding to this point. As students read the questions, some 

of them were answering them immediately which meant that the questions were not too difficult 

for them to understand them. After reading the four questions, students had some minutes to 

answer them. During the first point there was any difficulty; then, for the second one which was 



66 

 

true or false statements, students read aloud again the questions and then, they had some time to 

answer them. During this point, some students had difficulty to understand the second statement 

which had the words “are the same as”; almost all the students did not know what those words 

meant, for that reason, it was necessary to explain students that it was an expression to compare, 

in this case the two clothing. Finally, during the third point which was multiple choice, students 

did the same process of reading aloud the questions in order for the teacher to answer any doubt, 

fortunately, all the students understood the questions and did not have any difficulty when 

answer them. 
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Step 3: Independent construction of a text 

 

After having worked on the reading comprehension activity, students then tried to create their 

own postcard taking into account the information that was provided by the teacher and the 

country they had. Additionally, students watched short videos about the country they had to 

work on. Likewise, before creating their text, the teacher and the students made an example 

together. 

 

In contrast to the first writing workshop, during this one students watched a short video about 

the countries and the weather in which they were for the postcards they had to write. During this 

video presentation, it was evidenced that students got excited about the postcard because they 

saw different pictures of winter, summer, fall and spring; additionally, while watching the video 

they started to guess the countries according to the weather they watched.  

 

 

 

 

 

 

 

 

 

Since in the first writing workshop it was evidenced that students needed more explanation 

before creating their own texts, the teacher decided to make a postcard together in order for them 

to better know how to use the information they were provided. Carrying out his activity really 

helped students with the creation of their own postcard because they knew how the information 

worked in the creation of the postcard and that it was not so difficult to write it.  
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- Planning: 

 

Before starting to write the final version, students had to organize the information they were 

going to use for their own texts. To do so, students made a list of the steps to write a postcard 

(the recipient’s address, the date, the greeting phrase, the message, and the closing phrase), then, 

they had to correctly put the information that the teacher gave them about the country they were 

going to work on in those steps in order to have a clear idea of what they had to do.  

 

During this step students were given the information related to the country they had in order to 

write the postcard. Before starting to write, the students were asked to write on their notebooks 

the necessary information according to the parts or steps needed to write the postcard. This 

exercise not only allowed students to make a list with the information but also to identify the 

information they had. (Annex 10. Information charts, second writing workshop). 
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- Drafting: 

 

Then, since students already had all the information well organized, they had to decide what 

information they were going to share, to do so, they started to write a first draft of their postcards. 

For this step, the students were provided with an empty model of the postcard in order for them 

to have a model and the size of their postcards. 

 

 

  

 

 

 

 

 

 

  

- Editing: 

 

When students finished their first draft, they showed their texts to the teacher in order for her to 

correct them and make some suggestions about what they had written; additionally, the teacher 

asked students to ask for comments and suggestions to their partners in order to make a peer 

revising. During this step, the students showed the teacher the first draft of their postcards, 

fortunately, most of them totally understood what to do and had the text correctly written in the 

first draft.  
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- Final version: 

 

Finally, when students corrected their texts by taking into account the suggestions and comments 

received by their teacher and their classmates; they wrote the final version of their postcards, to 

do so, students considered what they could change or add to their text in order to make it better. 

 

During this step, students took into account the corrections made by the teacher and their 

partners and finished their written productions. In order to correct them, the teacher asked the 

students to write their postcards in their notebooks so that, when they were all corrected they 

just had to transcribe them into the empty model they were given. All the students finished their 

postcards and the teacher had enough time to check them before the class finished. (Annex 11. 

Students’ written productions, second writing workshop). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Evaluation and feedback  

 

When students finished their texts, the teacher picked all of them in order to evaluate them 

according to the evaluation rubric proposed by Jacobs et al. (1981) which took into account 

content, vocabulary, language use and organization. After evaluating them, it was evidenced 

that almost of the students perfectly wrote the postcard and did not have any mistake which 

demonstrated that they totally understood what they had to do and that instructions were clear 

and easy for them. Additionally, the pre-service teacher noticed that since it was a simpler and 

shorter text, the students were more concentrated and felt more motivated because they got to 

understand all the content of it.  

 

On the other hand, the week after the writing workshop, the teacher showed students a power 

point presentation in which she highlighted the common mistakes committed by the students 

which varied in terms of punctuation marks, the use of capital letters and misspelling of some 
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words. However, in terms of content, all the students did it very good and accomplished the 

main objective which was to write a postcard to a family member. 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

   

Third writing workshop: “Let’s celebrate together!” 

The third writing workshop was planned to be implemented from the 23rd October until 

the 27th, however, given that there was no class on Monday, the writing workshop had to be 

rescheduled to finish it in the week from the 30th October to 3rd November. This writing 

workshop was called “Let’s celebrate together!” During this writing workshop, students were 

able to write an invitation card to celebrate a special holiday in a specific country. Additionally, 

they were able to use different expressions to talk about the days, months, and time in present to 

talk about some of the most famous celebrations worldwide. Furthermore, students were able to 

compare which celebrations are more important in different countries around the world and 

which ones in Colombia.   
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Date: 23rd October to 27th October  Course (s): Sixth grade 03. 

 

Topic: Days of the week, months, time, holidays. 

 

Communicative objective: Students will be able to write an invitation to celebrate a special 

holiday in a specific country worldwide.  

 

Linguistic objective: Students will be able to use different expressions to talk about the days, 

months, time and even about special celebrations or holidays around the world.  

 

Sociocultural objective: Students will be able to know how some holidays are celebrated 

around the world and which ones are more important in specific places.  

 

Writing Workshop #3 

 

Name: Let’s celebrate together! 

 

 

METHODOLOGY 

 

Opening 

 

In order to start the class, the teacher and the students prayed the “Our Father” and “Hail Mary. 

After that, the teacher explained students that for the third and last writing workshop, which was 

called “Let’s celebrate together!”, they had to write an invitation in which they were invited to 

celebrate a special holiday in a specific time of the year (months and days). Additionally, the 

teacher told students what the countries and the special holidays were for them to work during 

the writing workshop. They were: United States (4th of July), Ireland (St Patrick’s day), Germany 

(Halloween), and Canada (Thanksgiving).  

 

 

Step 1: Modeling a text 

 

For the modeling step, as usual, the teacher showed students the model of the text that they had 

to work on during the last writing workshop. As mentioned before, students had to work on an 

invitation card to celebrate different holidays. Before explaining students what an invitation card 

was, she asked them if they knew what it was it. The students answered that invitations were 

used to invite people to parties. After listening to the students, she explained them that an 

invitation card was “a card given to someone to invite them to something” which was the same 

as they said before. Then, she told students that to correctly write an invitation card it was needed 

four important and the main parts of its structure which were the: who, what, when and where.  

 

In the following image it is shown the model of the invitation card: 
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In order to explain the parts of the invitation card, the teacher used a PowerPoint presentation in 

which she highlighted and marked each part of it by using different colors so that students could 

identified them easier. Starting with the “who”, the teacher explained that in that part it was 

written to whom the invitation was addressed, which meant, the guest. Secondly, she continued 

with the “what”, she told students that it was what the invitation was for, and that after writing 

who the guest was, they had to write what kind of celebration they were invited to. Then, she 

explained that it was necessary to write when the celebration will be carried out; it meant the 

date. And finally, the last part which was to remember the guests where the celebration will be, 

in other words, the place. 

 

The next picture shows the invitation card and its parts: 
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Finally, the teacher asked students if they had received any invitation for a specific celebration 

such as Christmas, Halloween, Thanksgiving, Mother’s day and so on. The students answered 

that they had received invitations only for birthday parties and for that reason, they thought that 

the invitations they had to write would be about birthday parties. 

 

 

Step 2: Joint construction of a text 

 

In order to start with the reading comprehension section, the students carried out the following 

stages so that they better understood the text and its communicative purpose. 

 

- Bottom up: 
 

In this step, the students did a first reading of the invitation card and tried to recognize individual 

parts of it to give meaning to the text.  

 

- Pre-teaching vocabulary: 
 

After carrying out the first recognition of the text, the students played the hangman game in 

order to learn the new vocabulary. For this activity students were organized in six groups. Then, 

a list with the unknown vocabulary was posted on the board with images that represented those 

words. For this game, the teacher wrote some of the letters from each word so that students had 

just to complete it taking into account the list and the images.  
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- Top down: 
 

After having learnt the necessary vocabulary which helped students to totally understand the 

content of the invitation card; students had to try to guess the meaning of the invitation and what 

kind of celebration it was by taking into account the background information, in other words, 

the unknown vocabulary.  

 

Then, when finished, students had to carry out a reading comprehension activity in order to put 

into practice the understanding of the text. For this activity, students had to answer to open 

questions about the text. Additionally, they had to answer some questions by taking into account 

some images related to the content of the invitation card.  

 

As it was mentioned before, the content of the text was much easier than the previous ones, for 

this reason, students worked better and faster understood its communicative purpose. Before 

carrying out the reading comprehension activity the teacher asked students what they had 

understood from the text taking into account the vocabulary they just learnt. Students answered 

that they already knew some parts of the text such as the date which meant the days and the 

months; the time and the verb “invited”. However, when they read the text once more time after 

learning the new vocabulary, they immediately recognized all its content and understood what 

the invitation was about. They all answered that it was an invitation for Easter, which was one 

of the holidays they had learnt in the previous classes. Additionally, they told the teacher that in 

the invitation they were invited to a hunt of Easter eggs, they related that with what they were 

told in the previous classes about Easter.  

 

With respect to the reading comprehension activity, it was done in two moments. In the first 

one, students had to answer the open questions about the text. First of all, the teacher and the 

students read together the five questions which referred to the important parts of the invitation 

which were: the who, the what, the when and the where. Students had to answer who was invited, 

what the invitation was for, when and where the party was. For these questions, students did not 

have any problem since these words were explained at the beginning of the writing workshop 

when the teacher presented the model text. In the second exercise, students had to match the 

correct image with the word it represented. For this exercise, the students and the teacher also 

read the two questions and explain the images. It was much easier for the students this exercise 

since they did it by default so that the last one was the correct one. 
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Step 3: Independent construction of a text 

 

After having worked on the reading comprehension activity, students started the writing process 

to create their own invitation card taking into account the information that was provided by the 

teacher in the worksheets. Additionally, students watched short videos about the holidays, and 

the countries in which those holidays were celebrated, in order for them to get familiar to the 

work they had to do. Furthermore, the teacher and the students wrote an invitation card taking 

into account the same steps that students had to use for their invitation cards. 

 

As in the second writing workshop, students watched a short video in which it was shown the 

four holidays they had to work on during the class. By doing it like this way, students felt more 

motivated since they had the chance to watch how people celebrated their traditions in other 

parts around the world. Additionally, students had the opportunity to compare some of the 

holidays that are celebrated in Colombia and checked if we celebrate the same way as them.  
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Subsequently, the same exercise of writing with the students an example of the invitation card 

they had to create was carried out in order for students to better understand how to organize the 

information they had. However, this moment of the writing workshop, most of the students had 

already written their invitation cards because they faster understood the information and knew 

how to correctly use it. Even though most of them already had their invitations ready, the 

exercise was done by all the students because they knew it was part of the procedure.  
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- Planning: 

 

Before starting to write the final version, students had to organize the information they were 

given for creating their texts. To do so, students did a brainstorming of the information in the 

worksheets in order to have a clear idea of what they had to write and what information they 

had to use for their invitation cards. (Annex 12. Information charts, third writing workshop). 

 

 
 

 

During this step, students had to brainstorm the information they were given in the worksheets. 

To do so, they had to write on their notebooks the four main parts of the invitation cards and 

then write the information related to those parts. By doing this exercise, students not only 

recognized the necessary information for their invitation cards but also they knew how to 

properly organize it at the moment of writing.  
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- Drafting: 

 

Then, since students had all their information well organized, they had to start writing the first 

draft of their invitation card. For this step, students had the example of the invitation card, that 

they did previously with the teacher, in order for them to use it as a guide for their invitations. 

Additionally, students had the deadline they did in the previous step in order for them to work 

better and wiser.  

 

 

 

 

 

 
 

 

 

- Editing: 

 

When students finished their first draft, they showed their texts to the teacher in order for her to 

correct them and make suggestions about what they had written; additionally, the teacher told 

students to ask for comments and suggestions to their partners in order to make a peer revising. 
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- Final version: 

 

Finally, when students made the corrections taking into account the suggestions and comments 

received by their teacher and their classmates; they had to write the final version of their text. 

Additionally, this final version was done on the students’ notebooks in order for the teacher to 

better collect and revise them. 

 

During this step, students had to finish their texts; however, by this point of the writing workshop 

most of the students already had their texts finished. Likewise, during this step the teacher 

allowed students to make some corrections in terms of the presentation of the invitation card 

and decorate their invitations. Additionally, this final version was written in the students’ 

notebooks in order for the teacher to collect and evaluate them. (Annex 13. Students’ written 

productions, third writing workshop). 
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Evaluation and feedback  

 

When students had finished their texts, the teacher picked all of them in order to evaluate them 

according to the evaluation rubric proposed by Jacobs et al. (1981) which took into account 

content, vocabulary, language use and organization.  

 

This step could not be carried out as it was planned since the writing workshop had to be moved 

to the next week which was the last week of the practicum process and there was not enough 

time for giving students a feedback. Nonetheless, in order for students to know what aspects 

they correctly did and what aspects they needed to improve, the teacher gave them an individual 

feedback on their notebooks since they had to check it to write the final version of the invitation 

card, the one they had to add to their travelogues.  

 

Findings 

 As mentioned in the data analysis procedure, three major categories resulted from all the 

data gathered as follows: a) reading; b) writing and; c) travelogue. These three categories are 

followed by some sub-categories and descriptions which are supported by the data units taken 

from the participants’ interviews and written productions as well as journals from the researcher. 

In this section, it is described the findings that came up from the pedagogical implementation 

which aimed at developing writing skills of sixth grade students at Bethlemitas Brighton High 

School.  

 

Reading. 

 Reading is an important element of the English language learning since it has a relation 

with the writing process; it is considered essential to develop writing skills. Smith (1973) stated 

that reading is “an act of communication in which information is transferred from a transmitter to 

a receiver". Taking this into account, it is important to highlight that to carry out the reading 

comprehension, many aspects need to be developed such as the understanding of words, 
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symbols, letters, and even signs. When it comes to the understanding of words, it refers to 

vocabulary. Vocabulary is seen as a problem when working on reading comprehension since the 

lack of it impedes its development. Regarding vocabulary, both the participants and the 

researcher stated that pre-teaching vocabulary through games and different activities allowed 

them to easier get how it worked and its function in the texts. On the one hand, all the 

participants affirmed in the interviews that learning vocabulary through different activities was 

better for them since they were learning in an amusing way. “Aprendemos de una forma 

divertida y sin estresarnos” P1. “Aprendemos más con juegos sobre el vocabulario” P3. “Es más 

divertido con las actividades sobre el vocabulario, aprendo más” P4. On the other hand, the 

researcher pointed out in the journals that when vocabulary was taught through different 

activities in which students had to play or to do more things apart from looking for it in the 

dictionary, they learnt it better and felt more motivated to participate and to work on the writing 

workshop.  

“En comparación con el primer taller, los estudiantes entendieron mejor el vocabulario a 

través del juego de memoria que se llevó a cabo en el cual los estudiantes debían 

relacionar el vocabulario teniendo en cuenta las imágenes. El vocabulario a través del 

juego les sirvió más ya que los estudiantes estuvieron más atentos” R 

 As Wilkins (1972) wrote “while without grammar very little can be conveyed, without 

vocabulary nothing can be conveyed” (p.111). It is demonstrated that vocabulary is crucial 

because without the sufficient knowledge of vocabulary, students cannot understand other people 

or express their ideas. These results coincide with Laurian & Fitzgerald (2014) and Sidek H.M. 

and H. Ab. Rahim (2015) who remarked the importance of vocabulary learning. Laurian & 

Fitzgerald (2014) highlighted that pre-teaching vocabulary is the best way to provide students 
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with vocabulary since it is an appropriate use of the teacher and the students time and it allows 

student to learn all the material. On the other hand, Sidek H.M. and H. Ab. Rahim (2015) 

indicated that vocabulary knowledge is a determinant factor for the success of a reading 

comprehension activity in L1 and L2. These researchers stated that “the lack of knowledge in 

word meaning results in them being unable to process certain information which is crucial to the 

understanding of the whole text” (p. 55). 

 

  

Writing. 

 According to the Common European Framework of Reference, writing is one of the 

productive skills required to be proficient in English. It is often said that writing is a complex 

skill and one of the hardest to develop when learning English as a foreign language. However, 

during the evaluation of the students written productions, the researcher found that the students’ 

progress in terms of content, organization, vocabulary, language use and mechanics improved 

and changed through the development of the three writing workshops. Although it is true that the 

three texts used in the writing workshops went from the more complex to the simpler, the 

students’ improvement could not be set apart because it was an aspect that actually changed all 

along the development of this project as it is remarked by the researcher: “There was an 

improvement since the first writing workshop to the third and last one regarding the mechanics 

since in the first one some of the students committed mistakes in terms of misspelling, 

punctuation and capitalization.” R. Additionally, this statement was confirmed by the 

participants since they stated that working on the Genre-based approached helped them to 

improve their English knowledge and helped them to better comprehend the English language as 
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well as grammar rules. “Me ha ayudado a entender mejor el inglés y a entender reglas 

desconocidas para mi” P2. “Me ha ayudado en la ortografía y comprender mejor los textos leídos 

y escritos en clase” P3. In addition to the previous features, Elashri & Ibrahim (2013) highlighted 

that the implementation of the Genre-based approach encouraged students to become writers 

since they learnt by being active participants rather than by passively absorbing information; 

moreover, the creation of different texts such as friendly letters improved students’ performance 

since it made their writing purposeful as they had a sense of audience.   

 With regards to writing process, the researcher pointed out her main concern: lack of 

attention from students when developing the writing workshops. This concern was illustrated as 

follows: “A pesar de que a los estudiantes se les de la información necesaria para trabajar, la falta 

de atención sigue siendo un problema grave entre ellos ya que les impidió hacer correctamente el 

ejercicio de escritura.” R. The researcher realized that even though the writing exercise was easy 

and simple for students, their work was done wrong and was affected due to the lack of attention 

when giving instructions and explanations about what they had to do in each one of the 

exercises. This led to the failure of some of the objectives of those workshops because students 

did not know what to do. 

 Together with the writing process, it was found a subcategory dealing with the pragmatic 

competence. During the interviews, some of the participants manifested that the work they did 

during the writing workshops was very useful for them to use it in real life contexts and in real 

communicative situations in which they have to give a message in English and to communicate 

with native speakers. “Es necesario porque si se necesita viajar a otros países, saber hablar con 

esas personas” P1. “Debemos aprender a escribir en inglés para poder comunicarnos con las 

personas que usan esta lengua” P2. 
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 Travelogue. 

 Travelogues were used as the final product of this project which focused on the writing 

skill through the creation of a travelogue based on the Genre approach. During the development 

of the project, students had to create three different texts related not only to the Genre Approach 

but also to travelling. One of the best way to represent travelling and writing was travelogues 

which according to Collins Dictionary (1974) are short films or texts about a foreign or out-of-

the-way place that emphasize the place’s unusual or glamorous aspects. The creation of the 

travelogues resulted in different aspects that emerged from the students’ interviews and the 

journals written by the researcher. Starting with the students, it was found some sub-categories 

dealing with culture, creativity and autonomous work. Participants believed that knowing about 

culture was important because they knew what things they could do and what things they could 

not. For them, learning culture will allow them to go to other countries and know how to 

perfectly behave. “Es necesario porque si se necesita viajar a otros países, saber hablar con esas 

personas” P1. “Nos permite que cuando viajemos no hagamos algo incorrecto en esos países. 

Sirve para no confundirse o cometer algún error”. P4.  

Subsequently, most of the participants affirmed that during the creation of their 

travelogues, their creativity improved since they had to draw and decorate them. Furthermore, 

they expressed that they had to look for a lot of information which served as a way to increase 

their creativity too. This was stated as follows: “No era tan creativo antes y ahora paso mi tiempo 

buscando sobre los países que me corresponden” P1. “Mi creatividad ha aumentado ya que tengo 

que buscar información e imágenes para completar el travelogue” P3. “He desarrollado más a 

fondo mis habilidades y capacidades artísticas” P5. Kohan 2004 (as cited in Gónzales, 2015) 

(p.40)  reaffirmed this aspect in the following lines “El taller de escritura, es propuesto como un 
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espacio activo en el cual los estudiantes pueden unir el trabajo con el placer de la creación”. In 

the aforementioned extract, writing workshops are seen as a space in which the students can fully 

explore and develop not only their abilities as writers but also to release their creativity. 

Additionally, through the development of this project, it was evidenced that students’ 

autonomous work increased since they had to look for information and continue creating their 

travelogues not only at school but also at home; allowing them to have control on their work and 

be free to add what they wanted to. This was stated by students in the interviews in the following 

way: “Me siento muy motivado porque nos ha contribuido averiguando” P2 and “Mi creatividad 

ha aumentado ya que tengo que buscar información e imágenes para completar el travelogue” 

P3.  

Continuing with the creation of the travelogue, both the participants and the researcher 

found out motivation as one of the most important aspects that emerged from this project. Firstly, 

in the students’ interviews, all the participants agreed that they felt motivated while developing 

the travelogues because as long as they searched information to create it, they learnt a lot about 

the culture of other countries. Additionally, they believed that all the searching contributed to 

their learning process. Participants 1, 2 and 3 affirmed the following: “Me siento motivado 

porque me gusta, me ayuda a pasar tiempo en las tardes, a conocer de los países”P1. “Me gusta 

porque nos ha enseñado sobre las culturas de otros países, podemos aprender cosas mejores de 

otros países. Me siento muy motivado porque nos ha contribuido averiguando” P2. And “Me ha 

motivado por descubro más cosas de otras culturas” P5. Secondly, the researcher pointed out that 

since the first moment in which the project was presented to the students they seemed to be 

really excited and interested in it. Moreover, through the development of the writing workshops, 

the researcher noticed that students’ motivation increased because they had to look for 
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information for their travelogues and look for images, drawings, pictures and everything they 

needed to decorate them. With regards to motivation when writing, Ciornei & Dina (2015) 

established that the use of authentic material could serve as a really good tool or strategy to 

develop student’s communicative abilities since they were easy to find and enhanced students’ 

motivation and confidence in their language learning process.   

Although this project mainly focused on the writing process, it is true that many aspects 

emerged from the data analysis and had more impact on students learning process than the 

writing process itself.  

 

Conclusions and Recommendations 

 The purpose of this study primarily centered on the creation of a travelogue based on the 

Genre approach to develop writing skills of 6th grade students at Bethlemitas Brighton high 

school. 

 Throughout this research, students found out the positive changes and improvements they 

had on their writing skills as they worked on the writing workshops. They also perceived the 

impact of the creation of their travelogues not only on their own written productions, which 

improved in terms of content, organization, vocabulary, language use and mechanics; but on 

their own learning process since they evidenced that working on aspects of their interest such as 

culture and learning vocabulary through different activities as games increased their motivation 

because they could better carry out the writing workshops. Additionally, students had the chance 

of having control of their own travelogues since they could add what they wanted and develop it 

as they thought it was best for them.  

 On the other hand, the researcher found out that when teaching writing, it is important to 
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keep students focused on the explanations and the instructions in order for them to better work 

because when they did not pay attention, their work was affected and it was demonstrated at the 

moment of evaluating their written productions. However, it is important to highlight that having 

students motivated in the English classes facilitated the development of the writing workshops 

and the students’ performance when they had to continue their work at home. Moreover, the 

researcher noticed that working with specific kind of texts and authentic material caught 

students’ attention since they knew that those texts actually existed and people used them in real 

life situations. As a complement, working from the more complex to the simpler allowed 

students to realize that writing was a simple and easy process.  

 Even though this study focused on the writing development of sixth grade students, one 

aspect that emerged and students considered really important was learning about culture. 

Through the development of this project students focused on writing and on learning culture 

since they had to look a lot of information about different countries and its traditions, food, 

tourists attractions and even its people. It was evidenced that learning culture motivated students 

to create and to finish their travelogues. 

Giving the prior statements, it can be said that these results relate to previous studies on 

writing development and the elements that make part of it such as vocabulary, reading 

comprehension, and in this case, writing workshops and the Genre-based approach. Furthermore, 

this research might contribute to the writing skill development through writing workshops as 

innovative and effective tools to support the writing process. However, results from this research 

derived from a group of six sixth grade students in a public high school in Colombia. Having that 

in mind, these results cannot be an overall representation of Colombian high school students.  

Finally, it is highly recommended further studies based on the outcomes of this research 
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as there exists some issues that need to be addressed such as the importance of students’ 

motivation when developing writing activities in English or any activity regarding the English 

learning process; and the students’ thoughts and perceptions with regards to the learning of any 

language different from theirs.  
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Chapter II: Research Component 

Introduction 

 In the Foreign Languages Program training context, training teachers’ pedagogical 

practices are one of the interests and focus update to study and document the teaching-learning 

process improvement in order to qualify education. 

 Even though there is a clear interest to the evident necessity to understand and transform 

the pedagogical practicum; it is beneficial that local studies especially focus on the learning 

problem than in matter of teaching.  

 It was relevantly considered to design a project that involved a reflective focus on the 

practicum with the purpose of objectifying knowledge, behavior and attitudes in order to 

orientate teachers’ labor; as well as an internalization, immersion and mindful exploration 

exercise on the own teacher’s subjectivity through questioning and search for information to seek 

for problem solutions and self-recognition.  

Justification 

 The design of this project in the Foreign Languages practicum context focused on a 

professional conception of the practicum as a cutting edge sharpen to improve educative 

processes in the application institutions where PRADO1 was being executed. It was considered 

that conceding importance to the reflection role in the teaching process was the first step to 

understand the difficulties of the profession, one’s performances and to be interested in knowing 

                                                           
1 PRADO: Práctica Docente 
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the different models and approaches to respond to a problematic situation and establishes an 

analytical look at it. 

 In accordance with what the philosopher of education John Dewey, precursor in the 

applied teaching reflective thinking field, exposed, it was justified the necessity of carrying it out 

this project with the aim of giving students analytic and self-observation tools that allowed them 

to distinguish between routine action and reflective action. It was considered that a reflective 

approach protect shields the agents in a traditional context of inertia and the authority they had in 

the school. 

 

Problem 

 At school, it is assumed the core aspects of the constitution of the subjects, of the 

institutional life without questions which are seen as imprints, stable and invariable 

characteristics that make part of the school identity and culture. When the events disentangle 

without major alteration, the teacher takes risks of setting up in the operating logic that does not 

allow the pedagogical development and the renewal of school culture. 

 A practicum devoid of reflection does not foster the emergency of problematic situations; 

realities that are being ignored, invisible. In this way, the pedagogical practicum was assumed 

from reproductive codes that installed teachers in a traditional-doing of cultural reproduction, 

becoming a barrier to the rise of emerging practices tending to generate thinking and knowledge 

transformations in order to address social necessities.  

 Because of this situation that affected teachers in varying degrees, it was required that the 

teachers training process, fostered in the training teacher, a future teacher, a critical and 
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reflective spirit  that contributed to the improvement of his/her pedagogical practices  for them to 

be key elements that impacted and transformed their chore and their future performance. 

 In the case of the degree in Foreign Languages of Universidad de Pamplona, reflection 

was conceived as a fundamental exercise for students who carried out their integral practice to 

self-evaluate them and installed a critical and constructive look about their work in the teaching 

role.   

 To start this study, the following questions were formulated: 

 How did the implementation of reflection contribute to the transformation of pedagogical 

processes of the development of the integral practice? 

 How did the reflection exercise influence the development of critical spirit of students-

practitioners in the analysis of their pedagogical work?  

 

Objectives 

General Objectives. 

 To implement reflection as a transforming tool in one’s pedagogical processes of the 

integral practice. 

 To promote the development of a critical spirit in the students-practitioners that allows 

them to analyze their pedagogical work. 
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Specific Objectives. 

 To consolidate a group of teachers-practitioners with a critical spirit who reflects and 

presents proposals and alternative solutions to problems presented in their pedagogical 

practice.  

 To socialize criteria, share ideas and guidelines to assume their pedagogical practice and 

to be placed effectively in the institution. 

 To identify and to analyze strategies that students use in their pedagogical practice.  

 To implement reflective workshops and development of didactic units that guide the 

reflection of Students-Practitioners. 

 To analyze one’s beliefs about the teaching work and about the students. 

 

Theoretical Framework 

 The theory about the teaching profession, reflection, reflective practice and pedagogical 

practice form this study theoretical framework. To be slightly clear about these concepts that 

concerned this research project, it was presented an approximation of each one of them. 

Teaching profession. 

 The teacher is one of the fundamental members of every educational institution and has 

the function of sharing knowledges based on a specific science or art; who additionally, has the 

responsibility of his/her students’ comprehensive training. 

 Teaching requires a series of skills that currently constitute a conceptualization and a way 

to operate the planning and management of human resources in order to facilitate a link between 
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management, work and education. So that, each teacher must accomplish all the teaching 

competences that allow her/him to control of a group of knowledges and skills in a specific area, 

given that the first intellectual requirement of a professional is the level in which he/she develops 

his/her activity. Similarly, each teacher must possess some competences regarding the content 

organization, it means that the pedagogical practice not only requires to organize the content to 

be learnt by the students but also to anticipate teaching conditions inside or outside the 

educational context. The immediate function that a teacher must develop is to design or 

anticipate the teaching practice. 

Reflection. 

 Talking about reflection implied to address different conceptions about this notion. For 

this reason, in order to deepen its definition, it was taken into account two different aspects: a) 

reflection as a process; and b) reflection as a theme (Correa Molina et al 2010).   

Reflection as a process. 

 Reflection is developed through a series of stages that result in a cycling process. 

According to Schön (1983) cited by Correa Molina et al (2010) to reflect on experience implies 

“un tipo de diálogo relfexivo con la situación, donde el lenguaje favorecería el acceso a las 

experiencias del individuo, lo que permitiría extraer una nueva estructuración de la situación”.2 

The stages of the process of reflection were evidenced in the following figure:  

                                                           
2 Traducción libre a partir del documento: Concept de réflexion: un regard critique. Correa Molina et al 

(2010) 
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Figure 7. Reflection as a process. 

 

 

Reflection as a theme. 

 The conception of reflection is based on a theme related to this concept. For this, it was 

taking into account what Grimmet et al (1999) cited by Correa Molina et al (2010) stated, they 

affirmed that reflection is based on three different perspectives: reflection as an instrumental 

mediation of action, reflection as a deliberation, and reflection as a reconstruction of experience. 

For the first two perspectives the external aspects were the source of knowledge that allowed 

reflection; and for the third perspective, it was the conceptual aspects what allowed the reflection 

Reflection
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Stage 2: 
Observation

Stage 3: 
Analysis 

Stage 4: 
Reconceptual

ization

Stage 5: 
Evaluation
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exercise. At the same time, these perspectives counted on mediators who executed this process; 

at first instance, it was found action, context, colleagues and the person who reflected. 

Reflective Practice.  

 It was necessary that teachers asked themselves about their own practice and about the 

impact they had generated in order to update and to qualify academic proposals at the University 

and to orientate students towards new ways to relate to the world. Teachers played a main role in 

the current educational world; they performed in a complex space suppressed to a determined 

constant change with the aim of integrate different factors and conditions. The teaching 

profession requires that: “los profesores desarrollen sus conocimientos profesionales en relación 

con las circunstancias cambiantes” (Ebutt y EllioT:1986). In this context, the problems of the 

practicum and the classroom setting required a particular treatment addressed to comprehension 

and social interaction. The necessity to articulate the changing social reality of our pedagogical 

work was evidenced in the existence of numerous attempts to explain the school dropout 

phenomenon and in the search of different ways to face this phenomenon, to fulfill the school 

work. This study served teachers who participated to reflect on their methodological processes in 

the light of reflection as an only rational and ethical ways of procedure. (Sacristán 1999). 

 According to Van Manen (1997) there exists different levels of reflexivity. At one level, 

the effective application of skills and technical knowledges occur in the classroom; reflection 

applies to the selection and correct use of the didactic strategies that teachers will use.  

 At the second level, reflection bears on the implicit budgets of the specific classroom 

practices. Then, it was analyzed that the consequences of the adapted strategies and the 

curriculum, practices were based on the application of the educational criteria to the teaching 
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practice to make pedagogical decisions to be adopted to the institutional reality and to the 

contexts. 

 At a third level, Van Manen established a critical reflection exercise; in this level it was 

presented a more elaborated reflection, an ethical, normative and moral criteria questioning 

linked directly or indirectly to the classroom. 

Pedagogical Practice. 

 To analyze and reflect on the practicum, it was considered appropriate to resort 

methodologically to a conceptual operation of practicum classification; to do so, it was assumed 

Zeichner’s proposal which established several modalities of the practicum as follows: 

Academic practicum.  

 It was focused on preparing teachers who were able of reflecting on their courses, in a 

way that they transformed them in comprehensible structures for students.  

Social Efficiency Practicum. 

Its purpose was to achieve an effective teaching through the application of didactic 

techniques based on general principles that resulted from pedagogical research. In this case, 

reflection consisted of a strategic decision: “seleccionar entre la gama de técnicas disponibles la 

que se considere más eficaz”. This was the form of proceeding from the technical rationality.  

Development. 

 Teaching is based on students’ interests and development, and, at the same time, it 

considers teachers’ development as a teacher and as a person. 
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Social Reconstruction. 

 The center of reflection is the social, economic and political context, in a way to promote 

democratic relationships in the classroom, and equal and fair in the social context. 

Generic. 

 Programs refer to reflection in a generic way, but without specifying the ambitions of the 

programs or the contents on what to reflect nor the strategies to foster reflective learning. 

Reflection promoters. 

According to Schulman (1987), these promoters are the teacher's cognitive basis for 

classroom life; they are essential because they constitute the element of reflective thinking that 

contributes in the process of own knowledge that a good teacher needs to make decisions in the 

classroom. 

Critical element on reflective thinking. 

This element of the reflective thinking relates to “los aspectos morales y éticos de la 

compassion y la justicia social” according to Sparks-Langer and Colton 1991:39. The interest in 

social justice and ethics in education. 

These author established the following categories of knowledge: 

1) Knowledge of content 

2) General pedagogical knowledge  

3) Curricular knowledge (materials, programs, etc.) 

4) Teaching knowledge and professional configuration 

5) Students’ knowledge and their characteristics   
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6) Knowledge of educational contexts 

7) The knowledge of fundamentals: philosophical, historical, and axiological 

According to Georgea Spark-Langer and Amy Colton, the narrative element is one of the 

reflective thinking elements that make part of this study as an instrument. This element was 

related to the teacher’s narratives in order to encourage short stories about his/her experience in 

the classroom which came in different forms but accomplished diverse functions in the 

subjectivity, and in the constitution of subjectivity. In this component it was situated the 

teachers’ journals in which writing unchained the elaboration of the teacher’s reflective thinking 

about his/her experience of practice, objective, subjective and inter-subjective.  

 

Methodology 

 The methodological strategy proposed in this study had as central exe the ongoing 

reflection that, additionally, considered the convening of meetings to strengthen the practicum 

group as an initial space to address the education and professional problematic. The principles of 

organization were autonomy, planning and self-observation. In order to review the impact of the 

reflective proposal about this process of practicum, it carried out a process of socialization and 

systematization of itself. 

 This study belonged to the qualitative research approach, from the perspective of 

reflection as a vocational space that greatly contributed to the description, identification and 

analysis of the pedagogical practice itself. 

 With regards to the data collection, it was proposed the implementation of the following 

instruments: 
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Reflection workshops. 

The reflection workshops had the fundamental purpose of guiding the reflective process 

of the students-practitioners, but, at the same time to socialize and to share own experiences of 

their work in order to enrich their process and include new tools that allowed them to transform 

their pedagogical practices. Reflections workshops were carried out three times during the ten 

weeks of practicum.  

Self-observation cards. 

 The self-observation card aimed at guiding the student-practitioner towards an own 

perspective of his/her exercise as a teacher and his/her role in the classroom and the educational 

community field where he belonged to. These self-observation cards were done online 

fortnightly.   

Narratives. 

 The reflection exercise allowed students to express about their work through narratives of 

their experience as a way of making sense to teachers’ everyday lives. Since this exercise 

allowed pre-service teachers to express their process. They were done each week. 

Class recordings. 

To have evidence of the students-practitioners performances in the classroom allowed to 

reflect on different aspects regarding the teaching-learning processes in the Foreign Languages 

context that were taken into account by the training teacher in his/her reflection exercise. These 

recordings allowed to have an external and constructive look at his/her pedagogical practices. 
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Class recordings were carried out twice during the ten weeks period in which practicum were 

done.  

 

Context 

 Pamplona city, founded in 1549, is the oldest city of the department of Norte de 

Santander. It is located in the Espíritu Santo valley, in the Colombian Andes. This city, known as 

the founder of cities in the colonial era, has been throughout history a center of religious 

confluences and influences; it hosted a myriad of religious communities between we can 

mention: Francsicanos community; Clare sisters; San Juan de Dios brothers; the Company of 

Jesus; likewise, feminine religious communities: La Presentación sisters; Bethlemitas sisters; 

among others. Because of the presence of these communities, the city created educational 

institutions based on their beliefs and values. Due to this geographical context, this study had the 

school as the environment where these school actors PLEX: Practitioners perform. 

 School refers to a specific educational community in charge of the formal education, it 

means, the school is the place where education is carried out, where education is accomplished 

and required. Currently, the school is considered as the way of living of the community, it 

transmits knowledge and values that are necessary in the community and carry students to use 

and improve their capacities in the interests both of the society and of their own. 

 At school, we found a series of fundamental elements that took part of teachers and 

students’ actions and performances which depended on a social and cultural order that school 

took its organization from. 
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 The school is a dependent body of society, a social institution addressed, inside a specific 

area of education, to administer the systematic education and to condition the formation and 

organization of groups by teachers and learners (Crespo, 2010). 

  

The school as an educational institution fulfills some specific functions as the following: 

Socialization role. 

 This function refers to the youth learning of values, norms, behaviors, attitudes or 

aptitudes focused on the dominant social culture, in the political and economic context where 

they belong. This function encompassed all the socialization processes in which the school 

members took part of. 

Instructive role. 

 The instructive role uses two functions, the improvement of spontaneous socialization 

processes in order to guarantee the training of human capital which requires the functioning of 

labor market. This implied a higher level of culture, knowledge, values, etc., there existed a 

major possibility of adaptation. 

Educational role. 

 The educational role requires a community of life, democratic participation, intellectual 

pursuit of dialogue and learning. An educational community that breaks down barriers between 

school and society, a space of culture where concepts are learnt, technical tools and cultural 

codes of humanity. As a consequence of the active participation in the exchange of meaning, 

desires, and behaviors between colleagues and adults (Vizcaino, 2010). 
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Population 

 The whole population of this study was constituted by seventeen students from tenth 

semester, practitioners of the Foreign Languages program of Universidad de Pamplona. 

Direct benefited population. 

 Training teachers, teacher supervisors, and the school community of the centers in which 

the integral practice is implemented. 

Indirect benefited population. 

It was composed by the teachers’ community of the Foreign Languages program, results 

re-fed the program’s agents vision about their practices and the group of the integral practice. 

Institutional units linked to the project. 

Foreign Languages program 

Department of Languages and Communication 

Faculty of Education 

External institutions linked to the project. 

Bethlemitas Brighton high and primary school 

     Expected results. 

The expected results derived from the objectives proposed for this experiences as follows: 

 The formation of the reflective spirit in the PLEX practitioners as a training tool to 

qualify the pedagogical practical. 
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 To analyze the setting, realities and the social representation of training teaching, the 

notions and concepts about the school context. 

 

Data collection timetable 

 The following timetable showed the dates in which the data collection were implemented. 

Table 9. First Research component timetable 

Weeks 

Instruments 

1st  

 

2nd  

 

3rd  4th  5th  6th  7th  8th  9th  10th  

 

Narratives 

 

Aug 

28 – 

Sept 

01 

Sept 

04 – 

Sept 

08 

Sept 

11 – 

Sept 

15 

Sept 

18 – 

Sept 

22 

Sept 

25 – 

Sept 

29 

Oct 

02 – 

Oct 

06 

Oct 

09 – 

Oct 

13 

Oct 

16 – 

Oct 

20  

Oct 

23 – 

Oct 

27  

Oct 

30 – 

Nov 

03 

Self-

observation 

card 

 Sept 

04 – 

Sept 

08 

 Sept 

18 – 

Sept 

22 

 Oct 

02 – 

Oct 

06 

 Oct 

16 – 

Oct 

20  

 Oct 

30 – 

Nov 

03 

Reflection 

workshops 

   Sept 

18 – 

Sept 

22 

  Oct 

09 – 

Oct 

13 

  Oct 

30 – 

Nov 

03 

Class 

recordings 

  Sept 

11 – 

Sept 

15 

  Oct 

02 – 

Oct 

06 

  Oct 

23 – 

Oct 

27 
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Implementation of the Research Component 

Findings.  

Table 10. Actual Research Component timetable 

Weeks 

Instruments 

1st  

 

2nd  

 

3rd  4th  5th  6th  7th  8th  9th  10th  

 

Narratives 

 

Aug 

28 – 

Sept 

01 

Sept 

04 – 

Sept 

08 

Sept 

11 – 

Sept 

15 

Sept 

18 – 

Sept 

22 

Sept 

25 – 

Sept 

29 

Oct 

02 – 

Oct 

06 

Oct 

09 – 

Oct 

13 

Oct 

16 – 

Oct 

20  

Oct 

23 – 

Oct 

27  

Oct 

30 – 

Nov 

03 

Self-

observation 

card 

 Sept 

04 – 

Sept 

08 

 Sept 

18 – 

Sept 

22 

 Oct 

02 – 

Oct 

06 

 Oct 

16 – 

Oct 

20  

 Oct 

30 – 

Nov 

03 

Practicum 

meetings 

   Sept 

18 – 

Sept 

22 

    Oct 

23 – 

Oct 

27 

 

Class 

recordings 

  Sept 

11 – 

Sept 

15 

  Oct 

02 – 

Oct 

06 

  Oct 

23 – 

Oct 

27 

 

Classroom 

observation 

feedback 

  Sept 

11 – 

Sept 

15 

 Sept 

25 – 

Sept 

29 

 Oct 

09 – 

Oct 

13 

 Oct 

23 – 

Oct 

27 

Oct 

30 – 

Nov 

03 

  

Narratives. 

The writing process of the narratives served as a way to express what the pre-service 

teacher experienced during the practicum process and to analyze every aspect that made part of 

it. Since narratives had to be written each week and they were free-formats, this process allowed 

the pre-service teacher to see and to check what differences or changes were perceived since the 

practicum started until it finished; additionally, it served to reflect on one’s development as a 
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teacher and on the awareness of the teaching practice in an educational real context. These 

narratives allowed the pre-service teacher to express what it was more challenger about this 

process regarding the teaching process and the classroom management; likewise, they also 

helped to evidence not only the changes but also what the pre-service teacher learnt and that will 

be useful for her further practices as teacher. (Annex 14. Narratives). 

Self-observation cards. 

The self-observation cards were online forms that the pre-service teacher had to complete 

regarding the teaching practice in terms of planning, executing, classroom management, 

materials used in class, language use, students’ participation among other aspects that served to 

check the practicum process. Since these forms had to be answered every fortnight, its questions 

did not vary from one form to another. Five self-observation cards were fulfilled during the 

practicum process, this allowed the pre-service teacher to reflect on what aspects needed to be 

improved and if they improved since the first self-observation card that was answered; 

additionally, while answering to its questions, the pre-service teacher had the opportunity to take 

as reference some of the statements that were presented in the form in order to put them into 

practice when carrying out the practicum process such as the participation of the students during 

the classes and their motivation, the lesson planning, some of the classroom management 

advices, the use of different resources, the activities carried out in the classes, the instructions 

and evaluations of the topics. Since these forms presented a specific criteria to self-evaluate, they 

were really useful because they allowed the pre-service teacher to focus on specific features that 

needed to be taken into account at the moment of carrying out the classes, and to put them into 

practice in case they were not. (Annex 15. Self-observation cards). 
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Class-recordings. 

Class recordings was done in three moments of the practicum: at the beginning, middle 

and final stages of the process so that it could be perceived any change or improvement from the 

part of the practitioner during the classes in terms of class management, the explanation of the 

topics, use of the board among others. As mentioned before, three class recordings were carried 

out. The first one was done in the third week of the practicum process, during that class it was 

introduced the pedagogical project to the students, to do so, the pre-service teacher developed an 

activity with authentic material, in this case, a song. While analyzing the first class recording, 

many aspects were identified; first of all, it was evidenced the nervousness of the pre-service 

teacher at the moment of carrying out the activity because of the lack of confidence with the 

classroom management which has been a difficulty since this process started due to the 

indiscipline from the part of the students; furthermore, it was also evidenced that there were a lot 

of things that needed to be improved such as giving instructions to the students because they 

were not specific and students got confused, it was necessary to give clearer instructions in order 

to have students more attentive to the activities and to keep them focus; another aspect was to 

take into account all the students’ opinions because some of them might felt ignore by the 

teacher when they could not speak. However, positive aspects were also highlighted such as the 

use of authentic material and the development of the activity which motivated students and made 

them participate in the class; additionally, the promotion of team work even though sometimes 

that led students into indiscipline. (Annex 16. First class recording). 

During the second class recording, some aspects were also identified. First of all, at the 

moment of explaining the topics there was more confidence and management of the class. Even 

though there were just three weeks apart from the first recording to the second one, it was 
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evidenced a big change in comparison to the first classes of the practicum process since it was 

easier for the pre-service teacher to work with the students and get their attention during the 

explanations. Additionally, while analyzing the second class recording, it was identified that 

students started to use different expressions in English which was an important aspect because 

almost everything had to be said in Spanish but then, students had the expressions in the class, so 

that, they used them during its development. Furthermore, it was evidenced that students liked to 

work with games at the same time they were practicing what it was taught during the class 

because most of the time they were just working on the book and on the board; for that reason, 

when they had to play while practicing they seemed to be more motivated and more attentive to 

the class, however, indiscipline was an aspect that could not be controlled at all. (Annex 17. 

Second class recording). 

Finally, during the third class recording, the methodology of the class did not focus on 

teaching a new topic but reviewing all the unit in order to implement a knowledge test. As the 

teacher was explaining the topics, which were learnt by the students in the previous classes, it 

was evidenced that most of the students had studied for the evaluation because they were 

participating and answering all the teacher’s questions. In the last class recording, the teacher 

noticed that to that point of the process, the teacher got more confidence with the class and 

worked better together since students learnt to wait for their turn to talk and to participate. When 

having a look at the other class recordings, it was evidenced that there was a change between the 

three of them because since they showed three classes in three different moments of the 

practicum process, it was possible to compare them and noticed that as time went on, the 

teaching practice increasingly improved and that the pre-service teacher learnt new ways to 

manage the classes and make them better for students. (Annex 18. Third class recording). 
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Reflection workshops.  

Reflections workshops were designed to serve as a space in which the practitioners had 

the opportunity to share their experiences during the practicum process and to guide their 

pedagogical practices by taking into account reflection as a tool. These writing workshops were 

planned to be develop three times during this process. However, these reflection workshops were 

not carried out since there were some difficulties with the schedule due to the strike.  

Practicum meetings. 

As it was mentioned above, the reflection workshops could not be developed due to the 

university’s strike. However, two practicum meetings were carried out by the directors of this 

process and all the practitioners. On the one hand, in the first meeting, the practitioners were 

asked to talk about their experience as teachers’ trainee until the moment and what difficulties or 

disadvantages they had faced; additionally, the directors clarified some doubts and gave 

guidelines about the practicum and the final evaluation rubric. This first meeting served as a 

reflection workshop since all the practitioners had to listen to their partners and reflect on their 

own personal practices in order to socialize it with the rest of the group. On the other hand, the 

second practicum meeting helped the practitioners to clarify a lot of doubts regarding the 

practicum since there was a strike at the university that lasted a month. During this meeting, the 

directors of the practicum explained all the aspects that concerned the practicum process and 

developed a written exercise in order to check each one’s process. Although this last meeting 

served more as a solving doubts meeting, there was a reflection exercise since the practitioners 

had to think of what they had learnt during the process, what difficulties they had faced and what 

the advantages of carrying out the practicum were. Even though they were not the reflection 

workshops that were planned at the very beginning of the practicum, they served to achieve one 
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of the main goals of this component which was to make the practitioner to reflect on their own 

pedagogical practices.  

Classroom observation feedbacks. 

Throughout this process, three classroom observations were done by the tutor of each 

practitioner. Then, feedback was provided in order for the practitioners to know the positive 

aspects about her classes; what aspects could be improved; and some suggestions and 

considerations to better develop the English classes. These feedbacks served as a way to reflect 

on the pre-service teacher’s own practices since she received comments from another point of 

view, in this case from a teacher. Comments from another person were important because they 

let the pre-service teacher know how she was working during the practicum; additionally, they 

served to compare and see if there was any change since the process started until it finished. 

Taking into account these comments allowed her to improve her practices and better carried out 

the English classes by modifying and taking advantage of her tutor’s suggestions.  

 

Conclusions 

All along this process, the reflective practices that were implemented through different 

methods such as narratives; self-observation cards; and class recordings among others, allowed 

the pre-service teacher to reflect on her pedagogical practices from different perspectives even 

including her tutor’s suggestions and comments. These practices served as a way to check her 

own process at the school since they allowed her to face the teaching experience which was 

really different from other practices made before.  
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Subsequently, self-evaluating allowed the pre-service teacher to strength her teaching 

performance and others since there were many aspects to take into account when reflecting on 

one’s progress. Likewise, these practices not only favored the pre-service teacher but also the 

students because as the teacher improved her teaching performance, this led to a change that 

positively impacted on students’ learning process.  

Finally, during the reflective practices it was evidenced that reflection not only allowed 

the pre-service teachers to take a look at their practices but also to improve them since the 

reflection activity resulted in many aspects that served as reference in order to change them, or 

add them to each one’s pedagogical practices; impacting not only their performance but also the 

English learning process of the students.  
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Chapter III: Outreach Component 

“Awareness project to English language in elementary schools in Pamplona, Colombia” 

Presentation 

 In this proposal, the reader will find a dual objective: a) to organize the social impact 

from the Foreign Languages program through the implementation of the outreach component to 

the integral practice community; and b) to sensitize students from elementary schools with the 

essential foundations of English as a foreign language. 

 At first instance, it is presented the justification of the project, the objectives, its 

characterization and the contribution lines to the project. 

 Subsequently, it is presented the theoretical framework that supported this proposal, the 

population that was beneficiated and its timetable.  

 

Introduction 

 To make part of the global policies in the academic, cultural and economic contexts have 

motivated the Colombian National Government to foster the foreign languages learning in the 

different educational institutions across the country in order for the citizens to have the chance to 

participate in cultural exchanges that allow them to access to more equitable conditions towards 

the personal and social development of the country.  

 With the aim of promoting the learning of English language in Colombia as well as 

creating competitive citizens, the National Ministry of Education launched in 2004 its policy of 

bilingualism which has as a main objective “to have citizens able to communicate in English, 
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with international comparable standards that insert the country in the universal communication 

processes, in the global economy and in the cultural openness”.3 In this way, the Ministry has 

implemented a wide range of strategies in the different levels of education with a view to the 

accomplishment of this goal. A clear example of that is the creation of English high standards for 

primary and secondary education, the definition of a solid and coherent evaluation system and 

the description and development of training plans. 

 This program has been developed across the country and has integrated the work made by 

the Secretaries of Education, publics and private Universities, and Language centers; however, 

the results have not been encouraging given that many of the educational institutions in the 

country have not been impacted by the project. 

 With regards to elementary school, the National Government tends to expand the English 

teaching coverage to children, since many educational institutions do not often count on an 

English teacher that guides the teaching and learning processes and, consequently, the 

evaluations applied nationally do not be very encouraging. 

 Universidad de Pamplona in Colombia, as a public institution trainer of trainers, and 

more specifically the Foreign Languages program has approximated to the reality that 

elementary schools in Pamplona face regarding the National Bilingualism Policy; many of the 

educational institutions in this city do not have English teachers who can address the training 

needs in elementary schools. 

In recognition to this reality and the problematic it generates, this social projection 

proposal seeked to address both, English teaching needs of child population from Pamplona, and 

                                                           
3 Portal Colombia Aprende: Programa Nacional de Bilingüismo. Recuperado de http://www.colombiaaprende.edu.co/html/productos/1685/article- 

158720.html 
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the integration of the foreign languages training of the pre-service teachers from the Foreign 

Languages degree to this reality in order to decrease irregularities between the public and private 

schools in the foreign language area. 

The governmental policies has identified the problem, however, these needs have not 

normatively been fulfilled, it is necessary monetary support, foreign languages trainers in order 

to achieve a balance between the students‟ results and tests with the Colombian educational 

purposes. 

 

Justification 

 The acquisition and learning of a foreign language allow students to be at the forefront of 

the needs that today’s world demands. It is therefore necessary to implement and work on it from 

the beginning of children’s schooling in order to finish their basic education cycle, they have 

foundations that allow them to continue learning in high school, vocational and higher education 

to achieve more people to be trained in this area. 

The aim of this proposal was at raising awareness towards English teaching in elementary 

schools in Pamplona city, contributing to the basic education in foreign language which is 

necessary and essential in these levels. For this reason, this project was carried out as part of the 

outreach component to the community of the integral practice that was developed by the last 

semesters students of the Foreign Languages program of Universidad de Pamplona, as a way to 

contribute to the strengthening of English teaching in elementary schools. 

The implementation of this proposal promoted high and mutually as the institutions and 

student population of Pamplona city, as the Foreign Languages program and the integral practice 
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students. This benefit redounded in the possibility that children had in elementary schools of 

having contact with the foreign language and, at the same time, with students that were finishing 

their university education in order for them to know the realities and needs of the educational 

context, and in this way they could contribute by intervening in processes that impacted on the 

improvement of these needs. 

 

Objectives 

     General Objectives. 

This proposal of the outreach project, from the part of the Foreign Languages program of 

Universidad de Pamplona, focused on the following objectives: 

 To address the English Teaching demands from the child population in the elementary 

schools in Pamplona city. 

 To integrate the foreign languages education of the students that belong to the degree in 

Foreign Languages English-French to the educational reality in elementary school in 

Pamplona city. 

     Specific Objectives. 

 With regards to a better comprehension of the aspect mentioned before, this proposal 

aimed at: 

 Familiarizing children of the elementary schools in Pamplona to essential knowledge of 

English. 



116 

 

 Involving students from the Foreign Languages program in English teaching at 

elementary schools in Pamplona. 

 Articulating the students' training from the Foreign Languages program with the 

programs of social projection that are offered by the office of social interaction from 

Universidad de Pamplona. 

 

Typology of the project 

 This was an educational disciplinary project in the curriculum area, open to all the 

institutions in which the practicum was developed and that offered elementary education in 

Pamplona. This project was part of the training project of the foreign languages program at 

Universidad de Pamplona. 

 This study coordinated with social projection and went beyond institutional environment 

allowing PLEX the articulation to the community of Pamplona. 

 The main objective at a pedagogical and communicative level was framed into the 

outreach community institutional lines of Universidad de Pamplona. 

 

Contribution lines 

 The contribution to formal education in the Foreign Languages area. 

 Civic education (attention to problems in the educational context in order to decrease the 

inequality of the educational system). 
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 School community outreach at Universidad de Pamplona and the Foreign Languages 

program. 

 

Theoretical Framework 

Teaching Languages.  

     Linguistic International Policies. 

“La UNESCO se ha preocupado desde hace varios años por el papel de las lenguas en el  

contexto mundial. En su conferencia general de 1999 adoptó el término «educación multilingüe» 

para referirse al uso de al menos tres lenguas: la lengua materna, una lengua regional o nacional, 

y una internacional. Esta resolución partió de la idea de que los requerimientos de participación 

nacional y global, y la atención de las necesidades particulares de comunidades cultural y 

lingüísticamente distintas, únicamente pueden ser atendidos a través de la educación multilingüe. 

Cruz M, Loyo G, & Mendez E, (2011). 

   La UNESCO (2003) considera que las lenguas no son únicamente medios de 

comunicación, sino que representan la verdadera fábrica de expresiones culturales; son 

portadoras de identidades, valores y visiones del mundo. Por ello, propone como principio para 

la diversidad cultural mantener y fortalecer la diversidad de las lenguas (incluyendo aquéllas con 

poblaciones nómadas o aisladas) y, al mismo tiempo, apoyar el aprendizaje de lenguas 

internacionales que ofrecen acceso a la comunicación global y al intercambio de información. 

Para lograr lo anterior, la UNESCO sugiere fomentar el multilingüismo y el diálogo intercultural, 

así como desarrollar políticas para la traducción, en todos los medios posibles, de materiales 

escritos y visuales con el fin de promover la circulación de ideas y de trabajos artísticos”. 
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According to Lima M, (2006), “El aprendizaje de las lenguas extranjeras es actualmente 

una necesidad ineludible, pero lo es también de manera inseparable el aprendizaje de las culturas 

que representan. Las lenguas constituyen el espíritu y la conciencia de los pueblos, señala el 

poeta; son el mejor instrumento para el acceso a otras culturas, a otras historias, a otros modos de 

ver y de entender el mundo; borran las distancias y nos acercan también a la ciencia y a la 

tecnología”. All types of learning are of vital importance in the sociability of the human being 

because it allows him/her to act adequately in different contexts. Learning a second language or 

other languages focuses personal and professional life of an individual to be successful at make 

and know-how. 

National Program of Bilingualism.  

 Colombia, as the other countries in Latin America and in the world, has adopted 

academic policies addressed to expand English as a foreign language through the national 

program of bilingualism launched in 2004 with three specific work lines: elementary and high 

schools; higher education; ethno-education; and flexible models of education. This program aims 

at the formation of competitive and productive human talent in a worldwide context in different 

fields of action. (MEN, 2006, p.6). 

     Bilingualism. 

 Bilingualism refers to the different degree of domination that an individual uses to 

communicate in more than a language and culture. This degree depends, mainly, on the context 

in which this individual is. Therefore, according to how a language is used, different from the 

native one, these languages are considered as second languages or foreign languages. MEN 

(2006). 
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English teaching in elementary schools. 

 According to Yaser A, & Chacon C, (2011) “La adquisición de una Lengua Extranjera es 

un proceso complejo en el cual intervienen múltiples variables de carácter cognitivo y afectivo 

inherentes al individuo así como factores propios del contexto sociocultural y educativo tales 

como el currículo, la metodología utilizada y la formación y actualización del docente de Lengua 

Extranjera, entre otros”. In such a way, the importance of getting to the point of comprehending 

how children learn and incorporate a foreign language, it is necessary to analyze the theoretical 

foundations that explain the learning or acquisition of a second language (L2) or a FL (Foreign 

Language), and how this process relates to the process of the mother tongue”. From this 

statement, Krashen (1991) cited by Yesser A & Chacon C, (2011) make a distinction between 

the concepts of acquisition and learning regarding the FL. “The acquisition of language is done 

naturally and unconsciously in the form of understandable input, which is processed and 

internalized, while learning involves learning in a conscious way the rules of the language". 

 “Esta distinción ha sido cuestionada debido a que resulta complejo deslindar ambos 

términos los cuales forman parte de un proceso continuo entre lo inconsciente y consciente 

(Richard Amato 1996)”. Authors show their point of view regarding the topic and they differ 

“que para efectos de esta disertación, los términos aprender y adquirir indistintamente debido a 

que la LE puede adquirirse mediante actividades lúdicas de una manera inductiva y natural que 

también implica procesos de aprendizaje” it is important to highlight that the inputs made by de 

Krashen and Terrel (1983) in terms of the language natural approach are relevant for the process 

of a FL acquisition in children and support the Total Physical Response (TPR) proposed by 

Asher (1976). According to Krashen and Terrel (1983) a child acquires the language in three 

stages:  
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Preproduction, is the stage in which the child develop the ability of listening and 

comprehending the language through gestures and actions, it is featured by the silence, therefore, 

it is suggested to use the method proposed by Asher (1976), Total Physical Response (TPR) in 

order to stimulate the development of a FL through psychomotor activities without emphasizing 

on the oral production. 

Early production, the child starts to say one or two words or phrases, it is recommended 

to focus on the meaning rather than grammar mistakes. 

Extended speech, in this stage, the child is already capable of producing complete 

sentences and participating in conversations. The teacher should help the child to improve the 

fluidity in the foreign language. 

To support the aforementioned about the process of foreign language acquisition, we can 

state according to Berko and Bernstein (1999), Cited by Yesser A & Chacon C, (2011) “La 

capacidad que tienen los niños de aprender, comprender, descubrir y formular formas 

comunicativas en un lenguaje extranjero subyace principalmente en la necesidad de establecer 

nuevos acercamientos sociales” (p. 467). Consequently, “los niños construyen a través del 

lenguaje significados del mundo que los rodea y establecen sus propios criterios de 

interpretación semiótica a cada concepto que descubren. Por esta razón, el aprendizaje de la LE 

debe partir de los conocimientos previos y de los esquemas de la lengua materna dado que las 

representaciones desarrolladas en aprendizajes anteriores y experiencias previas constituyen el 

andamiaje para construir mediante la LE, nuevos esquemas mentales o ampliar los ya 

existentes”. 
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Yesser A & Chacon C, (2011), cite Ausubel (1986) who stated “desde el punto de vista 

de la psicología cognitiva, explica que existen diferencias entre las capacidades cognitivas del 

niño y del adulto en relación con la cognición y la afectividad, las cuales se manifiestan en la 

motivación, creatividad, espontaneidad y flexibilidad que caracterizan a los niños y que distan 

mucho del adulto, quien, por lo general, es más proclive al bloqueo afectivo en el momento de 

expresarse en otra lengua”. “De los planteamientos anteriores, se desprende que la edad es un 

factor que incide en el aprendizaje del inglés como LE, particularmente en la adquisición de la 

pronunciación. Es decir, a menor edad, mayor es la probabilidad del niño o niña para desarrollar 

la pronunciación de un nativo”. 

Why to teach a Foreign Language in elementary schools? 

 Frandiño Y, Bermudez J, & Vasquez V, (2012) cite Madrid and McLaren (1981) who 

affirm that “there are different kind of reasons that justify the learning of a foreign language at 

school. Pointing out that the real reasons are pedagogical and formative. For example, based on 

various studies, it is indicated that: 

 Children who start studying a foreign language at school tend to keep a level of 

performance more positive than others. 

 Children show not only the capacity of imitating sounds and colloquialisms but also a 

great flexibility, spontaneity and the audacity that overcome teenagers’ and adults’. 

 Children not only tend not to fear to make mistakes but also to acquire and transmit 

meaning through gestures and pantomime. 

 Children are at a stage in which the plasticity of their brains makes it easier for them to 

learn languages. 
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To sum up, human beings’ learning process is in function of experiences with the 

environment in which it is influenced by cultures that predominate and identify its idiosyncrasy 

and autonomy; especially in the young population in the life cycle of childhood, where from an 

infinite number of theories from the psychological, sociological field it is argued that the 

learning is given by the observation and listening of sounds that put in main attention the senses 

of each individual. Emphasizing that the process of cognition from the mental processes direct 

and lead to a significant learning in children who are at the beginning of learning especially an 

FL. 

 

School context 

 This proposal was developed at Bethlemitas Brighton elementary school that is located at 

Cr1 5-90 Brighton Pamplona, Colombia.4 

 

Timetable 

 The following chart shows the courses in which this proposal was developed. Referring to 

the outreach component, it was developed with students from 5° grade, more specifically with 

5°1 and 5°2 courses. This proposal was developed in a ten-week period of classes which started 

on August 28th and finished in November 3rd. 

 

                                                           
4 To know more about the school context, see the institutional observation.  
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Table 11. Outreach Component timetable. 

 

Benefited population 

     Direct benefited population. 

 The direct benefited population of this proposal were students from 5th grade at 

Bethlemitas Brighton elementary school. The population for this project were students from 5th 

grade 01 and 5th grade 02. 

 Elementary school students 

 Language courses field teachers in basic primary 

 Foreign languages students-practitioners 

     Indirect benefited population. 

 Foreign languages community program 

 Academic community of Pamplona 

Institutional dependencies articulated to the project. 

 Bethlemitas Brighton high school 

External institutions linked to the project. 

PRE-SERVICE TEACHER SCHEDULE 

TIME MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY 

7:00am – 7:15am REFLECTION 

7:15am – 8:10am    5°2  

8:10am – 9:05am  5°1  5°2  

9:05am – 10:00am  5°1    

10:00am – 10:30am BREAK 

10:30am – 11:25am      

11:25am – 12:15pm      

12:15pm – 13:00pm      
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 José Antonio Galán  high school 

 Normal Superior Pamplona 

 La Presentación high school 

 José Rafael Faría high school 

 Educational institution Cristo Rey 

 

Methodology 

 The main objective of this proposal was to support and to give an extra help to the 

English teacher of 5th grade at Bethlemitas Brighton School by carrying out some of the classes 

during a period of ten weeks. Since this proposal aimed at fostering the English language 

learning in the schools of Pamplona, flashcards were implemented in order for students to 

understand the vocabulary that was presented by the teacher; these flashcards were used in 

different forms, some of the most representative forms to implement them were: memory games, 

drilling, identification games and total physical response. Additionally, this project was 

implemented with the students from 5th grade 01 and 5th grade 02 four hours per week. 

Development of the Outreach Component 

Table 12. Topics of the Outreach Component  

WEEKS TOPICS USE OF FLASHCARDS 

 

Week #1 

 

Fruits and Sea food 

 

  

Week #2 Dairy products and Meats evaluation X 

Week #3 Other food and Desserts evaluation X 

Week #4 Food review   

Week #5 Third term evaluation X 
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Week #6 I like – She/He likes / I don’t like – 

She/He doesn’t like 

  

Week #7 Countable / Uncountable    

Week #8 How Much / How Many   

Week #9 Ordinal Numbers    

Week #10 Ordinal Numbers review   

 

 Since the outreach component aimed at giving a hand in the English classes at elementary 

schools, the work done was really worthy because students had the opportunity of having contact 

with a more real English context. The main goal of this component was to reinforce English 

vocabulary through the use of flashcards, in different forms, for students to learn it better and 

know its meaning and how to use it. During the practicum process, flashcards were used in some 

of the classes as part of the vocabulary practice; to do so, it was used the “jumping cards” which 

was a way to use them in which students had to jump in when they saw the correct flashcard 

according to the vocabulary they had to work with (e.g. countable and uncountable food). When 

using the jumping cards, it was evidenced that students did not only enjoyed the class but at the 

same time they were learning the vocabulary. Students seemed to be more active and attentive in 

the class; additionally, for students it was different to play while learning because they were used 

to the explanations on the board and working on their books. On the other hand, another way to 

use these flashcards was by matching and associating them with the vocabulary students had to 

learn. By developing matching exercises, students performed better because they had a previous 

knowledge on the topics so this was a way for them to review what they had to search at home.  

Even though students enjoyed working with the flashcards, they could not be used in all the 

classes because most of the time they were not learning vocabulary but grammar forms. 

However, when flashcards were implemented, students correctly learnt the vocabulary of the 

class. (Annex 19. Outreach Component) 
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Conclusion 

 With the development of this proposal, it was perceived that students’ interest in learning 

English increased a little bit since they seemed to be more active and participative during the 

English classes in which Flashcards were used. Additionally, researcher noticed that when using 

these kind of visual aids, students felt more motivated which helped them to better learn all the 

vocabulary. On the other hand, it was evidenced that students preferred their classes when they 

were having fun while learning because in that way, they were more committed to the work they 

had to do. Finally, students seemed to be really happy with the opportunity of having a more 

qualified English teacher since they were full of questions and doubts, for that reason, they took 

advantage of the pre-service teacher because they thought those questions and doubts would be 

clarify better.  
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Chapter IV: Administrative Component 

Introduction 

To be a teacher not only involves the act of teaching a specific area in a classroom full of 

students; to be a teacher means to totally get involved in the education context where she/he 

belongs to. A teacher must not be just a guide in the classroom but also in every aspect of the 

institutional life. In the education context there are many aspects apart from just teaching a 

specific area, and there are not only teachers who belong to the institution but also 

administrators, parents, students, nurses, housekeepers and even the doorman make part of it. 

That is why, as part of the practicum process, the pre-service teacher had to attend to all the 

extra-curricular activities proposed by the school because that was what complemented and filled 

the teachers’ work. During the ten weeks period in which the practicum was done, the pre-

service teacher played the role of another teacher in the school who had to be part of the events, 

activities, parades, among other extra-curricular activities; this process of getting involved not 

only contributed to the execution of these activities but also to the training process of the teacher 

as he/she experienced real lives contexts.  

 

Objectives 

 General Objective. 

 To participate in all of the activities proposed by Bethlemitas Brighton high school 

during the practicum process. 
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Specific Objectives. 

 To help in the organization of some events through the practicum process. 

 To understand why the implementation of extra-curricular activities are important in the 

institutions. 

 To learn how to properly organize an event or an extra-curricular activity taking into 

account their objectives.  

Methodology  

 From the beginning of the ten weeks period of the practicum process until the end, the 

pre-service teacher actively participated in some of the extra-curricular activities, events, and 

other activities proposed by the school that required her attendance and help. In order to 

accomplish this, the pre-service teacher voluntary accepted to help with the organization of some 

events such as the Talent Show; and to help to organize the students during the flag-raisings and 

other activities such the presentation of the values for each month, the presentation of the 

Bethlemitas por la Paz project, and the reparation day which is carried out every 25th of each 

month. 

Timetable of activities  

This schedule holds all the activities to be done during the third and fourth periods.  

Table 13. Timetable of the school activities 

SCHOOL CALENDAR 

Period Month Activities 

 

Third Period 

August Visita Madre general; reunión representantes; actividad lúdica 

en la primaria; actividad lúdica en la secundaria; consejo 

directivo; presentación pruebas Superate.  
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September Simulacro visita del Santo Padre; citación preventinva; Santo 

Rosario; proyecto Bethlemitas por la paz; presentación pruebas 

de calidad. 

October  Finalización tercer periodo. 

Fourth Period October  Iniciación Mes del Rosario; lanzamiento de los valores 

emprendimiento y creatividad; prevención del embarazo en 

adolescentes; Santo Rosario en los salones; inicio 4to periodo; 

socialización inclusión P.M.I; comisiones de evaluación; 

socialización P.E.I; entrega de boletines; día de reparación; 

fiesta Madre Encarnación; Bethlemitas por la Paz; jornada 

pedagógica; clausura del mes del Rosario. 

November Reunión de representantes; simulacros; Talent Show. 

 

Activities in which the pre-service teacher made part of 

Table 14. Activities in which the practitioner made part of 

SCHOOL ACTIVITIES  

MONTH ACTIVITIES 

September Presentation of values for September 

September Bethlemitas por la Paz workshop 

September Flag-raising seventh grade 03 and eighth grade 03 

September Improvement plans and preventive citation 

September Friendship day celebration 

September Reparation day 

September Earthquake drill 

October  Talent Show rehearsals  

October Pre-scholar students flag-raising 

October Sixth grade students flag-raising 

October  Closure of the month 

November Talent Show 

 

 Since the practicum process started, the pre-service teacher did not only have to attend to 

the English classes for sixth and fifth grades, but also to make part of the school community. In 

other words, the pre-service teacher became another member of the Bethlemitas Brighton High 

School during the ten weeks period. During this period of time, different activities and events 

came up and all the school community: teachers, students, and administrative had to attend to 
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them. First of all, for each month of the year there was a representative value that had to be 

presented to all the school at the beginning of the month; the respective values during the 

practicum process were solidarity for September and, undertaking and creativity for October. 

This presentation was done by the students, they had to prepare posters or different performances 

about the value. For the first one which was solidarity, senior students decided to carry out a 

project which consisted of collecting food for poor families; this project succeeded because not 

only students from all the grades at the school collaborated but also the teachers collected a lot of 

food. For the second values, students from ninth grade presented the official paperboard in which 

there was written the slogan for those values; additionally, the teacher in charge of the course 

explained those values to all the school and why they were important in their process during 

school. (Annex 20. Presentation of the values for September and October) 

 Subsequently, during the current academic year 2017, the Bethlemitas Brighton High 

School was developing a project called “Bethlemitas por la Paz” in which the students and the 

teachers had to work together on some workshops about different topics related to peace. The 

project was carried out through the workshops made inside each classroom. When a workshop 

was finished, the next week each course had to present the work they made to the rest of the 

school; to do so, they presented posters or other kind of performances and let a message for the 

school to reflect about. (Annex 21. Bethlemitas por la Paz workshops) 

 As part of the school activities, one of the most important and that had to be carried out 

by all the students of the institution is the flag-raising. Flag-raisings are the moment for the 

students from all the courses to prepare a specific topic and to prepare different performances in 

order for the rest of the students and the teachers to know and to see the work made by them. In 

Bethlemitas Brighton High School, flag-raisings are carried out by more than one course, which 
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means that two groups or maximum three could organize them. During the practicum process 

there were three flag-raisings, the first one was organized by seventh grade 03 and eighth grade 

03. For their flag-raising, these groups prepared two songs and a dance in order to show 

everybody the topic they had which was related to peace because during the same week it was 

carried out one of the workshops for the “Bethlemitas por la Paz” project. The second one was 

prepared by the pre-scholar students and it was about Mother Incarnation and the month of the 

missions which was October. The third and last flag-raising was carried out by the three groups 

from sixth grade; their topic was the same as the pre-scholar students, which meant, Mother 

Incarnation. For this flag-raising, the students in charge performed a beautiful acrostic, recited 

poems and prepared a dance taken together the most important aspects about Mother 

Incarnation’s life. (Annex 22. Flag-raising seventh grade 03 and eighth grade 03) (Annex 23. 

Flag-raising pre-scholar students) (Annex 24. Flag-raising sixth grade students)  

The academic school year is broken down into four periods, in order to know and see the 

students’ process in each one of them, improvement plans are carried out at middle stage of the 

period. This improvement plan is done with the aim of establishing the factors that imped 

students to progress in their classes; additionally, it aims at looking for new strategies to 

implement in the classes for students to get better at those classes. During the third period, one 

improvement plan meeting was developed with all the English teachers’ of the school including 

the teachers from the elementary school. Throughout the meeting, each one of the teachers, 

including the pre-service teachers, had to tell the problems they perceived regarding the English 

classes and what they proposed to improve the learning process. At the end of the meeting, the 

teachers had to handle the summary of what it was talked and prepared to the coordinator of the 

school and everybody had to sign up this summary in order to confirm that he/she attended to the 
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meeting. Furthermore, after the improvement meeting, it is always carried out the preventive 

citation in which all the students that have not succeeded the goals for the period are called to a 

meeting with the teachers of the subjects they are failing. Through the development of the 

practicum, one preventive citation was carried out. Both parents and children had to meet with 

the teachers in order to know the students’ progress, and to let the parents know what it was 

missing in students’ school performance.  

 Special celebrations were also part of the activities prepared by the school, one of them 

was the friendship day. In order to let a free-day for the celebrations, the principal of the school 

scheduled the friendship day, the “Bethlemitas por la Paz” workshop and the flag-raising of 

seventh 03 and eighth 03 courses for the same day. The friendship day was carried out at the end 

of the day and it was celebrated inside each classroom. To do so, the teachers in charge of each 

grade prepared activities and food for the celebration as well as the students who brought food to 

share with their classmates and teacher. (Annex 25. Friendship day celebration) 

 Furthermore, every 25th of each month, it is carried out in the school the reparation day. 

This day consists of praying in the chapel of the school to ask for forgiveness and best wishes for 

the students, teachers and administrative. The reparation day is developed in order for the school 

community to reflect on their acts and what they have done until the moment, to improve the bad 

things and to continue working on the good ones. During the practicum process, two reparation 

day were carried out, the first one on 25th September and the second one on 25th October. 

Additionally, the prayers made during the reparation day were guided by the sisters of the 

school. (Annex 26. Reparation day 25th September) 

 Due to the environmental disasters that have taken place during the last few weeks, the 

educational institution decided to develop an earthquake drill in order to teach students what to 
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do in case of emergency. In order to do so, members of the civil defense were invited to the 

school; they chose some students from each course to hide themselves around the school and 

some others to be the searching squad. When the earthquake drill started, the teachers in charge 

removed students from their classrooms in an organized way and the searching squads started 

their job around the school. At first moment, students were afraid but then they knew it was 

false. After the earthquake drill, the members of the civil defense explained students why it is 

important to know what to do in case of earthquake or another emergency. Additionally, they 

gave students some advices to take into account if it occurs. (Annex 27. Earthquake drill) 

Additionally, the talent show was planned to be carried out on November 2nd, for that 

reason, rehearsals were retaken in order to prepare the students for the final presentation. In order 

to do so, the pre-service teacher had to work with participants from sixth and ninth grade; she 

helped them with their pronunciation, performance and staging. (Annex 28. Talent Show 

rehearsals).   

During the last week of the practicum process it was carried out not only the Talent 

Show, but also the closure of October, month of Mother Incarnation. For this closure, students 

from fifth grade organized the holy rosary in order for all the school to pray together. Students 

brought white roses for the Virgin Mary. Additionally, some students from these courses recited 

poems for her. This activity was done both in Bethlemitas Brighton High School and in the 

elementary school. In this way, all the students said goodbye to October and welcomed 

November. (Annex 29. Closure of October). 

Finally, the last activity in which the practitioner made part of was the Talent Show. The 

Talent Show was first scheduled for May of the current year but, due to the teachers’ strike, it 

was postponed until November. For this event, both the English teachers and the pre-service 
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teachers worked together in the organization, decoration and rehearsals. The day of the event, 

everything was as planned except the starting hour. However, it was an event full of talent and 

fun that everyone in the school enjoyed. The work done by the pre-service teachers was 

remarkable by the other teachers and the principal of the school. This event served as the closure 

of the practicum process from the part of the practitioners. (Annex 30. Talent Show) 

Conclusions 

 During all the practicum process, the pre-service teacher was treated as a proper teacher 

by all the members of the school community including not only the students but the rest of the 

teachers, and the administrative staff. As time went by, the practitioner learnt the way in which 

the school managed and organized different activities which varied from meetings to celebrations 

and to other kind of activities such as flag-raisings, earthquake drills, among others.  

Additionally, it was evidenced, from the part of the practitioner, why every institution 

developed these activities since they served as another way to build and train students but from 

other perspectives because they were prepared in order to teach important things that students 

might need in their lives. Likewise, those activities were made in order to fulfill the school 

academic year since it did not focus only on teaching students about different subjects but 

building them as correct people for our society and future.  

It was really significant as a practitioner to be part of the school since as a member of it, 

she was working not only on teaching English to students but also to collaborate and help in the 

organization of some important activities that not only concerned the English area but also the 

whole school.  
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Annexes 

Annex 1. Journals 

 Journal N°1: First writing workshop: we’re all dressed up!. 
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Reflection.  

  During the implementation of the first writing workshop, it was evidenced many things 

that needed to be improved for further writing workshops. First of all, the pre-teaching activities 

had to be more significant for students because since they just used the dictionary to look for the 

unknown words, they were just looking for the translation and did not pay attention to why that 

vocabulary needed to be learnt before the reading comprehension. Secondly, most of the students 

did not have dictionary, for that reason, they had to work with their classmates; unfortunately 

team work did not work with them because they were working in a disorderly way and not 

working too much. Moreover, when students had to create their own text, most of them only 

focused on writing what it was on the model text and not even trying to use the information they 

were given, for that reason, it was perceived that instructions were not clear enough for students. 

After carrying out the first writing workshop, the pre-service teacher noticed that there were 
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many mistakes in terms of developing some steps. However, these mistakes allowed the pre-

service teacher to reflect on the work done and to take it into account to not repeating those 

mistakes in the following writing workshops so that the work could be done better. 

Journal N°2: Second writing workshop: how’s the weather?. 
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Reflection. 

 During the second writing workshop many aspects were identified and totally changed in 

comparison to the first one. First of all, the presentation of the model text caught students’ 

attention from the very beginning because it was made through a power point presentation and it 

was made in a different room from their classroom, for that reason, students felt more motivated 

because they really enjoyed when they had to go to other rooms and change the climate of the 
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class. Secondly, the students did recognize the postcard and it was much easier for them to 

understand its parts and its communicative purpose because they already knew some parts that 

were the same as in the informal email letter, so they did a recognition which meant that they did 

pay attention to the first writing workshop. In addition, the pre-teaching vocabulary was much 

more significant and took less time than in the first time because students were attentive to play 

the memory game correctly; furthermore, they already knew most of the words from the game, 

for that reason, it was much faster. Another aspect to highlight was the writing exercise; making 

an example the teacher and the students together was a great help because it allowed students to 

better understand what they had to do and to understand how the information they got had to be 

used in the postcard. And indeed, the students’ final written production were totally as expected 

by the teacher because even though they have not been revised yet, before the class finished the 

teacher had the opportunity to check each students’ final version of the postcard and all of them 

were perfectly written and the information was used as it was planned. During this writing 

workshop it was evidenced that students need to be clear about the work they have to do in order 

for them to do it as the teacher demands.  

Journal N°3: Third writing workshop: let’s celebrate together!. 
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Reflection. 

 As well as in the second writing workshop, many aspects were identified. However, they 

did not vary at all from the second writing workshop since the procedure was almost the same, 

but it varied from the first writing workshop. During the third and final writing workshop, it was 

evidenced that students worked better when they experienced a sequence that went from the 

more complex to the simpler, in this case with the three written productions: the informal email, 

the postcard and the invitation card. In this writing workshop, the teacher perceived that students 

preferred to work with texts that were simple and more understandable because it motivated 

them more to develop all the activities and to write their own version. Students demonstrated a 

great management of the information and the time they had to finish their tasks. Additionally, it 

was evidenced that when students used and worked with visual aids, they better understood and 

liked more this way because they found it as a different way of learning. Likewise, students 

seemed to be really interested in culture when they watched the videos because they had a lot of 

questions about what they watched on the video; they wanted to know why those things were 

like that and why here in Colombia we did not do the same things. It was very meaningful that 

students showed interest in learning culture because that was an alternative way to catch their 

attention at the same time they were learning and working on the main focus of the project which 

was the written production. On the one hand, the changes made in the second and third writing 

workshops in comparison to the first one were very significant for students because even though 

they did not realize those changes, they were evidenced in their productions and in the work they 

did during those workshops. On the other hand, the teacher highlighted that during this writing 

workshop students faster and easier understood the topics and what they had to do, which meant 

that they were focused on the lesson and were attentive to everything they had learnt during the 
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previous classes. Finally, the goals for the writing workshop were achieved by the students since 

the accomplished all of them through the writing workshop by correctly developing the activities 

and exercises.  

Annex 2. Example of students’ written productions 
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Annex 3. Interviews Model 

First students’ interview model 
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Second students’ interview model 
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Annex 4. Matrices for the analysis process 

 Matrix – Categories. 
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Specific Matrix – Interviews. 
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General Matrix – Interviews. 
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Specific Matrix – Journals. 
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General Matrix – Journals. 
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Specific Matrix – Students’ written productions. 
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General Matrix – Students’ written productions. 
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Summary - Matrix Interviews / Journals / Students’ written productions. 
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Annex 5. Students’ final product: travelogues 

 

 

 

 

 

 

 

 

 

 

 

 

Annex 6. Lesson plan introduction to the project 
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Annex 7. Information charts, first writing workshop 
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Annex 8. Students’ written productions, first writing workshop 
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Annex 9. Evaluation Rubric 
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Annex 10. Information charts, second writing workshop 
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Annex 11. Students’ written productions, second writing workshop 
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Annex 12. Information charts, third writing workshop 
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Annex 13. Students’ written productions, third writing workshop 
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Annex 14. Narratives 
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Annex 15. Self-observation cards 
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Annex 16. First class recording 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Annex 17. Second class recording 
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Annex 18. Third class recording 

 

 

 

 

Annex 19. Outreach Component 
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Annex 20. Presentation of the values for September and October 

 

 

 

 

 

 

 

 

 

Annex 21. Bethlemitas por la Paz workshops 
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Annex 22. Flag-raising seventh grade 03 and eighth grade 03 

 

 

 

 

 

Annex 23. Flag-raising pre-scholar students 
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Annex 24. Flag-raising sixth grade 

 

 

 

 

 

 

 

 

 

 

Annex 25. Friendship day celebration 
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Annex 26. Reparation day 25th September 

 

 

 

 

 

 

 

 

 

 

Annex 27. Earthquake drill 

 

 

 

 

 

 

Annex 28. Talent Show rehearsals 
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Annex 29. Closure of October 
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Annex 30. Talent Show 

 

 

 

 

 

 

 

 


